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Portfolio Contents Proposed


1. French and Spanish examples of final exams in 101, 102, 205


2. Results of oral exams in 102 and 205 based on ACTFL standards


3. Interpretive Communication in Reading in French 102, 205, 302, 325 to feature vocabulary work in word clusters, interpretation of author’s internet, and expression of personal interpretation of cultural and literary texts.


4. Interpersonal writing in French Grammar and  Composition to include correspondence with a French pen pal.


5. Evaluation of phonetics students based on the following rubrics:


Approaches Standard:  Recognizes French has different phonemes than the native language and describres how some sounds of French are formed.


Meets Standard: Students can identify phonemes in French and understand the rules of the sound system.  They can dignose their own pronunciation difficulties.


Exceeds Standards: Students describe differences between the pohonological systems of French and English and can explain the rules of the sound system.  They can also explain their own pronunciation difficulties.


6. Students in French 324 will analyze conversations in soiolinguistic terms, answer-


Ing written questions on dialogues in small groups and presenting observations to other class members.


7. Questions and exercises in French 302 will be collected in which students will


interpret thematically and critically readings assigned.


8. Papers and essays in Spanish literature classes will be evaluated on the writing as


compared to ACTFL standards.


9. Samples of business letters from Spanish 210 will be evaluated based on ACTFL


Standards.


10. Projects and tests in Culture and Civilization classes will be evaluated to deter-


mine the students’ understanding of cultural differences and similarities based on


the following rubrics:  Approaches Standard: Students identify key historical, social, and geographical elements which include but are not limited to products, practices, and perspectives related to the target countries.


Meets Standard:  Students go beyond Approaches Standard by also comparing and contrasting various cultural aspects with some difficulty in explaining how perspectives are part of a  complex interrelated system.


Exceeds Standard:  Students go beyond Approaches and Meets by demonstrating the ability to explain how various cultural perspectives are part of a complex interrelated cultural system.


11. In Spanish 405 progress of students is recorded by moving through tasks and situations which reflect very clearly ACTFL standards.


12.  In Spanish 231 students’ progress is measured by assignments both interpersonal and interpretive that increase in  complexity so that by the final exam, it will be possible to determine if students approach, meet, or exceed goals for writing.


13.  In Spanish 311, Phonetics, students address all the elements as defined by ACTFL.  They are required to distinguish allophones and phonemes of the target language as compared to English. They also diagnose and correct their own pronunciation problems, especially through the use of their own recorded samples.  They demonstrate the ability to recognize phonetic symbols and give articulatory descriptions represented by those symbols.  They can also explain clearly the phonological rules for certain sound changes, can list several common difficulties, and demonstrate the ability to compare and contrast phonological systems.  Samples of tests and recordings will be gathered.


14. Other samples will be added after further reflection. 
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Capstone Course in French and Spanish


In addition to the individual requirements for the course in French and for the course in Spanish, students will be evaluated using the following rubrics.  Students are required to do independent research on a literary topic, write a 7 to 10 page paper, and present their findings in class using an outline from a powerpoint.


Writing


Meets Standard


1. Narrate and describe in the present, past, and future with some control of aspect.


2. Incorporate a limited number of cohesive devices with control of simple target-language sentence structures and partial control of more complex.


3. Writing is understood by readers accustomed to the writing of second language learners with some effort.


Exceeds Standard


1. Narrate and describe in the present, past, and future with little reliance on notes.


2. Writing  includes some variety of cohesive devices in texts of several paragraphs in length.


3. Writing demonstrates good control of most frequently used syntactic structures.


4. Writing would be understood readily by natives not used to non-native writing.


Speaking


Meets Standard 


1. Delivers presentation extemporaneously using an outline only but without 


reading from notes.


2. Speak in connected discourse using a variety of time frames and vocabulary 


appropriate to the topic.


3. Use extralinguistic support as needed to facilitate audience comprehension.


4. Control of aspect may be lacking.


5. Use combined sentences.


6. Can handle some complications, e. g. due to questions from classmates.


7. Understood  by non-natives although may need to repeat or restate.


Exceeds Standard


1. Deliver presentation using extended discourse and specialized vocabulary.


2. Use a variety of strategies to tailor presentation needs, e. g. circumlocution or selecting appropriate level of formality.


3. Good control of aspect.


4. Narrations and descriptions relate relevant and supporting facts.


5. Handle complications with little trouble.


6. Understood by natives not used to non-native presentations.


Reading


         Meets Standard


1. Demonstrates ability to infer and interpret author’s intent.


2. Offers personal interpretation of message.


Exceeds Standard


1. Interpret text on a number of levels.


2. Analyze text from several perspectives.


3. Give a detailed personal interpretation of the text supported by a range of cultural knowledge.
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READING COMPREHENSION


Assessment Test

Read the passage from the novel, L’Enfant noir, and complete the exercises below.


(28 points)


______________________________________


Vocabulary


I. Choose the correct definition of the following words, indicated in bold type below and in the text. (5 points)

1.
gisait


a. told

b. lay

c. kept


2. 
veiller


a. punish
b. age

c. watch over


3. 
contait


a. tell

b. count
c. ask


4. 
hâte


a. talking
b. rushing
c. laughing


5.
rayonnait


a. beamed
b. spoke
c. cried


II. What is the sense of the women’s description of the boy as a « petit époux » ? Do you think they mean this literally ? (2 points)


Questions on the reading


1. About how old is Camara, the main character? (1 point)


2. What tense is predominant in this passage? What does this say about the experiences related: did they occur only once or were they repeated over time? (2 points)


3. Answer these questions about Tindican. (4 points)



a. What is its size?



b. Where is it located?



c. Who was born there and moved elsewhere?



d. Who still lives there?


3. Who accompanies Camara to Tindican? What explains their special bond? (2 points)


4. Give an example of each of the following things they do along the way. (3 points)



a. Encounters with animals



b. Relating news



c. Telling stories


5. Who meets them even before they arrive at Tindican? (1 point)


6. In what ways does this person “examine” Camara? (2 points)


7. Who greets the main character when he arrives in the village? How is he treated? 


(2 points)


8. In a paragraph 5-8 sentences, discuss how Laye develops the thematic opposition of city and country life. List elements of each and discuss how they affect the author’s relationships with nature and family. (4 points)
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Camara Laye

L’Enfant noir

(extrait)


____________________________


INTRODUCTION


Camara Laye (1928-
) is one of the best known African writers in twentieth-century francophone literature. He was born and raised in Kouroussa, a small village in Guinea, which was once a part of French West Africa. Having completed his secondary education in Kouroussa, Laye received a scholarship to attend the Collège Téchnique at Conakry, the capitol of Guinea. He later pursued his studies in Paris. The following passage is taken from his autobiographical novel, L'Enfant noir.



Souvent j’allais passer quelques jours à Tindican, un petit village à l’ouest de Kouroussa. Ma mère était née à Tindican, et sa mère, ses frères continuaient d’y habiter. Je me rendais là avec un plaisir extrême, car on m’y aimait fort, on me choyait, et ma grand-mère particulièrement, pour qui ma venue était une fête; moi, je la chérissais de tout mon coeur.



C’était une grande femme aux cheveux toujours noirs, mince, très droite, robuste, jeune encore à dire vrai et qui n’avait cessé de participer aux travaux de la ferme, bien que ses fils, qui suffisaient amplement à la tâche, tentassent de l’en dispenser; mais elle ne voulait pas du repos qu’on lui offrait, et sans doute était-ce dans cette activité suivie que gisait le secret de sa verdeur. Elle avait perdu son mari très tôt, et moi, je ne l’avais pas connu. Il arrivait qu’elle me parlât de lui, mais jamais longtemps: des larmes interrompaient bientôt son récit....



Quand je me rendais à Tindican, c’était le plus jeune de mes oncles qui venait me chercher. Il était le cadet de ma mère et à peine sorti de l’adolescence; aussi me semblait-il très proche encore de moi. Il était naturellement gentil, et il n’était pas nécessaire que ma mère recommandât de veiller sur moi: il le faisait spontanément. Il me prenait par la main, et je marchais à ses côtés; lui, tenant compte de ma jeunesse, rapetissait ses pas, si bien qu’au lieu de mettre deux heures pour atteindre Tindican, nous en mettions facilement quatre, mais je ne m’apercevais guère de la longueur du parcours, car toutes sortes de merveilles la coupaient.



Je dis “merveilles,” parce que Kouroussa est déjà une ville et qu’on n’y a pas le spectacle qu’on voit aux champs et qui, pour un enfant des villes, est toujours merveilleux. À mesure que nous avancions sur la route, nous délogions ici un lièvre, là un sanglier, et des oiseaux partaient dans un grand bruit d’ailes; parfois aussi nous rencontrions une troupe de singes; et chaque fois je sentais un petit pincement au coeur, comme plus surpris que le gibier même que notre approche alertait brusquement. Voyant mon plaisir, mon oncle ramassait des cailloux, les jetait loin devant lui, ou battait les hautes herbes avec une branche morte pour mieux déloger le gibier. Je l’imitais, mais jamais très longtemps: le soleil, dans l’après-midi, luit férocement sur la savane; et je revenais glisser ma main dans celle de mon oncle. De nouveau nous marchions paisiblement.



