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Assessment 6:  Content Knowledge Portfolio


1.  A brief description of the assessment and its use in the program

Through collaboration with English content and English education faculty, a new assessment has been designed to help meet NCTE Standard 3:  Candidates are knowledgeable about language; literature; oral, visual, and written literacy; print and nonprint media; technology; and research theory and findings.  With input from English content and English education faculty, a list of assignments was designed for English Education Candidates.  For each course listed, the English Education candidate will submit a sample of writing to a designated electronic portfolio established in Taskstream.  The candidate will submit ten varied writing samples that reflect a variety of kinds, lengths, and styles.  The portfolio will be reviewed by a member of the English Faculty and by a member of the College of Education Reading/Literacy faculty.  The portfolio will be reviewed twice prior to student teaching, with the first check-point occurring after English 325 and the second check-point occurring the semester prior to student teaching.   


2.  A description of how this assessment specifically aligns with the standards

The following shows how the Content Knowledge Portfolio addresses NCTE SPA standards 3.1, 3.2, 3.4, 3.5, 3.6, & 3.7.


		Objective

		Unit Component

		Conceptual Framework KSD’s

		NCTE



		Candidates demonstrate knowledge of, and skills in the use of, the English language.

		1.  Writers’ Journal 2. Critical Essay 3.  Mini lesson 4.  Research Paper 5.  Theoretical Analysis 6.  Booksheet 7.  Poetry Portfolio

		K2, S1

		3.1



		Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.

		1.  Writers’ Journal 2. Critical Essay 3.  Mini lesson 4.  Research Paper 5.  Theoretical Analysis 6.  Booksheet 7.  Poetry Portfolio

		K1, K3, S3

		3.2



		Candidates demonstrate knowledge of different composing processes.

		1.  Writers’ Journal 2. Critical Essay 3.  Mini lesson 4.  Research Paper 5.  Theoretical Analysis 6.  Booksheet 7.  Poetry Portfolio

		K5

		3.4



		Candidates demonstrate knowledge of, and uses for, an extensive range of literature

		1.  Writers’ Journal 2. Critical Essay 3.  Mini lesson 4.  Research Paper 5.  Theoretical Analysis 6.  Booksheet 7.  Poetry Portfolio

		K2, D3

		3.5



		Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture

		1.  Writers’ Journal 2. Critical Essay 3.  Mini lesson 4.  Research Paper 5.  Theoretical Analysis  6.  Booksheet 7.  Poetry Portfolio

		K3

		3.6



		Candidates demonstrate knowledge of research theory and findings in English language arts

		1.  Writers’ Journal 2. Critical Essay 3.  Mini lesson 4.  Research Paper 5.  Theoretical Analysis  6.  Booksheet 7.  Poetry Portfolio

		K6

		3.7





3.  A brief analysis of the data findings

No data has been collected.  This is a new assessment and data collection will begin Fall 2009.


4.  An interpretation of how the data provides evidence for meeting standards

No data has been collected.  This is a new assessment and data collection will begin Fall 2009.

5. Attachment of assessment documentation


(a) assessment tool or description of assignment; - attached


(b) the scoring guide for the assessment; and - attached


(c) candidate data derived from the assessment – No data has been collected.
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5 (a) Assessment Tool/Description


Required components for English Content Knowledge Portfolio (candidates submit a minimum of 10 writing samples)


		NCTE Standards Addressed by Course

		Course Name and Number

		Brief Description of Course and How the Course Meets the Cited Standards

		Portfolio Submission



		

		Eng 101 Composition 

		This course covers composition of analytical, expository, and argumentative writing; emphasizing writing as a process that includes analyzing a writing situation, prewriting, drafting, revising, and some documentation.  Candidates write a series of essays demonstrating knowledge of different composing processes.

		Writer’s Journal:  Candidate must submit 7 entries



		

		  Eng 102 Composition and Introduction to 

		This course covers composition of analytical and argumentative writing documentation and research.  This course introduces the use of technology in research and writing and further explores persuasive, expository, and argumentative writing.

		Critical Essay (900 words)



		

		Eng 201 English Literature

		This course covers English texts beginning with Beowulf through the 18th century.    Exams count for 50% of the grade and essays count for 50% of the grade.  Candidates are asked to identify writers and describe the works of the various periods of literature, recognize/define historical /cultural influences of each period/author, and relate themes to contemporary American life.

		2 long discussion questions (essays), will also used by the English Department for their assessment purposes



		

		Eng 202 English Literature

		This course surveys British literature that begins with the Romantic period and continues through the Modern period and highlights the cultural, historical, and literary influences on each work.  Candidates will access and apply relevant literary criticism found both in traditional sources and through the internet and write a well-informed analysis using appropriate terminology and textual support.

		2 long discussion questions (essays), will also used by the English Department for their assessment purposes



		

		ENG 205 American Literature

		This course introduces candidates to a wide variety of literature from the period of colonization to the mid-19th century.  Historical and cultural circumstances surrounding the literature is examined.  The works of diverse ethnic and racial authors as well as women writers will be a part of the course.  Candidates will also explore the development and expression of fundamental ideas that still influence the ways Americans think about themselves and society.  Candidates will also examine aesthetic dimensions and practice ways of identifying variant themes and rhetorical strategies.

		2 long discussion questions (essays), will also used by the English Department for their assessment purposes



		

		ENG 206 American Literature 

		This course provides an introduction to characteristic American literature and presents authors of diverse backgrounds form the late 19th century to the present.  Candidates consider a large number of authors and examine major themes and trends of literary texts and periods.  Candidates should be able to discuss what is “American” about American literature and how individual writers have contributed.  Grades are derived from exams, critical exams, and response papers.  45% of grade comes from exams.  45% of grade comes from short paper and course portfolio which consists of quizzes, journal entries, reactions to class discussions, etc…

		2 long discussion questions (essays), will also used by the English Department for their assessment purposes



		

		ENG 325 Advanced Grammar

		Course incorporates current approaches to grammar, including traditional, structural and transformational generative.  Candidates will debate controversial problems and consider current usage.  Primary goal of class is for candidates to learn to think critically and analytically about English grammar.  Majority of grade comes from quizzes and exams.  Additionally, candidates demonstrate mastery of class through a variety of exercises and writing assignments.

		Mini lesson on grammar (include topic and method for teaching it)



		

		ENG 426 Multicultural Literature

		Candidates analyze authors of diverse backgrounds including African, Asian, Hispanic, Latin American, Native American, and Indian/Middle Eastern.  Poetry, biography, essays, short fiction, and novels are studied.  Candidates will critically assess the ideas, forces, and values that create an ethnic culture.  Candidates also develop an interpretation of a literary text, collect research from appropriate sources, support the interpretation with evidence, and cite the source material.

		Research Paper



		

		ENG 481 Expository Writing

		Candidates learn what makes writing seem clear and concise and how the history, grammar, and usage of English can complicate writing.  Candidates will look at examples of “good” and “bad” writing and analyze the qualities of each.  Candidates will draft and revise their own writing and are required to provide extensive critiques of classmates’ papers.  Candidates will revise badly written memos and write the following:  personal narratives, description/profile, analysis of a given topic, and 2 reaction papers.

		Narrative Paper



		

		ENG 482 Linguistics

		Course helps candidates to synthesize linguistic knowledge and to understand the philosophical roots of modern linguistics.  Candidates are introduced to notable linguists (Chomsky, Lonsdale, Skousen, Manning, Peirce).  Grade is based on participation, annotated bibliography, quizzes/exams, and a research paper.

		Research Paper



		

		ENG 483 History of the English Language

		Candidates study the linguistic changes that English has undergone from Old English to the present, familiarize themselves with the linguistic concepts necessary for understanding how English has changed, and explore the cultural events that accompanied and sometimes influenced these changes.  Grade is based on exams and written assignments.

		Research Paper



		

		ENG 437 Shakespeare’s Tragedies

		Develops the candidates’ knowledge of the nature of Shakespeare’s tragedies and increases their awareness of the relationship between tragedy and the Elizabethans’ understanding of order and morality.  Helps candidates visualize the plays as performances and inspires appreciation of Shakespeare’s language.

		Research Paper or Critique



		

		ENG 438 Shakespeare’s Comedies and Histories

		Candidates learn how to read Shakespeare’s English and his poetic discourse an to understand the conditions of his theatrical practice.  Candidates also understand how Shakespeare viewed comedy and history.  Course asks candidates to compare/contrast their own sense of comedy.  Course also helps candidates understand how filmed plays can extend the reach of both theatrical and literary art. Grade is based on exams and a project consisting of an in-class presentation and a written summation/research paper.

		Research paper



		

		ENG 478 American Literary Masters




		Course explores major writers from early America to 1850.  A general introduction to criticism about this era is offered.  Grade is determined by exams and papers-one research, one review-response to a critical argument.

		Research Paper or Review-Response



		

		ENG 479 American Literary Masters




		Course explores major American writers from 1850 to the present.  Novels, poetry, and short works are read.  Candidates will be encouraged to examine the ways that fields like law, science, and politics conflicted with transformations in the literary and cultural field.  Recent strands of criticism will be considered.  Grade is determined by exams, research paper, and short critical response essays. 

		Research Paper or Critical Response Essay



		

		READ 418-A Teaching of Reading and Adolescent Literature in the Content Area

		Course requires candidates to read and respond to a series of required Young Adult literature representing various genres including fiction, biography, informational and poetry.  Candidates respond to literature through a reading log and required book sheets.  Candidates will also create a poetry portfolio.

		3 poems and 3 booksheets
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5(b) Grading Rubric for Content Knowledge Portfolio


		Criteria

		Target

		Acceptable

		Unacceptable

		Score



		E1.  Candidates demonstrate knowledge of, and skills in the use of the English language.


(NCTE 3.1)

		*Detailed understanding of text; sound organization; clear, unambiguous sentences; lively and intelligent voice; clearly appropriate to audience; thesis goes beyond instructions; relevance of topic to text as a whole is explicit; research is documented and substantial

		*Clear thesis; minor mechanical errors; ideas are reasonable and anchored in text; solid but not striking; thesis is original but not well-constructed to the text; competent but remain on a surface level of analysis, research is meets but does not exceed requirements

		*Thesis is weak or missing; numerous mechanical errors; examples given for writer’s own sake or to prove that writer has read text, not to prove a point; misreadings of text; organization rambles; research is inadequate

		



		E2.  Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.


(NCTE 3.2)

		*Detailed understanding of text; sound organization; clear, unambiguous sentences; lively and intelligent voice; clearly appropriate to audience; thesis goes beyond instructions; relevance of topic to text as a whole is explicit; research is documented and substantial

		*Clear thesis; minor mechanical errors; ideas are reasonable and anchored in text; solid but not striking; thesis is original but not well-constructed to the text; competent but remain on a surface level of analysis, research is meets but does not exceed requirements

		*Thesis is weak or missing; numerous mechanical errors; examples given for writer’s own sake or to prove that writer has read text, not to prove a point; misreadings of text; organization rambles; research is inadequate

		



		E3.  Candidates demonstrate knowledge of, and uses for, an extensive range of literature


(NCTE 3.5)

		*Detailed understanding of text; sound organization; clear, unambiguous sentences; lively and intelligent voice; clearly appropriate to audience; thesis goes beyond instructions; relevance of topic to text as a whole is explicit; research is documented and substantial

		*Clear thesis; minor mechanical errors; ideas are reasonable and anchored in text; solid but not striking; thesis is original but not well-constructed to the text; competent but remain on a surface level of analysis, research is meets but does not exceed requirements

		*Thesis is weak or missing; numerous mechanical errors; examples given for writer’s own sake or to prove that writer has read text, not to prove a point; misreadings of text; organization rambles; research is inadequate

		



		E4.  Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture


(NCTE 3.6)

		*Internet and databases are extensively used to find appropriate research and resources

		*Internet and databases are used to find appropriate research and resources

		*No use or limited use of databases and technology to find appropriate research

		



		E5.  Candidates demonstrate knowledge of research theory and findings in English language arts


(NCTE 3.7)

		*Detailed understanding of text; sound organization; clear, unambiguous sentences; lively and intelligent voice; clearly appropriate to audience; thesis goes beyond instructions; relevance of topic to text as a whole is explicit; research is documented and substantial

		*Clear thesis; minor mechanical errors; ideas are reasonable and anchored in text; solid but not striking; thesis is original but not well-constructed to the text; competent but remain on a surface level of analysis, research is meets but does not exceed requirements

		*Thesis is weak or missing; numerous mechanical errors; examples given for writer’s own sake or to prove that writer has read text, not to prove a point; misreadings of text; organization rambles; research is inadequate

		



		E6.  Candidates demonstrate knowledge of different composing processes.


(NCTE 3.4)

		* Candidate submits strong examples of the following composing processes: journal entries, critical essay, mini-lesson, research paper, theoretical analysis, booksheets, and poetry portfolio  

		* Candidate submits examples of the following processes: journal entries, critical essay, mini-lesson, research paper, theoretical analysis, booksheets, and poetry portfolio  

		* candidate submits limited examples of the following processes: journal entries, critical essay, mini-lesson, research paper, theoretical analysis, booksheets, and poetry portfolio  
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Assessment 7 English Education Methods Workshop Portfolio


1.  A brief description of the assessment and its use in the program.

The English Education Methods Workshop Portfolio enables candidates to demonstrate their ability to plan, implement, and assess the use of ELA theory, research, and texts in the classroom.  The methods portfolio reflects the candidates’ observations in the field and their philosophy and knowledge of the teaching of secondary ELA methods.  It includes, but is not limited to, the following components:  grammar integration activity, philosophy for the teaching of English, field observations, journal reviews, an instructional unit, poetry handout, and short story form.  Candidate entries are scored using a rubric that specifies that candidates will be evaluated on level of mastery of NCTE thematic standards using a scale of 1-3:  1-Unacceptable, 2-Acceptable, 3-Target.


2.  A description of how this assessment specifically aligns with the standards

The following shows how the methods portfolio addresses NCTE SPA standards 2.1, 2.3, 2.4, 2.5, 2.6, 3.1, 3.2, 3.4, 3.5, 3.6, 3.7.


		Objective

		Portfolio Component

		Conceptual Framework KSD’s

		NCTE



		Candidates create an inclusive and supportive learning environment in which all students can engage in learning.

		6.  Instructional Unit

		K3; S1, 3; D3 

		2.1



		Candidates demonstrate reflective practice, involvement in professional organizations, and collaboration with both faculty and other candidates.

		3.  Field Observations 6.  Instructional Unit

		K5, S5, D2

		2.3



		Candidates use practices designed to assist students in developing habits of critical thinking and judgment.

		4.  Teaching of Poem 5. Teaching of Short Story

		K2, S2, D3

		2.4



		Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education.

		1. Philosophy 4. Teaching of Poem 5. Teaching of Short Story 6. Instructional Unit

		K3, S5, D3

		2.5



		Candidates engage their students in activities that demonstrate the role of arts and humanities and learning.

		4.  Teaching of Poem 5.  Teaching of Short Story 6. Instructional Unit

		K1, S3, D5

		2.6



		 Candidates demonstrate knowledge of, and skills in the use of, the English language.

		1.  Philosophy 7. Journal Reviews

		K2, S1, D1

		3.1



		Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.

		5.  Teaching of Short Story 6. Instructional Unit

		K2, S1, D1

		3.2



		 Candidates demonstrate knowledge of different composing processes.

		6. Instructional Unit

		K1, S2, D1

		3.4



		Candidates demonstrate knowledge of, and uses for, an extensive range of literature.

		4. Teaching of Poem 5. Teaching of Short Story

		K2, S1, D1

		3.5



		Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.

		2.  Grammar Integration 6. Instructional Unit

		K1, S5, d1

		3.6



		 Candidates demonstrate knowledge of research theory and findings in English language arts.

		7. Journal Reviews

		K2, S1, D1

		3.7





3.  A brief analysis of the data findings

This is a new workshop and assessment.  Data collection will begin Fall 2009.


4.  An interpretation of how the data provides evidence for meeting standards

This is a new workshop and assessment.  Data collection will begin Fall 2009.


5.  Assessment Documentation

(a) assessment tool or description of the assignment; - attached


(b) scoring guide for the assessment; and – attached


(c) candidate data derived from the assessment. – No data has been collected.
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5 (b)


Assessment 7:  English Education Methods Portfolio


		Element

		Target

		Meet Standard

		Unacceptable

		Score



		E 1.  Candidates demonstrate reflective practice, involvement in professional organizations, and collaboration with both faculty and other candidates.


(NCTE 2.3)

		*Observations are critical, complete, and clearly show candidates’ integration of observed behaviors and reflective practice.  Strong support and evidence is included.


*Candidate’s collaborative effort is strong and highly rated by group members.

		*Observations are critical, complete and clearly show candidates’ integration of observed behaviors and reflective practice.  Support is included, but limited.


*Candidate’s collaborative effort is acceptable as graded by group members.

		*Observations are not critical or complete.  Support is lacking.


*Candidate’s collaborative effort is rated as unacceptable by group members.

		



		E2.  Candidates use practices designed to assist students in developing habits of critical thinking and judgment.


