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THE UNIVERSITY OF LOUISIANA AT MONROE


College of Education and Human Development


Monroe, Louisiana


Specialist in School Psychology


PROGRAM PHILOSOPHY AND GOAL


Program Overview



The Psychology Department at the University of Louisiana at Monroe offers the Master of Science Degree in Psychology with an emphasis in School Psychology and the Specialist in School Psychology Degree.  Although some states allow for practice within the field of School Psychology at the Master’s level, most states and School Psychology programs require coursework that is equivalent to a Specialist degree.  The specialist program has been developed in accordance with standards set forth by the National Association of School Psychologists (NASP) and the National Council for Accreditation of Teacher Education (NCATE).  As such, it follows the Learning Facilitator Model with a psychological approach characterized by a threefold emphasis on Assessment/Intervention/Consultation.  Whereas competencies in assessment and intervention are emphasized, the School Psychologist also is viewed as a psychological consultant in the school system. School Psychologists maintain primary concern for prevention through early recognition of potential academic and behavioral problems and facilitation of activities designed both to effectively preclude further development of difficulties and to remediate existing areas of concern.


Although specific courses and sequences of courses are required, the general emphasis is on training for competence.  Courses are organized such that competence in a particular area is required prior to the student’s progression to the next level of study.  For example, assessment competence must be established prior to a student’s progression to the field-based practicum experiences.  Students are advised to follow the School Psychology Model Program that depicts this emphasis and progression. 


The Specialist in School Psychology Program at the University of Louisiana at Monroe maintained NASP/NCATE accreditation from 1991 until 2006.  Students who completed the program qualified to sit for the national certification examination as well as for certification in most states.  Most students who attempted such certification efforts have been successful.

PROGRAM GOAL



The goal of the School Psychology program is to provide training for students interested in the application of Psychology within educational and related systems in order to provide conditions for optimal growth and development for all children.  The School Psychology program will provide educational experiences relevant to a multicultural population and will promote understanding of, respect for, and responsiveness to cultural diversity.  


PROGRAM OBJECTIVES


The program is designed to enable students to:



1. 
Develop skills in administration, scoring, interpretation, and integration of 
psychological, 



behavioral, and educational evaluation techniques and instruments.


2. Display knowledge and collaborative skills necessary for consensus selection and utilization of empirically based and appropriate evaluation/intervention strategies to address the needs of at-risk, exceptional, and culturally diverse students.


3. Develop knowledge of various educational programs, learning techniques, and intervention strategies to the extent necessary to determine whether a student considered for services will benefit from a particular program/strategy. 

4.
Develop and employ skills in research methodology to enable engagement in independent research and to enable evaluation of the efficacy of particular educational procedures or statistical data provided for or relating to materials used in school settings.


5.
Gain understanding of principles of human development, exceptionality, learning theory, and cultural diversity to the extent necessary to plan interventions/programs that will foster academic as well as social and emotional development.


6. Develop knowledge regarding the structure and function of school organizations in order to enable the School Psychologist to serve as a consultant in the placement of pupils and the development of interventions for parent/child/school conflicts and to function as a facilitator in the evaluation and furtherance of well-being of the entire school community. 

7. Develop understanding of exceptionality, cultural diversity, and ethical standards regarding all responsibilities of the school psychologists, including but not limited to, administration of tests, 


use of data, confidentiality of information, and other areas of professional competence, 


development, and performance.

ROLES AND RESPONSIBILITIES:

Traditionally, roles of the school psychologist have been broadly defined as assessment, consultation, intervention, program evaluation, and research.  The degree to which one is directly engaged in the conduct of these roles depends to a large extent on the individual’s work setting.  Although there are a number of non school settings in which school psychologists provide service, the practice of school psychology has been most closely identified with school settings.


Within traditional school settings, a large percentage of the school psychologist’s time is devoted to activities related to special education issues.  In this context, assessment represents a major portion of the school psychologist’s time.  Assessment activity has generally encompassed both psychoeducational and psychological evaluations.  Responsibilities within the assessment role have changed, particularly during the last 10 to 15 years, as a result of changes to federal and state laws (e.g., functional behavioral assessments and manifest determinations mandated under specified conditions).


Consultation and intervention represent other critical roles for many school psychologists.  In the consultant role, school psychologists often work directly with school personnel and parents.  Sharing information through in-service presentations reflects an indirect, educational component of consultation.  Intervention activities may take many forms ranging from the design of programs that others implement to direct interaction with students.  With regard to the latter, direct intervention may cover a wide range of activities including academic remediation, counseling, and crisis intervention.


Research and program evaluation are less likely to be integral roles for the school psychologist practicing in elementary and secondary schools.  Research, in particular, is more commonly associated with professional responsibilities of those working in the university and less traditional (non school) settings.


Within recent years, the number of non school settings in which school psychologists provide service has expanded (e.g., hospital, mental health facilities, juvenile facilities).  Additionally, opportunities exist for innovative school psychologists practicing in schools to expand and redefine their roles.


PROGRAM ADMISSION:

To gain full admission to the Specialist program, a student must meet general graduate school requirements as well as two of the three following criteria: minimum cumulative undergraduate GPA of 3.0 (3.25 for previous graduate work); combined GRE score of 900 for Verbal and Quantitative sections; total of 2000 points based on the formula - 400 times the cumulative GPA plus the combined Verbal/Quantitative GRE results.  A majority of undergraduate prerequisite courses also must be completed prior to entry into the program.  Students applying for admission at the post-masters level will be evaluated for entry into the program using the formula indicated above with primary focus on previous graduate performance.  The degree plans for these students will be collaboratively developed based on appropriateness of past courses completed and relevant work experiences. 


Subsequent to program admission, students are evaluated yearly by program faculty (i.e., Faculty Assessment of Student Yearly Progress) relative to course completion rates, knowledge as reflected by grades obtained in required and related courses, satisfactory completion of course-embedded and program performance requirements, and general faculty comments.  To remain in the graduate program, students must maintain an average GPA of 3.0 or above and may not earn any course grade less than “C”.  Additionally, students who earn course grades of “C” in more than two graduate classes will be exited from the program.  Student progress also is evaluated yearly by the university’s Office of Graduate Studies and Research.  Student appeal procedures relative to exit decisions are outlined in the Graduate Catalog.

Graduate assistantships are available to qualified students.  Assistantships include tuition waivers for the completion of campus-based courses and provide monthly stipends in exchange for professionally relevant work and research activities within the psychology department.  The psychology department promotes diversity in all components of its programs, including admissions. 


Students are admitted to the School Psychology program on a full-time basis.  However, the increase in program participation by nontraditional students has resulted in scheduling challenges for these students.  All students are encouraged to follow the model program and must be advised by faculty prior to being released for registration each semester of attendance.   Although some courses are not sequence dependent, the absolute integrity of other course sequences must be maintained (e.g., knowledge courses before practical experiences).  Students who experience difficulty completing classes on a full-time basis according to the recommended schedule are advised that deviation from the recommended schedule results in significant lengthening of time required for program completion.  Particular attention is given to these students relative to faculty advisement and progress monitoring.


CURRICULUM REQUIREMENTS:

Courses are sequenced such that students develop content knowledge prior to or in conjunction with knowledge application and field experiences.  For example, knowledge of statistical principles must be gained prior to application of that knowledge in data-based decision making relative to field-based activities or completion of the research thesis.  Similarly, assessment competence must be established prior to a student’s 

progression to the field-based practicum experiences.  Students are advised to follow the School Psychology Model Program which depicts this emphasis and progression, however, minor deviations from the model program may be allowed with permission of the program director.

The current program formally requires 72 graduate hours for completion of the specialist degree (i.e., 36 hours for the Master of Science Degree and 36 hours for the Specialist in School Psychology Degree).  Students are encouraged to take additional courses deemed highly relevant to their professional development.  Many courses in the School Psychology program overlap in their coverage of NASP standards.  For example, Psychology 588B (Consultation/Diagnosis/Intervention) addresses prevention/intervention as well as consultation and collaboration.  However, required and recommended courses are divided below based on the primary area(s) of association with NASP standards and ULM objectives.  


PSYCHOLOGICAL FOUNDATIONS


2.4  Socialization and Development of Life Skills 



ULM Objective(s): 3, 5

2.5  Student Diversity in Development and Learning

PSYC 503 (Adv. Child Psychology)

PSYC 534 (Theories of Learning)


PSYC 561 (Neuropsychology)


EDUCATIONAL FOUNDATIONS


2.6  School and Systems Organization, Policy Development, and Climate  
ULM Objective(s): 3, 6

PSYC 588A (Historical/Legal/Procedural Issues) 

EDAS 514 (School Law)


ASSESSMENT


2.1  Data-Based Decision-Making and Accountability 



ULM Objective(s): 1, 2, 7

PSYC 509 (Intelligence Testing) 

 




PSYC 511 (Individual Tests) 

PSYC 582 (Psychoeducational Assessment)


INTERVENTIONS AND PROBLEM SOLVING


2.7  Prevention, Crisis Intervention, and Mental Health



ULM Objective(s): 2, 3, 5, 7

2.3  Effective Instruction and Development of Cognitive/Academic Skills 


PSYC 515 (Psychopathology) 

PSYC 552 (Behavior Modification)





PSYC 571 (Basic Psychotherapy)

 


COUN 510 (Methods of Counseling)

STATISTICS AND RESEARCH DESIGN


2.9  Research and Program Evaluation





ULM Objective(s): 2, 4, 6

PSYC 522 (Quantitative Methods)

 




PSYC 523 (Research Methods)

PSYC 599 (Thesis)





PROFESSIONAL SCHOOL PSYCHOLOGY


2.2   Consultation and Collaboration 





ULM Objective(s): 2, 6, 7

2.8   Home/School/Community Collaboration 

2.10 School Psychology Practice and Development 

2.11 Information Technology:


PSYC 527 (Professional School Psychology)



PSYC 588B (Consultation/Diagnosis/Intervention) 


 




PSYC 591 (Practicum)




PSYC 592 (Internship)



Typically, students complete the entire Specialist program within 3 years.  Although the model program depicts completion of the program during Fall and Spring semesters only, many students choose to also spread their coursework across summer sessions.  On average, 4 students graduate with the Specialist in School Psychology Degree each year.  A model for fall entry into the program that depicts a timely schedule for program completion follows.

School Psychology Model Program

Prerequisite courses:  Psychology 315 (Experimental); 403 (Exceptional Children and Youth); 406 (Theories of Personality); 439 (Statistics); and 451 (Tests and Measurements).  Ideally, these courses should be taken prior to entry into the program.  Courses may, however be interspersed with master's coursework.  All undergraduate prerequisites must be met prior to awarding of the master's degree.


FALL SEMESTER 





SPRING SEMESTER

First Academic Year

Psy 515 (Psychopathology)




Psy 511 (Individual Tests) 


Psy 522 (Quantitative Methods)



Psy 552 (Behavior Modification)


Psy 509 (Intelligence Testing) 



Psy 571 (Basic Psychotherapy)


Psy 534 (Theories of Learning)



Psy 523 (Research Methods)


Psy 588A (Historical/Legal/Procedural Issues)

Psy 588B (Consultation/Diagnosis/Intervention)


Second Academic Year

Psy 582 (Psychoeducational Diag, & Interv.)


Psy 527 (Professional School Psychology)


Psy 591 (Practicum)





Psy 591 (Practicum)






Psy 599 (Thesis)





Psy 599 (Thesis) 


EDAS 514 (School Law)




Psy 503 (Adv. Child Psychology)

COUN 510 (Methods of Counseling)



Psy 561 (Neuropsychology)

(Master's Comps)





(Master's Comps [if Needed])


Graduation with Master's Degree 


Take National Certification Examination

Third Academic Year

Psy 592 (Internship)





Psy 592 (Internship)










(Specialist Comps)


Graduation with Specialist Degree


An alternate plan for Spring entry into the program is available.  Spring entry, however, often results in extension of the expected length of study necessary for program completion.  Some courses are offered only during the Spring or the Fall semester and are part of a required sequence.  Students who do not follow the model program should consult their graduate catalog and/or adviser to ensure that these courses are taken in proper sequence. Failure to do so may result in lengthy delays in program completion. Although all required courses are offered during Fall and Spring semesters, a few of the required courses are also offered during summer sessions.  Many students choose to reduce their Fall and Spring course loads by taking summer classes.

Field Experiences and Program Assessment:

Students in the School Psychology program complete three levels of field-based activities; field experience, practicum, and internship.  Field experience and practicum typically occur while a student is completing campus-based coursework.  The internship represents the culminating activity for most students, typically occurring subsequent to the master’s degree and after completion of other specialist-level coursework. Internship sites are not restricted to the state of Louisiana.  A memo of agreement must be established between ULM and the site at which you will complete your practicum and internship activities.  Students are provided with university supervision through assignment to a course instructor as well as site supervision provided by appropriately trained field-based practitioners.  Students are required to provide the university supervisor with a plan and subsequent record of activities in which they engage during their field placement, and site supervisors complete evaluations of student progress/performance to assist with course instruction and grade assignment. Students are strongly encouraged to consider procuring professional liability insurance prior to initiating field and clinical activities.  Professional memberships (e.g., LSPA and NASP) facilitate the acquisition of such liability insurance.  Specific forms necessary for use during practicum and internship are presented in the student forms section of this handbook. 

Program assessment occurs on many levels at various points in the program.  An overview of the assessment system is provided in the Student Forms section of this Handbook.  Student assessment begins with evaluation of satisfaction of criteria for admissions.  Subsequent to program admission, students are evaluated yearly by program faculty relative to course completion rates, grades obtained in required and related courses, and satisfactory completion of course-embedded and program performance requirements.


Students in field-based settings are evaluated regularly by site supervisors through weekly supervision meetings and evaluation reports, documentation of which is provided to the university supervisor.  Site evaluations afford both formative and summative assessment of student progress.  Some forms used to assess student progress are included in this handbook.  Some forms associated with course-embedded assessments are directly provided to students by course instructors.


Students in the program must successfully pass comprehensive examinations at the master’s and specialist levels and must submit results of the Praxis II Specialty Exam for School Psychology (taken through Educational Testing Services) prior to graduation with the Specialist in School Psychology degree.  Student must submit official Praxis II scores to ULM, and successful passage is reflected by obtaining a composite score that meets or exceeds requirements for national certification.  The master’s comprehensive examination is a 2-day process and assesses content knowledge of each course that the student has taken toward completion of the program.  Students in the School Psychology program are required to respond to all 10 sets of course questions and must pass, with at least 70% proficiency, 8 of 10 courses according to specific groupings.  Comprehensive examinations for specialist level students are completed within 1 day of testing and assess professional issues related to the field rather than any particular course.  Students typically complete this examination on the ULM campus and must achieve at least 70% proficiency on each of the 5 sections of the test.  Guidelines for the comprehensive examinations are provided in the Student Forms section of this Handbook.       


The Director of the School Psychology Program will maintain individual student progress sheets that will be reviewed at least annually by school psychology faculty members to evaluate student advancement toward satisfactory program completion.  Areas to be evaluated include course completion rate, GPA, performance on course-embedded practice-related activities, and faculty/site supervisor feedback regarding performance.  Students will select a major advisor from among the psychology faculty to  (a) officially monitor the degree plan that is developed by the Director of School Psychology; (b) to advise for the purpose of thesis completion; and (c) to complete activities relative to the collection, dissemination, and grading of the comprehensive examination at the masters level.  However, the Director of the School Psychology Program will provide general course and program advisement for all students enrolled in the school psychology program.  

PROGRAM FACULTY:

The School Psychology Program maintains three full-time faculty members, all of whom received terminal degrees in school psychology and two of whom maintain the status of Nationally Certified School Psychologist.  Several required courses are taught by other faculty members within the department as well as by local school psychology practitioners.  


Faculty members are actively engaged in the conduct of research and demonstrate a strong commitment to involving students in the research process.  Involvement spans the scope of activities essential to preparation for independent research activity and includes opportunities to participate in presentations at local, state, regional, and national conferences.  Collectively, faculty research reflect a broad array of interests relevant to the field of school psychology including psychological testing, psychopathology, individual differences, issues of culture and diversity, motivation, achievement, career choices, teen pregnancy, adaptive behavior, and treatment interventions, with the latter related to both academic and behavioral issues.


FOR MORE INFORMATION:

Students who desire additional information regarding the Specialist in School Psychology Program at ULM may visit our web page at   http://www.ulm.edu/cehd/psychology/graduateprogram.html

or contact one of the following members of the school psychology faculty at 314 Strauss Hall, ULM, Monroe, LA 71209.




[image: image1.wmf]





Dr. Veronica Evans Lewis




(318) 342-1332




vlewis@ulm.edu




Dr. Jean Cottingham




(318) 342-1348



cottingham@ulm.edu




Dr. David Williamson




(318) 342-1330




williamson@ulm.edu




[image: image2.wmf]

 INSTRUCTIONS FOR PRACTICUM ACTIVITIES

EACH SEMESTER, PRACTICUM STUDENTS WILL:


1. Record all course-related activities on the activity log and submit completed daily logs and summary logs to course instructor monthly.  A minimum of 120 hours of practicum activities must be documented each semester in relationship to this course.


2. Develop a practicum plan in conjunction with the university and site supervisor (see forms section)

3. Submit a portfolio of required activities at the conclusion of each semester of practicum (see forms sections for components and evaluation criteria).

4. Provide information necessary to establish a memo of agreement for your practicum site (see forms section).

6.  Students are strongly encouraged to consider procuring professional liability insurance prior to initiating


      field and clinical activities.  Professional Memberships (e.g., LSPA and NASP) facilitate the acquisition 


      of such liability insurance.  

7. Attend weekly classes for university discussion and supervision.

Specialist-Level School Psychology Students:  Post-Master’s Guidelines


In preparation for your internship, once you have earned your Master of Science Degree in Psychology, please follow the guidelines indicated below to ensure successful adherence to program requirements.


1. Apply for certification in the state in which you plan to complete your internship.  In Louisiana you should apply for provisional certification.  Forms for Louisiana certification are maintained in the psychology office.  


The program director has information regarding certification requirements in other states.


2.  Apply again for admission to the university graduate program to pursue the Specialist in School Psychology Degree.  Once you graduate with the master’s degree, you are exited from active student status.  The application process may be completed online or forms necessary for admission may be obtained from the ULM website at http://www.ulm.edu/enroll/toapply.html.