--Tu n’es pas trop fatigué? demandait mon oncle.



--Non.



--Nous pouvons nous reposer un moment, si tu veux.



Il choisissait un arbre, un kapokier ou un néré, dont l’ombre lui paraissait suffisamment dense, et nous nous asseyions. Il me contait les dernières nouvelles de la ferme: les naissances, l’achat d’une bête, le défrichement d’un nouveau champ ou les méfaits des sangliers, mais c’étaient les naissances surtout qui éveillaient mon intérêt.



--Il est né un veau, disait-il.



--De qui? demandais-je, car je connaissais chaque bête du troupeau.



--De la blanche.



--Celle qui a les cornes comme un croissant de lune?



--Celle-là même.



--Ah! et le veau, comment est-il?



--Beau! beau! avec une étoile blanche sur le front.



--Une étoile?



--Oui, une étoile.



Et je rêvais un moment à cette étoile, je regardais l’étoile. Un veau avec une étoile, c’était pour faire un conducteur de troupeau. [ . . . ]



--Viens! disais-je à mon oncle. Nous nous sommes assez reposés.



J’avais hâte d’arriver. Si le veau était dans l’enclos, je pourrais le caresser: dans l’enclos, les veaux étaient toujours tranquilles. Je mettrais un peu de sel sur la paume de ma main, et le veau viendrait lécher le sel, je sentirais sa langue doucement râper ma main.



--Pressons le pas! disais-je.



Mais mes jambes ne supportaient pas qu’on les pressât tant: elles ralentissaient; et nous continuions notre route sans hate, nous flânions. Mon oncle me racontait comment le singe s’y était pris pour dindonner la panthère qui s’apprêtait à le dévorer, ou comment le rat-palmiste avait fait languir l’hyène toute une nuit pour rien. C’étaient des histoires cent fois entendues, mais auxquelles je prenais toujours plaisir; mes rires levaient le gibier devant nous.



Avant même d’atteindre Tindican, j’apercevais ma grand-mère venue à notre rencontre. Je lâchais la main de mon oncle et je courais vers elle en criant. Elle me soulevait et me pressait contre sa poitrine, et moi, je me pressais contre elle, l’entourant de mes bras, comme éperdu de bonheur.



--Comment vas-tu, mon petit époux? disait-elle.



--Bien! criais-je. Bien!



--Mais est-ce bien vrai cela?



Et elle me regardait, elle me palpait; elle regardait si j’avais les joues pleines et elle me palpait pour voir si j’avais autre chose que la peau sur les os. Si l’examen la satisfaisait, elle me félicitait; mais quand ses mains ne rencontraient que maigreur—la croissance m’amaigrissait—elle gémissait.


--Voyez-vous ça! disait-elle. On ne mange donc pas à la ville? Tu n’y retourneras pas avant de t’être convenablement remplumé. C’est compris?



--Oui, grand-mère.



--Et ta mère? Et ton père? Ils se portent tous bien chez toi?



Et elle attendait que je lui eusse donné des nouvelles de chacun, avant de me reposer à terre.



--Est-ce que le trajet ne l’a pas trop fatigué? demandait-elle à mon oncle.



--Du tout! disait mon oncle. Nous avons marché comme des tortues, et voici prêt à courir aussi vite qu’un lièvre.



Dès lors, à demi rassurée, elle me prenait la main, et nous partions vers le village, nous faisions notre entrée dans le village, moi entre ma grand-mère et mon oncle, mes mains logées dans les leurs. Et sitôt les premières cases atteintes, ma grand-mère criait:



--Bonnes gens, voici mon petit époux qui est arrivé!



--Les femmes sortaient de leurs cases et accouraient à nous, en s’exclamant joyeusement.



--Mais c’est un vrai petit homme! s’écriaient-elles. C’est vraiment un petit époux que tu as là!



Beaucoup me soulevaient de terre pour me presser contre leur poitrine. Elles aussi examinaient ma mine, ma mine et mes vêtements, qui étaient des vêtements de la ville, et elles déclaraient tout splendide, elles disaient que ma grand-mère avait bien de la chance d’avoir un petit époux tel que moi. De partout elles accouraient, de partout elles venaient m’accueillir; oui, comme si le chef de canton en personne eût fait son entrée dans Tindican; et ma grand-mère rayonnait de joie.
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READING COMPREHENSION


Evaluation Guidelines

_________________________________


The short-answer questions in this test cover ACTFL categories for reading comprehension and literary analysis: time and setting, events related, characters and relationships, narrative form, and thematic content. 


GRADING SCALE


18-21

Advanced


14-17

Intermediate-High


10-13

Intermediate-Mid


6-9

Novice-High to Intermediate-Low


0-5

Novice
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FRENCH ASSESSMENT: READING COMPREHENSION


EVALUATION


(28 Total Points)


Student Name: __________________________________


_____ / 5
Inferring meaning of unfamiliar words


_____ / 2
Distinguishing literal and non-literal meaning in context


_____ / 5
Identification of characters, relationships


_____ / 6
Identification of time and setting


_____ / 6
Understanding events related


_____ / 4
Thematic interpretation


Total Score: _____ / 28
ACTFL Proficiency Level: ________________________


GRADING SCALE


(Based on ACTL proficiency guidelines for reading)


26-28

Advanced


23-25

Intermediate-High


20-22

Intermediate-Mid
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WRITING


Assessment Test

_______________________


REFLECTION PAPER


Write a composition in French one page in length (250-300 words) on your experience learning French as a college student. Discuss course work, extracurricular activities, and travel. Relate one experience that stands out as especially important to you and explain why it was so valuable. How might your learning experience have been improved? Finally, tell how you plan to use your language background in the future, and reflect on the value of learning languages in general.
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Writing Assessment


EVALUATION

______________________________


Intermediate-Low


Able to meet limited practical writing needs. Can write short messages, postcards, and take down simple notes, such as telephone messages. Can create statements or questions within the scope of limited language experience. Material produced consists of recombinations of learned vocabulary and structures into simple sentences on very familiar topics.


Intermediate-Mid


Able to meet a number of practical writing needs. Can write short, simple letters. Content involves personal preferences, daily routine, everyday events, and other topics grounded in personal experience. Can express present time and at least one other time frame or aspect consistently, e.g., nonpast, habitual, imperfective. Evidence of control of the syntax of non-complex sentences and basic inflectional morphology, such as declensions and conjugation. Writing tends to be a loose collection of sentences or sentence fragments on a given topic and provides little evidence of conscious organization. Can be understood by natives used to the writing of non-natives.


Intermediate-High


Able to meet most practical writing needs and limited social demands. Can take notes in some detail on familiar topics and respond in writing to personal questions. Can write simple letters, brief synopses and paraphrases, summaries of biographical data, work and school experience. In those languages relying primarily on content words and time expressions to express time, tense, or aspect, some precision is displayed; where tense and/or aspect is expressed through verbal inflection, forms are produced rather consistently, but not always accurately. An ability to describe and narrate in paragraphs is emerging. Rarely uses basic cohesive elements such as pronominal substitutions or synonyms in written discourse. Writing, though faulty, is generally comprehensible to natives used to the writing of non-natives.


Advanced


  Able to write routine social correspondence and join sentences in simple discourse of at least several paragraphs in length on familiar topics. Can write simple social correspondence, take notes, write cohesive summaries and resumes, as well as narratives and descriptions of a factual nature. Has sufficient writing vocabulary to express self simply with some circumlocution. May still make errors in punctuation, spelling, or the formation of nonalphabetic symbols. Good control of the morphology and the most frequently used syntactic structures, e.g., common word order patterns, coordination, subordination, but makes frequent errors in producing complex sentences. Uses a limited number of cohesive devices, such as pronouns, accurately. Writing may resemble literal translations from the native language, but a sense of organization (rhetorical structure) is emerging. Writing is understandable to natives not used to the writing of non-natives.


Advanced Plus


Able to write about a variety of topics with significant precision and in detail. Can write most social and informal business correspondence. Can describe and narrate personal experiences fully but has difficulty supporting points of view in written discourse. Can write about the concrete aspects of topics relating to particular interests and special fields of competence. Often shows remarkable fluency and ease of expression, but under time constraints and pressure writing may be inaccurate. Generally strong in either grammar or vocabulary, but not in both. Weakness and unevenness in one of the foregoing or in spelling or character writing formation may result in occasional miscommunication. Some misuse of vocabulary may still be evident. Style may still be obviously foreign.