(NCTE 2.4)

		*Development of all 3 starter questions  clearly encourages higher order thinking skills


*Motivational technique strongly encourages critical thinking and judgment

		*Development of 3 starter questions encourages some higher order thinking skills


*Motivational technique encourages some critical thinking and judgment

		*Development of 3 starter questions does not encourage higher order thinking skills


*Motivational technique fails to encourage critical thinking and judgment

		



		E3.  Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education


(NCTE 2.5)

		*Philosophy of teaching English makes strong connection between ELA curriculum and education.


*Rationale of unit makes strong, purposeful connection between ELA and society

		*Philosophy of teaching English makes a connection between ELA curriculum and education, but is not fully developed.


*Rationale of unit makes connection between ELA and society

		*Philosophy of teaching English fails to make a connection between ELA curriculum and education


*Rationale of unit fails to make connection between ELA and society

		



		E4.  Candidates engage their students in activities that demonstrate the role of arts and humanities and learning.


(NCTE 2.6)

		* Candidates create engaging activities and techniques that encourage students to see the connection between ELA and learning

		*Candidates create activates and techniques that encourage students to see the connection between ELA and learning

		Candidates create activates and techniques that do not clearly engage students  in seeing the connection between ELA and learning

		



		E5.  Candidates demonstrate knowledge of, and skills in the use of , the English language


(NCTE 3.1)

		*Philosophy states clear thesis that goes beyond basic understanding of topic.  Few or no mechanical mistakes.


*Journal reviews state clear thesis that goes beyond basic understanding of topic.  Few or no mechanical mistakes. Strong support from article stated.




		*Philosophy states clear thesis.  Some mechanical mistakes.


*Journal reviews state clear thesis.  Few or no mechanical mistakes. Support from article stated.




		*Philosophy states ambiguous thesis.  Several mechanical mistakes.


*Journal reviews do not state clear theses.  Several mechanical mistakes.  Support from article is lacking.

		



		E6. Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.


(NCTE 3.2)

		*Candidates’ performance of dramatic monologue is effective and well-prepared


*Varied activates and techniques clearly and effectively demonstrate candidates’ knowledge of oral, visual, and written literacy. 

		*Candidates’ performance of dramatic monologue is effective, but rough in delivery


*Varied activities and techniques demonstrate candidates’ knowledge of oral, visual, and written literacy. 

		*Candidates’ performance of dramatic monologue seems rushed and ill-prepared


*Activates and techniques are not varied and do not demonstrate the candidate’s knowledge of  different literacy practices

		



		E7.  Candidates demonstrate knowledge of different composing processes.


(NCTE 3.4)

		*Writing samples represent different composing processes including research, critique, and creative writing.  Writing is detailed, lively, and relevant to the topic.

		*Writing samples represent different composing processes including research, critique, and creative writing.  Writing is surface level and competent, but lacks graceful voice.

		*Writing samples represent different composing processes including research, critique, and creative writing.  Writing rambles and is not relevant to the topic.

		



		E8.  Candidates demonstrate knowledge of, and uses for, an extensive range of literature.


(NCTE 3.5)

		*Candidates effectively choose, analyze and teach a poem that appeals to an adolescent reader


*Candidates effectively choose, analyze and teach a short story that appeals to an adolescent reader


*Unit texts represent an extensive range of genre

		*Candidates choose, analyze, and teach a poem that appeals to an adolescent reader


*Candidates choose, analyze, and teach a short story that appeals to an adolescent reader


*Unit texts represent some range of genre




		*Candidates’ choice of poem is inappropriate for an adolescent reader.  Candidate fails to analyze and teach poem effectively.


*Candidates’ choice of short story is inappropriate for an adolescent reader.  Candidate fails to analyze and teach short story effectively


*Unit texts do not represent an extensive range of literature

		



		E 9.  Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture


(NCTE 3.6)

		*Appropriate grammar integration activity is found through internet sources 


*Concept of literary unit and materials makes strong connection between print/nonprint media and technology in contemporary culture 

		* Appropriate grammar integration activity is found through internet sources


*Concept of literary unit and materials makes connection between print/nonprint media and technology in contemporary culture

		*Inappropriate grammar integration activity is found through internet sources, or internet is not utilized in the research of the activity.


*Concept of literary unit and materials fails to make connection between print/nonprint media and technology in contemporary culture

		



		E10.  Candidates demonstrate knowledge of research theory and findings in English language arts


(NCTE 3.7)

		*Journal review clearly connects research/findings in ELA to candidates’ philosophy

		*Journal review connects research/findings in ELA to candidates’ philosophy, but lacks some support

		*Journal review fails to connect research/findings in ELA to candidates’ philosophy.  Review lacks support.

		



		E11.  Candidates create an inclusive and supportive learning environment in which all students can engage in learning.


(NCTE 2.1)

		*Instructional unit contains activates and techniques that clearly/strongly support an inclusive and supportive learning environment for all students.

		*Instructional unit contains activates and techniques that support an inclusive and supportive learning environment for all students

		*Instructional unit contains activates and techniques that fail to support an inclusive and supportive learning environment for all students
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5(a) Assessment Tool/Description

Required Components for English Content Teacher Worksample

During student teaching, teacher education candidates will complete a teacher worksample during their solo week.  Candidates must complete the following sections with the appropriate forms.  


I.  Teaching Context Description:  The teacher uses information about the learning-teaching context and student individual differences to set learning goals and plan instruction and assessment.

II.  Unit Plan: The teacher sets significant, challenging, varied, and appropriate learning goals. Learning goals that address local and state content standards


III.  Assessment Plan (pre and post test):  The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, during and after instruction.


IV.  Analysis of Assessment Results:  The teacher uses assessment data to profile student learning and communicate information about student progress and achievement.

V.  Reflection:  The teacher reflects on his or her instruction and student learning in order to improve teaching practice.


VI.  Communication:  The teacher uses results from assessment data to communicate to students and parents/caregivers on student progress

VII.  Lesson Plan: The teacher designs instruction for specific learning goals, student characteristics and needs, and learning contexts.

A1.  Teaching Context





Please complete the following information about your class.


This is a data source for IA3, IA6 (Special Education) and IIIB1.


I.  Class/Classroom Information


		Grade levels in class(list all that apply ) __


                      _______________________                                                    




		Ages in class ( list all that apply      _____________________________.



		# Students enrolled                     students            




		# Typically Present            ​​ students



		Time available each day to teach entire class               minutes per lesson






		Place a √ beside the phrase that describes the resources (equipment, technology, and supplies) available for this class.


   _  well-equipped/supplied ____adequately equipped/supplied  ___ poorly equipped / supplied






		Place a √ beside the phrase that describes the number of teaching interruptions.


             _   few                            _____some                      _____many






		Place a √ beside the phrase that describes the types of help available to you.


         ____ instructional assistant(s)     ___parent volunteers          ___peer (student) tutors


           _     resource teachers                ___other (Please specify.) __________________


 





II. Individual Differences – All sections must be completed.


		Indicate the # of students in each category below.


     _   ESL                       _    # with IEPs or IFSPs            _   # with 504 modifications


     _   Title I                    _    Gifted                  _______Other






		Indicate the # of students for each pattern of achievement.


             _   Low                           __   Average                            _    High






		Enter low (L), medium (M), or high (H) to describe the level of diversity for each category below.


    ___   Ages      ____ Languages     ___   Cultures        _    Achievement/Developmental Levels






		Enter the appropriate label(s) for the # of students with each learning style listed below.


                   None (0)                             Few (1-3)                     Many (more than 3)


              Print                Aural                Interactive               Visual


                                            (listener)                  (talker)


               Haptic   ______ Kinesthetic ______ Olfactory _______Other


               (touch/feel)         (movement)            (taste/smell)





A2. Describing the Work Sample


		1. Subject Area(s) 






		2. Content






		3. Length of Unit (# of days/class periods)






		4. Learning Objectives/Outcomes to be accomplished by students






		5. Rationale for Objectives/Outcomes






		



		6. Adjustments made to accommodate one or more of the categories of individual differences






		7. Adjustments made because of other classroom conditions








A3.  The Assessment Plan



This is a data source for IA5, IIID1, and IIID2.


		1.    Describe the assessment plan for this Work Sample. (Provide an overview of the assessment points and methods.  Remember to include both formal and informal measures that extend from pre-assessment through post-assessment.)






		2.    Describe the pre-assessment method(s) (determination of student knowledge and skills prior to instruction).  Note:  A copy of the pre-assessment must be attached. If you used an assignment or activity as a pre-assessment, attach the directions and information provided to students.






		3.    Describe your post-assessment method(s); i.e., how you determined student knowledge and skills after instruction.  Note:  A copy of the post-assessment must be attached. If you used an assignment or activity as a post-assessment, attach the directions and information provided to students.  






		4.    How do you know that your objectives, pre-assessment, instruction, and post-assessment were aligned?  Please explain.       


       





A4. Analyzing the Results



A4 is used to show the learning gain made by each student from pre- to post assessment.  Attach additional pages if necessary.


		Students

		Pre-


Assess-ment

		Post-Assess-ment

		Gain


+ or -

		Objectives

		Comments






		

		

		

		

		Yes

		No

		Yes

		No

		Yes

		No

		Yes

		No
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A4. Analyzing the Results



A4 is used to show the learning gain made by each student from pre- to post assessment.  Attach additional pages if necessary.


		Students
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A5. Reflecting on the Impact of Instruction


──────────────────────────────


A5 is used to summarize your analyses of the assessment data.  Information from A4 will be used in the synthesis and interpretation of the impact of instruction.


		1.  How many students accomplished all of the objectives you established for this body of instruction?  What % of students did not meet all objectives?  What factors contributed to their success/failure? 






		2.  Did those students who were unsuccessful in meeting all objectives demonstrate substantial gains in knowledge and skills as defined in the objectives?  Were there students who demonstrated very little gain or negative gain (regression) from pre-assessment to post-assessment?





		3.  Describe the circumstances that contributed to the poor achievement of students who did not meet the objectives or make substantial gains?





		4.  Since the conclusion of the Work Sample, what have you done to help students who did not accomplish/master the objectives to improve their learning in these areas?






		5.  What impact will the information gained from your reflection about your students’ performance have on future lessons?  Describe the adjustments you will make in your instruction.







A6. Communication and Follow-Up



A 6 is used to document the feedback provided to students, parents/caregivers, and colleagues regarding classroom expectations, student progress, and ways they can become involved in learning. Note: Several methods of providing feedback should be provided. 


A 6. Communication and Follow-Up


		1.  Describe several ways in which you introduced and provided feedback throughout the work sample.  What information did you provide to the groups listed below prior to instruction, during instruction, and after the post-assessment?  How did you communicate that information.


 



		2.  How did you use the information gained as a result of your communications?


      



		3.  How did you attempt to involve parents/caregivers and colleagues in the learning process?








A7.  Work Sample Lesson Plan Portfolio Entry Form




		1.  Identify the content presented by this lesson plan.





		2.  How does this lesson relate to the Work Sample?





		3.  Why did you select the instructional activities and materials/technologies listed in the        


     lesson plan?






		4.   When and how were the objective(s) of this lesson measured?  Did the assessment 


      show that this was a successful lesson?  Why or why not?
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5(b).  Scoring Guide


                                                                 Teacher Work Sample


		Element

		Unacceptable 

		Acceptable

		Target



		Teaching Context: 1.1 Complete context information 

		· Teaching context information incomplete 

		· All teaching context items completed




		· Additional context details and insights included beyond those required



		Teaching Context: 1.2 Diversity information 

		· Incomplete information about the level of diversity within the class – required data missing from report

		· Level of diversity within the class indicated with regard to special needs, pattern of achievement, ages, languages, cultures, achievement/developmental levels, learning styles

		· Additional diversity descriptions & data provided beyond those required



		Description of Unit: 2.1 Description of Unit complete 

		· Description of Unit incomplete

		· Description of Unit complete

		· Description extends beyond items required and/or is exceptionally well written & insight



		Description of Unit: 2.2  Content for ALL students 

		· Content does not include instruction for all students identified in teaching context

		· Content described for all students taught

		· Description extends beyond items required and/or is exceptionally well-written & insightful



		Description of Unit 2.3  Length of unit of instruction 

		· Length of unit does not meet requirements

		· Unit covers at least five days/class periods

		· Length of unit meets requirements & demonstrates highly effective use of instructional time



		Description of Unit 2.4  Two objectives of specific learner outcomes 

		· Has less than two objectives of specific learner outcomes and/or objectives do not include specific learner outcomes 

		· There are two (2) or more objectives that clearly specify the learner outcomes 

		· There are two or more objectives that clearly specify the learner outcomes with Bloom’s taxonomy level indicated for each



		Description of Unit 2.5  Higher order thinking objective 

		       Does not contain an objective that 


        targets higher order thinking 

		· At least one of the objectives targets higher order thinking skills 

		· At least one of the objectives that clearly specify the learner outcomes with Bloom’s taxonomy level indicated 



		Description of Unit 2.6  Alignment with Louisiana Content Standards or other appropriate standards  

		· Does not provide Louisiana Content Standard or other appropriate standards aligned to objectives 

		· Some objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data

		· All objectives align with the Louisiana Content Standards and/or school improvement plan and/or analysis of student data



		Description of Unit 2.7  Identify and accommodate individual differences  

		· Lacks complete identification and/or accommodation of individual differences 




		· Identifies individual differences and provides some accommodations for individual differences




		· Identifies individual differences and provides specific accommodations for individual differences 



		Description of Unit 2.8  Appropriate accommodations for individual differences (NCTE 4.4)

		· Accommodations missing or not appropriate for identified individual differences 

		· The adjustments/accommodations are appropriate for some differences identified 

		· The adjustments/accommodations are appropriate for the differences identified 



		Description of Unit 3.1  Clear consistent description of assessment plan (4.10)

		· Assessment plan does not include all information 

		· Provides a description of the assessment plan throughout most of the Unit 

		· Provides a clear description of the assessment plan throughout the Unit 



		Assessment Plan 3.2  Pre-assessment method (NCTE, 4.10)

		· Pre-assessment method is missing or incomplete 

		· Describes the pre-assessment method to be used 

		· Provides complete and detailed description of pre-assessment method to be used 



		Assessment Plan 3.3  Pre-assessment aligned to objectives (NCTE 4.10) 

		· Pre-assessment is not aligned to stated objectives 

		· Pre-assessment plan is aligned to objectives throughout most of the Work Sample 

		· Pre-assessment plan is aligned to objectives throughout the Work Sample 



		Assessment Plan 3.4  Copy of pre-assessment and directions (NCTE 4.10)

		· No copy of pre-assessment instruction and/or directions provided 

		· Provides copy of the pre-assessment instrument along with vague directions and information provided to students 

		· Provides copy of the pre-assessment instrument along with detailed directions and information provided to students 



		Assessment Plan 3.5  Post –assessment (NCTE 4.10)

		· Post-assessment method is missing or incomplete 

		· Describes the post-assessment method to be used 

		· Describes the post-assessment method to be used in detail 



		Assessment Plan 3.6  Copy of post-assessment (NCTE 4.10)

		· No copy of post-assessment instruction and/or directions provided 

		· Provides copy of the post-assessment instrument with vague directions. 

		· Provides copy of the post-assessment instrument with explicit directions. 