3.  Register for 6 hours of internship per semester for full-time internship status. Get the appropriate registration call number from the Psychology Office.  You may not be registered under the program director’s section number, but the program director or other designated school psychology faculty member will provide your university supervision.  Remember that tuition is not waived for internship hours, however you will not be required to pay out-of-state tuition.


4.  You must arrange an internship site.  We will assist you in locating vacancies.  At least 1 semester of your internship must be in a school setting.  Check to be sure that your proposed site will provide appropriate supervision by an appropriately certified/licensed individual for the required number of hours.  Also ensure that the proposed site will provide a board range of required activities.

5.  Inform the program director of your location so that an interagency memo of agreement (see forms section) may be established between ULM and your site.  The program director also needs to know who will supervise you on-site, their credentials, and how both you and your supervisor may be reached by phone, fax, email, and mail. Send the program director a copy of your supervision plan once it is agreed upon for each semester of your internship (see plan in forms section).  Ongoing supervision must be documented on your daily activity logs.  Monitor your work activities and ensure that you are receiving at least 2 hours per week of individual, direct supervision by the appropriately assigned individual.

6.   You are required to maintain daily activity logs.  These may employ the forms used in practicum at ULM, or you may choose to record your activities in another format.  Logs must be submitted to the program director monthly so that progress may be monitored.  Logs may be sent by email or may be faxed to the program director at (318) 342-1352.  Summary (cumulative) logs also must be submitted using the excel format that will be provided to students enrolled in internship.  Review your logs (especially the summary logs) prior to sending them each month to evaluate the breadth of your experiences and your progress toward completion of all required activities.

7.  Take the National Certification Examination for School Psychology (PRAXIS II Subject Assessments and Specialty Area Test for School Psychology, Code #0400) and submit official scores to ULM.  


8.  Register for graduation and specialist-level comprehensive examinations within timelines specified by the Office of Graduate Studies and Research (typically within the 1st few weeks of your 2nd semester of internship).  Forms necessary for these activities may be obtained by contacting the Office of Graduate Studies and Research via the ULM website or by calling (318) 342-1037.  You will be notified of the date for your specialist comprehensive examinations.

9.  Specialist comps occur on the 1st of 2 days selected by the psychology department for administration of the exams.  Guidelines for this exam are in the psychology department office as well as the forms section of this document.  

10.  Alert the program director to changes in your location, supervision, or other activities associated with your internship.


11.  Students are strongly encouraged to consider procuring professional liability insurance prior to initiating field and clinical activities.  Professional Memberships (e.g., LSPA and NASP) facilitate the acquisition of such liability insurance.  


12. Call any time for advice, consultation, or a friendly voice.

The University of Louisiana at Monroe 


Department of Psychology


Professional Activities Log



Each student enrolled in a practicum or internship course is required to keep a log of experiences. The department requires that the Activity Log contain a record of daily work activities, individual contacts (with safeguards for anonymity), a brief record of types of activity, as well as reference materials and other formal educational experiences. Either the university provided log or one required on site may be used for this purpose. The log should be available to the University Supervisor upon request. The log is a record of daily activities and should be kept in chronological order. At any point in the log, outstanding or especially valuable personal experiences or observations should be briefly recorded. Monthly, the student should provide the University Supervisor with a copy of the most recent log activities.  Students also must complete and submit on a monthly basis a summary of cumulative time spent engaged in each activity for each recording period with demographic summaries of clients.  A word document containing the ULM activity log and an excel file containing the cumulative log will be forwarded to each student during the first semester of internship to use in the recording of hours.  Students may submit monthly records of activities by email, however, hard copies of logs must be included in the required portfolio for field-based experiences.

For school psychology students who are in a placement that is not under the auspices of a school system, the intern must complete a minimum of half of the required internship in a school setting. The log completed by the intern must reflect the time spent in both a school and non-school setting. The time in the school setting must represent a minimum of 120 hours for practicum credit or 600 hours for internship credit.


Student Forms


ULM Candidate Assessment System for School Psychology Program


		Entry-Level 


Candidate Check

		In-Progress Candidate Check


 

		Pre-Graduation Candidate Check


And Program Assessment

		Post-Graduation 


Program Assessment



		Application for Admission to Master’s Level 


Undergraduate Course Review 


Program Admissions Formula 


      Undergraduate GPA


      GRE Performance




		Practicum Site Supervisor Evaluations 


Practicum Portfolio Assessment


Faculty Assessment of Yearly Progress


     Course completion rate


     GPA


     Course Performance Assessments


     Faculty/Supervisor Feedback


     Master’s Comprehensive Exam


Application for Admission to Specialist Level 


      Graduate GPA


      GRE Performance


      Yearly Progress Record




		Internship Portfolio Assessment


Faculty Assessment of Yearly Progress


     Internship Placement


     GPA


     Course Performance Assessments


     Faculty/Supervisor Feedback


     Specialist Comprehensive Exam


     PRAXIS – II Results




		Alumni Surveys


Employer Surveys





SCHOOL PSYCHOLOGY PROGRAM


STUDENT EVALUATION FOR ADMISSIONS


STUDENT NAME: _______________________________________________



Undergraduate GPA  
____________

___adequate
___ inadequate


 
Graduate GPA 
____________ 

___adequate
___ inadequate



GRE Score
            ____________

___adequate
___ inadequate



Formula Score (UG)  ____________


___adequate
___ inadequate



Formula Score
(G)      ____________


___adequate
___ inadequate


(Anticipated) Graduation Date: _____________ University: ____________________________


Prerequisite courses:









CREDIT    
    TRANSFER
           DEFICIENT










      
      CREDIT



Psychology 315 (Experimental)

______
    ______
          ______



Psychology 403 (Exceptional Child)

______
    ______
          ______



Psychology 406 (Personality)
 

______
    ______
          ______



Psychology 439 (Statistics)


______
    ______
          ______



Psychology 451 (Tests/Measurements)
______
    ______
          ______


File reviewed by: _________________________________ Date: ______________________


Comments:



_______ Meets admissions criteria with no course deficiencies.



_______ Meets admissions criteria but has course deficiencies.



_______ Does not meet admissions criteria.


_______________________________________________________________________________


_______________________________________________________________________________


_______________________________________________________________________________


SCHOOL PSYCHOLOGY PROGRAM


STUDENT EVALUATION FOR ADMISSIONS/SPECIALIST LEVEL


STUDENT NAME: _______________________________________________



Undergraduate GPA  
____________

___adequate
___ inadequate


 
Graduate GPA 
____________ 

___adequate
___ inadequate



GRE Score
            ____________

___adequate
___ inadequate



Formula Score (UG)  ____________


___adequate
___ inadequate



Formula Score
(G)      ____________


___adequate
___ inadequate


Prerequisite courses:









CREDIT    
    TRANSFER
           DEFICIENT










      
      CREDIT



Psychology 315 (Experimental)

______
    ______
          ______



Psychology 403 (Exceptional Child)

______
    ______
          ______



Psychology 406 (Personality)
 

______
    ______
          ______



Psychology 439 (Statistics)


______
    ______
          ______



Psychology 451 (Tests/Measurements)
______
    ______
          ______



Psy 503 (Adv. Child Psychology)

______
    ______
          ______




Psy 509 (Intelligence Testing) 

______
    ______
          ______





Psy 511 (Individual Tests) 


______
    ______
          ______



Psy 515 (Psychopathology)


______
    ______
          ______



Psy 522 (Quantitative Methods)

______
    ______
          ______



Psy 523 (Research Methods)


______
    ______
          ______



Psy 527 (Professional School Psychology)
______
    ______
          ______



Psy 534 (Theories of Learning)

______
    ______
          ______



Psy 552 (Behavior Modification)

______
    ______
          ______



Psy 561 (Neuropsychology)


______
    ______
          ______



Psy 571 (Basic Psychotherapy)

______
    ______
          ______



Psy 582 (Psychoed. Assessment)

______
    ______
          ______



Psy 588A (Hist./Legal/Proceed.)

______
    ______
          ______



Psy 588B (Consult./Diagnos./Interv.)

______
    ______
          ______



Psy 591 (Practicum 6 hours)


______
    ______
          ______



Psy 599 (Thesis 6 hours)


______
    ______
          ______



EDAS 514 (School Law) 


______
    ______
          ______



COUN 510 (Methods of Counseling)

______
    ______
          ______



(Master's Comps)



______
    



Graduation with Master's Degree 

Date: __________
    


File reviewed by: _________________________________ Date: ______________________


Comments:



_______ Meets admissions criteria with no course deficiencies. 



_______ Meets admissions criteria but has course deficiencies.

_______ Does not meet admissions criteria.


_______________________________________________________________________________


_______________________________________________________________________________


School Psychologist Daily Activity Log

School Psychologist’s Name: ____________________________________


Level:  ___Field Exp.  ___Practicum   ___Internship  


Semester: ___Fall  ___ Spring ___ Summer   200____


__________________________________________________________________________________________


Date: _______
Case Name/Number: ___________________   Gender: M  F
Ethnicity_______
      Age ___  School: ___________


Indicate each activity completed on this date relative to this case by recording the approximate amount of time (in minutes) spent engaged in the activity.  An explanation should be provided in the “comments” section when an “other” entry is used.


Assessment Activities



Writing




Consultation


_____ Review Files



_____ Evaluation Report


_____ Teacher


_____ Interview – Child



_____ Counseling Log


_____ School Staff


_____ Interview – Parent



_____ Form Completion (** _____)
_____ Parent


_____ Interview – Teacher


_____ Other (*)



_____ Professional Collaboration


_____ Observation








_____ Other (*)


_____ CBA/RTI




Intervention Implementation


_____ Functional Behavior Assessment

_____ Academic



Meetings

_____ Formal Testing – Achievement

_____ Behavioral



_____ SBCL/SAT


_____ Formal Testing – Cognitive


_____ Individual Counseling

_____ IEP (** _____________)


_____ Formal Testing – Personality


_____ Group Counseling


_____ Interpretation for Parent


_____ Formal Testing – Behavioral


_____ Crisis Intervention


_____ Professional Conference


_____ Manifestation Determination Review

_____ RTI 



_____ Staffing


_____ Protocol Analysis  (** __________)

_____ Observation


_____ Other (*)


Organization




Training Received


Training Provided


_____ Intervention Preparation (** _______)
_____ Self-Study



_____ Inservice


_____ Prepare forms/material


_____ LEA Sponsored


_____ Other (*)


_____ Telephone contacts



_____ Professional Workshop


_____ Complete logs



_____ Other (*)


_____ Travel between sites


_____ Other (*)



Supervision




Other


_____ Professional (Individual)


_____ Case Preparation/Research


_____ Professional (Group)


_____ Independent Research


_____ Peer




_____ Program Evaluation


_____ LEA




_____ Other (*)


_____ Other (*)


** Identify type of Form (e.g., IEP, BMP, general school system documentation [e.g., professional goals])


** Identify type of protocol analysis (e.g., Formal Assessment = Academic, Intellectual, Adaptive, Behavioral; CBA; RTI)


** Identify type of IEP meeting (e.g., initial, review, change of placement)


** Identify type of intervention preparation/development (e.g., RTI – Academic or Behavioral, non RTI Academic,



Behavioral, Counseling, Crisis Intervention)


Comments: __________________________________________________________________________________________________


____________________________________________________________________________________________________________


____________________________________________________________________________________________________________


		

		ULM SCHOOL PSYCHOLOGY STUDENT SUMMARY LOG

		

		

		



		

		

		

		

		



		

		Name:  ____________________________

		

		

		



		

		

		

		

		



		

		 

		Cumulative Times Spent Engaged In Each Activity Per Month

		Cumulative Totals

		

		

		



		

		

		 

		Aug

		Sept

		Oct

		Nov

		Dec

		 

		Jan

		Feb

		Mar

		Apr

		May

		June

		 

		Fall

		 

		Spring

		 

		Year

		

		

		



		ASSESSMENT

		Review Files

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Student Interviews

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Parent Interviews

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Teacher Interviews

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Observation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Informal Testing (e.g., CBA)

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Functional Assessment

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Formal Testing

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		MDR Evaluation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Protocol Analysis

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		WRITING

		Evaluation Report

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Counseling Log

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Form Completion

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		INTERVENTION

		Academic

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Behavioral

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Individual Counseling

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Group Counseling

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Crisis Intervention

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Response to Intervention RTI

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Observation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		CONSULTATION

		Teacher

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		School Staff

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Parent

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Professional Collaboration

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Other  

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		ORGANIZATION

		Intervention Preparation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Prep Forms/Materials

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Telephone Contacts

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Complete Logs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Travel Between Sites

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		MEETINGS

		SBLC/SAT

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		IEP Meeting

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Interpret to Parents

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Professional Conference

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Staffing & Other Meetings

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		TRAINING RECEIVED

		Self-study

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Training in LEA

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Professional Workshop

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		TRAINING GIVEN

		Inservice

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Other Presentation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		SUPERVISION

		Individual Supervision

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Group Supervision

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Peer Supervision

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		LEA Supervision

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		OTHER

		Case Preparation/Research

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Independent Research

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Program Evaluation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0

		

		

		



		

		

		 

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		Monthly totals-minutes

		

		0

		0

		0

		0

		0

		

		0

		0

		0

		0

		

		

		

		0

		

		0

		

		0

		

		

		



		

		Monthly Totals-hours

		

		0

		0

		0

		0

		0

		

		0

		0

		0

		0

		

		

		

		

		

		

		

		

		

		

		



		

		

		

		

		

		

		 

		0

		Total

		

		 

		 

		

		0

		Total

		

		

		

		0

		Total hours





		

		ULM SCHOOL PSYCHOLOGY STUDENT SUMMARY LOG



		

		



		

		Name:  ____________________________



		

		



		

		 

		Number of monthly student interactions in each demographic.

		Cumulative Totals



		

		

		 

		Aug

		Sept

		Oct

		Nov

		Dec

		 

		Jan

		Feb

		Mar

		Apr

		May

		June

		 

		Fall

		 

		Spring

		 

		Year



		MALE

		African American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Asian/Asian American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Bi-/Multiracial

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Caucasian American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Hispanic/Latin American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Native American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		FEMALE

		African American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Asian/Asian American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Bi-/Multiracial

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Caucasian American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Hispanic/Latin American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Native American

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		AGE

		Birth - 3 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		4 - 6 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		7 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		8 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		9 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		10 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		11 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		12 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		13 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		14 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		15 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		16 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		17 - 21 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		over 21 yrs

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		EDUC LEVEL

		Infant

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Pre-K - Kindergarten

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Elementary 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Middle/Jr. High

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		High

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		PLACEMENT

		Regular Education

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Special Services

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Alternative

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Hospital/Homebound

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		

		 

		

		

		

		

		

		

		

		

		

		

		

		

		

		 

		 

		 

		 

		 



		

		

		

		

		

		

		

		

		

		

		

		

		

		Total Interactions:

		0

		 

		0

		 

		0





EVALUATION OF PRACTICUM STUDENT PROGRESS


STUDENT: _________________________

RESPONDENT: ________________________


PRACTICUM STUDENT



TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their practicum status and placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated. 


		5

		4

		3

		2

		1

		NA



		Professional

		Proficient

		Adequate

		Emerging

		Minimal

		Not Applicable



		works independently


with


 minimal supervision needed

		excellent skills


with


occasional supervision needed

		good, average skills


with


regular supervision needed

		skills need improvement;


with


more supervision than expected needed in this area

		little to no skill


with


training and supervision needed in this area

		not applicable


not observed





Data-Based Decision Making -- Assessment


(Standard 2.1, 2.3, 2.4)



Cognitive Tests






5
4
3
2
1
NA


Academic Achievement





5
4
3
2
1
NA


Social/Emotional/Behavioral Instruments



5
4
3
2
1
NA



Adaptive Behavior






5
4
3
2
1
NA



Functional Behavior (assists with)
 



5
4
3
2
1
NA



Manifestation Determination Review (assists with)


5
4
3
2
1
NA



Informal (e.g., CBA, CBM, DIBELS, RTI)



5
4
3
2
1
NA


Written communication skills (report writing)



5
4
3
2
1
NA


Data-Based Decision Making -- Intervention


(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
4
3
2
1
NA


Assisting in appropriate design for academic interventions


5
4
3
2
1
NA


Assisting in appropriate design for social/behavioral interventions

5
4
3
2
1
NA


Design practicality






5
4
3
2
1
NA



Empirically supported procedures used




5
4
3
2
1
NA


Effective implementation





5
4
3
2
1
NA


Appropriate follow-up evaluation/revision



5
4
3
2
1
NA

Consultation and Collaboration


(Standard 2.2, 2.6, 2.8)


Expanding knowledge of consultation models and methods


5
4
3
2
1
NA

Interpersonal communication skills




5
4
3
2
1
NA

  
Effective interviewing skills





5
4
3
2
1
NA


Participation in facilitation of climate for collaboration by demonstrating



collaborative interactions and decision-making skills

5
4
3
2
1
NA

Effectiveness of consultation/conferencing with parents


5
4
3
2
1
NA


Effectiveness of consultation/conferencing with students


5
4
3
2
1
NA

Effectiveness of consultation/conferencing with teachers


5
4
3
2
1
NA


Ability to work well with diverse populations



 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
4
3
2
1
NA

Respect for individual differences working with students


5
4
3
2
1
NA

Respect for individual differences working with school personnel



and parents/guardians




5
4
3
2
1
NA

Appropriate selection of materials and strategies in 



recognition of individual differences



5
4
3
2
1
NA

Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge or parish/district organization structure


5
4
3
2
1
NA



Knowledge of organization chain of command



5
4
3
2
1
NA


Knowledge of parish/district policies and procedures


5
4     
 3      
2
1
NA



Expanding knowledge of federal/state regulations



5
4     
 3      
2
1
NA



Knowledge of case management procedures



5
4      
 3     
2
1
NA



Expanding knowledge of parish/district policies and procedures




designed to promote safe, supportive school environment

5
4
3
2
1
NA


Expanding knowledge of policies and procedures designed to




promote safe, supportive school environment


5
4
3
2
1
NA


Effective use of technology for information and data management

5
4
3
2
1
NA


Professional Development





5
4
3
2
1
NA



Assists in facilitating climate of mutual respect by modeling respect for




individuals from all aspects of the school environment

5
4
3
2
1
NA


Crisis Intervention and Mental Health


(Standard 2.7, 2.6)



Knowledge of counseling models and methods



5
4
3
2
1
NA


Effectiveness as co-facilitator in group counseling


5
4
3
2
1
NA


Knowledge of system crisis management policy



5
4
3
2
1
NA

Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
4
3
2
1
NA


Ethical performance of duties





5
4
3
2
1
NA


Ethical use of information technology




5
4     
 3      
2
1
NA

Professional dispositions 


General work attitude/enthusiasm




5
4
3
2
1
NA

  
General productivity





5
4
3
2
1
NA

  
Attendance






5
4
3
2
1
NA

  
Punctuality (arrival to and departure from work)



5
4
3
2
1
NA

  
Punctuality (completion of assignments)



5
4
3
2
1
NA


Level of independence relative to completion of assignments

5
4
3
2
1
NA




Relative to practicum status


Willingness to accept and act on constructive feedback


5
4
3
2
1
NA


Accepts challenges and displays initiative



5
4
3
2
1
NA


Presents positive public image




5
4
3
2
1
NA

Other (Research)


(Standard 2.9)



Assist in provision of in-service trainings



5
4
3
2
1
NA


Positive Impact on Students


(NASP Standard 4.3)


		5

		4

		3

		2

		1

		NA



		data reflects significant positive impact or improvement

		data reflects some positive impact or modest improvement

		no observed improvement or positive change

		data reflects mild regression or negative impact




		data reflects substantial regression or negative impact

		not applicable





Evidence of impact on students through participation in evaluation



process (academic)






5
4
3
2
1
NA


Evidence of impact on students through participation in evaluation



process (social/emotional/behavioral)




5
4
3
2
1
NA


Evidence of positive impact on students through participation in intervention



process (academic)






5
4
3
2
1
NA

Evidence of positive impact on students through participation in intervention



 process (social/emotional/behavioral)




5
4
3
2
1
NA

Evidence of positive impact on students through participation in



effective counseling





5
4
3
2
1
NA

Participates in promotion of effective consultation and collaboration among


collaborators to positively impact students



5
4
3
2
1
NA


Student is making adequate progress toward completion of the minimum required number of hours for:


Practicum (120 hours per semester)

__ YES

__ NO


_________  
By my initials I attest that I have provided this practicum student with at least 1 hour per week of direct 


  (initials)      
supervision.