ACTFL Proficiency Level: ______________________________
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LISTENING COMPREHENSION


Assessment Test

Listen to the following three passages and answer the questions below.


You will hear each section twice.

____________________________________


I. UN MESSAGE VOCAL


1. According to this message, when had Sylvie and Jean-Luc planned to get together?



2. Why is Sylvie unable to meet as planned?



3. When does she suggest they meet instead?



4. What activities does she suggest for this get-together?



5. Define the following expressions.


sympa: ___________________________________________________


se voir: ___________________________________________________


II. UNE CONVERSATION: JULIEN ET SON AMI



1. Whose car is Julien using?



2. For how long can he use it?



3. Why is the car not being driven by its owner at the moment?



4. What is Julien able to do for the car’s owner in return for this favor?



5. Define the following expressions: 




cassé: __________________________________________________




emmène: ________________________________________________


III. LES CITÉS UNIVERSITAIRES



1. What problem related to universities is described in this report?



2. How widespread is this problem?


3. How has this situation affected foreigners wishing to study at French universities?


4. How has ongoing renovation of aging facilities aggravated the problem?


5. According to this reporter, will the situation improve by the end of the year? Why or why not?


6. Define the following expressions:



désespérément: ___________________________________________



accueillir: _______________________________________________
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Listening Comprehension Test


EVALUATION GUIDELINES


___________________________


CD: Fréquence FDLM no. 341


Le français dans le monde, Septembre 2005


DELF, Épreuves A1, A2


I. INTERMEDIATE-MID/DELF A1. Un message vocal. FDLM Track 19, :20-:45. Total: 25 seconds. (6 points)



1. They had planned a date tonight.



2. Sylvie has important work to finish.



3. Saturday night.



4. She suggests going to see a movie, then finding a nice restaurant.


II. INTERMEDIATE-HIGH/DELF A2. Une conversation: Julien et son ami. FDLM Track 20, :55-1:43. Total: 48 seconds. (6 points)



1. Julien is driving his brother’s car.



2. He has it for one month.



3. His brother just broke his leg skiing and can’t leave his house.



4. He does the shopping and takes his brother’s children to school.


III. ADVANCED/DELF A2. Les cités-universitaires. FDLM Track 20, 1:47-2:28. Total: 41 seconds. (8 points)



1. There is a shortage of housing/dorm space.


2. The problem is not limited to big cities, but affects universities throughout the country.



3. Many foreign students are denied admission to French universities because


housing space is not available.



4. The renovation of existing dorms means that even less housing is currently


available.



5. No, since renovation work on over 7,000 accommodations per year is running


behind schedule.


GRADING (14 Total Points)


These texts, taken from the DELF A1 and A2 audio portions, correspond to ACTFL levels Intermediate-Mid, Intermediate-High, and Advanced respectively. The first passage deals with personal information and a simple social situation; the second involves longer discourse and introduces more narrative complexity; the third is a journalistic report offering factual information, with the greatest degree of narrative complexity. A score of 8-11 would place the student in the Intermediate-Mid range; a score of 12-16 in the Intermediate-High range; a score of 17-20 in the Advanced range. Threshold levels should also be considered for each category.


Intermediate-Mid


Able to understand sentence-length utterances which consist of recombinations of learned utterances on a variety of topics. Content continues to refer primarily to basic personal background and needs, social conventions and somewhat more complex tasks, such as lodging, transportation, and shopping. Additional content areas include some personal interests and activities, and a greater diversity of instructions and directions. Listening tasks not only pertain to spontaneous face-to-face conversations but also to short routine telephone conversations and some deliberate speech, such as simple announcements and reports over the media. Understanding continues to be uneven.


Approaching Target Level: Intermediate-High


Able to sustain understanding over longer stretches of connected discourse on a number of topics pertaining to different times and places; however, understanding is inconsistent due to failure to grasp main ideas and/or details. Thus, while topics do not differ significantly from those of an Advanced level listener, comprehension is less in quantity and poorer in quality.


Target Level: Advanced-Low


Able to understand main ideas and most details of connected discourse on a variety of topics beyond the immediacy of the situation. Comprehension may be uneven due to a variety of linguistic and extralinguistic factors, among which topic familiarity is very prominent. These texts frequently involve description and narration in different time frames or aspects, such as present, nonpast, habitual, or imperfective. Texts may include interviews, short lectures on familiar topics, and news items and reports primarily dealing with factual information. Listener is aware of cohesive devices but may not be able to use them to follow the sequence of thought in an oral text. The student is able to infer the meaning of unfamiliar words from new context.
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FRENCH ASSESSMENT: LISTENING COMPREHENSION


EVALUATION


(20 Total Points)


Student Name: __________________________________


_____ / 6
Un message vocal: Intermediate-Mid


_____ / 6
Une conversation: Intermediate-High


_____ / 8
Les cités universitaires : Advanced


Total Score : _____
ACTFL Proficiency Level : _________________________


GRADING SCALE


(Based on ACTL proficiency guidelines for listening comprehension)


17-20

Advanced


11-16

Intermediate-High


5-10

Intermediate-Mid


2-4

Intermediate-Low 
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Department of Foreign Languages Assessment

Student Copy (page 1)


Reading Assessment I


Read the following passage and choose the best suggested answer and write its letter in the space provided.


La tortura gigante


Un día, un señor alegre y trabajador de Buenos Aires se enfermó y los doctores le dijeron: “tienes que ir a pasar un rato en el campo a mejorarte”.

--No puedo ir.  Mi familia me necesita.


Un amigo del señor, el director del zoológico, ofreció ayudar.


--Vete al campo –dijo el amigo– yo cuido de tu familia.  Tú necesitas estar mejor u el aire del campo es bueno y limpio. Me puedes traer unos cueros de los animales para mi colección.


Con esa ayuda, el seño fue al campo, muy lejos de Buenos Aires, gasta Misiones, para descansar.  En el campo, el señor pasó mucho tiempo en el sol y se mejoró rápidamente.  Cazó animales y guardó los cueros apara su amigo.  Un día iba caminando cerca de un gran lago, vio una escena horrible.  Vio a un jaguar que iba a comer una tortuga gigante.  Cuando el jaguar vio al hombre, dejó ir a la tortuga y quiso pelear con el hombre.  El señor tenía su escopeta y con ésta mató al jaguar.  El señor pensaba comer la tortuga, pero vio como no estaba bien y le dio pena.  Decidió curarla.


Con comida y vegetales, el señor curó a la tortuga, pero el señor volvió a enfermarse.  Tenía mucha fiebre y pronto empezó a hablar muy fuerte, aunque no estaba solo.


--Voy a morirme y nadie me puede ayudar.


La tortuga oyó todo y sabía lo seria que era la situación porque no había nadie para ayudar.  El hombre salvó la vida de la tortuga y ahora ella decidió cuidar al hombre.  Todos los días, la tortuga gigante iba al bosque en busca de comida y agua para el hombre.  Pero el señor se puso peor y empezó a gritar en su delirio:


--Voy a morirme aquí.  ¡Sólo en Buenos Aires hay medicinas para salvarme la vida!


La tortuga sabía que era verdad.  Puso al señor en su espalda y empezó a caminar hacia Buenos Aires.  Caminaba y caminaba por días y noches.  Paró sólo para darle comida al hombre.  La tortuga casi no podía caminar más cuando vio las luces de la gran ciudad.  Esta vista le dio más fuerza para continuar y la tortuga, con el hombre en su espalda llegó a Buenos Aires.  


El director del zoológico vio llegar a la tortuga y su carga e inmediatamente, llamó al doctor para curar al señor.  Se curó gracias a la ayuda de la tortuga gigante y desde ese día, la tortuga vive en el zoológico.  El señor la visita todos los días y le da cariño en la espalda. 


1. ¿Por qué dice el hombre que no puede salir?


a.
Porque es pobre.


b.
Porque no sabe adónde ir.


c. 
Porque su familia lo necesita.


d. 
Porque el hombre quiere estar en su casa.




___________


2.¿Qué hizo con el jaguar?


a. 
Lo comió.


b.
Permitió que saliera.


c.
Lo mató.


d. 
Lo nombró “Tortuga”






___________


3.¿Por qué decidió la tortuga llevar al hombre a Buenos Aires?


a.
Porque la tortuga no sabe otra cosa que hacer .


b.
Porque el hombre tiene razón.  La medicina está en Buenos Aires.


c.
Porque la tortuga no sabe la dirección para otro lugar.


d.
Porque la tortuga quiere vivir en el parque zoológico.



___________


Reading Assessment II


Read the following passage and choose the best suggested answer and write its letter in the space provided.






Miguel de Cervantes Saavedra

Me llamo Miguel de Cervantes Saavedra.  Mis padres eran nobles pero muy pobres.  Mi vida está llena de aventuras de todas clases.  Creo que nací en Alcalá de Henares en 1547, pero nadie puede asegurarlo.  Estudié en la Universidad de Alcalá y en la de Salamanca.