		Assessment Plan 3.7  Post-assessment aligned to objectives (NCTE, 4.10)

		· Post-assessment is not aligned to stated objectives 

		· Post-assessment measures the learner outcomes stated in some objective(s) 

		· Post-assessment measures the learner outcomes stated in all objective(s) 



		Assessment Plan 3.8  Pre and Post assessments are the same (NCTE, 4.10)

		· Pre and post assessments are not the same 

		· Pre- and post-assessments measure the learner outcomes in the same way for most of the objectives

		· Pre- and post-assessments measure the learner outcomes in the same way for all of the objectives



		Assessment Plan 3.9  Assessment methods align with objectives, content, and instructional methods (NCTE 4.10)

		· Assessment methods do not align with objectives and/or content, and/or instructional methods 

		· Assessment methods used are in alignment with some of the objectives, content of the lesson, and methods of instruction 

		· Assessment methods used are in alignment with all objectives, content of the lesson, and methods of instruction 



		Assessment Plan 3.10  Principles of good assessment (NCTE 4.10)

		· Assessments do not adhere to principles of good test or performance assessment construction 

		· Most Assessments adhere to principles of good test or performance assessment construction 

		· All Assessments adhere to principles of good test or performance assessment construction 



		Assessment Plan 3.11  Content & Design of Assignments/Activities (NCTE 4.10)

		· Tests lack complete/clear directions and/or unambiguous test items, and/or appropriate organization, and/or specification of points awarded for each section 

		· Most Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section

		· All Tests have complete/clear directions, unambiguous test items, appropriate organization, and specification of points awarded for each section 



		Assessment Plan: 3.12 Content & Design of Assignments/Activities (NCTE 4.10)

		· Assignments/Activities lack complete/clear directions and/or specification for scoring/grading and/or specification of conditions for performance and/or specification of timeline(s) for completion 

		· Most Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion 

		· All Assignments/Activities have complete/clear directions, specification for scoring/grading, specification of conditions for performance, and specification of timeline(s) for completion 



		Analyzing the Results: 4.1 Data of gain of each student from pre to post assessment (NCTE  4.10)

		· Data of gain for each student from pre to post assessment is missing, or incomplete or incorrect 

		· Shows the learning gain made by each student from pre- to post-assessment but is not clearly stated 

		· Clearly shows the learning gain made by each student from pre- to post-assessment 



		Analyzing the Results: 4.2 Data Table (NCTE  4.10)

		· Data table is missing or incomplete, or difficult to read because of poor labeling 

		· Data table shows the learning gain made by most students from pre- to post-assessment 

		· Data table shows the learning gain made by each student from pre- to post-assessment 



		Analyzing the Results: 4.3 Data of pre and post assessment gain for each objective (NCTE  4.10)

		· Data of pre and post assessment gain not provided for objectives in Unit 

		· Reports pre and post assessment gain are provided for most objectives in Unit 

		· Reports pre and post assessment gain for each objective in Unit 



		Analyzing the Results: 4.4 Explanations of incomplete data and/or students with little or no gain between pre and post assessment (NCTE  4.10)

		· Explanation of incomplete data and/or students with little or no gain between pre and post assessment is missing or incomplete or not meaningful 

		· Provides vague comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments 

		· Provides clear comments of possible explanation for students with incomplete data or little or no gain between pre and post assessments 



		Reflecting on the Impact of Instruction: 5.1 Summary of data  (NCTE  4.10)

		· Summary of data is missing or incomplete or incorrect or not meaningful 

		· Uses data to summarize assessment 

		· Summary of data is concise, clear, and insightful beyond required items 



		Reflecting on the Impact of Instruction: 5.2 50% of students meet all of objectives (NCTE  4.10)

		· Less than 50% of the students meet all of the objectives 

		· More than 50% of the students meet all of the objectives 

		· More than 60% of the students meet all of the objectives 



		Reflecting on the Impact of Instruction: 5.3 80% of students not meeting all of the objectives make gains from pre to post assessment (NCTE  4.10)

		· Less than 80% of students not meeting all of the objectives make gains from pre to post assessment 

		· 80% of the students not meeting all of the objectives make gains from the pre to the post-assessment 

		· More than 80% of the students not meeting all of the objectives make gains from the pre to post assessment 



		Reflecting on the Impact of Instruction: 5.4 Explanation for students who demonstrated little or no gain from pre to post assessment (NCTE  4.10)

		· Explanation for students who demonstrated little or no gain from pre to post assessment is missing or incomplete or unclear 

		· For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is an explanation provided as to what may have impaired the students’ learning 

		· For each student who demonstrated little or no gain from the pre-assessment to the post-assessment, there is detailed explanation provided as to what may have impaired the students’ learning 



		Reflecting on the Impact of Instruction: 5.5 Description of efforts to help students who did not meet the objectives (NCTE  4.10) 

		· Description of efforts to help students who did not meet the objectives is missing or incomplete or do not correctly address needs of students 

		· Describes efforts to help students who did not meet the objectives 

		· Describes in detail efforts to help students who did not meet the objectives 



		Reflecting on the Impact of Instruction: 5.6 Description of adjustments for future lessons based on findings (NCTE  4.10)

		· Descriptions of adjustments for future lessons based on finding is missing or incomplete or adjustments are not appropriate for findings 

		· Describes adjustments that will be made in future lessons taught 

		· Describes in detail adjustments that will be made in future lessons taught 



		Communication and Follow-Up: 6.1 Description of feedback methods to all groups (NCTE  4.10)

		· Description of feedback methods to all groups is missing or incomplete 

		· Describes at least two different methods of feedback to students, parents/caregivers, and colleagues 

		· Describes more than two different methods of feedback to students, parents/caregivers, and colleagues where appropriate 



		Communication and Follow-Up: 6.2 Description of feedback methods prior to instruction, during instruction and after instruction to all groups (NCTE  4.10)

		· prior to instruction, during instruction, and after instruction to all groups is missing or incomplete 

		· Describes feedback methods prior to instruction, during instruction and after instruction to all groups 

		· Describes more than two different methods of feedback to students, parents/caregivers, and colleagues where appropriate 



		Communication and Follow-Up: 6.3 Explanation of how information learned as a result of communicating with all groups is used (NCTE  4.10)

		· Explanation of how the information learned as a result of communicating with students, parents/caregivers, and/or colleagues is used is missing or incomplete 

		· Explains how the information learned as a result of communicating with students, parents/caregivers, and colleagues is used 

		· Describes in detail feedback methods prior to instruction, during instruction and after instruction to all group 



		Communication and Follow-Up: 6.4 Description of attempt to involve parents/caregivers and colleagues in the learning process (NCTE  4.10)

		· Description of attempt to involve parents/caregivers and/or colleagues in the learning process is missing or incomplete 

		· Describes attempt to involve parents/caregivers and colleagues in the learning process 

		· Describes in detail attempt to involve parents/caregivers and colleagues in the learning process 



		Lesson Plan(s): 7.1 Lesson plan(s) included using ULM template 

		· All lessons are not included and/or are not in ULM template 

		· Lesson plan(s) for unit of instruction are included using ULM template 

		· Detailed Lesson plan(s) for unit of instruction and included using ULM template 



		Lesson Plan(s): 7.2 Two measurable objectives - at least one that targets higher order thinking 

		· Lesson lacks two objectives that are measurable and/or at least one that targets higher order thinking 

		· At least two objectives included that are measurable and at least one targets higher-order thinking 

		· At least two objectives included that are measurable and at least one targets higher-order thinking with justifications for selection. 



		Lesson Plan(s): 7.3 Materials/Technology that match objectives and explanation of why they were chosen 

		· Materials/Technology do not match the objectives and/or no explanation of why they were chosen is given 

		· Materials/Technology match the objectives, with some explanation of why they were chosen 

		· Materials/Technology match the objectives, detailed explanation of why they were chosen 



		Lesson Plan(s): 7.4 Explanation if no supplemental materials used in unit of instruction 

		· No explanation provided for lack of supplemental materials incorporated into the lesson 

		· Provides explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the lesson 

		· Provides detailed explanation if no materials other than the text, chalkboard and/or workbook are not incorporated into the less 



		Lesson Plan(s): 7.5 Logically sequenced activities for students and teacher logically sequenced that develop content and match objectives 

		· Activities of students and teacher are not logically sequenced and/or do not develop the content and/or do not match the objectives 

		· Some activities of students and teacher are logically sequenced, develop the content, and match the objectives 

		· All Activities of students and teacher are logically sequenced, develop the content, and match the objectives



		Lesson Plan(s): 7.6 Continuous and systematic assessment (NCTE 4.10) 

		· Assessment is not continuous and/or systematic throughout the lesson 

		· Assessment is continuous and systematic throughout most of the lesson  

		· Assessment is continuous and systematic throughout all of the lesson 



		Lesson Plan(s): 7.7 Preparation of students for assessment methods (NCTE 4.10)

		· Students are not adequately prepared for the assessment methods used 

		· Students are prepared for most of the assessment methods used 

		· Students are prepared for all of the assessment methods used 



		Lesson Plan(s): 7.8 Description of student activities 

		· Student activities are missing or incomplete 

		· Provides description of student activities 

		· Provides clear description of student activities  



		Lesson Plan(s): 7.9 Description of teacher activities 

		· Teacher activities are missing or incomplete 

		· Provides description or teacher activities 

		· Provides clear description of teacher activities 



		Lesson Plan(s): 7.10 Description of student activities 

		· Activities do not match the objectives stated in the lesson plan 

		· Activities match some of the objectives stated in the lesson plan 

		· Activities match all the objectives stated in the lesson plan 



		NCTE:  4.1 Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts.

		· Does not select appropriate supporting materials for teaching English language arts. 

		· Selects acceptable resources for instruction and supporting the teaching of English Language Arts. 

		· Selects exceptional resources using several different types to support instruction of English language arts teaching. 



		NCTE:  4.2


Candidates align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small group, and individual work.

		· Candidate does not align curriculum goals and teaching strategies with the organization of classroom environments and the learning experiences do not promote whole-class, small group and individual work. 

		· Candidate aligns curriculum goals and teaching strategies with the organization of the classroom environment.


· Candidate does not include all learning experiences – whole-class, small group, individual work. 

		· Candidate aligns curriculum goals and teaching strategies with the organization of classroom environments.


· Candidate includes all three types of learning experiences- whole-class, small group and individual work. 



		NCTE: 4.3


Candidates integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students.

		· Candidate does not integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students. 

		· Candidate partially integrates interdisciplinary teaching strategies and materials into the teaching and learning process for students. 

		· Candidate fully integrates interdisciplinary teaching strategies and materials into the teaching and leaning process for students. 



		NCTE: 4.4 Candidates create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.

		· Candidates do not create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.  

		· Candidates partially create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability. 

		· Candidates fully create and sustain learning environments that promote respect for, and support f , individual differences of ethnicity, race, language, culture, gender, and ability. 



		NCTE: 4.5 Candidates engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms.

		· Candidates do not engage students at all in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral , written, and/or visual forms. 

		· Candidates occasionally engage students in meaningful discussions for the purposes of interpreting and evaluation ideas presented through oral, written, and/ or visual forms. 

		· Candidates regularly engage students in meaningful discussions for the purposes of interpreting and evaluation ideas presented through oral, written, and/ or visual forms.



		NCTE: 4.6 Candidates engage students in critical analysis of different media and communications technologies.

		· Candidates do not engage students in critical analysis of different media and communications technologies.

		· Candidates occasionally engage students in critical analysis of different media and communications technologies. 

		· Candidates frequently engage students in critical analysis of different media and communications technologies.



		NCTE: 4.7 Candidates engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		· Candidates do not engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		· Candidates occasionally engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		· Candidates frequently engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.



		NCTE: 4.8 Candidates engage students in making meaning of texts through personal response.

		· Candidates do not engage students in making meaning of texts through personal response.

		· Candidates occasionally engage students in making meaning of texts through personal response.

		· Candidates regularly engage students in making meaning of texts through personal response.



		NCTE: 4.9 Candidates demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		· Candidates do not demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		· Candidates occasionally demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		· Candidates regularly demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.



		NCTE: 4.10 Candidates integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		· Candidates do not integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		· Candidates occasionally integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		· Candidates regularly integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.



		Overall 
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Assessment #4 – Student Teaching Final Assessment


Narrative


1. A brief description of the assessment and its use in the program.


The student teaching final assessment evaluates candidates’ pedagogical performance as part of their student teaching assignment in a public middle school or high school.  The College of Education and Human Development (CEHD) uses a unit-wide Final Assessment Rubric to assess student teaching.  The rubric contains forty items that are derived from the twelve professional standards in the College of Education’s Conceptual Framework.  To assess candidate effectiveness in meeting NCTE standards, English Language Arts faculty have created an addendum to the unit-wide rubric.  The ELA addendum allows for evaluation of a candidate’s performance in teaching each of the NCTE standards 3 and 4 that is relevant to the candidate’s clinical placement.  The unit-wide rubric uses a three-level scale to evaluate whether a candidate is on Target (3), Acceptable (2), or Unacceptable (1) on each item.


2. A description of how this assessment specifically aligns with the standards


The following shows how the Assessment of Student Teaching addresses NCTE SPA standards 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, 3.7, 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 4.7, 4.8, 4.9, 4.10.  


		Objective

		Unit Component

		Conceptual Framework KSD’s

		NCTE



		 Candidates demonstrate knowledge of, and skills in the use of, the English language

		1.  Planning, 3. Instruction, 5.  Program Standards

		K2, S1

		3.1



		Candidates demonstrate knowledge of the practices of oral, visual, and written literacy

		3. Instruction, 5. Program Standards

		K1, K3, S3

		3.2



		 Candidates demonstrate knowledge of reading processes

		3. Instruction, 5. Program Standards

		K5

		3.3



		Candidates demonstrate knowledge of different composing processes

		1.  Planning, 2. Management, 3. Instruction, 5. Program Standards

		K5

		3.4



		Candidates demonstrate knowledge of the range and influence of print and nonprint media

		1.  Planning, 3. Instruction, 5. Program Standards

		K2, D3

		3.5



		Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture

		1. Planning, 3. Instruction, 5. Program Standards

		K3

		3.6



		Candidates demonstrate knowledge of research theory and findings in English language arts

		3. Instruction, 5. Program Standards

		K6

		3.7



		 Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts

		1.  Planning, 3. Instruction, 5.  Program Standards

		K1, K2

		4.1



		 Align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small-group, and individual work

		1.  Planning, 2. Management, 3. Instruction, 5.  Program Standards

		K1, K5, S2, D3

		4.2



		 Integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students

		1. Planning, 3. Instruction, 5.  Program Standards

		K3, S3




		4.3



		Create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability

		1.  Planning, 3. Instruction Program Standards

		K3, K5, S1, S2, S5, D3

		4.4



		Engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms

		1.  Planning, 3. Instruction, 5.  Program Standards

		K2

		4.5



		 Engage students in critical analysis of different media and communications technologies

		1. Planning, 3. Instruction, 5. Program Standards

		K1, K3

		4.6



		 Engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication

		1.  Planning, 3. Instruction, 5. Program Standards

		K1, K3

		4.7



		  Engage students in making meaning of texts through personal response

		3. Instruction, 5. Program Standards

		K4, K5, S4, D2, D4

		4.8



		 Demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts

		3. Instruction, 4. Assessment, 5. Program Standards

		K4, K5, S4

		4.9



		  Integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		3. Instruction, 4. Assessment, 5.  Programs Standards

		K4, S4, D2, D6

		4.10





3.   A brief analysis of the data findings:


New key assessment so no data has been collected.  Changes were made to meet recommendations made by SPA reviewers.  


4.   An interpretation of how the data provides evidence for meeting standards

No data to interpret due to this being a new key assessment.  Changes were made to meet


5. Assessment Documentation – attached.
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5(a) Assessment Tool/Description


i. Planning  In this component the student will specify the learner outcomes, the activities associated with these outcomes using objectives and the method of evaluation. This component also ensures that the student will engage students using materials other than the standard materials needed for the classroom. The student teacher will identify and plan for student differences, all the while developing instructional plans based on state standards and benchmarks. 

ii. Management  This component ensures that the student teacher can utilize classroom management effectively. The student teacher must organize available space, while promoting a positive learning environment. The student teacher will effectively manage time using transitions properly. The student teacher is also expected to set student expectations and to use appropriate monitoring techniques.

iii. Instruction  This component requires that student teachers be able to use appropriate techniques to develop the lesson while using a variety of teaching materials. The student teacher must be prepared to sequence and adjust lessons appropriately while integrating technology. The student teacher must present accurate subject matter at the appropriate developmental level with relevant examples while integrating the content across the curriculum. Not only must the student teacher be able to accommodate individual differences, but must also communicate effectively and enthusiastically the lesson that is being presented. During the lesson the student teacher must question using higher order thinking skills, appropriate motivational techniques, and encourage student participation. The last important aspect is that the student teacher needs to effectively close the lesson.

iv. Assessment  When giving assessments, the student teacher must be able to construct well-developed assessments and use them both in formal and informal sessions all the while constantly monitoring student performance. The student teacher should provide appropriate, timely feedback regarding progress and utilize test results appropriately. 

v. Local and National Standards  Local standards require that the student establish relationships with other professionals, have exceptional portfolio quality, and professionalism. National standards expect that the student teacher know science safety rules and regulations and be able to convey these to their students.
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5(b)       Scoring Guide


ELA Final Assessment Rubric


		Criteria

		Unacceptable

		Acceptable

		Target



		Planning (LCET 1A, NCATE Standard 3.3, K1, S1, D1)

		Does not consistently demonstrate two or more planning attributes

		Consistently demonstrates all or most planning attributes 

		Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E1: Planning (LCET IA, NCATE Standard 3.3): IA1 Specifies learner outcomes in clear, concise objectives

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E2: Planning (LCET IA, NCATE Standard 3.3): IA2 Includes activity/activities that develop(s) objectives

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E3: Planning (LCET IA, NCATE Standard 3.3): IA3 Identifies and plans for individual differences

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E4: Planning (LCET IA, NCATE Standard 3.3): IA4 Identifies materials other than standard materials as needed for the lesson

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E5: Planning (LCET IA, NCATE Standard 3.3): IA5 States method(s) of evaluation to measure learner outcomes

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		E6: Planning (LCET IA, NCATE Standard 3.3): Develops short term and long term instructional plans based on state standards & benchmarks

		Does not consistently demonstrate two or more planning attributes

		 Consistently demonstrates all or most planning attributes 

		
Consistently demonstrates exceptional level of planning attributes; meets or exceeds criteria for planning



		Management (LCET IIA, B &C, NCATE Standard 3.3, K1, S1 & 2, D1)

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E7: Management (LCET IIA, B & C, NCATE Standard 3.3): IIA1 Organizes available space, materials and/or equipment to facilitate learning

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E8: Management (LCET IIA, B & C, NCATE Standard 3.3): IIA2 Promotes a positive learning climate

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E9: Management (LCET IIA, B & C, NCATE Standard 3.3): IIB1 Manages routines and transitions in a timely manner

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E10: Management (LCET IIA, B & C, NCATE Standard 3.3): IIB2 Manages an/or adjusts allotted time for activities