Comments: 


EVALUATION OF STUDENT INTERN PROGRESS


STUDENT INTERN: ______________________________


RESPONDENT: ______________________________











TITLE: _____________________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated.


		5

		4

		3

		2

		1

		NA



		Professional

		Proficient

		Adequate

		Emerging

		Minimal

		Not Applicable



		works independently


with


 minimal supervision needed

		excellent skills


with


occasional supervision needed

		good, average skills


with


regular supervision needed

		skills need improvement;


with


more supervision than expected needed in this area

		little to no skill


with


training and supervision needed in this area

		not applicable


not observed





Data-Based Decision Making -- Assessment


(Standard 2.1, 2.3, 2.4)



Cognitive Tests






5
4
3
2
1
NA


Academic Achievement





5
4
3
2
1
NA


Social/Emotional/Behavioral Instruments



5
4
3
2
1
NA



Adaptive Behavior






5
4
3
2
1
NA



Functional Behavior

 



5
4
3
2
1
NA



Manifestation Determination Review




5
4
3
2
1
NA



Counseling Evaluations





5
4
3
2
1
NA



Suicide Risk Assessment





5
4
3
2
1
NA



Informal (e.g., CBA, CBM, DIBELS, RTI)



5
4
3
2
1
NA


Written communication skills (report writing)



5
4
3
2
1
NA


Data-Based Decision Making -- Intervention


(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
4
3
2
1
NA


Appropriate design
for academic interventions



5
4
3
2
1
NA


Appropriate design
for social/behavioral interventions


5
4
3
2
1
NA


Design practicality






5
4
3
2
1
NA



Empirically supported procedures used




5
4
3
2
1
NA


Effective implementation





5
4
3
2
1
NA


Appropriate follow-up evaluation/revision



5
4
3
2
1
NA

Consultation and Collaboration


(Standard 2.2, 2.6, 2.8)


Knowledge of consultation models and methods



5
4
3
2
1
NA

Interpersonal communication skills




5
4
3
2
1
NA

  
Effective interviewing skills





5
4
3
2
1
NA


Facilitates climate of collaboration by demonstrating



collaborative interactions and decision-making skills

5
4
3
2
1
NA

Effectiveness of consultation/conferencing with parents


5
4
3
2
1
NA


Effectiveness of consultation/conferencing with students


5
4
3
2
1
NA

Effectiveness of consultation/conferencing with teachers


5
4
3
2
1
NA


Ability to work well with diverse populations

 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
4
3
2
1
NA

Respect for individual differences working with students


5
4
3
2
1
NA

Respect for individual differences working with school personnel



and parents/guardians




5
4
3
2
1
NA

Appropriate selection of materials and strategies in 



recognition of individual differences



5
4
3
2
1
NA

Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge or parish/district organization structure


5
4
3
2
1
NA



Knowledge of organization chain of command



5
4
3
2
1
NA


Knowledge of parish/district policies and procedures


5
4     
 3      
2
1
NA



Knowledge of federal/state regulations




5
4     
 3      
2
1
NA



Knowledge of case management procedures



5
4      
 3     
2
1
NA



Knowledge of policies and procedures designed to promote safe,




supportive school environment



5
4
3
2
1
NA


Effective use of technology for information and data management

5
4
3
2
1
NA


Professional Development





5
4
3
2
1
NA



Facilitates climate of mutual respect by modeling respect for




individuals from all aspects of the school environment

5
4
3
2
1
NA



Assists in development, implementation, and/or evaluation of




policies and procedures for discipline, crisis response, 


creation of safe schools, and/or home-school collaboration

5
4
3
2
1
NA


*Note: Identify area(s) of contribution in comments


Crisis Intervention and Mental Health


(Standard 2.7, 2.6, 2.8)



Knowledge of counseling models and methods



5
4
3
2
1
NA


Effectiveness as individual counselor




5
4
3
2
1
NA


Effectiveness as group counselor




5
4
3
2
1
NA


Knowledge of system crisis management policy



5
4
3
2
1
NA


Appropriateness of response to crisis situation



5
4
3
2
1
NA


Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
4
3
2
1
NA


Ethical performance of duties





5
4
3
2
1
NA


Ethical use of information technology




5
4     
 3      
2
1
NA

Professional dispositions 


General work attitude/enthusiasm




5
4
3
2
1
NA

  
General productivity





5
4
3
2
1
NA

  
Attendance






5
4
3
2
1
NA

  
Punctuality (arrival to and departure from work)



5
4
3
2
1
NA

  
Punctuality (completion of assignments)



5
4
3
2
1
NA


Level of independence relative to completion of assignments

5
4
3
2
1
NA


Willingness to accept and act on constructive feedback


5
4
3
2
1
NA


Accepts challenges and handles crises appropriately


5
4
3
2
1
NA


Displays initiative and assumes leadership appropriately


5
4
3
2
1
NA


Presents positive public image




5
4
3
2
1
NA

Other (Research)


(Standard 2.9)



Provision of in-service trainings




5
4
3
2
1
NA


Program planning/evaluation





5
4
3
2
1
NA


Positive Impact on Students


(NASP Standard 4.3)


		5

		4

		3

		2

		1

		NA



		data reflects significant positive impact or improvement

		data reflects some positive impact or modest improvement

		no observed improvement or positive change

		data reflects mild regression or negative impact




		data reflects substantial regression or negative impact

		not applicable





Evidence of impact on students through evaluation process (academic)

5
4
3
2
1
NA


Evidence of impact on students through evaluation process



(social/emotional/behavioral)





5
4
3
2
1
NA


Evidence of positive impact on students through intervention process (academic)
5
4
3
2
1
NA

Evidence of positive impact on students through intervention process



(social/emotional/behavioral)





5
4
3
2
1
NA

Evidence of positive impact on students through effective counseling


and/or crisis response





5
4
3
2
1
NA

Promotes effective consultation and collaboration among collaborators


to positively impact students





5
4
3
2
1
NA


Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester)

__ YES

__ NO


_________  
By my initials I attest that I have provided this student intern with at least 2 hours per week of direct supervision.


  (initials)      


Comments: 

SCHOOL PSYCHOLOGY PROGRAM


STUDENT TRACKING FORM


STUDENT NAME: ________________________________________ SSN:______________________


Permanent Address ________________________

Local Address: ____________________________


_________________________________________

__________________________________________


_________________________________________

__________________________________________


Home Phone: _____________________________

Local Phone: ______________________________










Cell Phone: _______________________________


Semester/Year of entry into Program: ____________
Anticipated graduation date: ________________


Degree Plan Filed? __ Yes  ___ No



Major Professor: __________________________

Courses Taken




Semester
        Year
           Instructor

Grade



Psychology 315 (Experimental)

______
    ______
          ______

______



Psychology 403 (Exceptional Child)

______
    ______
          ______

______



Psychology 406 (Personality)
 

______
    ______
          ______

______



Psychology 439 (Statistics)


______
    ______
          ______

______



Psychology 451 (Tests/Measurements)
______
    ______
          ______

______



Psy 503 (Adv. Child Psychology)

______
    ______
          ______

______



Psy 509 (Intelligence Testing) 

______
    ______
          ______

______



Psy 511 (Individual Tests) 


______
    ______
          ______

______



Psy 515 (Psychopathology)


______
    ______
          ______

______



Psy 522 (Quantitative Methods)

______
    ______
          ______

______



Psy 523 (Research Methods)


______
    ______
          ______

______



Psy 527 (Professional School Psychology)
______
    ______
          ______

______



Psy 534 (Theories of Learning)

______
    ______
          ______

______



Psy 552 (Behavior Modification)

______
    ______
          ______

______



Psy 561 (Neuropsychology)


______
    ______
          ______

______



Psy 571 (Basic Psychotherapy)

______
    ______
          ______

______



Psy 582 (Psychoed. Assessment)

______
    ______
          ______

______



Psy 588A (Historical/Legal/Procedural) 
______
    ______
          ______

______



Psy 588B (Consult./Diagnosis/Intervent.)
______
    ______
          ______

______



Psy 599 (Thesis 3 hours)


______
    ______
          ______

______



Psy 599 (Thesis 3 hours)


______
    ______
          ______

______


EDAS 514 (School Law)


______
    ______
          ______

______



COUN 510 (Methods of Counseling)

______
    ______
          ______

______



Master's Comps Passed


Date: __________



Graduation with Master's Degree 

Date: __________
    



Psy 591 (Practicum 3 hours)


Semester ___________
Year _______    Grade _____



Location____________
Supervisor ______________


Psy 591 (Practicum 3 hours)
Semester ___________
Year _______    Grade _____ Location____________
Supervisor ______________


NASP Specialty Exam Taken


Date: __________

Passed? ___Yes   ___No
        



Specialist Comps Passed


Date: __________



Psy 592 (Internship 6 hours)


Semester ___________
Year _______    Grade _____



Location____________
Supervisor ______________


Psy 592 (Internship 6 hours)


Semester ___________
Year _______    Grade _____



Location____________
Supervisor ______________



Graduation with Specialist Degree 

Date: __________
    


Faculty Assessment of Student Yearly Progress*

1st Year



Course Completion Rate:



___ Adequate

___ Inadequate



Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________


Cumulative GPA:




___ Adequate

___ Inadequate



Course Problem Areas:_________________________________________________________________



___________________________________________________________________________________


PSYC 588 B Intervention Results:


___Adequate

___Inadequate



PSYC 509 Assessment Results: 



___Adequate

___Inadequate



PSYC 552 Behavioral Intervention Plan: 

___Adequate

___Inadequate


Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________



Faculty/Site Supervisor Written Feedback:
 
___ Adequate

___ Inadequate



Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________




Date Reviewed: _____________________
By: _________________________________________


Date Feedback Provided to Student: _______________________



Feedback Provided By: ______________________Student Signature: ________________________


2nd Year


Course Completion Rate:



___ Adequate

___ Inadequate



Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________




Cumulative GPA:




___ Adequate

___ Inadequate



Course Problem Areas: ________________________________________________________________



___________________________________________________________________________________



PSYC 591 Case Study:




___ Adequate

___ Inadequate


PSYC 503, 527, 561, 582 Presentations:


___ Adequate

___ Inadequate


PSYC 503 Article Critiques:



___ Adequate

___ Inadequate


EDAS 514 Comprehensive Final Grade:


___ Adequate

___ Inadequate


PSYC 591 Portfolio




___ Adequate

___ Inadequate


Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________



Faculty/Site Supervisor Reports:
 

___ Adequate

___ Inadequate



Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________




Thesis:
 
_______ Date Completed
___ Progress Being Made 
___ Inadequate Progress



Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________




Masters Comps:




___ Date Passed
___ Failed 




Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________



Date Reviewed: ________________  
By: _______________________________________________


Date Feedback Provided to Student: _______________________


Feedback Provided By: _____________________  Student Signature: _________________________


3rd Year


Internship Site: 
___ Established


___ Looking

___ Delayed



Comments/Remediation Plan: ___________________________________________________________



____________________________________________________________________________________



Cumulative GPA:




___ Adequate

___ Inadequate



Course Problem Areas: ________________________________________________________________



___________________________________________________________________________________



PSYC 592 Case Study 




___ Adequate

___ Inadequate


PSYC 592 Portfolio




___ Adequate

___ Inadequate


Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________


Faculty/Site Supervisor Reports:

 
___ Adequate

___ Inadequate



Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________




NCSP Exam:


___ Date Taken/Passed
     ___ Taken/Not Passed      ___ Not Taken



Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________




Specialist Comps:




___ Date Passed
___ Failed 




Comments/Remediation Plan: ___________________________________________________________



___________________________________________________________________________________




Date Reviewed: ________________
By: _______________________________________________


Date Feedback Provided to Student (If Needed): _______________________



Feedback Provided By: ___________________  Student Signature: __________________________


* Satisfactory progress is determined by ratings of adequate for all areas evaluated and completion of all tasks required during each year of evaluation.  Failure to make satisfactory progress will result in faculty development and student completion of a remediation plan for deficient areas or removal of the student from the program.


Criteria for ratings of Adequate above:



Course Completion Rate: Student must successfully complete (grade no less than C)  66%  of courses attempted during 



the academic year.  No more than 2 cumulative grades of C earned in graduate courses.



GPA: Student maintains a 3.0 cumulative GPA for each academic year and overall during the program.



Course Imbedded Performance Assessments: At least acceptable rating or 70% score (according to instructor’s rubric).



Site Supervisor Ratings: Average scores of 3 or better on each applicable section of the rating form.


Practicum Plan


University of Louisiana at Monroe (ULM) School Psychology Program


Practicum Student:  


Practicum Site:  


Practicum Field Supervisor:  


Practicum Program Director:


ULM Practicum Instructor:  Ray Owens, S.S.P, NCSP


ULM Training Program Director:  Veronica E. Lewis, Ph.D., NCSP


Method of Evaluation:  Evaluation of performance relative to objectives for the standards represented below will be conducted using the ULM Practicum Portfolio Rubric and other forms of support that may be offered by the field supervisor or requested by the ULM practicum studentship instructor of record.


Data-Based Decision-Making and Accountability (Standard 2.1)



School psychologists have knowledge of varied models and methods of assessment that yield information useful in identifying strengths and needs, in understanding problems, and in measuring progress and accomplishments. School psychologists use such models and methods as part of a systematic process to collect data and other information, translate assessment results into empirically-based decisions about service delivery, and evaluate the outcomes of services. Data-based decision making permeates every aspect of professional practice.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will use multimodal assessment procedures to systematically collect information (e.g., student characteristics, classroom environments) for the appropriate identification of strengths and challenges relevant to referral concerns.


· The practicum student will use data from a variety of sources to make informed decisions for appropriate service delivery.


· The practicum student will use multimodal assessment procedures to systematically collect information and analyze that information to make informed decisions for disability determination.


· The practicum student will select and use appropriate data-collection procedures to systematically measure outcomes of interventions (e.g., academic, behavioral, counseling).


· The practicum student will participate in various aspects (e.g., data collection, intervention implementation, outcome analysis and recommendations) of Response to Intervention (RTI).


· The practicum student will participate in the conduct of interventions and diagnostic evaluations with students representing a wide variety of learning and behavior problems.


· The practicum student will analyze and present data-based outcomes of interventions and evaluations in a manner that is thorough, yet concise and communicated using language that is professional, but understandable, to the intended reader(s).


· The practicum student will analyze and present data-based outcomes of evaluations in a manner that clearly links assessment to intervention.


· The practicum student will expand skills in the administration, scoring, and interpretation of formal and informal diagnostic assessment instruments.  


Consultation and Collaboration (Standard 2.2)



School psychologists have knowledge of behavioral, mental health, collaborative, and/or other consultation models and methods and of their application to particular situations. School psychologists collaborate effectively with others in planning and decision-making processes at the individual, group, and system levels.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will use effective communication techniques to consult and collaborate with pupil appraisal personnel, individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The practicum student will use effective communication techniques to consult and collaborate with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The practicum student will use effective communication techniques to consult and collaborate with special education personnel, individually or in groups, to facilitate problem solving and decision-making regarding concerns associated with special education programming.


· The practicum student will use effective communication techniques to consult and collaborate with parents to facilitate appropriate problem solving and decision-making.


· The practicum student will use effective communication techniques to consult and collaborate with professionals in agencies outside the school setting, when appropriate, to facilitate problem solving and decision-making relative to a specific student.


· The practicum student will participate in multi-disciplinary team meetings.


· The practicum student will attend, when available, in-service meetings promoting collaborative relationships among professional disciplines represented in schools.


· The practicum student will use demonstrate cross-cultural knowledge and sensitivity to effectively collaborate with individuals of diverse backgrounds.


Effective Instruction and Development of Cognitive/Academic Skills (Standard 2.3)


School psychologists have knowledge of human learning processes, techniques to assess these processes, and direct and indirect services applicable to the development of cognitive and academic skills. School psychologists, in collaboration with others, develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, instructional interventions and consultation.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will apply knowledge of learning theories to assist in the development of effective instructional strategies that will facilitate learning for students with a wide variety of cognitive and academic difficulties (e.g., mental disability, learning disability, autism).


· The practicum student may assist, if indicated, other pupil appraisal and school personnel in the development of effective instructional strategies that will facilitate learning for all students, recognizing and accommodating differences in learning and diversity.


· The practicum student will continue with course work and attend, as available, professional in-services and workshops to enhance knowledge regarding effective instruction and interventions/strategies to develop cognitive and academic skills.