Recuerdo que cuando era niño me gustaba mucho leer.  Siempre estaba leyendo.  Cuando iba por la calle recogía los papeles de la calle para leerlos.


A los ventiún años me fui de España para probar mi fortuna.  Trabajé al servicio del Cardenal de Aquaviva cuando llegué a Roma.  Italia me gustó mucho y allí pude leer muchos libros de los escritores clásicos italiano.  Pero yo no había nacido para ser criado y dos años después me enlisté como soldado del ejército, y me fui a pelear contra los turcos.


Nuestro jefe era Don Juan de Austria, un príncipe valiente, que era hijo de Carlos V.  Peleamos contra los piratas en las ciudades de Corfú, Túnez y Navarino.  En 1571, luchamos en el Golfo de Lepanto contra los turcos.  En esta batalla fui herido en el pecho y en la mano.  Perdí el uso de la mano izquierda y por eso me llaman el Manco de Lepanto.  Estoy orgulloso de ese apodo.


Pero con una sola mano no podía pelear.  Entonces decidí volver a Italia donde pasé tiempo necesario para curarme y aprender el italiano.


Muchos años después volví a España.  ¡Qué triste!  Mi padre había muerto, y mi familia estaba en la pobreza.  En este punto de mi vida decidí cambiar de carrera.  Dejé de ser soldado y empecé a escribir.  Desde niño siempre tuve interés por la literatura y en escribir.


Estaba yo entonces muy enamorado de Catalina Salazar y Palacios.  Me casé con ella, y ella fue la inspiración para mi primera obra, titulada La Galatea.  Pero esta novela no tuvo éxito.  Entonces decidí escribir para el teatro y por cuatro años escribí solamente la Numancia y los Tratos de Argel tuvieron éxito.  Confieso que me dejó muy triste que solamente dos de mis obras tuvieron éxito.  Decidí buscar otro trabajo.  Encontré un empleo de administración en Sevilla.  Pero aún allí me persiguió la mala fortuna.  Por hacer un error financiero con el dinero de la compañía me mandaron a la cárcel.


¡Qué días más tristes pasé en la cárcel!  Pero, allí empecé a escribir mi primera novela, El ingenioso hidalgo Don Quijote de La Mancha, también conocido como Don Quijote.  Por fin lo terminé.  Se publicó y fue un éxito. Fue traducida a muchos idiomas.


Continué escribiendo.  Publiqué una colección de Novela Ejemplares; éstas son cuentos cortos sobre costumbre españolas de la época.  También escribí la segunda parte de Don Quijote.  Muchos críticos creen que la segunda mejor que la primera parte.  La última obra que escribí fue Los Trbajos de Persiles y Segismunda.


Es verdad que mi vida fue muy difícil, pero mis dificultades me hicieron filósofo.  Mis aventuras fueron la materia que les dio vida a mis narraciones.  Mis viajes me dieron nuevas ideas y material que pude usar por muchos años.   ¡Estoy orgulloso de haber escrito el libro divertido, Don Quijote, y de que me llamen el Manco de Lepanto!


Answer the following questions by choosing the best answer.


1.¿Qué son algunos trabajos de Miguel de Cervantes?


a. Músico y vendedor


b. soldado y escritor


c. carpintero y maestro


d. bibliotecario y doctor






___________


2.¿Con quiénes luchó Cervantes?


a. los romanos


b. los italianos


c. los franceses


d. los turcos







___________


3.¿Qué hizo Cervantes cuando volvió a Italia?


a. Empezó a escribir Don Quijote.

b. Entró en el ejército.


c. Se mejoró y estudió italiano.


d. Se casó.







___________


4. ¿Dónde empezó a escribir Don Quijote?


a. en la cárcel


b. en la Universidad


c. en el teatro


d.en una biblioteca italiana





___________


5.¿Qué  le  pasó como consecuencia de su mala fortuna?


a. Decidió abandonar sus sueños.


b. Se casó varias veces.


c. Nunca viajó.


d. Usó todas sus experiencias para sus libros.


___________


Reading Assessment III


Read the following passage and answer the following questions in complete sentences in Spanish.


El niño al que se le murió su amigo

Una mañana se levantó y fue a buscar a su amigo, al otro lado de la pared.  Pero el amigo no estaba, y cuando volvió le dijo la madre: “El niño se murió.  Niño, no piense más en él y busca a otros para jugar”.  El niño se sentó cerca de la puerta, con la cara entre las manos y los codos en las rodillas.  “Él volverá”, pensó.  Porque no podía ser que allí estuviesen las bolitas, el camión y la pistola de juguete, y el reloj que ya no trabajaba, y el amigo no viniera a buscarlos.  Vino la noche, con una estrella muy grande, y el niño quería entrar a cenar.  “Entra niño, que llega el frío”, dijo la madre.  Pero, en lugar de entrar, el niño se levantó y se fue en busca de su amigo, con las bolitas, el camión, la pistola de juguete, y el reloj que ya no trabajaba.  Al llegar a la pared la voz del amigo no lo llamó, ni lo oyó en el árbol.  Pasó buscándolo toda la noche.  Y fue una larga noche casi blanca, que lo llenó de polvo el traje y los zapatos.  Cuando llegó el sol, el niño, que tenía sueño y sed, estiró los brazos y pensó” “Qué tontos y pequeños son esos juguetes.  Y ese reloj que no trabaja, no sirve para nada.”.  Lo tiró todo al piso, y volvió a la casa, con mucha hambre.  La madre le abrió la puerta, y dijo: “Cuánto ha crecido este niño, Dios mío, cuánto ha crecido:.  Y le compró una traje de hombre, porque el que llevaba le venía muy pequeño.


Responde las siguientes preguntas:


1. ¿Cómo caracterizarías la relación de la madre con el hijo de acuerdo con el diálogo?


________________________________________________________________________________________________________________________________________________________________________________________________________________________


2. ¿Qué símbolos usa la autora para simbolizar el cambio dentro del niño?


________________________________________________________________________________________________________________________________________________________________________________________________________________________


3. ¿Por qué crees que el niño ya no quiere jugar con los juguetes?


________________________________________________________________________________________________________________________________________________________________________________________________________________________
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Spanish  Reading Assessment 

		Intermediate Low

		Intermediate Mid

		Intermediate High

		Advanced Low



		Student identifies some main ideas. 


Students used basic vocabulary and comprehend simple tenses.


Minor errors in understanding cultural perspectives.




		Student identifies and comprehends main ideas.


Student shows understanding of the reading that goes further than exact meanings of the words.


Students identify cultural aspects of the reading 

		Student comprehends main ideas and has a clear grasp of new vocabulary words. 


Student demonstrates a good interpretation of the reading based not only on facts but also on implicit meanings.


Student is able to grasp details of the readings based on cultural knowledge.

		Student can analyze the reading based on facts and their personal opinions of the reading.


Student demonstrates an excellent interpretation of new vocabulary words based on context that go beyond literal meanings.


Student is able to interpret the readings based on personal and cultural knowledge.
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Writing assessment.  Write an essay of approximately 150 to 200 words telling about something interesting or unusual that happened to you in the past.  Be sure to include relevant background information as well as a detailed description of what happened.
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Spanish Exit Exam


Writing Assessment Section Rubric


Approaches Standard


In a composition requiring the student to narrate in the past tense, he/she demonstrates an ability to connect sentences to form paragraphs, though his/her use of cohesive devices may be very limited and somewhat awkward.    He/She demonstrates fair control of the preterit tense, but some errors do occur.  His/Her writing exhibits an emerging ability to use aspectual distinctions, but errors with regard to aspect are frequent.   He/She may also demonstrate a lack of control of even some simple and commonly-occurring syntactic structures.  His/Her writing would be comprehensible to native speakers who are not accustomed to the writing of non-native speakers, but information gaps may occur.


Meets Standard    


In a composition requiring the student to narrate in the past tense, he/she demonstrates an ability to combine sentences in paragraph length by using a limited number of cohesive devices effectively.  He/She exhibits very good control of the preterit tense and exhibits some understanding of aspectual distinctions, though some errors with aspect do occur.  He/She demonstrates good control of simpler and more common sentence structures, but he/she still makes errors with more complex constructions.  His/Her writing would generally be understood by native speakers who are unaccustomed to the writing of non-native speakers with some additional effort required.


Exceeds Standard


In a composition requiring the student to narrate in the past tense, he/she demonstrates an ability to create texts of several paragraphs in length by using a variety of cohesive devices effectively.    He/She demonstrates excellent control of both tense and aspect in the past.  He/She also demonstrates control of the most commonly-used syntactic structures and well as some complex structures.  His/Her writing would be understood readily by native speakers who are not accustomed to the writing of non-native speakers.  
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Listening Assessment Rubrics


		Intermediate Low

		Intermediate Mid

		Intermediate High

		Advanced Low



		Students identify main idea based on facts and repetitive vocabulary.