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E11: Management (LCET IIA, B & C, NCATE Standard 3.3): IIC1 Establishes expectations for learner behavior

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		E12: Management (LCET IIA, B & C, NCATE Standard 3.3): IIC2 Uses monitoring techniques to facilitate learning

		Does not consistently demonstrate two or more management attributes

		 Consistently demonstrates all or most management attributes 

		
Consistently demonstrates exceptional level of management attributes; meets or exceeds criteria for management 



		Instruction (LCET IIA, B, & C, NCATE Standards 3.3, ISTE, all KSD)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E13: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA2 Initiates lesson effectively

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E14: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA1 Uses technique(s) which develop(s) lesson objective(s)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E15: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA3 Uses a variety of teaching materials to achieve lesson objective(s)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E16: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA2 Sequences lesson to promote learning

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E17: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA4 Adjusts lesson when appropriate

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E18: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA5 Integrates technology into instruction

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E19: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIB1 Presents content at a developmentally appropriate level

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E20: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIB2 Presents accurate subject matter

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E21: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIB3 Relates relevant examples, unexpected situations, or current events to the content

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E22: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA Integrates content across the curriculum

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E23: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC1 Accommodates individual differences

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E24: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC2 Demonstrates ability to communicate effectively with students

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E25: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA (KSD) Exhibits enthusiasm toward the subject content

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E26: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE):IIIC3 Stimulates and encourages higher order thinking at the appropriate developmental levels

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E27: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC4 Uses effective questioning techniques

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E28: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC4 Utilizes appropriate motivational techniques

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E29: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIC4 Encourages student participation

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E30: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): IIIA2 Utilizes an effective lesson closure

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		E31: Instruction (LCET IIIA, B, & C, NCATE Standard 3.3, ISTE): SPA Provides practice of skills 60% of class time for team sports, 50% for individual sports (Physical Education Instruction only)

		Does not consistently demonstrate two or more instruction attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction 



		Assessment (LCET IIID, NCATE Standard 3.3, K4, S4, D4)

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E32: Assessment (LCET IIID, NCATE Standard 3.3): IIID2 Develops well constructed assessment instruments

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E33: Assessment (LCET IIID, NCATE Standard 3.3): IIID1 & 2 Uses assessment technique(s) effectively

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E34: Assessment (LCET IIID, NCATE Standard 3.3): IIID 1 & 2 Utilizes a variety of formal and informal assessment techniques to monitor student learning

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E35: Assessment (LCET IIID, NCATE Standard 3.3): IIID1 Consistently monitors ongoing performance of students

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E36: Assessment (LCET IIID, NCATE Standard 3.3): IIID3 Provides timely feedback to students regarding their progress

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		E37: Assessment (LCET IIID, NCATE Standard 3.3): IIID4 Interprets and utilizes standardized/non-standardized test results

		Does not consistently demonstrate two or more assessment attributes

		 Consistently demonstrates all or most instruction attributes 

		
Consistently demonstrates exceptional level of instruction attributes; meets or exceeds criteria for instruction



		Programs Standards (All KSD)

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		E38: Program Standards (KSDs): Establishes cooperative relationships with the supervising teacher, paraprofessional, parents, students, and other school personnel

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		E39: Program Standards (KSDs): Portfolio quality (content, presentation, turned in on time)

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		E40: Program Standards (KSDs): Professionalism (use Learning Facilitator KSDs inventory)

		Does not consistently demonstrate program standards

		 Consistently demonstrates all or most program standards 

		
Consistently demonstrates exceptional level of program standards; meets or exceeds criteria for program standards



		E. 41:  Knowledge (NCTE 3.1)  Candidates demonstrate knowledge of, and skills in the use of, the English language

		Candidate does not demonstrate knowledge of, and skills in the use of, the English language. 

		Candidate partially demonstrates knowledge of, and skills in the use of, the English language.

		Candidate demonstrates exceptionally their knowledge of, and skills in the use of, the English language.



		E. 42:  Knowledge (NCTE 3.2)Candidates demonstrate their knowledge of the practices of oral, visual, and written literacy

		Candidates do not demonstrate their knowledge of the practice of oral, visual, and written literacy.

		Candidate does not demonstrate knowledge of all practices but does demonstrate a majority. 

		Candidate demonstrates exceptionally their knowledge of the practices of oral, visual, and written literacy. 



		E. 43:  Knowledge (NCTE 3.3) Candidates demonstrate their knowledge of reading processes

		Candidate does not demonstrate their knowledge of reading process. 

		Candidate demonstrates vaguely their knowledge of the reading process. 

		Candidate shows exceptional knowledge of the reading process.



		E. 44:  Knowledge(NCTE 3.4) Candidates demonstrate knowledge of different composing processes

		Candidate does not demonstrate their knowledge of different composing processes. 

		Candidate demonstrates vaguely their knowledge of different composing processes. . 

		Candidate shows exceptional knowledge of the different composing processes. 



		E. 45:  Knowledge (NCTE 3.5) Candidates demonstrate knowledge of  and uses for, an extensive range of literature

		Candidate does not demonstrate knowledge of and uses for, and extensive range of literature. 

		Candidate demonstrates knowledge of 


but not uses for, an extensive range of 


literature. 

		Candidate demonstrates clearly their knowledge of and exceptional uses for, and extensive range of literature. 



		E. 46:  Knowledge (NCTE 3.6) Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture

		Candidate does not demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture. 

		Candidates demonstrate knowledge of  some of  the aspects but not all:  the range and influence of print and nonprint media and technology in contemporary culture

		Candidates exceptionally demonstrates knowledge of the range and influence of print and nonprint media and technology in contemporary culture



		E. 47:  Knowledge (NCTE 3.7) Candidates demonstrate knowledge of research theory and findings in English language arts

		Candidate does not demonstrate knowledge of research theory and findings in English language arts. 

		Candidate vaguely demonstrates knowledge of research theory and findings in English language arts.  

		Candidate clearly demonstrates knowledge of research theory and findings in English language arts. 



		E. 48:  Teaching (NCTE:  4.1) Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts.

		Does not select appropriate supporting materials for teaching English language arts. 

		Selects acceptable resources for instruction and supporting the teaching of English Language Arts. 

		Selects exceptional resources using several different types to support instruction of English language arts teaching. 



		E. 49:  Teaching (NCTE:  4.2)


Candidates align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small group, and individual work.

		Candidate does not align curriculum goals and teaching strategies with the organization of classroom environments and the learning experiences do not promote whole-class, small group and individual work. 

		Candidate aligns curriculum goals and teaching strategies with the organization of the classroom environment.


Candidate does not include all learning experiences – whole-class, small group, individual work. 

		Candidate aligns curriculum goals and teaching strategies with the organization of classroom environments.


Candidate includes all three types of learning experiences- whole-class, small group and individual work. 



		E. 50:  Teaching (NCTE: 4.3)


Candidates integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students.

		Candidate does not integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students. 

		Candidate partially integrates interdisciplinary teaching strategies and materials into the teaching and learning process for students. 

		Candidate fully integrates interdisciplinary teaching strategies and materials into the teaching and learning process for students. 



		E. 51:  Teaching (NCTE: 4.4) Candidates create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.

		Candidates do not create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.  

		Candidates partially create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability. 

		Candidates fully create and sustain learning environments that promote respect for, and support f, individual differences of ethnicity, race, language, culture, gender, and ability. 



		E. 52:  Teaching (NCTE: 4.5) Candidates engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms.

		Candidates do not engage students at all in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms. 

		Candidates occasionally engage students in meaningful discussions for the purposes of interpreting and evaluation ideas presented through oral, written, and/ or visual forms. 

		Candidates regularly engage students in meaningful discussions for the purposes of interpreting and evaluation ideas presented through oral, written, and/ or visual forms.



		E. 53:  Teaching (NCTE: 4.6) Candidates engage students in critical analysis of different media and communications technologies.

		Candidates do not engage students in critical analysis of different media and communications technologies.

		Candidates occasionally engage students in critical analysis of different media and communications technologies. 

		Candidates frequently engage students in critical analysis of different media and communications technologies.



		E. 54:  Teaching (NCTE: 4.7) Candidates engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		Candidates do not engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		Candidates occasionally engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		Candidates frequently engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.



		E. 55:  Teaching (NCTE: 4.8) Candidates engage students in making meaning of texts through personal response.

		Candidates do not engage students in making meaning of texts through personal response.

		Candidates occasionally engage students in making meaning of texts through personal response.

		Candidates regularly engage students in making meaning of texts through personal response.



		E. 56:  Teaching (NCTE: 4.9) Candidates demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		Candidates do not demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		Candidates occasionally demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		Candidates regularly demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.



		E. 57:  Teaching (NCTE: 4.10) Candidates integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		Candidates do not integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		Candidates occasionally integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		Candidates regularly integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.
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Section IV


Assessment #3 – Assessment of Candidate Ability to Plan Instruction

1. A brief description of the assessment and its use in the program.


The Teacher Work Sample (TWS) enables candidates to demonstrate their ability to plan, implement, and assess the impact of instruction.  The TWS includes:  1) a description of the classroom context and student being taught, 2) plans for instruction and assessment that are aligned with the learning outcomes desired, 3) the actual instruction, and 4) the collection, interpretation, and reflection upon evidences of student progress toward attainment of the desired learning outcomes.  Candidate entries are scored using a rubric that specifies that candidates will be evaluated on level of mastery of NCTE thematic standards using a scale of 1-3:  1-Unacceptable, 2-Acceptable, and 3-Target.


2. A description of how this assessment specifically aligns with the standards

The following shows how the TWS addresses NCTE SPA standards 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 4.7, 4.8, 4.9, & 4.10.


		Objective

		Unit Component

		Conceptual Framework KSD’s

		NCTE



		Candidates examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts.

		2.  Unit Plan, 7. Lesson Plan

		K1, K2

		4.1



		Candidates align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small group, and individual work.

		1.  Teaching Context, 2. Unit Plan, 7. Lesson Plan

		K1, K5, S2, D3

		4.2



		Candidates integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students.

		2.  Unit Plan

		K3, S3

		4.3



		Candidates create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability.

		1.  Teaching Context 2.  Unit Plan

		K3, K5, S1, S2, S5, D3

		4.4



		Candidates engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms.

		5.  Reflection

		K2

		4.5



		Candidates engage students in critical analysis of different media and communications technologies.

		2.  Unit Plan, 7.  Lesson Plan

		K1, K3

		4.6



		Candidates engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication.

		2.  Unit Plan, 7.  Lesson Plan

		K1, K3

		4.7



		Candidates engage students in making meaning of texts through personal response.

		3.  Assessment, 6.  Communication, 7.  Lesson Plan

		K4, K5, S4, D2, D4

		4.8



		Candidates demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts.

		3.  Assessment Plan, 4.  Analysis, 5.  Reflection

		K4, K5, S4

		4.9



		Candidates integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		2.  Unit Plan, 3.  Assessment Plan, 4.  Analysis 5.  Reflection, 6.  Communication, 7. Lesson Plan

		K4, S4, D2, D6

		4.10





3. A brief analysis of the data findings

No data has been collected due to change in key assessment.  Data will be collected in Fall of 2009.  


4.  An interpretation of how the data provides evidence for meeting standards

No new data was collected for interpretation.  

5. Assessment Documentation

Attached
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NCTE, Section IV, Assessment 2


Assessment 2:  Assessment of Content Knowledge in English & Thematic Teaching Unit

1. Brief description of Assessment 2:

Candidates will select a Young Adult novel for their teaching specialty area and plan a 10 day unit.  Additionally, they will select supplementary texts that include choices in fiction, nonfiction, biography, poetry, music, film, and author.  The texts should reflect diversity in reading levels, genre, subject matter, characters, and themes.  One of the candidate’s film choices will be accompanied by a critical viewing guide, and a critical paper comparing the film to it’s partner novel.  The candidate must show evidence of using the song choices support the lessons and enhance the unit’s theme.  For the third and fourth components of the unit, the candidate will create reading/writing/vocabulary activities for each day utilizing the core and supplementary texts that address diversity and Gardner’s Nine Intelligences.  For each lesson planned, the students must read, write, speak, and listen.  Viewing and visually representing must be addressed a minimum of 3 times throughout the unit.  The candidate will create an Internet scavenger hunt with a minimum of 5 websites and 10 questions.  Finally, the candidate’s unit is assessed overall according to professionalism (grammar, writing style, format, turned in on-time.).

The unit breaks down into the following components:


1. Introduction of 10 day content specific unit


2. Supplementary annotated bibliography and author study

3. Reading/Writing activities


4. Word work/vocabulary activities and word list


5. Film analysis and active viewing guide


6. Internet scavenger hunt


7. Diversity/Gardner’s checklist

2. NCTE Standards:  

The following shows how the Thematic Teaching Unit addresses NCTE SPA standards 2.1, 2.2, 2.4, 2.5, 3.1, 3.2, 3.3, 3.4, 3.5, 3.6, and 3.7.


Standards:


		Objective

		Unit Component

		Conceptual Framework KSD’s

		NCTE



		Candidates create an inclusive and supportive learning environment in which all students can engage in learning

		3. Reading/Writing activities


7. Gardner’s checklist

		K1, K3, K5, S1, S3, S5

		2.1



		Candidates use ELA to help their students become familiar with their own and others’ cultures.

		3. Reading/Writing activities

		K3, K5, S3, S5, D5

		2.2



		Candidates use practices designed to assist students in developing habits of critical thinking and judgment

		5. Film analysis

		K3, S3, D3

		2.4



		Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education.

		1. Theme (research paper)

		K1, K2, S1, S3, D3

		2.5



		Candidates demonstrate knowledge of, and skills in the use of, the English language.

		1. Introduction to unit plan

		K2, S1

		3.1



		Candidates demonstrate knowledge of the practices of oral, visual, and written literacy.

		1. Theme (oral book talk, virtual poster 3.Reading/Writing activities


4.Word work/vocabulary activities

		K1, K3, S3

		3.2



		Candidates demonstrate their knowledge of reading processes.

		3. Reading/Writing activities


7.Diversity/Gardner’s checklist

		K5

		3.3



		Candidates demonstrate knowledge of different composing processes.

		3.Reading/Writing activities


7.Diversity/Gardner’s checklist

		K5

		3.4



		Candidates demonstrate knowledge of, and uses for, an extensive range of literature.

		2.  Annotated bibliography/author study


3. Reading/Writing Activities


4.  Word work

		K2, D3

		3.5



		Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.

		1.  Theme (virtual poster)


5.Film analysis/ active  viewing guide


6.Internet scavenger hunt

		K3

		3.6



		Candidates demonstrate knowledge or research theory and findings in English language arts.

		1.  Theme (research paper)

		K6

		3.7





3.  Analysis of Data Findings


This is a redesigned assessment.  Data collection will begin Fall 2009.


4.  Interpretation of Data:


This is a redesigned assessment.  Data collection will begin Fall 2009.

5. Assessment Documentation – attached.
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NCTE, Section IV, Assessment 2, Question 5(a)


READ 418-A Signature Piece Description and Rubric  
Date Due:


Project should be placed in a 3-brad folder with pockets.  Rubric should be in front pocket.  Labeled dividers should separate sections I-VIII.


This project pulls together all the elements of your expertise concerning reading, writing, word work, and choosing quality literature.  It should be thematic and cover 2 weeks of learning.  The focus is reading and choosing quality YA literature and implementing reading and writing practices into your content area.  Each section should include a write-up/explanation and required attachments.   


I.  Theme:  (There are four parts to this section):  Choose a theme to tie your lessons, books, and activities together.  Because you are teaching for 10 days, your theme needs to be fairly specific.  Examples could be a specific battle/s of a war, a system of the human body, poems by Robert Frost, managing money, an aspect of substance abuse, etc…  The theme should tie-in with the comprehensive curriculum.  Your texts will be Young Adult literature that supplements the content textbook Part 1:  In a paragraph or two, You will need to explain your theme, what you plan to cover, the many ways of investigating your theme, how do you look at (your theme) in different ways, etc…  Discuss your choice of YA text and in what ways it would support your theme and supplement the content textbook.  Part 2:  You will also need to create vicarious experiences (activate schemata) for your students by creating a visual experience.    These images should celebrate ethnic, cultural, and gender diversity and include popular cultural references.  These images will be represented through a virtual poster created at http://www.glogster.com/.   You will need to create an accompanying narrative and include the written script in this part.  You will present your poster orally for the class on the designated presentation day. Part 3:  You will write a 3-4 page research paper in which you demonstrate your knowledge of teaching YA literature within the ELA classroom and its application within the larger confines of society.  In what ways does the teaching of YA lit relate to the community, social context, history, philosophy, legalities, and applications to the world at large?   Part 4:  Booktalk:  You will give a book talk for your chosen text and present it to the class on the same day that you present your poster.  Include the written narrative/script for your book.  Part 5:  Include a copy of the young adult text that you are basing your 10 day plan on.  