Socialization and Development of Life Skills (Standard 2.4)


School psychologists have knowledge of human developmental processes, techniques to assess these processes, and direct and indirect services applicable to the development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others, develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, consultation, behavioral assessment/intervention, and counseling.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will apply knowledge of child and adolescent development during consultation and collaboration with relevant others (e.g., teachers, parents, counselors) to assist in the determination of appropriate strategies for enhancement of social skills and pro-social behavior.


· The practicum student will demonstrate knowledge of and sensitivity to student diversity.


· The practicum student will assist in the intervention, directly or indirectly, with students representing a wide range of characteristics (e.g., age levels, gender, ethnicity, disabilities) and needs (e.g., behavioral, affective, adaptive, social).


· The practicum student will enhance their knowledge regarding selection and implementation of appropriate strategies/interventions to promote pro-social skills and adaptive skills and behavior.


· The practicum student will assist in the collaboration with relevant others (e.g., teachers, parents) to help them to promote pro-social and adaptive skills and behavior.


· The practicum student will enhance their knowledge regarding selection and implementation of appropriate strategies/interventions to promote emotional well-being.


· The practicum student will assist in the collaboration with relevant others (e.g., teachers, parents) to help them to promote emotional well-being.


· The practicum student will continue with course work and attend, when available, professional in-service and workshops to enhance knowledge and skills relative to intervening with students with behavioral, affective, adaptive, and social needs.


Student Diversity in Development and Learning (Standard 2.5)


School psychologists have knowledge of individual differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in development and learning. School psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement strategies selected and/or adapted based on individual characteristics, strengths, and needs.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners when assisting in the selection, development, and implementation of strategies to enhance learning and/or social, emotional, or behavioral outcomes.


· The practicum student will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners and family backgrounds when assisting in collaboration with parents and teachers.


· The practicum student, when assisting in the development of interventions for learning and social/behavioral outcomes, will apply knowledge of potential biological, social, cultural, ethnic, experiential, socioeconomic, gender, and linguistic influences on development and learning.


· The practicum student will attend professional in-service and workshops, when available, to enhance knowledge of cross-cultural competence.


School and Systems Organization, Policy Development, and Climate (Standard 2.6)


School psychologists have knowledge of general education, special education, and other educational and related services. They understand schools and other settings as systems. School psychologists work with individuals and groups to facilitate policies and practices that create and maintain safe, supportive, and effective learning environments for children and others.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will become familiar with district policies regarding policies and procedures for safe and supportive learning environments.


· The practicum student will become familiar with district policies regarding the collaborative relationship between general education, special education, and pupil appraisal.


· The practicum student will maintain knowledge about federal and state guidelines governing special education.


· The practicum student will apply Best Practices promoted by NASP.


· The practicum student will apply professional practices and ethical standards advocated by NASP.


Prevention, Crisis Intervention, and Mental Health (Standard 2.7)


School psychologists have knowledge of human development and psychopathology and of associated biological, cultural, and social influences on human behavior. School psychologists provide or contribute to prevention and intervention programs that promote the mental health and physical well-being of students.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will review and become knowledgeable about parish procedures for crisis management (e.g., prevention, intervention, post-response, regional mental health services for outside referral when needed).


· The practicum student will become knowledgeable of and pursue activities to enhance skills for responding to children and youth in crisis with particular focus on recognizing and responding to diversity in the needs of individual students as well as the social (school) climate in which a crisis response may occur.


Home/School/Community Collaboration (Standard 2.8)


School psychologists have knowledge of family systems, including family strengths and influences on student development, learning, and behavior, and of methods to involve families in education and service delivery. School psychologists work effectively with families, educators, and others in the community to promote and provide comprehensive services to children and families.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will use effective communication techniques during consultation and collaboration with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to assist in appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The practicum student will be familiar with regional resources (e.g., mental health, academic tutorial) for outside referral as needed to support family efforts to promote student development, learning, and behavior.


· The practicum student will promote family involvement in intervention and service delivery.


· The practicum student will promote active involvement of families in informal (e.g., consultation) and formal (e.g., SBCL, IEP) meetings.


Research and Program Evaluation (Standard 2.9)


School psychologists have knowledge of research, statistics, and evaluation methods. School psychologists evaluate research, translate research into practice, and understand research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for improvement of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will assist in the conduct of a literature review to enhance the knowledge base of the practicum student or other relevant school personnel regarding a school-related issue (e.g., educational implications of an infrequently occurring disability, empirically-validated interventions for atypical or highly significant behaviors; current information on dealing with school-wide problems).


· The practicum student will use appropriate data collection procedures for monitoring intervention effectiveness.


· The practicum student will engage in self-study on a topic or topics of personal interest to support the practicum student’s development relative to the practice of school psychology.


School Psychology Practice and Development (Standard 2.10)


School psychologists have knowledge of the history and foundations of their profession; of various service models and methods; of public policy development applicable to services to children and families; and of ethical, professional, and legal standards. School psychologists practice in ways that are consistent with applicable standards, are involved in their profession, and have the knowledge and skills needed to acquire career-long professional development.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:

· The practicum student will become knowledgeable about and, when available, attend in-service presentations regarding federal (e.g., IDEA 2004) and state (e.g., Bulletin 1508) guidelines or laws governing the practicum student’s professional practice.


· The practicum student will attend, when available, in-service presentations on topics related to diversity (e.g., cross-cultural competence, disproportionality, disability determination or intervention).


· The practicum student will use the current Best Practices in School Psychology and other relevant resources to guide the practicum student’s applied practice.


· The practicum student will adhere to ethical and legal guidelines in the practicum student’s applied practice.


· The practicum student will attend and participate in district staff meetings.


· The practicum student is encouraged, when appropriate, to attend the annual meeting of the state psychological association.


Information Technology (Standard 2.11)


School psychologists have knowledge of information sources and technology relevant to their work. School psychologists access, evaluate, and utilize information sources and technology in ways that safeguard or enhance the quality of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will maintain ethical practice when administering and/or scoring tests with computer software.


· The practicum student will utilize computer resources (e.g., email, internet searches) in a professionally responsible and ethical manner.


· The practicum student will ensure confidentiality of content when using computer or other technology in the conduct of the practicum student’s practice.


· The practicum student will maximize use of available computer technology in the conduct of the practicum student’s work (e.g., word processing, EXCEL spreadsheets).


Professional Dispositions


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:

· The practicum student will display a positive work attitude and accept and respond to feedback from mentors and supervisors appropriately.


· The practicum student will evidence good work productivity.


· The practicum student will be dependable.


· The practicum student will accept new challenges and show appropriate initiative.


· The practicum student will become familiar with parish and state guides for timelines and will finalize practicum assignments within those guidelines or as requested by site supervisors.


· The practicum student will present a positive image and display good communication skills concomitant with respect for diversity to work collaboratively with others.


Positive Impact on Students (Standard 4.3)


Documentated data-based evidence will be provided demonstrating the practicum student engaged in goals and activities associated with this plan in such a manner that


· Students are positively impacted through participation of the practicum student in the evaluation process relative to academic challenges.


· Students are positively impacted through participation of the practicum student in the evaluation process relative to social/emotional/behavioral challenges.


· Students are positively impacted through participation of the practicum student in the intervention process relative to academic challenges.


· Students are positively impacted through participation of the practicum student in the intervention process relative to social/emotional/behavioral challenges.


· Students are positively impacted through participation of the practicum student (i.e., co-facilitation) in effective counseling.


· Students are positively impacted through contributions of the practicum student which foster effective consultation and collaboration among collaborators.


The University of Louisiana at Monroe


Department of Psychology


MEMORANDUM OF AFFILIATION


Practicum Agreement with ___________________


______________________ and programs under their jurisdiction will cooperate and participate with the University of Louisiana at Monroe (ULM) in the formation and establishment of a Psychology Practicum.  The following general policies will be used in the administration of these field-based clinical experiences.


1. The Department of Psychology and ______________________ shall carefully screen students who will be assigned to the program.  The number of students who will be assigned to the program is to be determined by ULM and _____________________________________.


2. The practicum student at the worksite will function under the direction of ____________________, ____________________, or designee and will be subject to the rules, regulations, and policies of ___________________________ and ULM.  The student enrolled in the practicum who is placed in a non-school setting must be supervised by an on-site licensed psychologist.  For students in School Psychology who are in school settings, site supervision may be provided by a school psychologist with at least B-level certification and 3 years of experience.  Corrective consultation regarding any practicum student who shall fail to meet the standards of the cooperating agencies may be instituted at any time.  Continued unsatisfactory performance at the assigned site may result in termination of the student from the site or the school psychology program.


3. The program of studies and activities to be undertaken by each student will be coordinated and supervised by a designee representing the Department of Psychology, ULM.


4. Specific requirements for the Practicum are:


A. Duration:  Practicum is a minimum of 120 clinical hours per semester.  Dates and scheduling are to be determined by mutual agreement of the parties of this agreement.


B. Credit:  Practicum students must be enrolled for 3 semester hours of Psychology 591 for each semester of participation required by their program area.


C. The practicum may include (but is not limited to) the activities which follow.  Activities and assignments should be developed to provide the practicum student with a variety of experiences as well as the opportunity to work with diverse populations (e.g., child characteristics such as age, gender, ethnicity, cultural differences; learning & behavioral problems) so that students are positively impacted.


· Psychological evaluations and report writing;


· Counseling as a co-facilitator of individuals or groups;


· Consultations with appropriate individuals necessary for the completion of assigned responsibilities;


· Interviewing and developing individual data bases;


· Intervention development and implementation;


· Response to Intervention (RTI)


· Monitoring and modifying problem behaviors;


· Participation in multidisciplinary staffing to report on assessment data, design intervention programs, and implement the goals for particular individuals;


· Attendance at regularly scheduled staff conferences;


· Other duties as deemed appropriate by the site supervisor so as to provide the students with varied experiences with all types of individuals who may experience adjustment difficulties; and


· Supervision that is provided by _________________ or another staff member/designee who has expertise in the skill being acquired.


· In addition to the above-mentioned duties, the student is encouraged to participate in staff development activities that are provided for regular site staff.


D. The site supervisor in collaboration with the ULM practicum instructor will develop a written plan for assigning work tasks and rotations among units.  This plan should be developed within the 1st month of the student's placement at the site.  The site supervisor also will provide the student with assistance in procuring needed resources within the institution and the community.


E. The site supervisor is expected to spend a minimum of 2 hours per week with the practicum student to provide constructive feedback concerning the student's work performance.  The university supervisor will spend at least 1 hour per week engaged in supervision activities associated with the student.  University supervision may include e-mail, telephone, or personal contacts with the student or site supervisor or review of work-related materials submitted to the university supervisor from the student or site supervisor.


F. _______________________ and/or the ULM Department of Psychology will provide test materials, clerical assistance in report writing, and an office or appropriate work space for the student.


G. It is the responsibility of each student to follow the code of ethics for psychologists.  The student has the responsibility to determine the limits of his/her competence and to only perform functions within these limits and in consultation with the site supervisor.


H. Data obtained during the practicum will be the property of ____________ and will not be removed from the premises.  However, the student will be required to submit blind documentation of some site activities for review by the ULM faculty supervisor.  (Other exceptions for release of collected data may be permitted by _______________ for research purposes only, with the usual safeguards for anonymity of the participants and in adherence to research policies for the site and ULM.)


I. The final academic evaluation of the student's performance will be made by the ULM faculty supervisor after consulting the site supervisor(s).


MEMORANDUM OF AFFILIATION


BETWEEN


THE UNIVERSITY OF LOUISIANA AT MONROE


AND 


XXXXXXXX SCHOOL __________


This agreement is entered into by ___________ and Dr. Stephen P. Richters, University of Louisiana at Monroe for and on behalf of XXXXXXXXX School ________and the University of Louisiana at Monroe.



Under this agreement, XXXXXXXXX School ________will cooperate in the establishment of a School Psychology Practicum.



Nothing in this agreement is intended to be contrary to State or Federal laws.



A periodic review of program and policies will be conducted under the auspices of the cooperating parties.



This memorandum of affiliation may be terminated by either party on notice to the other in advance of the next training experience.



This Practicum will be conducted in compliance with the accompanying guidelines.


_______________________________


_______________________________________


(Official Name of Superintendent/Administrator)
Stephen P. Richters, Ph.D.


(Official Name of Organization)



Provost and Vice President for Academic Affairs









University of Louisiana at Monroe


_______________________________


_______________________________________


David Williamson, Ph.D., Head



Sandra Lemoine, Ph.D., Dean


Department of Psychology



College of Education and Human Development


University of Louisiana at Monroe 


University of Louisiana at Monroe


Date: _________________________


Date: _________________________

Internship Plan


University of Louisiana at Monroe (ULM) School Psychology Program


Intern:  


Internship Site:  


Internship Field Supervisor:  


Internship Program Director:


ULM Internship Instructor:  B. Jean Cottingham, Ph.D., NCSP


ULM Training Program Director:  Veronica E. Lewis, Ph.D., NCSP


Method of Evaluation:  Evaluation of performance relative to objectives for the standards represented below will be conducted using the ULM Internship Evaluation Form and other forms of support that may be offered by the field supervisor or requested by the ULM internship instructor of record.


Data-Based Decision-Making and Accountability (Standard 2.1)



School psychologists have knowledge of varied models and methods of assessment that yield information useful in identifying strengths and needs, in understanding problems, and in measuring progress and accomplishments. School psychologists use such models and methods as part of a systematic process to collect data and other information, translate assessment results into empirically-based decisions about service delivery, and evaluate the outcomes of services. Data-based decision making permeates every aspect of professional practice.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will use multimodal assessment procedures to systematically collect information (e.g., student characteristics, classroom environments) for the appropriate identification of strengths and challenges relevant to referral concerns.


· The intern will use data from a variety of sources to make informed decisions for appropriate service delivery.


· The intern will use multimodal assessment procedures to systematically collect information and analyze that information to make informed decisions for disability determination.


· The intern will select and use appropriate data-collection procedures to systematically measure outcomes of interventions (e.g., academic, behavioral, counseling).


· The intern will assist, when indicated, in selecting and implementing appropriate data-collection procedures for the evaluation of programmatic outcomes.


· The intern will participate in various aspects (e.g., data collection, intervention implementation, outcome analysis and recommendations) of Response to Intervention (RTI).


· The intern will participate in the conduct of interventions and diagnostic evaluations with students representing a wide variety of learning and behavior problems.


· The intern will analyze and present data-based outcomes of interventions and evaluations in a manner that is thorough, yet concise and communicated using language that is professional, but understandable, to the intended reader(s).


· The intern will analyze and present data-based outcomes of evaluations in a manner that clearly links assessment to intervention.


· The intern will expand skills in the administration, scoring, and interpretation of formal and informal diagnostic assessment instruments.  


Consultation and Collaboration (Standard 2.2)



School psychologists have knowledge of behavioral, mental health, collaborative, and/or other consultation models and methods and of their application to particular situations. School psychologists collaborate effectively with others in planning and decision-making processes at the individual, group, and system levels.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will use effective communication techniques to consult and collaborate with pupil appraisal personnel, individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The intern will use effective communication techniques to consult and collaborate with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The intern will use effective communication techniques to consult and collaborate with special education personnel, individually or in groups, to facilitate problem solving and decision-making regarding concerns associated with special education programming.


· The intern will use effective communication techniques to consult and collaborate with parents to facilitate appropriate problem solving and decision-making.


· The intern will use effective communication techniques to consult and collaborate with professionals in agencies outside the school setting, when appropriate, to facilitate problem solving and decision-making relative to a specific student.


· The intern will participate in multi-disciplinary team meetings.


· The intern will attend, when available, in-service meetings promoting collaborative relationships among professional disciplines represented in schools.


· The intern will use demonstrate cross-cultural knowledge and sensitivity to effectively collaborate with individuals of diverse backgrounds.


Effective Instruction and Development of Cognitive/Academic Skills (Standard 2.3)


School psychologists have knowledge of human learning processes, techniques to assess these processes, and direct and indirect services applicable to the development of cognitive and academic skills. School psychologists, in collaboration with others, develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, instructional interventions and consultation.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will apply knowledge of learning theories to develop effective instructional strategies that will facilitate learning for students with a wide variety of cognitive and academic difficulties (e.g., mental disability, learning disability, autism).


· The intern will assist other pupil appraisal and school personnel in the development of effective instructional strategies that will facilitate learning for all students, recognizing and accommodating differences in learning and diversity.


· The intern will use consultation and collaboration skills delineated for Standard 2.2 in the development of effective instructional strategies and interventions.


· The intern will use data-based decision making as delineated in Standard 2.1 in the development of and ongoing monitoring for assessment of instructional strategy/intervention effectiveness.


· The intern will attend professional in-services and workshops, as available, to enhance knowledge regarding effective instruction and interventions/strategies to develop cognitive and academic skills.


Socialization and Development of Life Skills (Standard 2.4)


School psychologists have knowledge of human developmental processes, techniques to assess these processes, and direct and indirect services applicable to the development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others, develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, consultation, behavioral assessment/intervention, and counseling.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will apply knowledge of child and adolescent development during consultation and collaboration with relevant others (e.g., teachers, parents, counselors) to determine appropriate strategies for enhancement of social skills and pro-social behavior.


· The intern will demonstrate knowledge of and sensitivity to student diversity.


· The intern will intervene, directly or indirectly, with students representing a wide range of characteristics (e.g., age levels, gender, ethnicity, disabilities) and needs (e.g., behavioral, affective, adaptive, social).


· The intern will select and implement appropriate strategies/interventions to promote pro-social skills and behavior.


· The intern will collaborate with relevant others (e.g., teachers, parents) to assist them to promote pro-social skills and behavior.


· The intern will select and implement appropriate strategies/interventions to promote adaptive skills and behavior.


· The intern will collaborate with relevant others (e.g., teachers, parents) to assist them to promote adaptive skills and behavior.


· The intern will select and implement appropriate strategies/interventions to promote emotional well-being.


· The intern will collaborate with relevant others (e.g., teachers, parents) to assist them to promote emotional well-being.


· The intern will use consultation and collaboration skills delineated for Standard 2.2 in the development of effective instructional strategies and interventions.


· The intern will use data-based decision making as delineated in Standard 2.1 in the development then ongoing monitoring for assessment of instructional strategy/intervention effectiveness.


· The intern will attend professional in-service and workshops, when available, to enhance knowledge and skills relative to intervening with students with behavioral, affective, adaptive, and social needs.