Students refer to basic personal experience to understand content.


Mistakes in identifying the main idea and details are notable.




		Students identify main ideas based on personal knowledge and begin to show an understanding of unfamiliar words.


Students begin to interpret ideas based on personal knowledge and cultural aspects.


Some errors made in the identification of the details.




		Students understand main ideas and new words based on context. 


Students are able to identify and interpret the main ideas based on cultural knowledge.


Minor mistakes in the identification of details.  

		Students are able to connect long ideas based on context. 


Students can understand the intent of the listener, although some linguistic mistakes are made.


Mistakes are not often but there is still problem in  following a sequence of the oral text.
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Department of Foreign Languages Listening Assessment 

Professor Copy with Script (Page 1)

(Adapted from ¿Cómo se dice? (8th Edition) and State of New York Regents Exam)

Listening Assessment I  (Intermediate High/Advanced)

I.  Juan is telling his friend Marcos about his day yesterday.  


¡Ayer fue un desastre!   Cuando me levanté no me sentía bien.  Me dolía la cabeza y tenía tos.  Llamé al Dr. Medina, pero él no estaba.  Tuve que ver a otro médico.  Llegué al consultorio a eso de las nueve y estuve allí hasta las once.  El médico me recetó un antibiótico y me dijo que necesitaba descansar; me recomendó que me quedara dos días en la cama.  Mi mamá me hizo té con miel de abeja y me acosté.  Creo que lo que tengo es contagioso porque tengo una temperatura de 102 grados.  Quiero mejorarme para mañana porque tengo planeado ir a una parrillada y comer asado, y en la noche María y yo vamos a ir a bailar en el club y no quiero que ella se enferme.  

1. ¿Cuál es la queja de Juan?


____________________________________________________________________


2. ¿Qué le recomienda el doctor a Juan?

____________________________________________________________________

3. ¿Por qué quiere sentirse mejor para el próximo día?


____________________________________________________________________


Department of Foreign Languages Listening Assessment 

Professor Copy with Script (Page 2)

(Adapted from ¿Cómo se dice? and State of New York Regent’s Exam)

Listening Assessment II (Intermediate High/Advanced)  The principal of a school is being interviewed on a local television channel in Mexico.  The principal says:


Se les invita a todos los padres a que visiten el colegio de sus hijos.  Todos los visitantes deben ir primero a la oficina, los que deseen reunirse con el personal docente o con el director del centro educativo deben llamar primero para concertar una cita.  Si desea entrar en el salón de clase de su hijo, debe hablar con el director para que le diga la fecha y hora en que lo puede hacer.  


1. ¿Quiénes estarían interesados en este anuncio?


_______________________________________________________________________


2. ¿Qué tienen que hacer los que quieran reunirse con los profesores?

_______________________________________________________________________

Listening III (Intermediate High/Advanced)  Before takeoff at the Juan Santamaría Airport in Costa Rica, the pilot makes this announcement:


Teresa: Hola Juan,

Juan: Hola Teresa 


Teresa: ¿Cómo estás?


Juan: Muy bien, y tú ¿cómo va todo?


Teresa: Te cuento que mi llegada a Lima fue sin novedades. Mi familia me recogió en el aeropuerto Jorge Chávez y luego fuimos a su casa. 

Juan: ¿Y el tiempo cómo está?


Teresa: Es febrero y te puedes imaginar el calor que hace por acá. Los peruanos son muy simpáticos, siempre me preguntan sobre los Estados Unidos. Ayer, mis primos y yo tomamos un micro y nos llevó a la playa. 

Juan: ¿Fue caro el pasaje?


Teresa: Pues el pasaje en el micro no costó muy caro, lo que costó un ojo de la cara fue la playa de estacionamiento. Imagínate, pagamos diez soles la hora.

Juan: ¿Tanto para estacionar el coche? ¿Qué tala estuvo la playa?

Teresa: Estuvo chévere, me gustó las olas grandes, hay muchas personas que practican surf y voleibol. 


Juan: ¿Y la vida nocturna?


Teresa: Pues hoy nos vamos a una disco, dicen que tocan música de reggaetón y que mucha gente va. Bueno, me tengo que ir, hablamos pronto. Cuídate.


Juan: Chau y diviértete. 


1. ¿Qué le pasó a Teresa en su llegada?


______________________________________________________________________


2. ¿En qué estación está Teresa?


______________________________________________________________________


3. Basado en la conversación, ¿cómo la está pasando Teresa? ¿cómo lo sabes?

______________________________________________________________________


Listening IV (Advanced)  You turn on the television in your hotel room in Acapulco, Mexico, and you hear this announcement:


Bienvenidos.  Los directores del hotel Las Brisas desean que usted disfrute de su visita a uno de los más elegantes hoteles de Acapulco.  Es nuestro deseo servirle en todo posible.  Para su seguridad, le pedimos que ponga sus joyas y posesiones de valor en la caja de seguridad en su cuarto.  Simplemente siga las instrucciones escritas en la puerta de su cuarto.  

1. ¿Acerca de qué es este anuncio?

______________________________________________________________________

2. ¿Qué le aconsejan a las personas y por qué crees que se les aconseja esto?

______________________________________________________________________

Department of Foreign Language Listening Assessment 


Student Copy (Page 1)

Listening Assessment I


You are about to hear a passage in which Juan is telling his friend Marcos about his day yesterday.  Read the following questions.  When you have read the questions listen to the passage and mark the answers as you listen.  


_______1.  What was Juan’s major complaint about how he was feeling?

a.  stomach ache

c.  sore throat


b.  headache


d.  runny nose 


_______2.  What recommendation did the doctor give Juan? 


a.  take two aspirins and call the next day


b.  that he see another doctor


c.  that he rest


d.  that he drink hot tea


_______3.  Why is Juan so concerned about getting better by the following day?


a.  He has a test in his English class.


b.  He plans to play soccer with his friends.


c.  He has to work.


d.  He plans to go out with a friend.


4.  Why exactly does Juan say he is concerned about his 102 temperature?


________________________________________________________________________


________________________________________________________________________


Listening Assessment II  


You are about to hear a listening passage in which a principal is being interviewed on the a local television channel in Mexico.  Read the following questions.  When you have read the questions, listen to the passage and then answer the questions.    


1.  Who would be most interested in this announcement?  


_______________________________________________________________________


2.  Why should those interested contact the director of the school?


________________________________________________________________________


Department of Foreign Language Listening Assessment 


Student Copy (Page 2)

Listening Assessment III

You are about to hear an announcement made by a pilot shortly before takeoff at the Juan Santamaría Airport in San José, Costa Rica.  Read the following questions.  Listen to the passage and then answer the questions.  


1.  Why might some passengers be upset upon hearing this announcement?


________________________________________________________________________________________________________________________________________________

2.  What is the specific cause of the problem described in the announcement? 


________________________________________________________________________


________________________________________________________________________


3.  What compensation will the passengers receive?


________________________________________________________________________


4.  According to the announcement, how long will it take to resolve the problem?


________________________________________________________________________

Listening Assessment IV

You are about to hear a television announcement in your hotel room in Acapulco, Mexico.  Read the following questions.  Listen the passage and then answer the questions.    

1.  What is this announcement about?  


________________________________________________________________________

________________________________________________________________________


2.  What does the announcement advise the hotel patrons to do for more information?   

________________________________________________________________________


3.  What might result from a hotel patron’s failure to heed this announcement?


________________________________________________________________________

Assess 2 Spanish Listening Key.doc


Portfolio Contents Proposed


1. French and Spanish examples of final exams in 101, 102, 205


2. Results of oral exams in 102 and 205 based on ACTFL standards


3. Interpretive Communication in Reading in French 102, 205, 302, 325 to feature vocabulary work in word clusters, interpretation of author’s internet, and expression of personal interpretation of cultural and literary texts.


4. Interpersonal writing in French Grammar and  Composition to include correspondence with a French pen pal.


5. Evaluation of phonetics students based on the following rubrics:


Approaches Standard:  Recognizes French has different phonemes than the native language and describres how some sounds of French are formed.


Meets Standard: Students can identify phonemes in French and understand the rules of the sound system.  They can dignose their own pronunciation difficulties.


Exceeds Standards: Students describe differences between the pohonological systems of French and English and can explain the rules of the sound system.  They can also explain their own pronunciation difficulties.


6. Students in French 324 will analyze conversations in soiolinguistic terms, answer-


Ing written questions on dialogues in small groups and presenting observations to other class members.


7. Questions and exercises in French 302 will be collected in which students will


interpret thematically and critically readings assigned.


8. Papers and essays in Spanish literature classes will be evaluated on the writing as


compared to ACTFL standards.


9. Samples of business letters from Spanish 210 will be evaluated based on ACTFL


Standards.