(NCTE:  2.5, 3.1, 3.2, 3.4, 3.6, 3.7) _____/150 pts

Comments:


II.  Related Texts:  (There are 2 parts to this section) Part 1:  Create a Bibliography reflective of the various genres of Young Adult Literature.  Choose texts that support, integrate, and expand your theme.  For each text chosen, include the following:  author, title, date published, publisher, preferred reading level, diversity issues addressed within the text, and a 1-2 sentence blurb supporting your inclusion of the text in support of your theme/content area.  You may use a combination of picture and chapter books.  You will have a minimum of 45 different titles. Create your book list according to MLA format.  The following website will be helpful as a reference for your bibliographic information:  http://www.english.uiuc.edu/cws/wworkshop/writer_resources/citation_styles/mla/mla.htm (site of writers’ workshop at the University of Illinois at Urbana-Champagne).


Use Appendix A for this part of the unit plan.  The following text requirements must be met:


5 Realistic Fiction Books
5 Historical Fiction Books



5 Informational Books
5 Sci Fi/Fantasy Books

5 Biographies/Autobiography/Memoir

5 Poems/Poetry Books
5 How-to and Hands-on Books
5 Movies/Videos


5 Songs/Musical Pieces

*Note:  only one book from a series may be used, the poems must be found in books, and 5 individual poems from 5 individual books must be used.

Part 2:  Choose a YA author whose body of work is significant to your content area.  Research this author and write a paper including the author’s biography, awards, bibliography, and how his/her contributions relate to your content area.  Use MLA format and include a Works Cited page.



(NCTE: 3.4, 3.5, 3.6)  _________/115 pts

Comments:


III.   Literature Extension and Writing Workshop:  Choose activities and techniques for teaching the text.  You must teach the entire text and test on the final day of instruction (Day 10).  Explain the incorporation of the chosen texts.  Discuss how you plan to get your students to actively read the text.  How do you plan to use the books?  How will you help them expand on their reading and comprehension of the theme?  How will you facilitate their appreciation of the text?  How will you make space for writing?  How will your activities and text talk build awareness of diversity?  Be specific in the explanation of your activities and include all handouts.   Your students should read, write, speak, and listen every class period.  You may create your own graphic organizers or use copies, but a hard copy must be included in this section.  No repetition of activities is allowed.  Each graphic organizer/activity must be at least partially completed.  The test should be included on the last day of instruction.  All levels of Blooms must be addressed in your questions and test items.  Cultural diversity is addressed daily and should be indicated in your supplemental text choices as well as your activities.  Use Appendix B for this part of the assignment.


(NCTE: 2.2, 3.2, 3.3, 3.5)  _______/105


Comments:

IV. Vocabulary and Word Work:  Generate a list of 30 vocabulary words that are appropriate and necessary for the illumination and understanding of your theme/novels/text.  Explain and create activities for the students in which they learn vocabulary and practice word learning strategies.  Be specific in your activities and include all handouts.  Your students should read, write, speak, and listen every class period.  You may create your own graphic organizers or use copies, but a hard copy must be included in this section. No repetition of activities is allowed.  Each graphic organizer/activity must be at least partially completed.  Include your list of defined vocabulary words at the beginning of this section, then use Appendix C for helping you plan activities for the 10 days of the unit.  You must teach all 30 words and test on Day 10.  Cultural diversity is addressed daily and should be indicated in your supplemental text choices as well as your activities.  



 (NCTE:  2.2, 3.2, 3.3, 3.5)  ______/30


Comments:


V.  Critical Analysis of Film (Active viewing guide):  In connection with your theme, choose an adolescent novel and view the corresponding movie.  Write a comparison/contrast essay in which you discuss the discrepancies and/or consistencies between the two.  Determine which medium is more effective from an instructional perspective and answer the following question:  “Is it ever acceptable to show only the movie to students?  Explain.”   Then, create a 10 item analysis tool of the chosen film/movie clip that encourages students to think critically about the theme and text through film. Make sure that your questions encourage response to all levels of Blooms taxonomy.  The film clip should be about 25 minutes long, and the questions should encourage them to compare/contrast, analyze, and evaluate their text alongside the film within the boundaries of popular culture.   Include the questions as well as an answer sheet.  


(NCTE: 2.4, 3.2, 3.4)  _______/75


 Comments


VI.   Internet Scavenger Hunt:  Create a theme-related scavenger hunt where your students must use the web.  Have a list of useful web-sites for them to access to help them find the answers to your questions.  Include a minimum of 5 web sites and 10 scavenger hunt questions/items.  Include a copy of the scavenger hunt as well as an answer sheet.



(NCTE: 3.6)


Comments:


VII.   Extras:  Diversity:  In your activity and text choices, address Gardner’s 9 intelligences, cultural diversity, and accommodations for diverse learners.  Each intelligence must be addressed at least once; cultural diversity must be noted daily, as well as accommodations for 504 students.  Use Appendix D to help you summarize your diverse instructional approaches.



(NCTE:  2.1, 2.2)



______/15

Comments:


VIII.   Style, Usage, and Grammar and Format:  Please proofread your work and strive for excellence in word choices, spelling, grammar, and sentence structure and submit your project in the requested format (folder, dividers, etc…)



(NCTE:  3.1)  ______/10


Comments:


Total pts:_____/500
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NCTE, Section IV, Assessment 4, Question 5(b)

Assessment Tool:  Required Components for Thematic Unit

Scoring Guide:  Thematic Literacy Unit


		Element

		Target

		Meet Standard

		Unacceptable

		Score



		E1.  Candidates create an inclusive and supportive learning environment in which all students can engage in learning.


(NCTE 2.1)

		* Activity and text choices address all of Gardner’s intelligences. Cultural diversity, ESL/ELL, and accommodations for special learners are addressed each day of the unit.

		* Activity and text choices address all of Gardner’s intelligences. Cultural diversity, ESL/ELL, and accommodations for special learners are addressed for at least 8 days of the unit.

		* Activity and text choices address 7 or fewer of Gardner’s intelligences. Cultural diversity, ESL/ELL, and accommodations for special learners are addressed 7 or fewer days of the unit.

		



		E2.  Candidates use ELA to help their students become familiar with their own and others’ cultures.


(NCTE 2.2)

		*Cultural diversity is addressed daily in literature and writing workshop through text choices


*Cultural diversity is addressed daily in vocabulary lessons through text choices


*Cultural diversity for the unit is fully explained

		*Cultural diversity is addressed at least 8 days in literature and writing workshop through text choices


*Cultural diversity is addressed at least 8 days in vocabulary lessons through text choices


*Cultural diversity for the unit is partially explained

		*Cultural diversity is addressed 7 or fewer days in literature and writing workshop through text choices


*Cultural diversity is addressed 7 or fewer days in vocabulary lessons through text choices


*Cultural diversity for the unit is not addressed 

		



		E3.  Candidates use practices designed to assist students in developing habits of critical thinking and judgment


(NCTE 2.4)

		*Active viewing guide encourages students to critically analyze film through all levels of Bloom’s taxonomy




		*Active viewing guide encourages students to critically analyze film through at least 2 levels of Bloom’s taxonomy

		*Active viewing guide of film addresses knowledge level of Bloom’s taxonomy

		



		E4.  Candidates make meaningful connections between the ELA curriculum and developments in culture, society, and education


(NCTE 2.5)

		*Fully documents understanding of YA literature within context of content area




		*Partially documents understanding of YA literature within context of content area

		*Fails to make connection between YA literature and content area

		



		E5.  Candidates demonstrate knowledge of, and skills in the use of the English language


(NCTE 3.1)

		*Work is typed.  No spelling or grammar errors.  Submitted in requested format.

		*Work is typed.  Some spelling and grammar errors.  Submitted in requested format.

		*Work is not typed.  Several spelling and grammar errors.  Not submitted in requested format.

		



		E6.  Candidates demonstrate knowledge of the practices of oral, visual, and written literacy


(NCTE 3.2)

		*Oral book talk is complete, well-prepared, and engaging.  It meets time requirements, and  written narrative is complete


*Virtual Poster is diverse with regards to gender, culture, ethnicity, etc…Appropriate popular culture references are evident.  Poster appropriately ties theme to content area.  Oral presentation of poster is complete and prepared.


*Appropriate literacy activities and techniques are present for a 10 day unit.  A detailed explanation is included.  All handouts are present.  Students read, write, speak, listen every class period.


*Includes a list of 30 defined vocabulary words.  Appropriate literacy activities and techniques are present for a 10 day unit.  A detailed explanation is included.  All handouts are present.  Students read, write, speak, listen every class period


*Active viewing guide includes a list of 10 items.  Multiple levels of questioning are addressed.  Copy of guide and answers is included.


*Comparison/contrast essay of film and novel is highly critical and analytical. 

		*Oral book talk is complete, but lacks engaging elements, exceeds or falls short of time requirements.  Written narrative is complete.


*Virtual Poster is somewhat diverse with regards to gender, culture, ethnicity, etc…, but misrepresenting some marginalized groups.  Appropriate popular culture references are evident.  Poster appropriately ties theme to content area.  Oral presentation of poster seems ill-prepared.


*Appropriate literacy activities and techniques are present for a 10 day unit.  Some handouts are included.  Explanation is included, but lacks details.  Students do not read, write, speak listen every class period.


*Includes a list of 30 defined vocabulary words.  Appropriate literacy activities and techniques are present for a 10 day unit.  Some handouts are included.  Explanation is included, but lacks details.  Students do not read, write, speak listen every class period


* Active viewing guide includes a list of 10 items.  Multiple levels of questioning are not addressed.  Copy of guide and answers is included.


*Comparison/contrast essay of film and novel is somewhat critical and analytical.

		*Oral book talk is not complete and ill-prepared.  It lacks engaging elements and exceeds or falls short of time requirements.  Written narrative not complete


*Virtual Poster lacks diversity with regards to gender, culture, ethnicity, etc. Appropriate popular culture references are not evident.  Poster fails to tie theme to content area.  Oral presentation of poster seems ill-prepared.


*Appropriate literacy activities and techniques are present, but not enough for a 10 day unit.  Some handouts are included.  Explanation is not included.   Students do not read, write, speak listen every class period.


*Less than 30 defined words are included.  Literacy activities and techniques are present, but not enough for a 10 day unit.  Some handouts are included.  Explanation is not included.   Students do not read, write, speak listen every class period


* Active viewing guide does not include a list of 10 items.  Analysis does not encourage reader to think critically and engages reader in mostly yes/no responses.  Guide and/or answers is not included.


*Comparison/contrast essay of film is neither critical nor analytical. 

		



		E7.  Candidates demonstrate their knowledge of different reading processes.


(NCTE 3.3)

		*Activities facilitate pre/during/post reading of the text and vocabulary mastery. Activities are varied.

		* Activities facilitate pre/during/post reading of the text, and vocabulary mastery, but some activities are repeated.

		*Activities do not facilitate pre/during/post reading of the text or vocabulary mastery; several activities are repeated and /or inappropriately used.

		



		E8.  Candidates demonstrate knowledge of different composing processes.


(NCTE 3.4)

		*Booktalk is highly developed.


*Research paper follows MLA format, is error free, and makes a strong connection between YA literature and content.


*Author study follows MLA format, is error free, and makes a strong connection between the author and content area.


*Critical analysis of film is highly interpretive and thoroughly deepens the understanding of book/film with specific support for assertions.




		*Booktalk is developed.


*Research paper follows MLA format, contains some errors, makes a connection between YA literature and content.


*Author study follows MLA format, contains some errors, makes a connection between author and content area.


*Critical analysis of film is interpretive and somewhat deepens the understanding of the book/film.  Support for assertions is weak.

		*Booktalk is not developed.


*Research paper does not follow MLA format, contains several errors, and does not make a connection between YA literature and content.


* Author study does not follow MLA format, contains several errors, and does not make a connection between author and content area.


*Critical analysis of film is not interpretive and support for assertions is missing.

		



		E9.  Candidates demonstrate knowledge of, and uses for, an extensive range of literature.


(NCTE 3.5)




		*A minimum of 45 Young Adult texts are chosen that represent an extensive range of literature and genres.  Each title is annotated completely and strongly ties the text within the content area.


*A YA author is chosen whose body of work ties significantly to content.


*A minimum of 3 YA texts are used effectively within each day of the unit plan.

		* A minimum of 45 Young Adult texts are chosen that represent an extensive range of literature and genres.  Each title is annotated completely and ties the text within the content area.


*A YA author is chosen whose body work is loosely tied to content.


*A minimum of 2 YA texts are used effectively within each day of the unit plan.

		*Less than 45 Young Adult texts are chosen that represent an extensive range of literature and genres.  The annotations are not complete and do not tie the text within the content area.


*A YA author is chosen whose body of work is not tied to content or the author chosen is not considered to write for Young Adults.


*A minimum of 1 YA test is used effectively within each day of the unit plan.

		



		E 10.  Candidates demonstrate knowledge of the range and influence of print and nonprint media and technology in contemporary culture.


(NCTE 3.6)

		*Glogster.com is used to create a virtual poster that is engaging, effective, and demonstrates meaningful connections between YA literature, popular culture, and content.


*Selection of movies, music, and web sites strongly demonstrate the influence of nonprint media in contemporary culture and content. 




		*Glogster.com is used to create a virtual poster that is engaging, effective, and demonstrates meaningful connections between YA literature, popular culture, and content.


*Selection of movies, music, and web sites somewhat demonstrate the influence of nonprint media in contemporary culture and content

		*Glogster.com is used to create a video poster, but makes vague connections between YA literature, popular culture, and content.


*Selection of movies, music, and web sites do not demonstrate the influence of nonprint media in contemporary culture and content

		



		E 11.  Candidates demonstrate knowledge of research theory and findings in English Language Arts.


(NCTE 3.7)

		*Research paper is 3-4 pages and clearly supports the knowledge of teaching YA literature within the ELA classroom.  MLA format is followed. Paper has fewer than 3 grammatical/formatting errors.

		*Research paper is 3-4 pages and clearly supports the knowledge of teaching YA literature within the ELA classroom.  MLA format is followed.  Paper has fewer than 5 grammatical/formatting errors.

		*Research paper is less than 3-4 pages and vaguely supports the knowledge of teaching YA literature within the ELA classroom.  6 or more errors in grammar or  MLA format.
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Assessment #5 – Impact on Student Learning


1. A brief description of the assessment and its use in the program.


The purpose of this project is for the candidates to demonstrate their impact on student learning during CURR 304.  The Impact on Student Learning Project will provide evidence that they can plan, implement instruction, assess student understanding and reflect on the process in an effort to ensure student learning.  They will complete and submit their projects in two main parts:


1. A digital portfolio containing a teacher work sample and analyses of assessments and student learning will be arranged in tab-divided sections as described below. The candidate will submit the digital portfolio at the end of CURR 304. Contents of the digital portfolio will be scored using the attached rubric.  


2. A visual display (poster) and oral presentation of key findings will be presented at the end of the semester.  The poster or power point presentation will serve as a visual representation of the candidate’s impact on student learning; all of the elements delineated below will not need to be included.  However, the poster will enable the candidate to provide visual evidence for vital components of their process.  A formal presentation will be given to candidate’s peers and a university-based evaluator, presenting their process of planning, teaching assessment and reflections.  

2. A description of how this assessment specifically aligns with the standards


The following shows how the ELA Impact on Student Learning Project addresses NCTE SPA standards 4.1, 4.2, 4.3, 4.4, 4.5, 4.6, 4.7, 4.8, 4.9, & 4.10.

		Objective


Candidates

		Project Component

		Conceptual Framework KSD’s

		NCTE



		 Examine and select resources for instruction such as textbooks, other print materials, videos, films, records, and software, appropriate for supporting the teaching of English language arts

		2.  Unit Plan, 3.  Lesson Plans

		K1, K2

		4.1



		 Align curriculum goals and teaching strategies with the organization of classroom environments and learning experiences to promote whole-class, small-group, and individual work

		1. Description, 2.  Unit Plan, 3. Lesson Plans

		K1, K5, S2, D3

		4.2



		 Integrate interdisciplinary teaching strategies and materials into the teaching and learning process for students

		2.  Unit Plan, 3. Lesson Plans, 5.  Implementing Instruction

		K3, S3




		4.3



		Create and sustain learning environments that promote respect for, and support of, individual differences of ethnicity, race, language, culture, gender, and ability

		1. Description, 3. Lesson Plans, 5. Implementing Instruction

		K3, K5, S1, S2, S5, D3

		4.4



		Engage students often in meaningful discussions for the purposes of interpreting and evaluating ideas presented through oral, written, and/or visual forms

		3.  Lesson Plans, 5. Implementing Instruction

		K2

		4.5



		 Engage students in critical analysis of different media and communications technologies

		3.  Lesson Plans, 5. Implementing Instruction

		K1, K3

		4.6



		 Engage students in learning experiences that consistently emphasize varied uses and purposes for language in communication

		3.  Lesson Plans, 5. Implementing Instruction

		K1, K3

		4.7



		  Engage students in making meaning of texts through personal response

		3.  Lesson Plans, 5. Implementing Instruction

		K4, K5, S4, D2, D4

		4.8



		 Demonstrate that their students can select appropriate reading strategies that permit access to, and understanding of, a wide range of print and nonprint texts

		3. Lesson Plans

		K4, K5, S4

		4.9



		  Integrate assessment consistently into instruction by using a variety of formal and informal assessment activities and instruments to evaluate processes and products, and creating regular opportunities to use a variety of ways to interpret and report assessment methods and results to students, parents, administrators, and other audiences.