Student Diversity in Development and Learning (Standard 2.5)


School psychologists have knowledge of individual differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in development and learning. School psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement strategies selected and/or adapted based on individual characteristics, strengths, and needs.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners when selecting, developing, and implementing strategies to enhance learning and/or social, emotional, or behavioral outcomes.


· The intern will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners and family backgrounds when collaborating with parents and teachers.


· The intern, when developing interventions for learning and social/behavioral outcomes, will apply knowledge of potential biological, social, cultural, ethnic, experiential, socioeconomic, gender, and linguistic influences on development and learning.


· The intern will attend professional in-service and workshops, when available, to enhance knowledge of cross-cultural competence.


School and Systems Organization, Policy Development, and Climate (Standard 2.6)


School psychologists have knowledge of general education, special education, and other educational and related services. They understand schools and other settings as systems. School psychologists work with individuals and groups to facilitate policies and practices that create and maintain safe, supportive, and effective learning environments for children and others.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will become familiar with district policies regarding policies and procedures for safe and supportive learning environments and contribute to further development of such policies and procedures if such opportunity avails itself.


· The intern will become familiar with district policies regarding the collaborative relationship between general education, special education, and pupil appraisal.


· The intern will maintain knowledge about federal and state guidelines governing special education.


· The intern will maintain affiliation with professional organizations (e.g., LSPA, NASP).


· The intern will engage in self-study to promote continued professional growth and development in issues relevant to the ethical practice of school psychology.


· The intern will seek continued professional growth and development through attendance at in-service meetings and workshops, including those offered through professional school psychology organizations (e.g., LSPA).


· The intern will apply Best Practices promoted by NASP.


· The intern will apply professional practices and ethical standards advocated by NASP.


Prevention, Crisis Intervention, and Mental Health (Standard 2.7)


School psychologists have knowledge of human development and psychopathology and of associated biological, cultural, and social influences on human behavior. School psychologists provide or contribute to prevention and intervention programs that promote the mental health and physical well-being of students.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will review and become knowledgeable about parish procedures for crisis management (e.g., prevention, intervention, post-response, regional mental health services for outside referral when needed).


· The intern will maintain knowledge of and pursue activities to enhance skills for responding to children and youth in crisis with particular focus on recognizing and responding to diversity in the needs of individual students as well as the social (school) climate in which the crisis response occurs.


· In the event the intern is involved in a crisis intervention, the intern will seek supervisory guidance during the crisis


· In the event the intern in involved in a crisis intervention, the intern will process both the response procedures and the personal emotional outcomes subsequent to resolution of the crisis.


· The intern will apply knowledge about counseling models and methods to provide therapeutic intervention, at a minimum, as a co-facilitator of groups.


· The intern, in the conduct of counseling, will conduct a counseling evaluation and/or needs assessment to ascertain the relevance of counseling as a therapeutic intervention and target counseling objectives.


· The intern, in the conduct of counseling, will collect data for on-going monitoring to evaluate the effectiveness of the counseling.


· The intern will discern appropriate counseling relevant to school settings from that which is more appropriately addressed in the mental health sector; and, when the issue necessitates the latter, facilitate the an appropriate referral.


· The intern will recognize when the scope of counseling needs are beyond the intern’s scope of knowledge, seek direct supervision or facilitate an appropriate referral..


Home/School/Community Collaboration (Standard 2.8)


School psychologists have knowledge of family systems, including family strengths and influences on student development, learning, and behavior, and of methods to involve families in education and service delivery. School psychologists work effectively with families, educators, and others in the community to promote and provide comprehensive services to children and families.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will use effective communication techniques to consult and collaborate with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The intern will be familiar with regional resources (e.g., mental health, academic tutorial) for outside referral as needed to support family efforts to promote student development, learning, and behavior.


· The intern will facilitate family involvement in intervention and service delivery.


· The intern will promote active involvement of families in informal (e.g., consultation) and formal (e.g., SBCL, IEP) meetings.


Research and Program Evaluation (Standard 2.9)


School psychologists have knowledge of research, statistics, and evaluation methods. School psychologists evaluate research, translate research into practice, and understand research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for improvement of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will conduct a review of the literature to enhance the knowledge base of the intern or other relevant school personnel regarding a school-related issue (e.g., educational implications of an infrequently occurring disability, empirically-validated interventions for atypical or highly significant behaviors; current information on dealing with school-wide problems).


· The intern will use appropriate data collection procedures for monitoring intervention effectiveness.


· The intern will seek to provide, or assist in the provision of, an in-service presentation to audiences regarding school-related issues (e.g., ADHD, bullying), and, in doing so, will conduct a review of the literature for current, relevant support of the topic.


· The intern will engage in self-study on a topic or topics of personal interest to support the intern’s professional growth and development.


School Psychology Practice and Development (Standard 2.10)


School psychologists have knowledge of the history and foundations of their profession; of various service models and methods; of public policy development applicable to services to children and families; and of ethical, professional, and legal standards. School psychologists practice in ways that are consistent with applicable standards, are involved in their profession, and have the knowledge and skills needed to acquire career-long professional development.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:

· The intern will become knowledgeable about and, when available, attend in-service presentations regarding federal (e.g., IDEA 2004) and state (e.g., Bulletin 1508) guidelines or laws governing the intern’s professional practice.


· The intern will attend, when available, in-service presentations on topics related to diversity (e.g., cross-cultural competence, disproportionality, disability determination or intervention).


· The intern will participate in state psychological organizations (e.g., LSPA) relevant to the practice of school psychology.


· The intern will use the current Best Practices in School Psychology and other relevant resources to guide the intern’s applied practice.


· The intern will adhere to ethical and legal guidelines in the intern’s applied practice.


· The intern will attend and participate in district staff meetings.


· The intern will actively pursue continuing education through a variety of avenues to foster professional growth and development.


Information Technology (Standard 2.11)


School psychologists have knowledge of information sources and technology relevant to their work. School psychologists access, evaluate, and utilize information sources and technology in ways that safeguard or enhance the quality of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will maintain ethical practice when administering and/or scoring tests with computer software.


· The intern will utilize computer resources (e.g., email, internet searches) in a professionally responsible and ethical manner.


· The intern will ensure confidentiality of content when using computer or other technology in the conduct of the intern’s practice.


· The intern will maximize use of available computer technology in the conduct of the intern’s work (e.g., word processing, EXCEL spreadsheets).


Professional Dispositions


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:

· The intern will display a positive work attitude and accept and respond to feedback from supervisors appropriately.


· The intern will evidence good work productivity.


· The intern will be dependable and punctual.


· The intern will accept new challenges and handle crises appropriately.


· The intern will display initiative and appropriately assume a leadership role when indicated. 


· The intern will know parish and state guides for timelines and will finalize professional activities within those guidelines.


· The intern will present a positive public image.


· The intern will, as previously noted, display good communication skills and respect for diversity to work collaboratively with others.


Positive Impact on Students (Standard 4.3)


Documentated data-based evidence will be provided demonstrating the intern engaged in goals and activities associated with this plan in such a manner that


· Students are positively impacted through the evaluation process relative to academic challenges.


· Students are positively impacted through the evaluation process relative to social/emotional/behavioral challenges.


· Students are positively impacted through the intervention process relative to academic challenges.


· Students are positively impacted through the intervention process relative to social/emotional/behavioral challenges.


· Students are positively impacted through effective counseling and/or crisis response.


· Students are positively impacted through contributions of the intern which foster effective consultation and collaboration among collaborators.


 The University of Louisiana at Monroe


Department of Psychology


MEMORANDUM OF AFFILIATION


Internship Agreement with ___________________


______________________ and programs under their jurisdiction will cooperate and participate with the University of Louisiana at Monroe (ULM) in the formation and establishment of a Psychology Internship.  The following general policies will be used in the administration of these field-based clinical experiences.


5. The Department of Psychology and ______________________ shall carefully screen students who will be assigned to the program.  The number of students who will be assigned to the program is to be determined by ULM and _____________________________________.


6. The intern at the worksite will function under the direction of ____________________, ____________________, or designee and will be subject to the rules, regulations, and policies of ___________________________ and ULM.  The student enrolled in the internship who is placed in a non-school setting must be supervised by an on-site licensed psychologist.  For students in School Psychology who are in school settings, site supervision may be provided by a school psychologist with at least B-level certification and 3 years of experience.  Corrective consultation regarding any intern who shall fail to meet the standards of the cooperating agencies may be instituted at any time.  Continued unsatisfactory performance at the assigned site may result in termination of the student from the site or the school psychology program.


7. The program of studies and activities to be undertaken by each student will be coordinated and supervised by a designee representing the Department of Psychology, ULM.


8. Specific requirements for the Internship are:


J. Duration:  Internship consists of a minimum of 600 clinical hours per semester (15 weeks @ 40 hours per week).  Dates and schedule are to be determined by mutual agreement of the parties of this agreement.


K. Credit:  Internship students must be enrolled for 6 semester hours of Psychology 592 for each semester of participation required by their program area.


L. The internship may include (but is not limited to) the activities and duties which follow.  Activities and responsibilities should be developed to provide the intern with a variety of experiences as well as the opportunity to work with diverse populations so that students are positively impacted.


· Psychological evaluations and report writing;


· Counseling of individuals, families, or groups;


· Consultations with appropriate individuals necessary for the completion of assigned responsibilities;


· Intervention Development and Implementation


· Response to Intervention (RTI)


· Interviewing and developing individual data bases;


· Monitoring and modifying problem behaviors;


· Participation in multidisciplinary staffing to report on assessment data, design intervention programs, and implement the goals for particular individuals;


· Attendance at regularly scheduled staff conferences;


· Other duties as deemed appropriate by the site supervisor so as to provide the students with varied experiences with all types of individuals who may experience adjustment difficulties; and


· Supervision that is provided by _________________ or another staff member/designee who has expertise in the skill being acquired.


· In addition to the above-mentioned duties, the student is encouraged to participate in staff development activities that are provided for regular site staff.


M. The student may receive appropriate compensation based on the student's qualifications and the availability of funds.


N. The internship site will provide the student with (a) a written agreement that specifies the period of appointment and terms of compensation; (b) expense reimbursement and other support provided to other agency personnel who are performing similar duties; (c) opportunities for professional development; (d) release time for supervision; and (e) a diversified training experience.


O. The site supervisor and intern in collaboration with the ULM faculty supervisor will develop a written plan for assigning work tasks and rotations among units.  This plan should be finalized and submitted to the ULM faculty supervisor within the 1st month of the student's placement at the site.  The site supervisor also will provide the student with assistance in procuring needed resources within the institution and the community.


P. The site supervisor and a licensed psychologist (for students in non-school settings) are expected to spend a minimum of 2 hours per week with the intern to provide constructive feedback concerning the student's work performance.  The university supervisor will spend at least 1 hour per week engaged in supervision activities associated with the student.  University supervision may include e-mail, telephone, or personal contacts with the student or site supervisor or review of work-related materials submitted to the university supervisor from the student or site supervisor.


Q. _______________________ and/or the ULM Department of Psychology will provide test materials, clerical assistance in report writing, and an office or appropriate work space for the student.


R. It is the responsibility of each student to follow the code of ethics for psychologists.  The student has the responsibility to determine the limits of his/her competence and to only perform functions within these limits.


S. Data obtained during the internship will be the property of ____________ and will not be removed from the premises.  However, the student will be required to submit blind documentation of some site activities for review by the ULM faculty supervisor.  (Other exceptions for release of collected data may be permitted by _______________ for research purposes only, with the usual safeguards for anonymity of the participants and in adherence to research policies for the site and ULM.)


T. The final academic evaluation of the student's performance will be made by the ULM faculty supervisor after consulting the site supervisor(s).


MEMORANDUM OF AFFILIATION


BETWEEN


THE UNIVERSITY OF LOUISIANA AT MONROE


AND 


XXXXXXXX SCHOOL __________


This agreement is entered into by ___________ and Dr. Stephen P. Richters, University of Louisiana at Monroe for and on behalf of XXXXXXXXX School ________and the University of Louisiana at Monroe.



Under this agreement, XXXXXXXXX School ________will cooperate in the establishment of a School Psychology Internship.



Nothing in this agreement is intended to be contrary to State or Federal laws.



A periodic review of program and policies will be conducted under the auspices of the cooperating parties.



This memorandum of affiliation may be terminated by either party on notice to the other in advance of the next training experience.



This Internship will be conducted in compliance with the accompanying guidelines.


_______________________________


_______________________________________


(Official Name of Superintendent/Administrator)
Stephen P. Richters, Ph.D.


(Official Name of Organization)



Provost and Vice President for Academic Affairs









University of Louisiana at Monroe


_______________________________


_______________________________________


David Williamson, Ph.D., Head



Sandra Lemoine, Ph.D., Dean


Department of Psychology



College of Education and Human Development


University of Louisiana at Monroe 


University of Louisiana at Monroe


Date: _________________________


Date: _________________________

GENERAL GUIDELINES FOR COMPREHENSIVE EXAMINATIONS


MASTER OF SCIENCE - PSYCHOLOGY


SCHOOL PSYCHOLOGY


1. General Information Concerning Comprehensive Examinations



a. 
The comprehensive examination will consist of individual questions representing each course accepted as part of the 



student's M.S. degree plan, plus additional courses completed by the student and deemed acceptable by the student's 
committee.  The examination will cover only 500 level courses, unless special permission has been given for a 400 level 



course.  As a general rule, Psychology 529, 591, 592, 597, and 599 will not be covered on the examination.



b. 
Each question will be constructed and evaluated by the faculty member who taught the course.



c. 
The student is expected to adjust the time spent on questions relative to a particular course.


2. Divisions of the Examination and Manner of Administration



a. 
The examination will be divided into 4 sessions across 2 days.  Each session will last approximately 4 hours.


 Specific dates and locations for the examinations will be announced each semester.  Students in the School Psychology 


Program must respond to all questions according to the following schedule:



1st Morning

1st Afternoon

2nd Morning

2nd Afternoon


    522 


     515 


    509 

  
        503 


    523 

     
     552 

    
    511 

 
        561


    534 

     
     571 


    588A
     
      
        588B


b. 
At the beginning of each session, students will be given all of the questions for that session and thus will have the


opportunity to examine all questions before responding to any of them. 


c. 
As a student completes a session, the students will turn in responses to questions for that session as a completed 



packet prior to leaving. 


3.  Evaluation of the Examination



a. 
Individual faculty members have the responsibility of determining the criteria for performance on their individual 



questions. Accuracy of at least 70% is required for successful passage of each course.


b. 
The student's Graduate Committee has final responsibility of evaluating the student's overall performance.


4.  Criteria for Successful Completion of the Comprehensive Examination



a. 
Students must pass at least 2 courses from among the following:





Psychology 522, 523, and 534


b.
Students must pass at least 2 courses from among the following:





Psychology 515, 552, 588A, and 571


c.
Students must pass at least 3 courses from among the following:





Psychology 503, 509, 511, 561, and 588B


d.
Students must pass at least 8 courses overall (including the 7 which meet criteria indicated in a, b, and c above as 



well as any 1 other course from the required courses.  Therefore, students would be wise to allocate their time based on the 



number of courses and questions required for each session..


GENERAL GUIDELINES FOR COMPREHENSIVE EXAMINATIONS


SPECIALIST IN SCHOOL PSYCHOLOGY


1. General Information Concerning Comprehensive Examinations



a. 
The examination will consist of questions assessing 5 areas of professional knowledge covered either in the 



student's specialist coursework or in their field and clinical experiences



b. 
Questions will be constructed and evaluated by the school psychology faculty members.  Specific courses will not 



be assessed. 


2. Divisions of the Examination and Manner of Administration



a. 
Comprehensive examinations for the Specialist Degree will be offered on the first day corresponding to the Master's 



examinations. This examination will be given in 2 sections according to the following schedule.






Morning



Afternoon





History of the Profession


Professional Knowledge 



  
Origin




Professional Responsibilities




Organizational Structure


Consultation and Collaboration Methods and Models




Influential Legal Cases


Intervention Methods and Evaluations



General Evaluation/Assessment Issues
Ethics, Research, and Practice





Emerging Trends



Ethical dilemmas





Formal Methods



Research Activities and Responsibilities




Informal Methods


Professional Practice Issues and Limitations






Data Analysis Procedures




Data-based Decision Making/





     Integration of Results

Professional Development










Continuing Education Responsibilities and Activities









Expanding Roles










Program Critique



b. 
At the beginning of each session, students will be given all of the questions for that session and thus will have the 



opportunity to examine all questions before responding to any of them. 


c. 
As a student completes a session, the students will turn in responses to questions for that session as a completed 



packet prior to leaving. All answered as well as unanswered questions are to be returned in the packet.

3.  Evaluation of the Examination


a. 
School Psychology faculty members have the responsibility of determining that a student has met the 70% criteria 



for performance on each section of the specialist comprehensive examinations. 



b. 
Students should allow at least 2 weeks for grading of the examination by all required faculty members so that a


 consensus on overall performance may be achieved. 


4.  Criteria for Successful Completion of the Comprehensive Examination



a. 
Students must pass each of the 5 sections of the examination with at least 70% accuracy. 



b.
Failure on any question within a section will not necessarily result in failure of that section, however failure of any 



section of the examination will result in overall failure.   
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School Psychology  M.S.


Comprehensive Examination Content Requirements and Scoring Rubric

Student: __________________________________ 
Major Advisor: ____________________
Semester/Year: F  
S  
20____

		Comps Courses and Requirements 


(NASP Standards and ULM Objectives Addressed)

		<70% = Unacceptable/Fail

		70-85% = Acceptable/Low Pass

		>85% = Target/Pass

		Score

P/LP/F



		PSYC 503  - Advanced Child Psychology 


(NASP - 2.4, 2.5, 2.8; ULM - 5)

Demonstrates knowledge of human development and developmental deviations. 


Demonstrates knowledge of cultural, ethnic, and other factors that impact on development.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 509 - Intelligence Testing 


(NASP -  2.1, 2.4, 2.5, 2.9, 2.10; ULM - 1, 2, 7)

Demonstrates knowledge of models and methods of ethical assessment.


Demonstrates ability to generate decisions and recommendations based on assessment data for diverse populations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 511 - Individual Tests 


(NASP - 2.1, 2.9, 2.10; ULM – 1, 2, 7)

Demonstrates knowledge of service models and methods of ethical assessment of psychopathology.