10. Projects and tests in Culture and Civilization classes will be evaluated to deter-


mine the students’ understanding of cultural differences and similarities based on


the following rubrics:  Approaches Standard: Students identify key historical, social, and geographical elements which include but are not limited to products, practices, and perspectives related to the target countries.


Meets Standard:  Students go beyond Approaches Standard by also comparing and contrasting various cultural aspects with some difficulty in explaining how perspectives are part of a  complex interrelated system.


Exceeds Standard:  Students go beyond Approaches and Meets by demonstrating the ability to explain how various cultural perspectives are part of a complex interrelated cultural system.


11. In Spanish 405 progress of students is recorded by moving through tasks and situations which reflect very clearly ACTFL standards.


12.  In Spanish 231 students’ progress is measured by assignments both interpersonal and interpretive that increase in  complexity so that by the final exam, it will be possible to determine if students approach, meet, or exceed goals for writing.


13.  In Spanish 311, Phonetics, students address all the elements as defined by ACTFL.  They are required to distinguish allophones and phonemes of the target language as compared to English. They also diagnose and correct their own pronunciation problems, especially through the use of their own recorded samples.  They demonstrate the ability to recognize phonetic symbols and give articulatory descriptions represented by those symbols.  They can also explain clearly the phonological rules for certain sound changes, can list several common difficulties, and demonstrate the ability to compare and contrast phonological systems.  Samples of tests and recordings will be gathered.


14. Other samples will be added after further reflection. 
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Student Teaching Evaluation (Self and Content-Area Supervisor)


Student’s Name_____________________

School____________________


Date of Observation_____________


1=strongly disagree   2=disagree   3=neutral   4=agree  5=strongly agree  


N/A=not applicable


______ A.  Learners were actively engaged during the lesson?


        

1          2           3           4        5


______ B.  Group/paired practice was effective (if used)?


        

1          2           3            4       5       N/A


______ C.  Advanced organizers, visual organizers were effective (if used)?


        

1          2           3            4       5       N/A


______ D.  Opportunities were provided for authentic communication.  Students were 
required to create with the language?


        

1          2           3            4        5


______ E.  The native and target languages were used appropriately?


        

1          2           3            4        5


______ F.  Correction and feedback were used effectively?


        

1          2           3            4        5


______ G.  Overall teaching presentation was effective.


        

1          2           3           4        5


_______H. Information on culture is incorporated effectively.




1
2
3
4
5


_______I.  Integration of cultural framework for foreign language standards into instructional practices.




1
2
3
4
5


Give at least one strength and one weakness of this lesson.  For at least one of the weaknesses express your opinion about how this might be remedied in the future.


Strength (s):


Weakness (es)
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Standard 3a-Understanding Language Acquisition and Creating a Supportive Classroom


Language Acquisition Theories


Approaches Standard (1) 


On test sections in Spanish 474 the student is able to identify key concepts associated with second language acquisition theories and methods.   In Spanish 474 on a test section the student is required to identify some characteristics of different learning styles including field dependence/independence, tolerance of ambiguity, etc.)  In Spanish 474 the student writes a paper in which he/she demonstrates some awareness of how second language theories are related to instructional practice.  While the student’s writing is understandable and addresses most of the major issues required (the role of explicit teaching of grammar, methods of error correction, etc.), it may be lacking clarity or specificity with regard to their own ideas about second language theories and their application in the second language classroom.    


Meets Standard (2)   


On test sections in Spanish 474 the student identifies key concepts associated with second language acquisition theories and methods.   In Spanish 474 on a test section the student identifies characteristics of different learning styles including field dependence/independence, tolerance of ambiguity, etc.)  In Spanish 474 the student writes a paper in which he/she demonstrates awareness of how second language theories are related to instructional practice.  In this paper the student describes his/her own general ideas about the relative value of second language theories as well as his/her own ideas about such concepts as the role of the teacher/student in the classroom, the explicit teaching of grammar, the importance and methods of error correction in the classroom, and the techniques he/she would use to create a supportive learning environment.   The student’s writing is clear and understandable and he/she provides a theoretical foundation for his/her ideas about practical application, but there may be some gaps or discrepancies in the bridge from theory to application.


Exceeds Standard (3)  


On test sections in Spanish 474 the student identifies key concepts associated with second language acquisition theories and methods.   In Spanish 474 on a test section the student identifies characteristics of different learning styles (including field dependence/independence, tolerance of ambiguity, etc.).  In a paper he/she outlines the types of activities he/she would use in the classroom and explains clearly techniques and strategies he/she would use to build cultural competence, to provide error correction and feedback to students, to ensure that attention is given to all four linguistic skills, etc.  The student demonstrates a broad and in-depth understanding of how various second language theories and methods might be applied in instructional practice.  


Target Language Input


This should be assessed during student teaching.


Meaningful Classroom Interaction


This should be assessed during student teaching.


Standard 3b-Developing Instructional Practices That Reflect Outcomes and Learner Diversity


These should all be assessed in the course where they learn to do lesson plans and/or during student teaching.


Standard 4-Integration of Standards into Curriculum and Instruction


This should all be covered in the course where they learn to do lesson plans and/or when they do their student teaching.


Standard 5-Assessment of Languages and Cultures


This should be covered in the course where they learn about assessment and in student teaching.


Standard 6-Professionalism


This should be covered in several of the courses in the College of Education.
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7. NCATE Category

Foreign Language Education (multiple)

8. Grade levels® for which candidates are being prepared

K-12

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
Advanced Teaching

First teaching license
Other School Personnel
Unspecified

- - -

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - -

11. Is this program offered at more than one site?
g Yes
§ No

12. If your answer is ""yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

LLouisiana Teaching Certificate

14. Program report status:
g Initial Review

§ Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

§ Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable



state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

B Yes
5 No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of ACTFL
standards. (Response limited to 4,000 characters)

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and their

relationship of the program’s assessments to the unit's assessment system(S). (Response limited to
4,000 characters)

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

7. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

8. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the



program, beginning with the most recent academic year for which numbers have been tabulated.
Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:

# of Candidates
Academic Year Enrolled in the
Program

# of Program
Completers(4)

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program's requirements.

9. Faculty Information
Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name
Highest Degree, Field, &
University(s)

Assignment: Indicate the role
of the faculty member(®)
Faculty Rank(")

Tenure Track e YES

Scholarship(S), Leadership in
Professional Associations, and

Service(:List up to 3 major
contributions in the past 3
years(lo)

Teaching or other
professional experience in P-
12 schoolsD)

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school
personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(11) Briefly describe the nature of recent experience in P-12 schools (e.g. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

10. Complete the ACTFL/NCATE Program Self-Assessment Table and attach below.
Go to the following URL for a copy of this table. Save it to your computer, fill it out, and then
upload it below.



http://www.ncate.org/ProgramStandards/ACTFL/ACTFLAttachmentformt.doc

SECTION Il - LIST OF ASSESSMENTS

In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
ACTFL standards. All programs must provide a minimum of six assessments. If your state does not
require a state licensure test in the content area, you must substitute an assessment that documents
candidate attainment of content knowledge in #1 below. For each assessment, indicate the type or
form of the assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each

field)

Type and Number of

Name of Assessment

Type or Form of Assessment

When the Assessment Is

assessment, or
other content-
based assessment
(required)

Content Knowledge

(#0173) & Spanish

Content Knowledge
(#0191)

State licensure test

Assessment (12) 13) Administered %)
Assessment #1: PRAXIS Content
Licensure Exam: French

6th or 7th semester
of program

Assessment #2:
Content knowledge
in langugage to be

Final Assessment of
Content Knowledge

Portfolio includes
Departmental Final

Final semester of
program

Lesson Plan

Written Project

taught (required) Exit Exam
Assessment #3: Foreign Language Student Teaching
. . . . Semester
Candidate ability to Instructional Portfolio .
lan (required) Portfolio French/Spanish
p q 474 and 475
pesua #.4 ; Final Assessment of Performance Student Teaching
Student teaching . .
. Student Teaching Project Semester
(required)
Assessment #5: Student Teaching
Candidate effect on Student Learning Portfolio Semester
student leaning Portfolio French/Spanish
(required) 474 and 475
Assessment #6:
Additional
SIS (A Oral Proficiency 7th or 8th semester
addresses . Oral Exam
- Interview of program
candidates oral
proficiency
(required)
Assessment #7:
Additional Final Paper on
assessment that Theories and Written Project and French/Spanish
addresses ACTFL Summary of Written Paper 474
standards Journal Articles
(required)
Foreign Language French/Spanish

475




Assessment #8:
Additional
assessment that
addresses ACTFL
standards
(optional)

(12) Identify assessment by title used in the program; refer to Section 1V for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each ACTFL standard on the chart below, identify the assessment(s) in Section 11 that
address the standard. One assessment may apply to multiple ACTFL standards.