		3. Lesson Plans, 4. List of Assessments, 6.  Assessments of Student Learning, 7.  Case Study Analysis, 8.  Reflection

		K4, S4, D2, D6

		4.10





3.  A brief analysis of the data findings



Year one had two candidates enrolled in the program.  The overall average for these candidates was a 2.92, with the majority of the scores falling within the target range (score of 3) with no scores falling within the unacceptable range (“1”).  With the overall average being very close to the target range (“3”), this shows that the standards for the assessment were met.



Year two had four candidates enrolled in the program.  The overall average for these candidates was a 2.83, with the majority of the scores falling within the target range (score of 3) with no scores falling below the range of two (acceptable).  With the overall average being very close to the target range (“3”), this shows that the standards for the assessment were met. 


4.   An interpretation of how the data provides evidence for meeting standards


The data indicates, for both years, the scores were 2.0 or above, meeting the standards for the assessment.      The standards relating to assessment and implementation were lower (2.83).  This means that future instruction in CURR 304 should focus on these areas.  From the scores meeting the standards for the assessment and the assessment aligning with the NCTE standards, this shows that the data provides evidence for meeting the standards. 


5. Assessment documentation – attached.
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5(a) Assessment Tool/Description


Required components for Impact on Student Learning Project Portfolio


Title Page


Include:


1. Your name


2. Date


3. School site


4. Grade/level, subject, course


Tab 1: Description of the learning environment

1. Describe the school district, community and classroom environment. You might also include demographic information for the district. Consult teachers, administrators, or the most recent Louisiana School Report Card for this information.


2. Describe the scope of the course (e.g., catalog description) for your focus class and any overarching curricular objectives.


3. Describe the students in your focus class. You might include students’ gender, ethnicity, developmental characteristics (social, physical, intellectual), native language, disabilities, etc. You might ask for students’ help in collecting this data; be careful not to make any assumptions about your students! Do not use actual names on the poster. Use pseudonyms for all individuals (including teachers) described. You can represent this data in a chart, table or using any other appropriate method.


Tab 2: Unit Plan Overview


Include:


1. Title of your unit; length/duration of unit; students' role and/or input in unit design


2. List of unit goals and a concise description of how they align with the school or district curriculum framework for your content area.


3. List of the state and appropriate national standards addressed by the unit and a concise description of how the unit addresses those standards


Tab 3: Lesson Plans, including relevant instructional materials

Provide all of the instructional plans for the unit. Make sure to include ALL daily lesson plans used in the unit (which should include objectives and/or focus questions, materials, procedures/teaching activities, assessments). Use your subject-specific lesson plan format. Make sure to include:


1. Descriptions of adaptations to instruction and assessment for diverse learners.


2. Relevant handouts and other materials necessary to the teaching of the unit (e.g., Power Point presentations, worksheets, overhead transparencies, visuals, etc.).


Tab 4: List of Assessments


1. List of all formative and summative assessments, in appropriate chronological order. These will include both formal and information assessments. The assessments themselves (if they are formal) should be included with your daily plans (under Tab 3).


Tab 5: Implementing instruction


Provide evidence of effective implementation of instruction by including ONE of the following items that was completed during the unit. Choose from the following forms of evidence:


1. An observation evaluation by the cooperating teacher that confirms effective implementation of instruction for a lesson in this unit (on forms provided by University);


2. An observation evaluation by the university supervisor that confirms effective implementation of instruction for a lesson in this unit;


3. A video tape of a complete class period and an accompanying written self-analysis of teaching effectiveness (narrative developed by you);


4. A student survey on teacher effectiveness (on forms developed by you), with an accompanying analysis of the results;


5. Another appropriate form of evidence that is approved by the student teaching seminar instructor.

Tab 6: Assessments of Student Learning


Provide evidence that you have formally and informally assessed your students’ performance to show that they have attained the goals/objectives you set forth for the unit. Include the following assessments and analysis of assessments:

1. A diagnostic “pre-test” activity or survey that you used to discover what students knew prior to instruction. Compile the data/results.

2. At least two informal assessments (such as questioning sessions, handouts, homework assignments, etc.) conducted during the course of the unit, with an explanation of the modifications made to your teaching as a result of the assessments. Describe any modifications used for special needs learners or English language learners.


3. One formal, graded, nontraditional assessment. Include a copy of the assignment provided to the students, the rubric used to assess their performance (if appropriate), and an analysis of the students’ performance. Describe any modifications used for special needs learners or English language learners.

4. A second formal, graded assessment activity. This can be a traditional assessment (e.g., test or quiz). Include a copy of the initial assignment provided to the pupils, the rubric used to assess their performance (if appropriate), and an analysis of the students’ performance. Describe any modifications used for special needs learners or English language learners.


Tab 7: Assessment of Learning: Case Study Analysis of three students

For either #3 or #4 above: Provide samples and an analysis of the work of three students. The student samples should show your feedback. Be sure to follow all school district policies to gain permission to use student work. Don’t forget to use pseudonyms.


1. In your analysis, be sure to consider how each student’s prior knowledge, affect, learning style, prior performance in the class, and other relevant information may have impacted his or her performance. The analysis should demonstrate critical thought about each individual student’s performance and how your instruction impacted each one’s learning.


Tab 8: Reflection on impact on student learning and plans for revision


Reflect on the effectiveness of your instruction and think about ways you might revise this unit to better serve your students' needs. Also consider any additional instruction you may need to plan based on your students’ assessments. Use these questions to frame your reflection.


1. Identify at least one successful and one unsuccessful activity and/or assessment. Describe why each was successful or unsuccessful.


2. Discuss any steps you took to work with students who did not perform at appropriate levels.


3. Discuss your most significant teaching insight that emerged from this unit.


4. Reflect on your training thus far and identify what professional knowledge, skills or dispositions would improve your ability to impact student learning in the future. Discuss your needs as a teacher and set at least one specific goal for improvement.
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5(b) Scoring Guide


Impact on Student Learning Project, Rubric


		Component

		Unacceptable

		Acceptable

		Target



		E1:  Tab 1: Description of the learning environment  (NCTE 4.4)

		· Vague description of ethnic, socio-economic


· Major editing

		· Percentages of ethnic composition of school


· Socio-economic setting of school


· Numbers of Title I, TAG, ESL, and special needs students in classroom


· Comparison with district and similar schools incomplete and or irrelevant


· Some editing required

		· Percentages of ethnic composition of school


· Socio-economic setting of school


· Numbers of Title I, TAG, ESL, and special needs students in classroom


· Class statistics and how they compare with district statistics


· Comparison with other schools in the district


· Little polishing needed



		E2:  Tab 2: Unit Plan Overview

		· Learning goal is vague (unclear)


· Unit Objectives stated, but unclear


· Major editing required

		· Clear learning goal stated for the unit (Grade level and length of unit included)


· Support drawn directly from Curriculum Goals


· Goals or Learnings are quoted directly


· Unit objectives similar, but not completely aligned with Benchmarks


· Resource list incomplete


· Some editing required

		· Clear learning goal stated for the unit (Grade level and length of unit included)


· Support drawn directly from Curriculum Goals 


· Goals or Learnings are quoted directly


· Benchmarks incorporated in an appropriate way


· District or building goals are connected


· Relates the lesson to the local and regional communities


· Resource list complete


· Little editing required

· Successfully conveys to students the major concepts, principles, theories, laws, and interrelationships in their field of science



		E3:  Tab 3: Lesson Plans, including relevant instructional materials

		· Behavioral format may be incomplete


· Only one domain is evidenced


· Cognitive level may be low


· Criteria vague or not stated


· Teacher instructional activity included, but unclear


· The use of media incorporated, but unclear


· Need for adaptations mentioned,


· Major editing required

		· Written in behavioral format


· More than one domain (affective, cognitive, psychomotor)


· Variety of low and high cognitive levels


· Criteria is given in performance indicator


· More than one teaching activity


· Consistent, but varied format


· Plans indicate the use of some media (chalk board, flip chart, videos)


· Title I, ESL, and TAG students are considered


· Enrichment or modified activities for students who need them


· Modification of major assignments for students with special needs


· Some editing required

		· Written in behavioral format


· More than one domain (affective, cognitive, psychomotor)


· Variety of low and high cognitive levels


· Engages students in the history, philosophy, and practice of science


· Criteria is given in performance indicator


· Variety for learning is incorporated in all lessons


· Opportunities for enrichment activities incorporated


· Use of a wide variety of teaching activities (cooperative learning, discovery, hands-on activities, direct instruction)


· Plans indicate the use of some media (chalk board, flip chart, videos)


· Variety of media incorporated into most lessons


· Recognize that informed citizens must be prepared to make decisions and take action on contemporary science and technology related issues


· Research or effort made to incorporate media not readily available to school/students


· Title I, ESL, and TAG students are considered


· Enrichment or modified activities for students who need them consistently included


· Modification of major assignments for students with special needs consistently included


· Engages students both in studies of various methods of scientific inquiry


· Little polishing needed



		E4:  Tab 4: List of Assessment (NCTE 4.10) 

		· Only one assessment instrument


· Assessments are limited in scope and difficulty levels


· Student progress addressed, but not clear


· Student learning addressed, but unclear


· Discussion of unit incomplete


· Report card communication is shared, but no other means of communication


· Major editing

		· Pre and post assessment tests are present


· Assessments are of appropriate level of difficulty


· Assessments use age appropriate tasks and language


· Simple statistical summary of pre and post test progress


· Discussion and explanation of the patterns of student progress(why some learned and others didn’t)


· Discussion for each lesson of what students learned or didn’t learn


· Discussion of unit as a whole regarding the achievement of goals and objectives


· Some kind of reporting is discussed that goes beyond the grade on the report card


· Some editing required

		· Pre and post assessment tests are present


· Assessments are of appropriate level of difficulty


· Assessments use age appropriate tasks and language


· One on one assessment incorporated (interview)


· Simple statistical summary of pre and post test progress


· Discussion and explanation of the patterns of student progress (why some learned and others didn’t)


· Recommendations for future performance instruments included


· Discussion for each lesson of what students learned or didn’t learn


· Discussion of the unit as a whole regarding the achievement of goals and objectives


· Matrix that describes how each unit and/or lesson objective was achieved


· Ongoing discussion of communicating with students and parents is present


· Communication is evidenced in a variety of ways


· Little polishing needed



		E5:  Tab 5: Implementing Instruction 

		· Observation indicates that the candidate needs improvement


· Student surveys indicate low level of student learning and/or dissatisfaction with instruction


· Self-assessment does not reflect thorough or careful attention to instruction

		· Observation indicates that the candidate meets expectations in teaching the lesson/unit


· Student surveys indicate that  instruction resulted in student learning and generally met students’ expectations


· Self-assessment is accurate and for the most part, reflective

		· Observation indicates that candidate exceeds expectations in teaching the lesson/unit 


· Student surveys indicate a high level of learning and satisfaction with the instruction 


· Self-analysis is accurate, appropriate and highly reflective



		E6:  Tab 6: Assessment of student learning


A. Diagnostic (NCTE 4.10))   

		· Pre-assessment is not used, or it does not reflect the content and/or scope of the unit

		· Appropriate pre-assessment is used, given the content and scope of the unit 




		· Creative and clearly presented pre-assessment is seamlessly incorporated into the unit


· Pre-assessment is appropriate, given the content and scope of the unit


· Pre-assessment has the potential to accurately indicate students’ prior knowledge and understanding



		E7:  Tab 6: Assessment of student learning


B. Informal


(NCTE 4.10))

		· Informal assessments are not used, or are not used correctly

		· Candidate uses several informal assessments


· Use of the assessments may prompt changes to plans and instruction 

		· Candidate uses a variety of ongoing, informal assessments to gauge student learning of key content knowledge and skills throughout the unit 


· Informal assessments clearly have potential to shape changes to daily lesson plans



		E8:  Tab 6: Assessment of student learning


C. Non-traditional assessment  (NCTE 4.10)

		· Unit does not include a non-traditional assessment


· Assessment is not appropriate, or does not align with unit goals and standards-based lesson plans 


· Guidelines and levels of performance are not identified

		· Non-traditional, performance based assessment is used within the unit


· Assessment does not fully align with unit goals and standards-based lesson plans

· OR, guidelines and levels of performance are identified but are somewhat vague or confusing



		· Creative, candidate-made non-traditional assessment is used


· Assessment is clearly aligned with unit goals and standards-based lesson plans


· Guidelines and levels of performance are clearly specified in a rubric or other instrument (including reference to specific content knowledge, concepts and skills)





		E9:  Tab 6: Assessment of student learning


D. Additional Formal assessment  (NCTE  4.10)

		· Additional formal assessment is not included


· Assessment is inappropriate given the material or instructional objectives.

		· Additional assessment is included


· Assessment aligns with the instructional objectives of the unit

		· Appropriate, exceptionally designed assessment is used


· Assessment is fully aligned with unit goals and the relevant standards


· Accommodations are incorporated if appropriate



		E10:  Tab 7:


Case study analysis (NCTE  4.10)

		· Candidate does not fully address the performance of each student and/or lacks appropriate analysis and reflection

		· Candidate provides an appropriate analysis of the target students’ performances

		· Candidate provides a concise yet reflective analysis of the three target students’ performances


· Careful consideration of the students’ prior knowledge, affect, learning style, prior performance in the class, and other relevant information is included


· Analysis demonstrates depth and critical thought about each student’s performance



		E11:  Tab 8:


Reflection on student learning and plans for revision (NCTE 4.10)

		· The candidate fails to explain why students were able/unable to meet instructional objectives


· Discussion of successful outcomes does not include reference to specific, standards-based concepts, skills, and habits of thinking


· Plans for revision are inadequate or ineffectively designed

		· Candidate explains why students were able or unable to meet instructional objectives, but may lack depth and exceptional clarity 


· Analysis of successful outcomes includes reference to specific, standards-based concepts, skills, and habits of thinking


· Plan for revision is clear

		· Candidate provides a thorough and insightful reflection that addresses all four questions listed in the project directions


· Analysis of successful outcomes includes reference to specific, standards-based concepts, skills, and habits of thinking


· Reflection includes thoughtful plans for revision



		E12:  Overall Assessment



		· Some ratings -- including those for Tabs 6D and/or 8, are "Needs Improvement" 


· Overall quality of the analysis is marginal, weak, or incomplete


· The unit may have had a positive impact on student learning, in line with seminar and program principles, but the candidate does not convincingly or clearly demonstrate this impact

		· Most ratings -- including those for Tabs 6D and 8, are "satisfactory" 


· Overall quality of the analysis is good 


· Project demonstrates a grasp of the assessment ideas that are emphasized in the seminar and the program, but lacks the polish and persuasiveness of the "exemplary" analysis

		· Most ratings -- including those for Tabs 6D and 8, are "exemplary" 


· Overall quality of the analysis of impact on student learning is exemplary


· Project demonstrates at a high level, the assessment ideas being emphasized in the seminar and the program
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5(c) Candidate Data

Year One      9-1-06 / 8-31-07


		Rubric Criteria

		Authors eval

		Average for Group (Raw)

		#Level 1

		#Level 2

		# Level 3



		E1: Tab 1: Description of the learning environment (NCTE 4.4)

		2

		3

		0

		0

		2



		E2: Tab 2: Unit Plan Overview

		2

		3

		0

		0

		2



		E3: Tab 3: Lesson Plans, including relevant instructional materials

		2

		3

		0

		0

		2



		E4: Tab 4: List of Assessment (NCTE 4.10)

		2

		3

		0

		0

		2



		E5: Tab 5: Implementing Instruction 

		2

		2.5

		0

		1

		1



		E6: Tab 6: Assessment of student learning A. Diagnostic (NCTE 4.10)

		2

		3

		0

		0

		2



		E7: Tab 6: Assessment of student learning B. Informal (NCTE 4.10)

		2

		2.5

		0

		1

		1



		E8: Tab 6: Assessment of student learning C. Non-traditional assessment (NCTE 4.10)

		2

		3

		0

		0

		2



		E9: Tab 6: Assessment of student learning D. Additional Formal assessment (NCTE 4.10)

		2

		3

		0

		0

		2



		E10: Tab 7: Case study analysis

		2

		3

		0

		0

		2



		E11: Tab 8: Reflection on student learning and plans for revision (NCTE 4.10)

		2

		3

		0

		0

		2



		E12: Overall Assessment (NCTE 4.10)

		2

		3

		0

		0

		2



		

		

		

		

		

		



		Average

		

		2.9166667

		

		

		





Year Two   9-1-07 / 8-31-08    

		Rubric Criteria

		Authors eval

		Average for Group (Raw)

		#Level 1

		#Level 2

		#Level 3



		E1: Tab 1: Description of the learning environment (NCTE 4.4)

		4

		3

		0

		0

		4



		E2: Tab 2: Unit Plan Overview

		4

		3

		0

		0

		4



		E3: Tab 3: Lesson Plans, including relevant instructional materials

		4

		3

		0

		0

		4



		E4: Tab 4: List of Assessment (NCTE 4.10)

		4

		3

		0

		0

		4



		E5: Tab 5: Implementing Instruction 

		4

		2

		0

		4

		0



		E6: Tab 6: Assessment of student learning A. Diagnostic (NCTE 4.10)

		4

		3

		0

		0

		4



		E7: Tab 6: Assessment of student learning B. Informal (NCTE 4.10)

		4

		2

		0

		4

		0



		E8: Tab 6: Assessment of student learning C. Non-traditional assessment (NCTE 4.10)

		4

		3

		0

		0

		4



		E9: Tab 6: Assessment of student learning D. Additional Formal assessment (NCTE 4.10)

		4

		3

		0

		0

		4



		E10: Tab 7: Case study analysis

		4

		3

		0

		0

		4



		E11: Tab 8: Reflection on student learning and plans for revision (NCTE 4.10)

		4

		3

		0

		0

		4



		E12: Overall Assessment (NCTE 4.10)

		4

		3

		0

		0

		4



		

		

		

		

		

		



		Average

		

		2.83333333
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English Education Methods Workshop


Signature Piece:  Portfolio


This Portfolio has seven components which demonstrate the candidate’s proficiency in the knowledge and teaching of ELA.  It pulls together and represents 5 weeks of intense secondary ELA instruction.