Demonstrates ability to interpret assessment data and generate recommendations for pathological deviations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 515 – Psychopathology 


(NASP - 2.3, 2.5, 2.6, 2.7; ULM – 2, 3, 5, 7)

Demonstrates knowledge of pathological deviations in human development and the potential impact that these deviations have on learning and behavior. 

Demonstrates knowledge of methods to identify and address deviations across systems and settings for a variety of pathologies.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 522 - Quantitative Methods 


(NASP - 2.9, 2.11; ULM – 4, 6)

Demonstrates knowledge and application of processes involved in a variety of statistical analyses including computer-based procedures.


Demonstrates ability to analyze/evaluate existing research data sets.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 523 - Research Methods 


(NASP - 2.9, 2.11; ULM – 2, 4, 6)

Demonstrates knowledge of research designs and evaluative techniques including computer-based literature searches, data analyses, and interpretations. 

Demonstrates ability to evaluate existing research and plan a research-based study. 

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 534 - Theories of Learning 


(NASP - 2.3, 2.5; ULM – 3, 5)

Demonstrates knowledge of varied theories of learning. 


Demonstrates knowledge of strategies for applying learning theory for diverse populations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 552 - Behavior Modification 


(NASP - 2.1, 2.2, 2.3, 2.6; ULM – 2, 3, 5, 7)

Demonstrates knowledge of theories and strategies for behavioral management, intervention, and consultation.


Demonstrates knowledge of behavioral intervention and consultation applications in a variety of settings.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 561 – Neuropsychology 


(NASP - 2.4, 2.5; ULM – 3, 5)

Demonstrates knowledge of human development and developmental deviations


Demonstrates knowledge of biological influences on development and learning.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		



		PSYC 571 - Basic Psychotherapy 


(NASP - 2.3, 2.4; ULM – 2, 5, 7)

Demonstrates knowledge of theories designed to address cognitive deficits.


Demonstrates ability to identify therapies/interventions necessary to address specific mental health difficulties.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 588A – Historical/Legal/Procedural Issues 


(NASP - 2.1, 2.6, 2.10; ULM – 3, 6)

Demonstrates knowledge of educational and school psychology procedures and the historical/legal rationale for these procedures. 


Demonstrates knowledge of collaborative strategies necessary to effect changes at all service delivery levels and locations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 588B – Consultation/Diagnosis/Intervention

(NASP - 2.2, 2.7, 2.8, 2.10; ULM – 2, 6, 7)

Demonstrates knowledge of consultation models and their applications in a variety of settings. 


Demonstrates knowledge of specific strategies necessary to successfully provide indirect services at all service delivery levels and locations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___





Students must pass (LP  or P) at least 2 courses from among the following: Psychology 522, 523, and 534 

(# passed _______)


Students must pass (LP  or P) at least 2 courses from among the following: Psychology 515, 552, 588A, and 571

(# passed _______)


Students must pass (LP  or P) at least 3 courses from among the following: Psychology 503, 509, 511, 561, and 588B
(# passed _______)


Students must pass (LP  or P) at least 8 courses overall (including the 7 which meet criteria indicated above)

(Total # passed _______)

Comprehensive Examination Results:   _____Satisfactory/Meets Criteria

_____Unsatisfactory/Does not Meet Criteria

School Psychology SSP Degree 


Specialist-Level Comprehensive Examination Content Requirements and Scoring Rubric

Student: __________________________________ 
Major Advisor: ____________________
Semester/Year: F  
S  
20____


		Comps Requirements 




		<70% = Unacceptable/Fail

		70-85% = Acceptable/Low Pass

		>85% = Target/Pass

		Score

P/LP/F



		History of the Profession 


    Origin


    Organization Structure

    Influential Legal Cases

		Information incomplete regarding most required elements. 

		Basic components for all required elements provided. Information meets minimal standards.

		All required elements completely delineated.  Additional context details and insights included beyond those required

		___



		General Assessment Issues


    Emerging Trends

Formal and Informal Methods


Data Analysis Procedures


    Data-based Decision Making/Integration

         of Test Results

		Information incomplete regarding most required elements. 

		Basic components for all required elements provided. Information meets minimal standards.

		All required elements completely delineated.  Additional context details and insights included beyond those required

		___



		Professional Knowledge


Professional Responsibilities

Consultation and Collaboration Methods and 

      Models


Intervention Methods and Evaluations

		Information incomplete regarding most required elements.

		Basic components for all required elements provided. Information meets minimal standards.

		All required elements completely delineated.  Additional context details and insights included beyond those required

		___



		Ethics, Research, and Practice


Ethical dilemmas


Research Activities and Responsibilities

    Professional Practice Issues and Limitations

		Information incomplete regarding most required elements.

		Basic components for all required elements provided. Information meets minimal standards.

		All required elements completely delineated.  Additional context details and insights included beyond those required

		___



		Professional Development


Continuing Education Responsibilities and 

     Activities

Expanding Roles


    Program Critique

		Information incomplete regarding most required elements.

		Basic components for all required elements provided. Information meets minimal standards.

		All required elements completely delineated.  Additional context details and insights included beyond those required

		___



		Overall Evaluation

		Fails to meet minimal standard in one or more sections. 

		Meets at least minimal standards in all sections with targets met in no more than 2.

		Meets target standards in 3 or more sections and minimal standards in remaining 2 sections.

		___





Comprehensive Examination Results:   _____Satisfactory/Meets Criteria

_____Unsatisfactory/Does not Meet Criteria


Psychology 591


Practicum in School Psychology


PORTFOLIO ASSESSMENT RUBRIC

Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements (e.g., see below).


__summary results of counseling


__summary results of a consultation


     participation


__participation in manifest determination


      review


__functional behavioral assessment


__professional development/self-study


     activities



		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__pre-referral academic intervention


__pre-referral behavior intervention


__summary results of RTI participation


__functional behavioral assessment


__participation in case staffing


__participation in IEP meeting



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) present with no more than 2 less than adequately addressed or at least 1 component is missing and 1 or 2 less than adequately address.




		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing. 

		NA

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.






POINTS FOR RUBRIC  
                     26 – 27 (Exceeds Expectations)                21 – 25 (Meets Expectations)          0 – 20 (Below Expectations; Unsatisfactory)


Conversion for Use in Determining Course Average


A = 90 – 95%     B = 80 – 89%     C = 70 – 79%     D = 60 – 69%     F = 0 to 59%


Assisting in (co-facilitation) of counseling intervention additional activity practicum student may have opportunity in which to engage. Rubric and evaluation for criteria for assisting in counseling intervention follows as separate attachment.


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Evaluation


Reports prepared by practicum students are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____
Evidence of data-based interventions implemented and evaluated in academic areas of concern 


_____
Assessment data analyzed accurately


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability (or diagnosis) supported by analysis of evaluation data and information 


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance and participation at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and 1 or 2 less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


The practicum student will assist in the following during the 1st semester and act as case coordinator demonstrating responsibility for the following during the 2nd semester.  Documentation should reflect intervention for an academic deficit or a behavioral concern during the 1st semester and for both during the 2nd semester.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that focus of intervention behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline and intervention phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation Participation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations for 


either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Rubric for Summary of Co-Faciliation of Counseling


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Assist in counseling evaluation reflects relevance for counseling intervention


_____
Assist in teacher interview and needs assessment conducted to identify relevant school background and current


concern(s) or presenting problem(s) as well as student strengths and challenges


_____
Assist in parent/guardian interview and needs assessment conducted to identify relevant background and


concern(s) as well as student strengths and challenges and evidence interview reflected intern knowledge of and


sensitivity to diversity and cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of participation in student interview relative to insight into presenting problem and identification of


appropriate guidelines for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Assist in selection of appropriate counseling intervention selected for referral concern(s)


_____
Assist in development of goals and objectives stated in behavioral terms


_____
Assist in selection and description of appropriate methods for progress and outcome evaluation, including at a


minimum pre-post data


_____
Assist in planning for and describing generalization of positive counseling outcomes to classroom


and other school settings


_____
Participation in number of sessions approved by practicum supervisor


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Assist in outcome decisions (i.e., continue, modify, terminate) that are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Site supervisor ratings showing practicum student as co-counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria for Rubric:


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Counseling Co-Facilitation Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.7 

		All relevant components  present and adequately addressed with at least 1 exceeding expectations.

		All relevant components present with no more than 2 not adequately addressed or at least 1 component missing and another not adequately addressed.

		At least 2 relevant components  missing or, if all present, 3 or more not adequately addressed.








ACCURACY AND EVIDENCE OF POSITIVE IMPACT

(NASP Standard 4.3)

Criteria for Evaluations

_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with



_____
Appropriate (data-based & accurate) assessment decisions.



_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral)


Psychology 592 


Internship in School Psychology


PORTFOLIO ASSESSMENT


Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__academic intervention (design & outcome)


__behavior intervention (design & outcome)


__summary results of RTI participation


__summary results of counseling


__summary results of a consultation


__participation in manifest determination review


__functional behavioral assessment


__professional development/self-study activities



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		

		

		

		



		Counseling Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.6, 2.7)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 2 less than adequately addressed or at least 1 component is missing and another is less than adequately addressed.

		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing.  Uses Power Point and other relevant media in conduct of in-service presentation. 

		Appropriate and ethical use of technology for relevant information, data maintenance and presentation, scoring tests, and report writing

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers

(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Total Possible = 30 points

0 – 15 (Below Expectations)
16 – 25 (Meets Expectations)
26 – 30 (Exceeds Expectations) 


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Evaluation


Reports are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following components as deemed relevant and appropriate to the case:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges.


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Assessment data analyzed accurately.


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and another is less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria Counseling Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Counseling evaluation reflects relevance for counseling intervention


_____
Teacher interview and needs assessment conducted to identify relevant school background and current concerns or



presenting problem as well as student strengths and challenges


_____
Parent/guardian interview and needs assessment conducted to identify relevant background and concerns as well as



student strengths and challenges and evidence interview reflected intern knowledge of and sensitivity to diversity and



cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of student interview relative to insight into presenting problem and identification of appropriate guidelines



for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Goals and objectives stated in behavioral terms


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Evidence (site supervisor ratings) that intern as counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 less than adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


ACCURACY AND EVIDENCE OF POSITIVE IMPACT

(NASP Standard 4.3)

Criteria for Evaluations

_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with




_____
Appropriate (data-based & accurate) assessment decisions.




_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Counseling Case Study


_____
Evidence of counseling goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



counseling intervention.


_____
Evidence of student impact of counseling intervention (**) 




_____ positive impact (targeted behavior generalized to classroom and/or other school settings)




_____ no observable change




_____ negative impact


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral, counseling)


Psychology 599 - Thesis Rubric (2.9, 2.11)


Student: __________________________________ 
Major Advisor: ____________________
Completed: 
F  
S  
20____


		Activity Type

		Required Components and Activities

		4 points – Minimal Acceptance

		5 points – Acceptance

		Score



		Problem Identification: Data Collection and Review

		Exploration of literature for development of thesis topic based on interest, need, uniqueness of research ideas, and viability of ideas.

		Student requires substantial guidance relative to exploration of available research.

		Student demonstrates independence relative to exploration of available research.

		 



		

		Narrowing of research topic based on review and synthesis of related literature.

		Student requires substantial assistance in synthesizing literature and narrowing research topic. 

		Student demonstrates independence relative to synthesis of literature and refinement of research topic.

		 



		Data Collection, Review, and Synthesis

		 Development of the literature review to support rationale for the research study.

		Student requires multiple drafts to develop acceptable literature review to support research rationale. Corrected error patterns are repeated. 

		Student requires few drafts to develop acceptable literature review to support research rationale. Once corrected, error patterns are not repeated.

		 



		Research Planning

		Clearly defined purpose for the study delineated and identification of hypotheses (if appropriate)

		Student requires considerable assistance in development of purpose for study based on reviewed literature. 

		Student requires little or no assistance in development of purpose for study based on reviewed literature.

		 



		

		 Study methodology outlined.  Subjects, instrument(s), and procedures adhere to guidelines for the appropriate conduct of research with the population indicated.

		Student requires multiple drafts to develop acceptable methodology.  Knowledge of research design evident but application of knowledge is limited.

		Student requires few drafts to develop acceptable methodology. Knowledge and application of research design evident. 

		 



		

		 Plan for data analysis appropriate to evaluation of the purpose (and hypotheses if indicated) of the study.

		Statistical knowledge is evident, but student requires much assistance to match design to proposed analyses. 

		Student evidences statistical knowledge and application skills.

		 



		Ethics

		 Student (and faculty associated with the proposed study) have completed the university required online training regarding ethical conduct for research.

		Student experiences difficulty in completing online research training module.  Multiple review and retake sessions are warranted.  

		Student readily completes online research training module.  

		 



		Research Implementation

		Thesis proposal draft submitted to faculty committee members deemed appropriate for scheduling of proposal meeting.

		Thesis proposal draft requires substantial revision prior to scheduling the proposal committee meeting. 

		Thesis proposal draft requires minimal revision prior to scheduling the proposal committee meeting.

		 



		

		Successful proposal of the thesis to faculty committee members and other appropriate individuals.        

		Student clearly presents thesis proposal but experiences difficulty responding to questions and suggestions for revision.

		Student clearly presents thesis proposal and appropriately responds to questions and suggestions for revision.

		 



		

		University Human Subjects Review Committee grants permission to conduct the study.

		Student initially fails to submit all required information.  Study is subsequently accepted.

		Study is accepted as submitted.  Student includes all required documents in initial submission.

		 



		Activity Type

		Required Components and Activities

		4 points – Minimal Acceptance

		5 points – Acceptance

		Score



		Research Implementation cont.

		Student carries out the study. 

		Student carries out the study, but requires assistance and encouragement.  

		Student independently carries out the study in an effective and timely manner.

		 



		Data Analyses and Report of Findings

		Study data are analyzed using appropriate statistical methods and tools. 

		Student requires substantial assistance in completing data analyses. Appropriate statistical methods and tools used.

		Student independently completes data analyses using appropriate statistical methods and tools (including computer-based processes if appropriate).

		 



		

		Reporting of results provides accurate depiction of findings based on statistical analyses.

		Student requires substantial assistance in reporting findings of data analyses.

		Student independently and accurately reports findings of data analyses.

		 



		

		Discussion and conclusions drawn accurately reflect and extend data-based findings.

		Student requires substantial assistance in accurately drawing conclusions based on obtained evidence.

		Student independently and accurately draws conclusions based on evidence obtained during the study.

		 



		Style and Finishing

		Thesis adheres to APA and graduate school style relative to organization, production, and formatting. 

		Student displays acceptable knowledge of style and formatting guidelines.  Adherence is inconsistent.

		Student displays acceptable knowledge of and adherence to style and formatting guidelines.  

		



		Dissemination of Results

		Completed thesis draft submitted to faculty committee members deemed appropriate for scheduling of defense meeting.

		Thesis defense draft requires substantial revision prior to scheduling the defense committee meeting.

		Thesis defense draft requires minimal revision prior to scheduling the defense committee meeting.

		 



		

		Successful defense of the thesis to faculty committee members and other appropriate individuals.    

		Student clearly defends thesis results but experiences difficulty responding to questions and suggestions for revision.

		Student clearly defends thesis results and appropriately responds to questions and suggestions for revision.

		 



		

		Timely submission of thesis to graduate school for review.

		Thesis submitted to graduate school based on less than 1 week extension.

		Thesis submitted to graduate school prior to published deadline.

		 



		

		Thesis deemed acceptable by graduate school.

		Thesis deemed acceptable by graduate school with moderate revisions.

		Thesis deemed acceptable by graduate school with minimal or no revisions.

		 



		

		External Dissemination of Thesis Results

		Thesis submitted for in-house or external student competition. 

		Thesis submitted for publication or presentation at professional conference.

		 




















Total Points Earned
_________

Final Evaluation of Thesis Performance Level
_____Minimal Acceptance (80 – 90 points)  _____Acceptance (91 – 100 points) 
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ATTACHMENT D—RESPONSE TO NASP STANDARD I


Directions: Complete the following table by providing a brief response to each standard.  The brief responses should describe (a) official “policy” that addresses this standard and (b) “practice” that demonstrates the program’s implementation of the standard.  The program’s brief response should reference relevant program documentation (refer to specific document, such as a program handbook, and page number) located in attachments to support program policy and practice. In addition to the program handbook in Attachment C, submit an attachment containing transcripts of three recent (within the last academic year) program completers as part of this attachment and reference these documents in the brief responses below, as needed to support policy and practice of the program. (Candidate identity must be masked on the transcripts). If the program handbook does not contain program academic requirements, also include relevant pages from the institution’s graduate catalog or other source of institutional documentation of program requirements.

		Standards

		Response/Documentation 



		I. PROGRAM CONTEXT/STRUCTURE


School psychology training is delivered within a context of program values and clearly articulated training philosophy/mission, goals, and objectives.  Training includes a comprehensive, integrated program of study delivered by qualified faculty, as well as substantial supervised field experiences necessary for the preparation of competent school psychologists whose services positively impact children, youth, families, and other consumers.




		



		1.1 The program provides to all candidates a clearly articulated training philosophy/mission, goals, and objectives.  An integrated and sequential program of study and supervised practice clearly identified as being in school psychology and consistent with the program’s philosophy/mission, goals, and objectives are provided to all candidates.




		Met in previous submission.


In response to previous comments, statements have been included in the Program Handbook (Attachment C, pages 9-10) that reflect past candidates’ frequent choice to pursue summer courses during their program of study



		1.2 A commitment to understanding and responding to human diversity is articulated in the program’s philosophy/mission, goals, and objectives and practiced throughout all aspects of the program, including admissions, faculty, coursework, practica, and internship experiences.  Human diversity is recognized as a strength that is valued and respected.

		Met in Initial Submission.



		1.3
Candidates have opportunities to develop an affiliation with colleagues, faculty, and the profession through a continuous full-time residency or alternative planned experiences.




		Met in Initial Submission.



		1.4 The program possesses at least three full-time equivalent faculty. At least two faculty members (including the program administrator) shall hold the doctorate with specialization in school psychology and be actively engaged in school psychology as a profession (e.g., by possessing state and/or national credentials, having experience as a school psychologist, participating in professional school psychology associations, and/or contributing to research, scholarly publications, and presentations in the field).  Other program faculty possess the doctoral degree in psychology, education, or a closely related discipline with a specialization supportive of their training responsibilities in the school psychology program.




		Met in Initial Submission.