#1 #2 #3 #4 #5 #6 #7 #8

2. Cultures, Literatures, Cross-Disciplinary Concepts. Candidates (a)

demonstrate that they understand the connections among the perspectives

of a culture and it's practices and products, and they integrate the cultural

framework for foreign language standards into their instructional practices;

(b) recognize the value and role of literary and cultural textsand usethem & e e e e & & &
to interpret and reflect upon the presepctives of the target cultures over

time; and (c) integrate knowledge of other disciplines into foreign

language instruction and identify distinctive viewpoints accessible only

through the target language.

4.Integration of Standards into Curriculum and Instruction. Candidates (a)

demonstrate an understanding of the goal areas and standards of the

Standards for Foreign Language Learning and their state standards, and

they integrate these frameworks into curricular planning; (b) integratethe e ¢ ¢ ¢ ¢ e &
Standards for Foreign Language learning and their state standards into

language instruction; and (c) use standards and curricular goals to

evaluate, select, design, and adapt instructional resources.



6. Professionalism. Candidates (a) engage in professional development
opportunties that strengthen their own linguistic and cultural competence
and promote reflection on practice and (b) know the value of foreign
languge learning to the overall success of all students and understand that
they will need to become advocates with students, colleagues, and
members of the community to promote the field.

€ € € € € € € €

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

o Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A brief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.



It is preferred that the response for each of 5a, 5b, and 5c¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five

pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be avail

1. CONTENT KNOWLEDGE: State licensure tests or professional examinations of content
knowledge. ACTFL standards addressed in this entry could include but are not limited to
standards 1 and 2. If your state does not require licensure tests or professional examinations in the
content area, data from another assessment must be presented to document candidate attainment

of content knowledge. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

2. CONTENT KNOWLEDGE: Assessment of content knowledge(?® in the language to be
taught. ACTFL standards addressed in this entry could include but are not limited to Standards 1
and 2. Examples of assessments include comprehensive examinations; written
interprersonal/presentational tasks; capstone projects or research reports addressing cross-
disciplinary content; philosophy of teaching statement that addresses the role of culture, literature,

and cross-disciplinar content; and other portfolio tasks1®). (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

ACTFL Assessment 2 Portfolio.doc ACTFL Assessment 2 Capstone Course.doc
Assess 2 French Reading Test 1.doc Assess 2 French Reading 2.doc
Assess 2 French Reading Key 3.doc Assess 2 French Read ing Assessment 4.doc

Assess 2 French Writing Test.doc Assess 2 French Writing Test Eval.doc
Assess 2 French Listening Test 1.doc Assess 2 French Listening Key 2.doc
Assess 2 French Listening Eval3.doc Assess 2 Spanish Reading Exam 1.doc

Assess 2 Spanish Reading Rubric 2.doc Assess 2 Spanish Writing Test.doc
Assess 2 Spanish Writing Assessment Rubric.doc Assess 2 Spanish Listening Rubric.doc
Assess 2 Spanish Listening Key.doc

See Attachments panel below.

(15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts,
and movement/physical education; as well as knowledge about children's learning and development in these areas.

(16) For program review purposes, there are two ways to list a portfolio as an assessment. In some programs a portfolio is considered a single
assessment and scoring criteria (usually rubrics) have been developed for the contents of the portfolio as a whole. In this instance, the portfolio would be

considered a single assessment. However, in many programs a portfolio is a collection of candidate work—and the artifacts included

3. PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND
DISPOSITIONS:Assessment that demonstrates candidates can effectively plan classroom-based



instruction. ACTFL standards that could be addressed in this assessment include but are not
limited to Standards 3, 4 and 5. Examples of assessments include the evaluation of candidates
ablities to develop lesson or unit plans, individualized educational plans, needs assessments, or
intervention plans. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

ACTFL Assessment 3 Portfolio.doc

See Attachments panel below.

4. PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS AND DISPOSITIONS:
Assessment that demonstrates candidates’ knowledge, skills, and dispositions are applied effectively
in practice. ACTFL standards that could be addressed in this assessment include but are not
limited to standards 3,4,5 and 6. An assessment instrument used in student teaching should be
submitted. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

ACTFL Assessment 4 Student Teaching ACTFL Assessment 4 Understanding Language
Evaluation.doc Acquisition.doc

See Attachments panel below.

5. EFFECTS ON STUDENT LEARNING. Assessment that demonstrates candidate effects on
student learning. ACTFL standards that could be addressed in this assessment include but are not
limited to Standard 3,4, and 5. Examples of assessments include those based on student work
samoles, portfolio tasks, case studies, follow-up studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

6. CONTENT KNOWLEDGE: Assessment that demonstrates candidates are orally proficient in
the languages to be taught, according to proficiency levels stipulated in Standard 1.a. Results of the
OPI/TOPT should be submitted. ACTFL standard addressed in this entry is Standard 1. (Answer
Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

7. Additional assessment that addresses ACTFL standards. Examples of assessments include
evaluations of professional development experiences, memberships in professional organizations,
conference partcipation, philosophy statements, and case studies.

Provide assessment information (items 1-5) as outlined in the directions for Section IV

8. Additional assessment that addresses ACTFL standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio tasks,licensure tests not reported in #1 and



follow-up studies.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

Section VI

In response to the recent NCATE review, the Department of Foreign Languages reviewed all of its
French and Spanish courses and the exit exams that it uses for assessment of graduating seniors. The
Department has used ACTFL standards for assessment since 1993, and the testing from the elementary
through the advanced levels has been designed to assist faculty in monitoring the students’ development
of skills. The overall outcome of assessment for students in both French and Spanish has indicated that
the success rate is between 80% and 90% for Arts and Sciences students. Unfortunately, the success rate
of the two students in Spanish who have or will complete their degrees before 2010, the success rate is
not satisfactory. There have been no French graduates although the program currently has four new
majors at various stages. The data, therefore, is not really significant enough to evaluate accurately the
work of the Department, especially when reviewing the overall academic activity of the students is taken
into consideration. Nevertheless, as a result of the NCATE review, French and Spanish faculty have
undertaken a review and revision of assessment procedures and have added rubrics to a number of
courses to help assess outcomes. The following changes have been instituted:

1. Graduating students will be required to arrange an OPI with a certified ACTFL evaluator and will be
expected to reach the intermediate low level or higher.

2. The exit exam for culture and civilization assessment will be dropped. In place of the exam faculty
will embed items in these courses so that results can be added to the students’ portfolios that will
demonstrate outcomes equal to those established by ACTFL and NCATE. These rubrics will be in place
by the fall of 20009.




3. Students will begin to maintain a portfolio in the spring of 2009 which will include samples of their
work along with rubrics and results. A number of rubrics measuring outcomes have already been created
and can be found in the Attachments section.

4. Work began in the spring of 2008 to help students to prepare for the Praxis exam. Workshops were
begun, and several students have participated. Some classroom activities and testing techniques have
already been added which require more active participation on the part of the students.

5. All parts of the exit exam have been reviewed, and new rubrics have been developed based on
standards.

6. An additional evaluation form has been developed to be used to evaluate student teachers. The form
was created by the language department’s applied linguistic and does address specific goals for language
students. It will be used in tandem with the generic form coming from the College of Education and
Human Resources.

Standard 1

1a The exit exam will now require that students test at the advanced low level on the oral proficiency
exam administered by ACTFL certified examiners. Students are already tested against ACTFL Standards
at the elementary, intermediate, and advanced levels. These results will help faculty and students identify
progress before the exit exam takes place.

1b. In the spring of 2009 the faculty reviewed all advanced courses and have added a portfolio
assessment for majors in French and Spanish. No data is available at this time, but the system has been
established and will be used beginning with the summer of 2009. Several courses throughout the
advanced level now include components and rubrics which faculty can use to evaluate progress toward
proficiency and address specific goals.(See Attachment 2-portfolio and Attachment 3-rubrics) ACTFL
Standards have been the goals since 1993, and courses and tests have been created to work toward
meeting those outcomes. However, the review this spring has resulted in revisions which will be
compiled in portfolios. Commercial French and Grammar and Composition have added new activities,
and students will exchange correspondence with native French speakers. Topics on friends, family,
school, plans for the future and a past narration will be included along with topics where students must
express opinions and make cultural comparisons. Students already create brochures, posters, and
PowerPoint presentations to teach grammar points. Students in Commercial French and French
Conversation are introduced to pragmatic strategies such as expressing politeness, changing topics,
negotiating consensus, greetings and leave taking. Students view videos taken from commercial film
scenes and/or taped exchanges. They must analyze the conversations in sociolinguistic terms. Discussion
highlights appropriate vocabulary for verbal markers and creates awareness of nonverbal markers such
as stress, intonation, and pauses. At the end of the French 324 conversation course, students are given an
OPI examination conducted by one of the French faculty who was certified to give the exam but whose
certification has lapsed. (See Attachment 2-portfolio). In French Grammar and Composition students are
required to teach a grammar point along with methods of practicing and demonstrating mastery. Rubrics
have been designed to determine whether students approach, meet, or exceed the standard. (See
Attachment 2-portfolio) These results will be used to advise students and to guide them in seeking
improvement. In Spanish Conversation students progress through assignments that reflect ACTFL
guidelines: an uncomplicated situational activity that presents some difficulty with vocabulary and
sentence structure, situations that include unexpected complications, to situations in which the student is
easily able to handle the complication, demonstrates extended discourse, narrates in past, present, and
future and shows good control of aspect. (See Attachment 2-portfolio) In Spanish Grammar and
Composition students move from compositions that relate to common themes expressed in paragraph
length, to compositions that demonstrate more length and combination of sentences, some cohesive
devices and narration in all time frames. By the end of the course students write on more advanced
topics and combine sentences, use a variety of cohesive devices, and demonstrate good control of most