I.  Philosophy for the teaching of English:  Candidates will develop, describe, and justify their philosophy for teaching English.  They must cite two experts in the field as influencing their philosophy.


(NCTE: 2.5, 3.1)





_______/15


II. Grammar Integration Activity:  Candidates will search ERIC or other appropriate data base for a worthwhile, critical instructional activity that teaches an aspect of grammar.  Candidates will submit a hard-copy of the resource complete with ED or EJ reference (if necessary).  In a reflection, candidates will describe the integration of the activity with writing instruction.


(NCTE: 3.6)






______/25


III. Field Observations:  Candidates will submit 4 observations in which they reflect, review, identify and take field notes.  The structured observations encourage candidates to become sharp observers of students, teachers, and the relationships between the two. 


(NCTE:  2.3)






______/40


IV. Teaching of a Poem:  Candidates will choose a poem that they think will appeal to adolescent readers.  Candidates will include a handout which includes three starter questions for the poem and explains a strategy for the teaching of the poem.  Complete “Sensory Notes” for the poem.  Include the poem. 


(NCTE:  2.4, 2.5, 2.6, 3.5)






_______/30


V.  Teaching of a Short Story:  Candidates will read a short story that is taught in middle/high school.  Candidates will create a “motivational technique” for the story.  Candidates will create and perform a “Dramatic monologue” for the story.


(NCTE:  2.4, 2.5, 2.6, 3.2, 3.5)







______/30


VI. Instructional Unit:  In teams of at least 3, candidates will create instructional units organized around one of the following concepts:  literary period, literary movement, literary region, and literary output.  The unit will encompass 3 weeks and address inventory, rationale, goals, materials, introductory activity, and specific lessons and activities to accommodate diverse learners.


(NCTE: 2.1, 2.3, 2.5, 2.6, 3.2, 3.4, 3.5, 3.6)








______/60 


VII. Journal Reviews:  Candidates will write a one-page reaction paper/review for 2 different journal articles.  Paper should address the following concerns:  something that was found to be interesting or provocative, something disagreeable, something that corroborates or contradicts prior experiences, or something to be discussed in greater detail.  This is not a summary.  Also, candidates should address how the article is relevant to them as teachers and how the knowledge gained from the reading possible will affect their professional lives.


(NCTE: 3.1, 3.7)








_____/50


Total points:  ______/250 

CURR 303-Secondary Methods Workshop


English Education Methods


I. Workshop Description


English Education Methods.  5 week workshop.  This workshop is designed for perspective secondary English teachers with a concentration in teaching English as a written form of communication.  The focus will be on inquiry and reflection, instructional design, the writing process, grammar and usage, curriculum development, planning, the development of the teacher as researcher, the teaching of literature, the teaching of poetry, and understanding secondary English as a standards-based profession.


II. Rationale


The ULM Interactive Learning Model to Prepare Learning Facilitators provides the framework supporting the College of Education and Human Development professional programs.  This Integrative Studies course interacts with and extends (CURR 285, EDFN 201, CURR 303, and CURR 386), supplements other professional/Specialty courses (CURR 304 AND CURR 483, READ 418 and EDFN 401), and helps build the foundation for Secondary Field Experiences (CURR).  Content related to the conceptual framework permeates the course and is specifically evident/reflected in Objectives, Outcomes, Topics (A-E), Evaluation Methods (A-B), and chapters in the textbook.


III. Workshop Objectives, Outcomes, and Standards


		This workshop is designed to enable candidates to:

		Conceptual Framework


KSD

		Assessment


Strategies


(referenced to VIII)

		LCET

		Specialty 


Standards


NCTE

		NCATE/


State Standards



		NCTE& NCTE/IRA



		1.  Explore the teaching of Secondary English as a standards-based profession and the importance of professional organizations (NCTE/IRA/ALAN)

		K2, S3, D1

		VIII A1a, 1c

		IA1; IIC1-2; IIIA1; IIIB1-3; IIIC3; IIID2

		2.3, 2.5




		1/A1-6, B1-2

		2.3, 2.5/ 11



		2.  Create, describe, and justify a philosophy for the teaching of English.

		K2, S4, D3

		VIII A1a, 1c

		IA1; IIC1-2; IIIA1; IIIB1-3; IIIC3; IIID2

		2.5, 3.1

		1,3/A1,3,4a,5,B2

		2.5, 3.1/11



		3.  Demonstrate experience in selecting, planning, and organizing for teaching ELA

		K1, S1, D1

		VIII A, B1-6

		IA1; IIC1-2; IIA1; IIIB1-3; IIID2

		2.1, 2.5, 3.2

		1, A1-6, B1-2

		2.1, 2.4, 2.6/12



		4.  Help students make appropriate use of computers and other emerging technologies to improve their learning and performance

		K1, S1, D2

		VIII A1a VIII 2e

		1A, 4,5, IIIC10 3, B1

		2.6, 3.6

		1,2,3,4 A1-6; B1-2

		3.6/8



		5.  Ask questions at varying levels of abstraction, creating an environment with experiences that are adapted to meet the individual needs of culturally and linguistically diverse students

		K2, S3, D2

		VIII A 1a, 1b, 2a, 2b, 2c, 1c

		IIIA3, IIIC1

		2.1, 2.2, 2.5, 2.6, 3.2, 3.3

		1/A1-6, B1-2

		2.4, 2.5/9



		6.  Understand critical approaches to teaching literature

		K3, S3, D1

		VIII B1-6

		IA1; IIC1-2; IIIA1; IIIB1-3; IIIC3; IIID2

		2.4, 3.7

		1/A1-6, B1-2

		3.5,/3



		7.  Explore ways to incorporate grammar instruction into the teaching of writing

		K2, S1, D1

		VIII B1-6

		IA1; IIC1-2; IIIA1; IIIB1-3; IIIC3; IIID2

		3.1, 3.4

		1,3/A1,3,4a, 5, B2

		3.1,3.4/5



		8.  Collaborate with other candidates to organize literature around a concept 

		K5, S5, D6

		VIII B1-6

		IA1; IIC1-2; IIIA1; IIIB1-3; IIIC3; IIID2

		2.3, 3.5

		1/A1-6, B1-2

		2.3/11





IV. Primary Empirical Base


This workshop is informed by the research base of ELA instruction which includes the integration of reading, writing, speaking, listening, and viewing to develop skills and strategies that improve reading abilities and the understanding and appreciation of the teaching of English language arts.  This workshop is based on the Standards for the English Language Arts prepared by the International Reading Association (IRA), the National Council of Teachers of English (NCTE) and NCTE SPA standards, and the English Language Arts Core Content Knowledge for teachers developed by the Louisiana Blue Ribbon Task Force on English Language Arts.


V. Resources and Materials

The workshop text is Burke, J.  (2008). The English Teacher’s Companion.  3rd ed.  Portsmouth, NH:  Heinemann.  Additional resources:  Noguchi, R. (1991).  Grammar and the Teaching of Writing:  Limits and Possibilities.  Urbana, IL:  National Council of Teachers of English.  Culham, R.  (2003). 6+1 Traits of Writing:  The complete Guide for Grades 3 and Up.  New York:  Scholastic Professional Books.  Appleman, D.  Critical Encounters in High School English:  Teaching Literary Theory to Adolescents.  New York:  Teachers College Press.  The International Reading Association Web site (www.ira.org), the National Council of Teachers of English Web site (www.ncte.org), and the Louisiana Content Standards for secondary English instruction (www.doe.state.la/DOE/assessment/standards).


VI. Workshop Topics


The major topics to be considered are:  A. Secondary English as a Standards-based profession B.  Key Professional Organizations C.  Philosophy of the Teaching of English D.  Planning and Selection of Materials E.  Use of Technology to Enhance Learning F.  Art of Questioning G.  Critical Approaches H.  Conceptual Organization I.  Neglected Language Arts J.  The Writing Process K.  The Language Process  


VII. Instructional Methods and Activities



Methods and activities for instruction include:


A.  Traditional Methods:   1. Lecture/Discussion; 2. PowerPoint Presentation; 3. Demonstration;  4. Drill; 5.Video; 6. Electronic Communication


B.  Clinical Experiences:  1. On-line Simulations; 2. Cooperative Groups; 3. Student Demonstrations or Presentations; 4. Guided Discovery; 5. Role Play


C. Field-Based Experiences:  (20 hours) 

       1.  Problem-solving Discussions


       2.  Field Experience Module


                          Each student will participate in a field experience module that consists of direct teaching


                           including lesson planning, instruction, and assessment of students' learning.  The on-site


                           experience will consist of 20 hours in schools with diverse ethnic enrollments; each 


                           student will teach a minimum of one lesson per day in a situation closely monitored by the 


                           university supervisor.  This field experience is partial fulfillment of the required 180 hour 


                           minimum of direct teaching experiences in field-based settings prior to student teaching.


VIII. Assessment and Grade Assessment


           The candidate will maintain and overall average of 80%, based on grading rubrics:


A. Methods


                    1.  Traditional Assessment a.  Satisfactorily complete one essay examination based on 


                         workshop topics b.  text responses


     2.  Performance Assessment:  a. Complete a reading activity file


                         with activities that support course topics that include journal and teacher magazine article 


                         summaries b. classwork activities, c. field experience module. 


               B.  Grading Scale, 94-100 = A; 86-93 = B; 70-85 = C; 60-69 = D; Below 60 = F.


IX.     Workshop Schedule and Policies


A.  Course schedule – see attached



B.  Policies:


      1.  Attendance:


a.      Class attendance and participation are essential.  Students are responsible for all academic work missed during their absence; whatever the reason.  Class work points cannot be made-up.


b.  It is the responsibility of each student to be present at the participating school to teach assigned pupils at the assigned dates and times.  A grade of zero will be recorded for the teaching day that is missed.  Make-up teaching sessions are permitted in extremely dire and documented circumstances and a grade will be given for that teaching day.


                    2.  Liability Insurance:



Written proof of liability insurance is required for field experiences. 



      3.  Assignments:


     All assignments are due on or before the date indicated on the schedule; 


     there will be a five point per day late penalty for any assignment submitted after 


     the due date.


                   4.  Grade Assignments, Evaluations, and/or Calendar Adjustments

                                  Instructor has the option to adjust grade assignments, evaluations, and/or the dates on 


                                   the calendar.   Class will be informed of adjustments as they are made.



    5.  Tests: Students are expected to take all quizzes, tests, and examinations at the scheduled 


                                   times and dates.   In the event of an emergency absence, the student shall 


                                   immediately inform the instructor, present a valid and verifiable excuse (e.g., MD 


                                   excuse that attendance was not possible), and schedule a make-up exam at the 


                                   instructor’s earliest convenience.


                   6.  Class Safety:


                                   In case of emergency, follow the safety guidelines as explained at the beginning of 


                                   the semester.


X.  Bibliography

Contemporary References

Allen, J.  (1995). It’s Never Too Late:  Leading Adolescents to Lifelong Literacy.  Portsmouth, NH:  



Boynton/Cook.


Beach, R. & Marchall, J.  Teaching Literature in the Secondary School.  Orlando, FL:  Harcourt Brace.


Beers, K.  (2003). When Kids Can’t Read, What Teachers Can Do.  Portsmouth, NH:  Heinemann.


Elbow, P.  (1990). What is English?  New York:  Modern Language Association.


Graves, M.  (2006). The Vocabulary Book:  Learning and Instruction.  New York:  Teacher’s College 



Press.

Maimon, E., Peritz, J. & Yancey, K.  (2008). A Writer’s Resource Update with Catalyst 2.0.  2nd ed.  New 



York:  McGraw Hill.


Smagorinsky, P.  (2008). Teaching English by Design:  How to Create and Carry out Instructional Units.  



Portsmouth, NH:  Heinemann.


Classic References


Ciardi, J. & Williams, M.  (1975). How Does a Poem Mean?  Boston:  Houghton Mifflin.


Fletcher, R.  (1996). Breathing In, Breathing Out:  Keeping a Writer’s Notebook.  Portsmouth, NH:  



Heinemann.


Harmon, W.  & Holman, H.  (2006). A Handbook to Literature. 10th ed.  New York:  Pearson/Prentice 



Hall.


Rosenblatt, L.  (1995). Literature as Exploration.  New York:  Modern Language Association


Routmann, R.  (1994). Invitations:  Changing as Teachers and Learners K-12.  Portsmouth, NH:  



Heinemenn.


Key Professional Journals

In the Middle


JAAL


VOYA


Reading Research Quarterly


English Journal


ALAN

School Library Journal


Book Links


XI. Assignment Descriptions

A.  English Education Methods Portfolio: The methods portfolio reflects the candidates’ observations in the field and their philosophy and knowledge of the teaching of secondary ELA methods.  It includes, but is not limited to, the following components:  grammar integration activity, philosophy for the teaching of English, field observations, journal reviews, an instructional unit, poetry handout, and short story form. (50% of total grade)

B.  Reader’s Log:  The candidate’s log entries will reflect and document careful consideration and analysis of text readings and assignments.   (30% total grade)


C.  Exams/Quizzes:  Exam and quiz grades will help assess candidates’ mastery of content. (20% of total grade)
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8. Grade levels® for which candidates are being prepared
6-12

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
§ Firstteaching license

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
§ Yes
§ No

12. If your answer is ""yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared
LLouisiana Teaching Certificate

14. Program report status:
g Initial Review

Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

§ Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section V. Does your state require such a test?

B Yes
g No



SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of NCTE
standards. (Response limited to 4,000 characters)

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and the

relationship of the program's assessments to the unit's assessment system(3). (Response limited to
4,000 characters)

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

7. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

8. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:



B.A. English Education
' # of Cand.idates # of Program
Academic Year Enrolled in the 4)
Program Completers
2005-2006 52 1
2006-2007 76 5
2007-2008 78 7

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program'’s requirements.

9. Faculty Information
Directions: Complete the following information for each faculty member responsible for key
content and professional coursework, clinical supervision, or administration in this program.

Faculty Member Name
Highest Degree, Field, &
University(s)

Assignment: Indicate the role
of the faculty member(®)
Faculty Rank(")

Tenure Track e YES

Scholarship®), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Teaching or other
professional experience in P-
12 schoolsD)

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school
personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.qg., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(112) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the NCTE
standards. All programs must provide a minimum of six assessments. If your state does not require a
state licensure test in the content area, you must substitute an assessment that documents candidate
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.



1. Please provide following assessment information (Response limited to 250 characters each

field)

Type and Number of

Name of Assessment

Type or Form of Assessment

When the Assessment Is

other content-
based assessment
(required)

Assessment (12) (13) Administered (%)
Assessment #1:
;;Cszr;sstr‘r:znt or Portal 111 (before
’ PRAXIS 11 State licensure test admission to

student teaching)

Assessment #2:
Content knowledge
in English(required)

Thematic Teaching
Unit

Project

Portal 111 (READ
418A)

Assessment #3:
Candidate ability to
plan instruction
(required)

Student Teaching
Work Sample

Project

Portal IV (Student
Teaching)

Assessment #4:
Student teaching or
internship
(required)

Student Teaching
Final Assessment

Project

Portal 1V (Student
Teaching)

Assessment #5:
Candidate effect on
student leaning
(required)

Impact on Student
Teaching

Project

Portal 111 (CURR
304)

Assessment #6:
Additional
assessment that
addresses NCTE
standards
(required)

Content Knowledge
Portfolio

Portfolio

After completion of
ENGL 325 and prior
to student teaching

Assessment #7:
Additional
assessment that
addresses NCTE
standards
(optional)

Methods Workshop
Portfolio

Portfolio

Portal 111 (CURR
303)

Assessment #8:
Additional
assessment that
addresses NCTE
standards
(optional)

(12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each NCTE standard on the chart below, identify the assessment(s) in Section Il that
address the standard. One assessment may apply to multiple NCTE standards.

1.0 Structure of the Basic Program. Candidates follow a specific curriculum and are expected to

meet appropriate performance assessments for preservice English language arts teachers. (Found




in Section I, Context)

2. Attitudes for English Language Arts. Through modeling, advisement, instruction, field
experiences, assessment of performance, and involvement in professional organizations, candidates
adopt and strengthen professional attitudes needed by English language arts teachers..