		1.5 The program provides, collaborates in, or contributes to continuing professional development opportunities for practicing school psychologists based on the needs of practitioners.




		Met in Initial Submission. 



		REQUIREMENTS FOR SPECIALIST-LEVEL PROGRAMS ONLY (1.6–1.7)




		



		1.6 Specialist-level programs consist of a minimum of three years of full-time study or the equivalent at the graduate level.  The program shall include at least 60 graduate semester hours or the equivalent, at least 54 hours of which are exclusive of credit for the supervised internship experience.  Institutional documentation of program completion shall be provided.




		Met in Initial Submission.



		1.7 Specialist-level programs include a minimum of one academic year of supervised internship experience, consisting of a minimum of 1200 clock hours.




		Met in Initial Submission.



		REQUIREMENTS FOR DOCTORAL PROGRAMS ONLY (1.8–1.10)




		



		1.8 Doctoral programs provide greater depth in multiple domains of school psychology training and practice as specified in these standards (see Standard II). 


 (Note: Programs are encouraged to provide opportunities for doctoral study for practicing school psychologists and, to the greatest extent possible, credit for prior training.)




		



		1.9 Doctoral programs consist of a minimum of four years of full-time study or the equivalent at the graduate level.  The program shall include a minimum of 90 graduate semester hours or the equivalent, at least 78 of which are exclusive of credit for the doctoral supervised internship experience and any terminal doctoral project (e.g., dissertation) and shall culminate in institutional documentation.




		



		1.10
Doctoral programs include a minimum of one academic year of doctoral supervised internship experience, consisting of a minimum of 1500 clock hours. 
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ATTACHMENT E—RESPONSE TO NASP STANDARD II


Directions: Complete the following table by providing a brief response as to how the program addresses each domain in Standard II and reference the relevant documentation (refer to specific document/syllabus and page number) located in other attachments. In addition to Attachment E, submit attachments containing syllabi for required courses and/or other documentation that each domain is addressed. The program’s response to Attachment E below, as well as course syllabi, must include course numbers AND titles.

		II. DOMAINS OF SCHOOL PSYCHOLOGY TRAINING AND PRACTICE


School psychology candidates demonstrate entry-level competency in each of the following domains of professional practice.  Competency requires both knowledge and skills.  School psychology programs ensure that candidates have a foundation in the knowledge base for psychology and education, including theories, models, empirical findings, and techniques in each domain.  School psychology programs ensure that candidates demonstrate the professional skills necessary to deliver effective services that result in positive outcomes in each domain.  The domains below are not mutually exclusive and should be fully integrated into graduate-level curricula, practica, and internship.  




		



		2.1
Data-Based Decision-Making and Accountability: School psychologists have knowledge of varied models and methods of assessment that yield information useful in identifying strengths and needs, in understanding problems, and in measuring progress and accomplishments.  School psychologists use such models and methods as part of a systematic process to collect data and other information, translate assessment results into empirically-based decisions about service delivery, and evaluate the outcomes of services.  Data-based decision-making permeates every aspect of professional practice.




		Addressed:


Data-based decision-making begins with concepts covered in assessment courses (i.e., PSYC 509 – Intelligence Testing, 511 – Individual Tests) and theoretical explorations of core concepts (i.e., PSYC 552 – Behavior Management).  Data-based decisions relative to school populations begin with 1st-year limited field experiences (i.e., PSYC 588A – Historical /Legal/ Procedural Issues; and PSYC 588B – Consultation/Diagnosis/Intervention).  Students in these courses are taught to collect observation data and engage in progress monitoring for interventions.  Students are also required to translate assessment data into empirically based decisions about service delivery in the PSYC 509 – Intelligence Testing course.  As students progress through the program, requirements increase for independent application of previously learned concepts in field settings.   In response to previous reviewer comments, it should be noted that the rubric in PSYC 571 – Basic Psychotherapy referred to data used in the evaluation of candidate role plays.  Further clarifications to the objectives or topics sections of both PSYC 571 – Basic Psychotherapy and COUN 510 – Methods of Counseling courses have been made to specifically identify where activities associated with data-based decisions are addressed.  Because data gained during these courses are limited in duration, knowledge of these concepts is assessed on course exams.  Application of this knowledge and more detailed evaluation of data-based decisions are conducted primarily in the field-based (i.e., practicum and internship) courses which are taken concurrent with or subsequent to PSYC 571 – Basic Psychotherapy and COUN 510 – Methods of Counseling courses.



		2.2
Consultation and Collaboration: School psychologists have knowledge of behavioral, mental health, collaborative, and/or other consultation models and methods and of their application to particular situations.  School psychologists collaborate effectively with others in planning and decision-making processes at the individual, group, and system levels.




		Addressed: 

Theoretical exploration of consultation and collaboration concepts begins in the PSYC 588B – Consultation/Diagnosis/Intervention course and is further developed in the PSYC 527 – Professional School Psychology course.  Application of these concepts initially occurs in the PSYC 588B course, the PSYC 552 – Behavior Modification course, and the PSYC 582 – Psychoeducational Assessment course.  Student application of these concepts most heavily occurs in the field-based (i.e., practicum and internship) courses with increasing expectations of competence being demonstrated by students.   .  In response to previous reviewer comments, it should be noted that students typically are enrolled in field-based (i.e., practicum) courses and campus-based courses simultaneously.  As such, knowledge gained in the classroom setting (e.g., PSYC 582 and PSYC 527) is applied in field settings.  Also, the PSYC 588B –  Consultation/Diagnosis/Intervention course now includes a requirement that the intervention that candidates currently are required to plan and implement (in order to gain direct knowledge of difficulties associated with this activity) also contain an alternant plan for implementation through consultation/collaboration with parents or teachers.



		2.3
Effective Instruction and Development of Cognitive/Academic Skills: School psychologists have knowledge of human learning processes, techniques to assess these processes, and direct and indirect services applicable to the development of cognitive and academic skills.  School psychologists, in collaboration with others, develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions.  Such interventions include, but are not limited to, instructional interventions and consultation.




		Addressed:


Theoretical components of human learning processes are addressed in the PSYC 534 – Theories of Learning course with supplemental information regarding goal development for individuals with learning differences and disabilities provided in the PSYC 515 – Psychopathology and PSYC 571 – Basic Psychotherapy courses.  Application of these concepts begins with the development of intervention plans in the PSYC 552 – Behavior Management and PSYC 582 – Psychoeducational Assessment courses and continues in field-based activities.   In response to previous reviewer comments, it should be noted that the PSYC 582 – Psychoeducational Assessment course addresses content related to problem identification/intervention/evaluation.  This course also includes a requirement that candidates complete a classroom RTI assignment which involves assessment, goal setting, and development of interventions.  Candidates also are required in this course to identify 3 empirically supported interventions related to their assessment results.  Rubrics for both the RTI and interventions assignments are attached to the course syllabus.





		2.4
Socialization and Development of Life Skills: School psychologists have knowledge of human developmental processes, techniques to assess these processes, and direct and indirect services applicable to the development of behavioral, affective, adaptive, and social skills.  School psychologists, in collaboration with others, develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions.  Such interventions include, but are not limited to, consultation, behavioral assessment/intervention, and counseling.




		Addressed:


Theory regarding human developmental processes is addressed in the PSYC 503 – Advanced Child Psychology course in which bases for human behavior, impacts on the development of social skills, and child social development in a variety of settings is addressed.  Assessment of these developmental differences is addressed in the PSYC 509 – Intelligence Testing course, and development of intervention strategies to address identified needs are explored in the PSYC 552- Behavior Management, PSYC 571 – Basic Psychotherapy, and PSYC 588B - Consultation/Diagnosis/Intervention courses.  Concept application primarily occurs in field-based courses.  In response to previous reviewer comments, it should be noted that site supervisor and portfolio evaluations have been modified to include assessment of these skills.  





		2.5
Student Diversity in Development and Learning: School psychologists have knowledge of individual differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in development and learning.  School psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement strategies selected and/or adapted based on individual characteristics, strengths, and needs.




		Addressed:


All graduate courses in the program address issues of diversity or culture as appropriate to course topics being presented.  However, theoretical components of student diversity specifically are addressed in PSYC 503 – Advanced child Psychology and PSYC 515 – Psychopathology where developmental deviations and cultural impacts on behavior are covered.  The PSYC 561 course (Neuropsychology) also provides a basis for identifying and evaluating relative impacts of physiology on development and learning differences.  Theoretical application of this knowledge is explored in the PSYC 509 – Intelligence Testing and PSYC 534 – Theories of Learning courses.  Application of this knowledge is evidenced in field-based courses.  In response to previous reviewer comments, it should be noted that many courses in the program address varied aspects of diversity, including those referenced by the reviewers.  For example:  a topic for PSYC 527 – Professional School Psychology addresses cultural competency; an objective for PSYC 571 – Basic Psychotherapy refers to psychotherapies that may be of greater value to people of certain ethnic, cultural, racial, religious, or other groups; a topic in PSYC 582 – Psychoeducational Assessment addresses cultural concerns related to educational assessment; and, a topic in PSYC 503 – Advanced child Psychology specifically addresses gender roles and an objective in that same course addresses different cultural, ethnic, and socioeconomic contexts as well as disabilities.  



		2.6
School and Systems Organization, Policy Development, and Climate: School psychologists have knowledge of general education, special education, and other educational and related services.  They understand schools and other settings as systems.  School psychologists work with individuals and groups to facilitate policies and practices that create and maintain safe, supportive, and effective learning environments for children and others.




		Addressed:


Initial introduction to concepts regarding school systems’ operations and climate occurs in the PSYC 588A – Historical/Legal/Procedural Issues course.  The majority of knowledge regarding educational policies and practices, however, is gained in the EDAS 514 – School Law course. Application of this knowledge occurs in all field-based activities.  In response to previous reviewer comments, it should be noted that the courses listed above represent the primary locations where knowledge in this area is gained.  In PSYC 588A – Historical/Legal/Procedural Issues, for example, knowledge and activities related to school-based teams, crises, observations, and laws are addressed. However, additional knowledge is acquired in:  PSYC 527 – Professional School Psychology where safe schools and  systems-level assessment is addressed;  PSYC 588B - Consultation/Diagnosis/Intervention  where disproportionality and crises related to school settings are addressed;  PSYC 591 – Practicum where topics related to disproportionality, threat assessment, crisis management,  and other systems-level topics are addressed during the weekly class meetings for this course; and, PSYC 582 – Psychoeducational Assessment where issues related to consultation in school settings are addressed.  





		2.7
Prevention, Crisis Intervention, and Mental Health: School psychologists have knowledge of human development and psychopathology and of associated biological, cultural, and social influences on human behavior.  School psychologists provide or contribute to prevention and intervention programs that promote the mental health and physical well-being of students.




		Addressed:


Theoretical components of human development and psychopathology primarily are addressed in courses that focus on child development, assessment, and psychopathology.  Theoretical coverage of crisis prevention and intervention as well as other mental health issues is introduced in the PSYC 588B – Consultation/Diagnosis/Intervention course and further developed in the PSYC 527 – Professional School Psychology course.   Practical application of this knowledge occurs in field-based placements where students are encouraged to locate and assist in revision (if necessary) of their site’s crisis management plan.  In response to previous reviewer comments, it should be noted that, although the two courses mentioned above provide the primary coverage for this domain, courses in addition to those mentioned above also address these issues.  Knowledge related to this domain also is provided in :  PSYC 588A – Historical/Legal/Procedural Issues where crises interventions is the topic of at least one class session; PSYC 515 – Psychopathology where mental health differences are addressed; PSYC 571 – Basic Psychotherapy and COUN 510 – Methods of Counseling courses where categories of and strategies designed to remediate mental health disorders are addressed; and, PSYC 561 – Neuropsychology where biological influences on behavior are addressed. Candidate logs for Fall 2008 reflect activities associated with crisis intervention and RTI for 2 of the three candidates.  



		2.8
Home/School/Community Collaboration: School psychologists have knowledge of family systems, including family strengths and influences on student development, learning, and behavior, and of methods to involve families in education and service delivery.  School psychologists work effectively with families, educators, and others in the community to promote and provide comprehensive services to children and families.




		Addressed:


Knowledge of family systems, the impact of family dynamics on child development and learning, and collaboration with parents and community members are addressed in the PSYC 503 – Advanced Child Psychology and PSYC 588B –  Consultation/Diagnosis/Intervention courses.   Practical application of this knowledge occurs in field-based courses where consultation and collaboration activities with parents as well as with school and community professionals are mandated.  In response to previous reviewer comments, it should be noted that the PSYC 588B –  Consultation/Diagnosis/Intervention course now includes a requirement that the intervention that candidates currently are required to plan and implement (in order to gain direct knowledge of difficulties associated with this activity) also contain an alternant plan for implementation through consultation/collaboration with parents or teachers.



		2.9
Research and Program Evaluation: School psychologists have knowledge of research, statistics, and evaluation methods.  School psychologists evaluate research, translate research into practice, and understand research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for improvement of services.




		Addressed:


Met in previous submission.





		2.10 School Psychology Practice and Development: School psychologists have knowledge of the history and foundations of their profession; of various service models and methods; of public policy development applicable to services to children and families; and of ethical, professional, and legal standards.  School psychologists practice in ways that are consistent with applicable standards, are involved in their profession, and have the knowledge and skills needed to acquire career-long professional development.

		Addressed:


The majority of knowledge regarding school psychology policies and practices is provided in the PSYC 588A – Historical/Legal/Procedural Issues, PSYC 588B – Consultation/Diagnosis/Intervention, and PSYC 527 – Professional School Psychology courses.  The PSYC 527 course particularly addresses professional development activities for school psychologists and requires that students develop and present a mock in-service session as part of course requirements.  Assessment courses provide theoretical application of skills to school-aged populations.  Ethical guidelines and issues are particularly covered in the PSYC 509 – Intelligence Testing and PSYC 511 – Individual Tests courses.  Practical exploration and application of the knowledge and skills required within this domain occur in field-based settings. In response to previous reviewer comments, it should be noted that, although the assessment courses particularly provide introduction to NASP and APA ethical principles, the PSYC 527 – Professional School Psychology course specifically addresses the topic of ethical principles for  school psychologists through readings, a quiz on those readings, and class discussion regarding implications of ethical guidelines in simulated scenarios.   Also, practicum and internship evaluation forms (for use by field supervisors; see the Program Handbook [Attachment C, pages 26-31 or Assessment 4] have been modified to better reflect components of this domain.



		2.11
Information Technology: School psychologists have knowledge of information sources and technology relevant to their work.  School psychologists access, evaluate, and utilize information sources and technology in ways that safeguard or enhance the quality of services.




		Addressed:


Components of technology knowledge and use increasingly have become embedded in program courses. Most courses in the program require completion of papers or reports that employ use of digital media such as word processing and presentation software.  Appropriate use of computer-based cognitive/personality/behavioral assessment and scoring tools is explored in assessment courses (i.e., PSYC 509 – Intelligence Testing, PSYC 511 – Individual Tests, & PSYC 582 – Psychoeducational Assessment). Computer data analysis is taught in the PSYC 522 – Quantitative Methods course and evaluation of existing research results is conducted in both the PSYC 523 – Research Methods and the PSYC 599 – Thesis courses.  Students explore adaptive technologies available for use with specific individuals during field placements.   In response to previous reviewer comments, it should be noted that site supervisor evaluations have been modified to include assessment of these skills.
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Attachment E: Revised Response to NASP Standard II


March 2007


November 2005-Draft 2  NASP-Specific Language  NCATE Language added to NASP template

March 2007



ATTACHMENT F—RESPONSE TO NASP STANDARD III


Directions: Complete the following table by providing a brief response as to how the program meets each standard under NASP Standard III and reference the relevant documentation (refer to specific document and page number) located in other attachments. In addition to Attachment F, submit attachments containing the following required internship documentation: 
1. Program internship policies (Separate documentation is not necessary if internship policies are included in program handbook and/or syllabi submitted in previous sections). 


2. A sample internship agreement, contract, or plan that addresses the relevant NASP standards (see standards 1.7, 1.10, and 3.2–3.5). There must be evidence of involvement on the part of both the program and field site. 


3. Internship Summary Form (see Attachment G).


		III. FIELD EXPERIENCES/INTERNSHIP


School psychology candidates have the opportunities to demonstrate, under conditions of appropriate supervision, their ability to apply their knowledge, to develop specific skills needed for effective school psychological service delivery, and to integrate competencies that address the domains of professional preparation and practice outlined in these standards and the goals and objectives of their training program.




		



		3.1
Supervised practica and internship experiences are completed for academic credit or are otherwise documented by the institution.  Closely supervised practica experiences that include the development and evaluation of specific skills are distinct from and precede culminating internship experiences that require the integration and application of the full range of school psychology competencies and domains.




		Policies regarding the completion of practicum and internship are provided in the Program Handbook (Attachment C, page 11).   Activities required for candidates during practicum and those involved in the internship are provided in the Practicum and Internship Plans and Memos of Affiliation (Program Handbook, pages 35 - 54) and illustrate differences in student requirements for each of these two levels of field-based experiences.  


Practice: Course designation for practicum (PSYC 591) and internship (PSYC 592) is clearly indicated on student transcripts (Attachment D) and demonstrate the implementation of this policy.  In response to previous reviewer comments, please note that, although the practicum (PSYC 591) and internship (PSYC 592) courses list required activities in the course syllabi, reference to development of practicum or internship plans is now provided in each syllabus.  Actual plan formats are attached to these syllabi.  Revised evaluation forms for field-based experiences also reflect coordination with these plans (see Assessment 4).



		3.2
The internship is a collaboration between the training program and field site that assures the completion of activities consistent with the goals of the training program.  A written plan specifies the responsibilities of the training program and internship site in providing supervision, support, and both formative and summative performance-based evaluation of intern performance.




		Met in Initial Submission. 



		3.3
The internship is completed on a full-time basis over one year or on a half-time basis over two consecutive years.  At least 600 hours of the internship are completed in a school setting.


(Note: Doctoral candidates who have met the school-based internship requirement through a specialist-level internship or equivalent experience may complete the doctoral internship in a non-school setting if consistent with program values and goals.  Program policy shall specifically define equivalent experiences and explain their acceptance with regard to doctoral internship requirements.)




		Met in Initial Submission. 



		3.4 Interns receive an average of at least two hours of field-based supervision per full-time week from an appropriately credentialed school psychologist or, for non-school settings, a psychologist appropriately credentialed for the internship setting.




		Met in Initial Submission. 