frequently-used structures, narrating in all time frames. In Commercial Spanish students work with ads
from different countries and highlight both cultural and linguistic variations. Students learn in the target
language, do mock interviews, incorporate the Internet, use films, listen to newscasts, and make
comparisons with their own country. They write business letters, develop a CV, and interact with
websites. They specifically explore idiomatic expressions necessary for commercials and newspapers.
They also identify different protocol and politeness in the business world and identify changes in
language due to business needs. In addition to the use of a portfolio, the exit exams in French and
Spanish have been redesigned to demonstrate with clear rubrics what the student’s proficiencies are at
the time of graduation (See Attachment I) The Department will begin in the summer of 2009 to collect
data in student portfolios to assist faculty and students in tracking their development in all areas.
Students will be responsible for maintaining the data on-line, and the data will include essays, journals,
test samples, etc. (See Attachment 2-portfolio).

1c In all of these courses students are required to identify and work with patterns that are different in
English In French Phonetics students compare French and English phonological forms. They learn key
differences between the two systems and use the knowledge to identify pronunciation problems. Topics
include differences in stress, rhythm, intonation, articulatory tension, lip and tongue position, nasals, etc.
In literature and culture and civilization courses in French significant attention is given to developing
vocabulary and in developing the skill to infer meaning from context.. Students can also recognize
specific syntactic patterns and compare them to English. They can also describe some of the key
syntactic differences. They move from having to identify problem words to using a variety of idiomatic
expressions. In Spanish Phonetics students must distinguish allophones and phonemes and compare
them to English. In group practice they diagnose and correct their own pronunciation. Students can
recognize phonetic symbols and describe them in an articulatory manner. They can also begin to explain
phonological rules which account for certain sound changes attributable to phonetic environment. On
written tests and in recorded exercises they can diagnose and correct their own pronunciation difficulties.
Students can also give examples of standard/substandard language usage and understand differences
between Latin American and Peninsular Spanish.(See Attachment 2-portfolio) Opportunities also exist
through working in the Language Learning Center and teaching sixth graders in local elementary schools
to help students to improve their own skills. Service learning opportunities are being sought to contribute
to the students’ abilities to learn on their own. There are also significant study abroad programs in which
students can work directly with their languages.

Standard 2

2aConnections among perspectives on cultures and practices and products are emphasized in all courses
but especially in the courses on culture and civilization and literature. Students are required to participate
in activities in these classes which help them to develop their ability to demonstrate their knowledge.
The four basic skills of reading, writing, speaking, and listening are still the primary objective in these
classes, and these outcomes are evaluated routinely. The final exit exam has been changed and will no
longer include a section on culture and civilization athough students will continue to analyze a work of
literature. However, activities and requirements have been embedded within the culture and civilization
courses, and rubrics will be created to determine outcomes based on ACTFL Standards. Study abroad
requirements include journals and comparative papers in Spanish and will include such assignments in
the future in French. When studying abroad students are required to maintain a journal which highlights
and compares experiences and to write on topics such as attitudes toward work and play, parties, family
life, etc.(See Attachment 5) French Culture and Civilization provides the opportunity to acquire a
background in cultural products and practices, relate these to different perspectives such as the French
penchant for commemoration, the messianic theme in political life, rationalism, and the roles of women
and revolution. Students must relate their examination of literary and aesthetic products to contemporary



perspectives in homework and in exam essays. (See Attachment-2) Native speakers frequently give
presentations on their experiences living in Francophone cultures. Students read authentic literary
materials in literature classes. They create presentations on important writers and movements. They must
interpret thematically and critically, taking into account historical, social, and cultural contexts. There
are three courses in Spanish Culture and Civilization (Spain, Mexico, Latin America), but all take similar
approaches and require students to compare and contrast with their own and other cultures (for example,
the differences among Aztec, Maya, and Inca civilizations) and examine various attitudes toward death,
family, punctuality, gender, and relationships which differ among cultures. The course on Spain spends
time on the evolution of language. In the Culture and Civilization of Latin America, students create a
timeline and use the history and political development as the background for literature, art, and music. A
major objective is to help students understand the evolution and development of Latin American culture
and civilization as a whole and to recognize differences depending upon region. In the Culture and
Civilization of Mexico students identify key historical, social, and geographical elements on tests and
special assignments. In all the courses students engage in activities which require them to interpret and
analyze in written assignments as well as conversational activities.(See Attachment 2-portfolio) In
literature classes, which include the capstone course, students analyze pieces of literature and develop
critical thinking skills through assignments and tests. Students also present their work to other students
orally in PowerPoint presentations. The Departmental capstone course for both French and Spanish
students includes written and oral components which can be evaluated following ACTFL guidelines.
(See Attachment 4) By preparing and presenting reports in both literature and culture and civilization
classes, students must demonstrate an understanding of material and learn to communicate and explain it
to others. Attention is also given to other disciplines especially in courses like Commercial Spanish
where students must use statistics, understand something about agriculture, and explore business
practices.

2b In Culture and Civilization courses, literature courses, and the capstone, students are required to do
independent research in authentic texts. Their topics of investigation are directly related to the target
culture, and students must make comparisons with other civilizations.

2¢ In courses as disparate as Commercial French and Spanish and the Literature of Spain from 1898
onward, students integrate information about economics, history, literature, and the arts.

Standard 3

3a The Department has used outcomes assessment based on ACTFL guidelines since 1993 and has
modified courses and assessment tests as needed to determine outcomes more clearly. All majors,
whether Education or Arts and Sciences, are introduced to the proficiency goals in advising meetings.
The assessment outcomes are also listed on the informational bulletin board next to the main office.
Faculty members frequently refer to the goals in classes and in individual advising meetings. Each
French and Spanish course, from elementary to the graduate level, has as its first objective to improve
the students’ abilities to read, speak, understand, and write the target language, and an explanation of the
goals is shared with the students so that they will better understand what course goals are. At the
elementary, intermediate, and advanced levels students are tested to determine their progress in all the
skills. In order to determine progress toward the goals, French and Spanish faculty agreed on a test
pattern at the elementary and intermediate levels which includes reading and writing sections which can
be evaluated using proficiency rubrics (See Attachment 2- portfolio). In the second and third semesters
oral exams were added with the same purpose using ACTFL designed situations and rubrics. (See



ttachment 2-portfolio) At the intermediate level students are evaluated to determine if they are
erforming at the intermediate low level. In addition, most courses beginning at the elementary level
include a significant cooperative approach to learning. Students are guided in developing an ability to
ecognize errors in themselves and to self-correct and to identify the errors of others and to assist them in
aking corrections. This approach is used in group and pair work throughout the advanced courses.
tudents are developing their own understanding of standards and learning about activities and strategies
0 use when they begin to teach.

b The courses in Applied Linguistics 474 and 475 develop student understanding of the process of
cquiring language proficiency. They are guided in the process of creating a supportive learning
nvironment. They have the opportunity to learn how to negotiate meaning and to have meaningful
interaction with their students. A new evaluation form has been designed (See Attachment 6) to assist
he supervising teacher in identifying the special needs and dispositions of language teachers. The
ourses include a variety of instructional practices which reflect language outcomes and an articulated
rogram of models and how to deal with diverse learners. Given the emphasis on cooperative learning in
ther classes, the new approach to advising, and the education of majors in the process of assessment

nd outcomes, they will be well prepared to apply similar assessments to their future students.
French/Spanish 474 and 475 teach students to identify key concepts associated with second language
cquisition theories and methods. They are required to identify some characteristics of different learning
tyles including field dependence /independence, tolerance of ambiguity, etc. In the final paper students
ust demonstrate some awareness of how second language theories are related to instructional practice.
he student must describe his/her own ideas about such concepts as the role of the teacher/student in the
lassroom, the techniques he/she would use to create a supportive learning environment, the explicit
eaching of grammar, the approach to error correction, etc.

Please click ""Next"

This is the end of the report. Please click "Next" to proceed.