#1 #2 #3 #4 #5 #6 #7 #8

| = | =x | =x | =x|]| =x| =x| =x
_

2.2 Candidates use ELA to help their students become familiar with their
own and others' cultures.

2.4 Candidates use practices designed to assist students in developing
habits of critical thinking and judgment.

2.6 Candidates engage their students in activities that demonstrate the role
of arts and humanities in learning.

€e € € € € €

e be e e e b e

e e e e e b e

3. Knowledge of English Language Arts. Candidates are knowledgeable about language;
literature; oral, visual, and written literacy; print and nonprint media; technology; and research
theory and findings.

#1 #2 #3 #4 #5 #6 #7 #8

_

3.2 Candidates demonstrate knowledge of the practices of oral,visual, and
written literacy. e bebebbe

el o] o] x| x| x| sx| -x
_

3.4 Candidates demonstrate knowledge of different composing processes. « b e b ¢ b b &

=1 =l=1]=1=1] =1 ==
_

3.6 Candidates demonstrate knowledge of the range and influence of print
and nonprint media and technology in comtemporary culture. =1 B 1 ] e

4. Pedagogy for English Language Arts. Candidates acquire and demonstrate the dispositions
and skills needed to integrate knowledge of English language arts, students, and teaching.

#1 #2 #3 #4 #5 #6 #7 #8

4.2 Candidates align curriculum goals and teaching strategies with

organization of classroom environments and learning experiences to e e bbbe e e
promote whole-class, small-group, and individual work.
. J J J J | | | |




_

4.4 Candidates create and sustain learning environments that promote
respect for, and support of, individual differences of ethnicity, race, e e bbbe e e

language, culture, gender, and ability.
i' :
4.6 Candidates engage students in critical analysis of different media and

communications technologies. =[<1=2] 222

4.8 Candidates engage students in making meaning from texts through
personal response.

4.10 Candidates integrate assessment consistently into instruction by using

a variety of formal and informal assessment activities and instruments to

evaluate processes and products, and creating regular opportunitiestouse « e b b b & & &
a variety of ways to interpret and report assessment methods and results to

students, parents, administrators, and other audiences.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

o Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);



2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A Dbrief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be available.

1. Data licensure tests for content knowledge in English language arts. NCTE standards
addressed in this entry could include but are not limited to Standards 3.1-3.7. If your state does not
require licensure tests in the content area, data from another assessment must be presented to
document candidate attainment of content knowledge. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

2. Assessment of content knowledge(15) in English language arts. NCTE standards addressed in
this entry could include but are not limited to Standards 3.1-3.7. Examples of assessments include

comprehensive examinations, GPAs or grades1®), and portfolio tasks("). (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

NCTE SeclV Assess2.doc NCTE SeclV Assess2 Quest5(a).doc
NCTE SeclV Assess2 Quest5(b).doc

See Attachments panel below.

(15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts,
and movement/physical education; as well as knowledge about children's learning and development in these areas.

(16) If grades are used as the assessment or included in the assessment, provide information on the criteria for those grades and describe how they
align with the specialty standards.

(17) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

3. Assessment that demonstrates candidates can effectively plan classroom-based instruction.
NCTE standards that could be addressed in this assessment include but are not limited to Standard
Categories 2 and 4. Examples of assessments include the evaluation of candidates" abliites to
develop lesson or unit plans, individualized educational plans, needs assessments, or intervention



plans. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 3, 5(a).doc

Assessment 3, 5(b).doc

Assessment 3.doc

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied
effectively in practice. NCTE standards that could be addressed in this assessment include but are
not limited to Standard Categories 2,3 and 4. An assessment instrument used in student teaching

should be submitted. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section IV

Assessment 4.doc

Assessment 4, 5(a).doc

Assessment 4,5(b).doc

See Attachments panel below.

5. Assessment that demonstrates candidate effects on student learning. NCTE standards that
could be addressed in this assessment include but are not limited to Standard Category 4. Examples
of assessments include those based on samples of children’s work, portfolio tasks, case studies,
follow-up studies, and employer surveys. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

NCTE SeclV Assess5.doc

NCTE SeclV Assess5 Quest5(a).doc

NCTE SeclV Assess5 Quest5(b).doc

NCTE SeclV Assess5 Quest5(c).doc

See Attachments panel below.

6. Additional assessment that addresses NCTE standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1

and follow-up studies. (Assessment Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 6.doc

Assessment 6 , 5 (a).doc

Assessment 6, 5 (b).doc

See Attachments panel below.

7. Additional assessment that addresses NCTE standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1




and follow-up studies. (Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 7.doc Assessment 7, 5 (b).doc
NCTE SeclV Assess7 Quest5(a).doc

See Attachments panel below.

8. Additional assessment that addresses NCTE standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio projects, licensure tests not reported in #1
and follow-up studies. (Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in the previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

The National Recognition Report stated that further development was required for our program to meet
the NCTE standards. The following response speaks to the standards not met in the initial report:

Standard 1 Structure of the Basic Program

The reviewers stated that the curriculum was limited with regards to young adult literature, literary
theory and criticism, and an ELA methods course.

The following additions and changes have been made:

Standard 1 is now addressed by the redesign of READ 418-A and the addition of an English Education
methods workshop.

READ 418 has changed from Teaching Reading in the Content Area to the Teaching of Reading and




Adolescent Literature in the Content Area. A new text, Integrating Literature in the Content Areas, has
been adopted. The text is organized by literary genre and focuses on using YA literature to motivate
students to read, write, speak, and listen. Extensive annotated bibliographies of books to be used with
literacy strategies are included. 16 Young Adult titles have been added to the text requirements. These
choices reflect award winning, culturally diverse literature and cover the range of genres studied in YA
lit. A Reading Log has been added along with book sheets. This is a place that requires candidates to
critique and react to each book read prior to discussing it in class. Candidates will be asked to orally
present a Reader’s Theater, a poster session, and a book talk, strengthening their knowledge and
demonstration of oral literacy practices. Finally, a poetry log has been added where candidates are asked
to produce creative poetry with regards to content area/theme of study. They will write according to
specific poetic forms and frames.

The Signature Assessment Piece has been redesigned to better meet standards. Changes have been made
to the course syllabus, assessment rubric, and assessment description. The following changes are:
Tab 1: Unit focuses on using YA literature as the class text. All lessons, vocabulary, activities chosen
center on the use of YA lit. Students will create a virtual poster through glogster.com. Research paper
focuses on some aspect of the teaching YA lit and its application to the ELA classroom.

Tab 2: The bibliography has been expanded to reflect choices specific to YA lit and the various YA
genres. Candidates also identify a YA author whose body of work is significant to their content area.
Tab 3: Specific attention to teaching with diverse YA lit each day of the unit has been added.

Tab 4: Specific attention to teaching with diverse YA lit each day of the unit has been added.

Tab 5: Candidates are required to write a comparison/contrast paper of a book and its corresponding
movie.

Tab 6: Candidates are required to address cultural diversity through text choices and make those
distinctions each day that they teach.

Data collection for the revised signature assessment will begin Fall 20009.

The English Education Methods Workshop is a 5 week component of CURR 303. Candidates will meet
for 5 weeks with an instructor and focus on the teaching of ELA. They are placed in an ELA classroom
and will spend the 5 weeks studying ELA methods, grammar instruction, genre instruction, writing
instruction, and using technology to teach ELA. They will collaborate on an Instructional Unit, review
peer-reviewed ELA research, and perform structured field observations at their designated field site.
Throughout the 5 week course, candidates will create lesson plans and instructional activities that will be
used in the classroom during their field placement.

Candidate mastery of Literary Theory and Criticism will be addressed in two ways: through the English
Education Methods Workshop and through the English Content Knowledge Portfolio. Literary theories
(reader-response, feminism, and Marxism) will be covered in the English Education Methods Workshop
through text selections from Critical Encounters by Appleman. In collaboration with the English Faculty,
courses which include literary theory and criticism were identified. The course descriptions are found in
Assessment 6. Examples of candidate writing demonstrating knowledge of literary theory and criticism
have been identified in Assessment 6. The candidates will submit samples of writing to an electronic
portfolio. The portfolio will be reviewed twice prior to student teaching by a member of the English
Faculty and by a member of the Curriculum and Instruction Faculty. Portfolio submissions will begin in
Fall 20009.

Standard 2: Attitudes for English Language Arts

2.1: Standard is addressed in Assessment 2 in the thematic unit (E1.) Candidates create a two week unit
plan in which their text and activity choices address cultural and ethnic diversity, gender diversity,
Gardner’s intelligences, and accommodations for ESL/ELL and special learners. This standard is also
addressed in Assessment 7 in the instructional unit (E11.) The candidates design a unit that contains



activities that support an inclusive and supportive learning environment for all students through
differentiated activities.

2.2: Standard is addressed in Assessment 2 in the thematic unit plan (E2). Cultural diversity is addressed
daily in both the literature and vocabulary workshop plans through activity and text choices. Candidates
also complete a one page reflection to their ability to infuse cultural diversity and awareness throughout
the unit.

2.3: Standard is addressed in Assessment 7 in the English Education Methods Workshop Portfolio (E1).
Candidates will observe in an ELA classroom and reflect on their observations, using their experiences
to gain insight into students, teachers, and the relationship between the two. Candidates will use the
knowledge gained to inform their own practice. Candidates also work together in groups to complete the
Instructional Unit. They will be asked to evaluate themselves as members of the group as well as the
other participants. And though not reflected in the assessment, guiding candidates to explore ELA as a
standards-based profession and encouraging their participation in professional organizations
(NCTE/IRA/ALAN) is part of the workshop content.

2.4: Standard is addressed in Assessment 2 (E3). Candidates construct an active viewing guide for an
ELA/content related film. The guide encourages students to critically analyze the film through all levels
of Bloom’s taxonomy. Standard is also addressed in Assessment 7 (E2). As part of their portfolio,
candidates will development 3 starter questions for a chosen poem. The questions must clearly
encourage higher order thinking skills. Candidates will also design a motivational technique that
encourages students’ critical thinking and judgment.

2.5: Standard is addressed in Assessment 2 (E4). In their bibliographies, candidates fully document their
understanding of the connection between YA texts within the context of their content areas. They also
write a 3-4 research paper documenting their understanding of YA literature and its application in their
content areas. Standard is also addressed in Assessment 7 (E3). They create a Philosophy of teaching
English which encourages them to make a strong connection between the ELA curriculum and
education. Also, for their Instructional Unit, candidates are asked to write a rationale where they justify
and support their choice for their unit. In the rationale, they analyze their text choices and explain their
relevance within the bigger picture of society to today’s student. They answer the following questions,
“Why do these texts matter?” “In what ways do | make these text choices meaningful for today’s
student?” “How are these texts culturally relevant?”

2.6: Standard is addressed in Assessment 7 (E4). In the English Education Methods Workshop,
candidates creatively teach a poem and a short story. Candidates will engage students in an oral reading
of the poem, sensory notes, and analyzing of the poem through higher order thinking. Candidates will
engage students in short story analysis by creating a motivational technique that connects the story to the
world at large... “bringing the outside in.” Candidates will also help students create and perform
Dramatic monologues for the story.

Standard 3: Knowledge of English Language Arts

3.1: Standard is addressed in Assessment 6. Candidates submit 10 samples of writing to their portfolio.
The samples represent a variety of writing styles and processes. All submissions will be evaluated for the
candidate’s knowledge of, and skills in the use of, the English language. Standard is also met in
Assessment 7 (E5). Candidates will write a Philosophy for the teaching of English. They will develop,
describe, and justify their philosophy. The philosophy will be evaluated with regards to content as well
as the candidate’s skills in the use of the English language. Standard is also addressed in Assessment 2
which requires the Thematic Literacy Unit be presented typed, in the prescribed format, and
grammatically correct.

3.2: Standard is addressed in Assessment 2 (E6). Candidates orally present a book talk and a virtual
poster. They also write and perform a Reader’s theater which exemplifies the elements of the candidate’s
knowledge of oral, visual, and written literacy. Candidates demonstrate their knowledge of visual
literacy through their construction of an active viewing guide for a content-related film, and their
creation of a virtual poster on Glogster.com. Standard is also addressed Assessment 6 (E2) as evidenced



by their writing portfolio. Their submissions demonstrate their practices of written literacy, and their
Shakespeare courses ask them to demonstrate knowledge of visual literacy through interpretations of
film.

3.4: Standard is addressed in Assessment 2 (E8). In the Thematic Literacy Unit, candidates demonstrate
knowledge of different composing process through the following varied submissions: a book talk,
research paper, author study, and comparative critical analysis of film and its related book. Standard is
addressed in Assessment 6 (E6).through the Content Knowledge Portfolio. Candidates demonstrate
knowledge of different composing processes through the following varied submissions: writer’s journal,
critical essay, mini-lesson, research paper, theoretical analysis, booksheets, and a creative poetry
portfolio. Standard is also addressed in Assessment 7 (E7). Candidates demonstrate knowledge of
different composing processes through the following varied submissions: poetry analysis, short story
analysis, and the elements of the Instructional Unit (rationale, inventory, goals, materials, activities, and
lessons).

3.5: Standard is addressed in Assessment 2 (E9). Candidates demonstrate their knowledge of an
extensive range of literature through their YA literature choices for their bibliography. Candidates are
asked to compile a list of 45 varied texts that support their content. Candidates demonstrate knowledge
of uses for an extensive range of literature in their daily text choices throughout the unit. Standard is also
addressed in Assessment 6 (E3). The Content Knowledge Portfolio is evidence of candidates acquiring
and mastering content through their English Content courses. Standard is addressed in Assessment 7
(E8) through candidate’s careful selection and use of poetry and the short story.

3.6: Standard is addressed in Assessment 2 (E10). Candidates demonstrate their knowledge of the range
and influence of print and nonprint media and technology in contemporary through their virtual poster
creation. The poster demonstrates meaningful connections between YA literature, course content, and
popular culture. Candidates also select movies, music, and web sites that strongly demonstrate the
influence of nonprint media in contemporary culture and content. Standard is addressed in Assessment 6
(E5). Candidates use technology for research purposes, and in Assessment 7 (E9), candidates use
technology for grammar intervention activities. Candidates are also asked to demonstrate knowledge of
the influence of nonprint media in the rationale for their Instructional Unit.

3.7: Standard is addressed in Assessment 2 (11). Candidates must write a 3-4 page research paper that
clearly supports the knowledge of teaching YA literature within the ELA classroom. Standard is also
addressed in Assessment 6 (E5). Several of the candidate’s portfolio writing submissions are papers that
demonstrate their knowledge of research theory and findings in English Language Arts.

Standard 4.3: This standard is now measured in student teaching; it is clearly stated in the student
teaching final assessment instrument. The university supervisor in charge of the candidate will evaluate
the candidate’s ability to integrate interdisciplinary teaching strategies and materials into the teaching
and learning process for students. This process will happen throughout the semester and will be
evaluated using the final assessment instrument. The previous student teaching final assessment
instrument didn’t address this and several other standards, so a new instrument was created, which will
be implemented in the fall 2009 semester. The new instrument is attached in key assessment 4.

Part C

C1: Candidates’ knowledge of content

Assessment 1: Assessment 1 is not being used to demonstrate candidate’s knowledge of content as in the
previous report. Two new assessments, Assessment 6 and Assessment 7, were created and changes were
made to Assessment 2 to measure content knowledge.

Assessment 2: Assessment 2 was redesigned to include young adult literature and also to add more depth
and focus to measure content knowledge.

C2:
Assessment 3 — Teacher Worksample: The student assignment and requirements are attached under



ssessment 3. Changes were made to the assessment instrument and thus a new instrument was created
or the teacher work sample. This will be implemented in the Fall 2009 semester; therefore, no new data
as been collected.

ssessment 4 — Student Teaching Final Assessment: The student teaching final assessment is
dministered by the university supervisor on the teacher education candidate at the end of the student
eaching period. It is a comprehensive evaluation of the candidate during student teaching. There are two
arts, one is the general evaluation, which all candidates regardless of their degree program are
valuated with, and then there is a program specific part. A new rubric instrument was created to meet
nd evaluate standard 4.3 and several other standards. This will be implemented in the Fall 2009
emester, and thus we have no new data.

ssessment 6 — Classroom management portfolio was removed as a key assessment due to the fact it

as too general in scope.

3.
ssessment 5 — Impact on Student Learning. Data was aggregated to document candidates meeting

Data will be disaggregated by standards in the future. Due to the fact key assessment 2, 3, 4, 6 and 7

ave new rubric instruments; we will only start collecting data in the Fall of 2009. When we collect data
it will be disaggregated by standards as well as key assessments. In our previous report we aggregated
ata by key assessment and didn’t realize data needed to be reported by standard and not key assessment.
ur rubrics have the standards written in them so our system will allow us to disaggregate by standards

five week pullout English methods workshop will be implemented in the Fall 2009 semester, taught
y a professor with a PhD in English Education. The syllabus and key assessment are attached in
ssessment 7.

Data from candidates enrolled and graduates in the English Education program from 2005-2008 is
rovided in Section 1.

ur institution’s passing score on PRAXIS English Content Knowledge is 160 and 130 on Pedagogy.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