		3.5 The internship placement agency provides appropriate support for the internship experience, including: (a) a written agreement specifying the period of appointment and any terms of compensation; (b) a schedule of appointments, expense reimbursement, a safe and secure work environment, adequate office space, and support services consistent with that afforded agency school psychologists; (c) provision for participation in continuing professional development activities; (d) release time for internship supervision; and (e) a commitment to the internship as a diversified training experience.




		Met in Initial Submission. 
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Attachment F: Revised Response to NASP Standard III (3.1)


COUNSELING 510


METHODS OF COUNSELING

I. Course Description


Methods of Counseling. 3 credit hours. This course is designed to teach basic counseling methods and to enable the student to apply the counseling methods through participation in simulated and real counseling experiences.  Prerequisites:  COUNSELING 435, COUNSELING 505 or concurrent enrollment.

II. Rationale


This course provides students with the opportunity to build the basic skills necessary to develop a working relationship with future clients. The client/counselor relationship is clarified so the student is able to enter a counseling relationship with the specific skills, competencies, and concepts necessary to initiate counseling relationship.  This course provides fundamental skills that the student may build upon utilizing information from other courses and professional activities.


III. Course Objectives and Outcomes


		Objectives


This course is designed to enable scholar-practitioners to:

		Conceptual Framework KSD

		Assessment Strategies


(VIII below)

		LCET Standards

		Core Standards CACREP

		NCATE Standards

		Mastery Level


(I = Initial, 


M = Mastery,  


Ma = Maintenance)



		identify attending and communication microskills

		K1, S2, S5, D2

		A2, A4

		IV.B.2

		K3c

		1.3

		Ma



		identify the core elements (respect, genuineness, empathy) of the helping relationship as the foundation of the helping process when working with individuals or families

		K5, D5, S5

		A2,A3,A4

		III.C.1

		K1b, K3c

		1.3, 1.4, 1.6

		M, M, M



		describe and demonstrate the methods for developing the counseling relationship 


including the role of the client and the counselor in the counseling relationship

		K1, K2, D2, D4, S4

		A2, A4

		III.C.1

		K2a-f

		1.3, 1.4, 1.6

		M, M, M



		identify and discuss helping as a process including the impact of counselor and client characteristics on the counseling relationship and process

		K1, K2, D3, S3

		A2, A3, A4

		III.C.1

		K1b

		1.3, 1.4, 1.6

		M, M, M



		pro-active implementing of relationship building skills with individuals and families

		K1, K2, D3, S3

		A1

		III.C.1, IV.B.3

		K1h

		1.4, 1.8

		M, M



		develop problem clarification, definition, and evaluation skills (NS 2.1)

		K1, K2, D1, S1

		A2, A3, A4

		III.B.2

		K4d

		1.3

		M



		demonstrate and practice data-based problem-solving methods

		K1, K2, D1, S1

		A1, A2, A3

		III.B.2

		K1c

		1.3

		M



		demonstrate ability to conduct an intake interview and mental health history

		K1, K2, D1, S1, S2

		A1

		III.B.2, II.C.2

		K1c

		1.4

		M



		develop a minimally facilitative counseling relationship based on a quantitative scale


(NS 2.4,2.7)

		K1, K2, D3, S3

		A1, A2

		III.B.2

		K6b,d

		1.2, 1.3, 1.4

		M, M, M



		develop an awareness of the impact of ethnic and cultural differences on the helping relationship (NS 2.5, 2.7)

		K2, K5, D5, S3, S5

		A1, A2, A3, A4

		III.B.2, I.A.3

		K5a-g

		1.8, 4.4

		M, M



		develop an understanding of ethical guidelines


(NS 2.10)

		K2, K5, D5, S3, S5

		A1, A2, A3, A4

		III.B.2, IV.B.2

		K4i

		1.3, 1.4

		M, M





IV. Primary Empirical Base


The primary empirical base for this course is a blend of counseling procedures outlines by A. E. Ivey.


V. Resources and Materials


    The text(s) for the course:


Ivey, A. E.  (1991). Intentional Interviewing and Counseling.  (2nd ed.).


Pacific, CA:  Brooks Cole



VI. Course Topics


A. Attending Behaviors


B. Questions for Opening Communication, Problem Identification

C. Observational Skills, Establishing a Baseline

D. Encouraging, Paraphrasing and Summarizing:  Hearing the Client Accurately


E. Noting and Reflecting Feelings


F. Selecting and Structuring Skills to Meet Client Needs: Conducting a Counseling Interview Using Only Listening Skills


G. Confrontation and Development


H. Focusing:  Tuning in with Clients and Directing Conversation


I. Eliciting and Reflecting Meaning:  Helping Clients Explore Values and         Beliefs


J. Influencing Skills and Strategies:  Taking Action for Client Benefit


K. Evaluating Client Progress


L. Skill Integration:  Putting It All Together


M. Determining Personal Style and Theory


N. Diversity Issues


O. Ethical Issues in the Counseling Relationship


VII. Instructional Methods and Activities


A. Lecture/Discussion


B. Individual practice with class


C. Video presentations


D. Role playing/simulations


E. Written/Homework assignments


F. Audio taped feedback/written evaluation


VIII. Assessment and Grade Assignment


The methods of evaluation and the criteria for grade assignment are:


A.
Methods:


1.
A minimum of four hour-long audible taped counseling sessions.  The final tape will be evaluated according to a quantitative scale.  This grade will be 60% of the course grade.

2.
Participation in classroom activities and completion of a weekly diary of class experiences and personal reactions.  These experiences will be written after each class meeting and placed on the instructor's desk at the beginning of the next class period.  The grades on these papers will be 15% of the course grade.


3.
Each student will complete any 15 of the exercises (in sequence) in the Personal Journey workbook and write a one-page description of his/her reaction to each activity.  These papers will be turned in the last class of each week.  Keep completed activities and all reaction papers together for self-evaluation and as required materials for successive counseling courses.  The grades on these papers will be 15% of the course grade.

4.
There will be a comprehensive final examination.  This will be 10% of the course grade.


B.
Grading Scale


1.
Tapes will be evaluated on the Global Scale as follows:




3.5 - 5.0

= 90 - 100 (A)


2.5 - 3.4

= 80 -  89 (B)


2.0 - 2.4

= 70 -  79 (C)


1.5 - 1.9

= 60 -  69 (D)


1.4 or less

= 0  -  59 (F)


2.
All other work on a scale of:


90 - 100    
= A


80 -  89 
= B
 


70 -  79
= C


60 -  69
= D


0  -  59
= F


Ratings of counseling sessions
60%


Daily Diaries
15%


Class participation and quizzes
15%


Final exam
10%


IX. Bibliography

The knowledge bases that support course content and procedures are these:


A. Contemporary References


Cormier, L. S., & Hackney, H.  (1993). The professional counselor:  A process guide to helping.  Boston:  Allyn and Bacon.


Cormier, W. H., & Cormier, L. S. (1991). Interviewing strategies for helpers:  Fundamental skills and cognitive behavioral interventions.  Pacific Grove, CA:  Brooks/Cole Publishing.


Davenport, D. S., & Yurich, J. M.  (1991). Multicultural Gender Issues.  Journal of Counseling and Development, 70, 64-71.


Egan, G.  (1994). The skilled helper:  A problem management approach to helping (5th ed).  Pacific Grove, CA: Brook/Cole Publishing.


Ivey, A.  (1995). Theory and Practice of Counseling and Psychotherapy.  (5th ed.). Pacific Grove, CA:  Brooks/Cole Publishers.



Pederson, P. B.  (1991). Multiculturalism as a generic approach to counseling.  Journal of Counseling and Development, 70, 6-12.


B. Classic References


Carkhuff, R. R., & Benson, B. G. (1967). Beyond Counseling and Therapy. New York:  Holt, Rinehart and Winston.

Erickson, G. D., & Hogan, T. P. (1981). Family Therapy. Monterey:   Brooks/Cole Publishing.


Gladding, S. T.  (1988). Counseling:  A Comprehensive Profession. Columbus, OH:  Merrill Publishing Company.


Hansen, J. C.  (1978). Counseling Process and Procedures. New York:  Macmillan Publishing.


Hokanson, J. E.  (1983). Introduction to the Therapeutic Process. New York:  Addison-Wesley Publishing.


Horne, A. M., & Ohlsen, M. M.  (1982). Family Counseling and Therapy.  Itasca:  F. E. Peacock Publishers, Inc.


Patterson, C. H.  (1986). Theories of Counseling. (4th ed.).  New York:  Harper Row Publishers.


C. Key Professional Journals

Counseling and Values


Educational Psychologist


Educational Researcher


Journal of Counseling and Development


Journal of Educational Psychology


Journal of Educational Research


Phi Delta Kappan


Theory into Practice


X. Course Schedule and Policies and Procedures (see attached)

1. Attendance: Candidates are expected to attend and participate in all class meetings and are responsible for any academic information and work missed during their absence.


2. Assignments: All assignments are due on or before the indicated dates.


3. Examinations: All exams will be given on scheduled dates. In the event of emergency absence, the oral make-up will be at the instructor’s earliest convenience.


4. Insurance: Students participating in field experience must show proof of professional liability insurance.


5. Class Safety: In case of emergency, follow the safety guidelines as explained at the beginning of the semester.


COUNSELING 510


METHODS OF COUNSELING


Description of Signature Piece


The signature piece for this course is:


Audio Tapes


Students will submit a minimum of four hour-long audible taped and transcribed counseling interviews. The final tape turned in will be formally evaluated and graded using a quantitative scale.  


COUNSELING 510 


METHODS OF COUNSELING


		

		Excellent

		Very Good

		Good

		Fair

		Needs Improvement

		Totals



		Appropriately conveyed empathic understanding of what the client is feeling and doing during the session and conveyed respect for the client

		5

		4

		3

		2

		1

		



		Managed the arrangements for and the therapeutic process in an appropriate professional manner

		5

		4

		3

		2

		1

		



		Utilized own thoughts and feelings toward the client in a professional manner

		5

		4

		3

		2

		1

		



		Recognized defensive behavior or parts in the client and in self

		5

		4

		3

		2

		1

		



		Recognized different frames of mind or parts of self in the client and in yourself

		5

		4

		3

		2

		1

		



		Encouraged the client’s exploration of his/her experience where appropriate

		5

		4

		3

		2

		1

		



		Totals

		

		

		

		

		

		





Syllabus: COUNSELING 510; METHODS OF COUNSELING


Basic Psychotherapy


Psychology 571


Spring, 2008


I. Course Description (3 credit hours):  Theories and principles of psychodynamics and techniques employed in changing individual behavior.


II. Rationale:  The ULM Interactive Learning Model to Prepare Learning Facilitators provides the framework supporting the College of Education professional programs.  This Content course interacts and extends knowledge, skills, and experiences from the undergraduate psychology program, supplements the graduate program, and builds the foundations for the rest of the graduate program in School and Psychometric Psychology.  Content related to the conceptual framework permeates the course and is specifically evident in the Objectives and Outcomes listed below.


III. Course Objectives and Outcomes: The course enables students to gain awareness and understanding of the theories and many of the techniques in dominant, empirically supported approaches to psychotherapy.

The course is designed to:


A. Expose students to historic and contemporary theories and methods of behavior change, including psychoanalytic, psychodynamic, humanistic, behavioral, cognitive behavioral, systemic, and contextual methodologies. (NASP Standards: 2.3, 2.7)

B. Integrate ethical thinking into basic comprehension of theories and methods of psychotherapy. (NASP Standard: 2.10)


C. Highlight alternatives to traditional psychotherapies that may be of greater value to people of certain ethnic, cultural, racial, religious, or other groups. (NASP Standards: 2.4, 2.5, 2.7)

D. Introduce students to the concepts of meta-analysis and other outcome methods and literature terminology. (NASP Standard: 2.9)

E. Emphasize theories and techniques of therapy with high-risk populations, including people with ADHD, people with addictions, schizophrenia, depression, anxiety disorders, bipolar disorders, learning disabilities, eating disorders, personality disorders and adolescents. (NASP Standard: 2.7)

F.
Provide opportunities to engage in role-play simulations of individual and group counseling for different theories with examination of appropriate data-based decisions for each counseling method. (NASP Standards: 2.4, 2.7, 2.10)

G.
Discuss values, practical concerns, and problems associated with medication usage in psychotherapy.


IV. Course Topics: 


A. The major topics to be considered are: 


Addiction and therapy


Adolescent therapy


Arts therapies 


Behavior therapies


Brief and time limited therapies


Clinical-legal issues in psychotherapy


Cognitive behavioral therapy 


Constructivist and narrative approaches 


Contributions of neuroscience to contemporary psychotherapy


Counseling and the therapeutic process


Cross cultural psychotherapy


Dual relationships


Eating disorders


Emotive therapies


Ethics of psychotherapy


Evidence based treatment of substance abuse disorders


Family therapy 


Group therapies


Interpersonal therapy


Managed care


Medical patients and psychotherapy


Nonspecific factors in therapy


Placebos and psychotherapy


Professional boundaries

Psychoanalytic/psychodynamic therapy


Psychotherapy across the lifespan


Schizophrenia and psychotherapy


Sexual dysfunctions and psychotherapeutic approaches


Sexual orientation and psychotherapy


Theories and schools of psychotherapy


Supervision issues


Therapies for anxiety disorders


Therapies for mood disorders 


Therapy for personality disorders


B. Ancillary goals include the following:


1. Students will gain knowledge of the scientific use of medication in therapy.


2. Students will develop familiarity with the skills necessary for successful "nonspecific" therapy. (NASP Standard: 2.7)


3. Students will gain a rudimentary understanding of the logic and terms in meta- analysis.


4. Students will become aware of the costs of psychotherapy and social implications of present service delivery structure.


5. Students will be exposed to the basic requirements regarding adequate record keeping in psychotherapy and other legal issues. (NASP Standard: 2.7, 2.10)


V.  Instructional Methods and Activities: 


A. Traditional experiences: These experiences include lecture, discussion, and class presentations.


B. Video methods: These include VHS and DVD presentations of leading therapists and other practitioners performing psychotherapy and describing their work.


C. Simulation:  Individual and group counseling role-play. 


D. Online Component: All exams will be administered online. Please address any questions concerning grades to me through an online format so that we have a copy of them. Exams are administered and due the day they are listed and are timed. If you miss the exam for any reason, please see the discussion below. Some supplemental reading will also be placed on line, insofar as this does not violate copyright law, as determined by appropriate personnel at the ULM Library (see below). 


VI. Evaluation and Grade Assignment:


A. Grading:


1. There will be one comprehensive final, which is 25% of your semester grade.  The test will be completed in class and will involve you deciding the therapeutic treatment for treatments of choice for people with specific psychological or psychiatric problems.  This will be graded on a 5-point rubric, discussed below.


2. There will be a take-home mid semester test.  This test will involve you answering questions regarding various theories of psychotherapy and their techniques.  Furthermore, you will be asked to construct several treatment plans, based on your existing knowledge and characteristics that will be discussed on the test, Answers will be judged on a five point rubric, discussed below.  This will be 25% of your semester grade. 


3. Students will originate individual presentations for class that concern any area of theory or practice of psychotherapy that they wish. The requirement is that the topic must be restricted to a population, problem, methodology, or other relevant issue that we have not sufficiently covered in class. This may include areas that you identify needing further research and you may present a hypothetical protocol for this agenda. This will be 25% of your semester grade.


4. Students will find and read one of the set of psychotherapy journals carried by our library or another local resource. You will complete a synopsis of the type of articles that the journal usually publishes, whether they are empirically based or theory driven, and for whom the journal would hold the greatest appeal. This discussion will include references and will be graded on a rubric, described below. This will be 25% of your semester grade. 


B. Grading Scales:


1. Letter grades: 91+ = A, 81+ = B, 71+ = C, 61+ = D.   


2. Rubric:


a. 5 points=100%; An exceptional answer that is extraordinarily well articulated; it meets all of the requirements below and more.  Typically, an answer of this type is convincing, concise, stylistically correct, and without any ambiguity regarding the writer's intentions. There are few or no grammatical or stylistic errors.


b. 4 points= 91% “A” grade. An answer of this quality would be well supported by logic, reason, and examples, superior organization. Examples are specific and unambiguous, however stylistic, clarity, coherence or other concerns keep it from the highest grade possible.


c. 3 points =81% “B” grade. An answer warranting this score shows good, though not exceptional mastery of material.  Examples are adequate, though they may not necessarily fits the author’s intentions as well as he or she thinks.  Logic is usually clear and the author is able to demonstrate that she or he has mastered the material sufficiently. 


d. 2 points= 71% “C” grade. This is an adequate answer with some flaws that are apparent to the critical or even casual reader.  Examples may not support the arguments.  There may be stylistic or coherence deficits.  Typically, answers receiving the score start out strong and fade out into a much weaker response, for reasons that are usually not clear. There may be some difficulty following some portions of the authors’ examples or logic, though the author’s intent is clear.


e. 1 point= 61% “D” grade. This is an answer with serious gaps in knowledge, logic, or examples.  It shows minimum exposure to the topic or that the author has not grasped the question. It may be too brief or may have missed the mark.


f. 0 points. An answer receiving no points shows minimal or no understanding of the material or of the question’s relevance to the class.  


VII. Course Schedule and Policies:

A. Late assignments will be accepted only under extraordinarily extenuating circumstances; it is not fair to the other students for someone to be allowed extra time to complete work.  An appropriate point deduction may be made-- usually 5% per day.


B. If you miss an exam for an unexcused reason, you are required to make up the credit for it by writing a 25-page paper regarding the material. This paper must include at least ten references formatted according to the current format of the American Psychological Association, discussed in class. One point will be deducted for each format mistake. Content will be graded by me and one other person.  


C. Schedule:  See the schedule section on our web page. 


D.  Dual relationships are strictly unethical for psychologists. This means that it is unethical for a psychologist who is your instructor to also be your therapist.   I am, however, available to discuss referral sources for a variety of mental health counseling options if the need arises. The ULM community and Monroe area has a number of excellent mental health services that we will discuss in class. Students are urged to take advantage of these resources. Therapy helps everyone, especially the well.  


E. Because of the nature of the class, confidential information may be disclosed. For example, we may discuss clinical material involving real clients or patients. In this case, it is expected that everyone disguise any identifying information, so that no one is identifiable (exceptions are public or historic figures, as per the ethical codes of the American Psychological Association and the Helsinki Agreement on Human Rights). 


VIII. Textbook:  


A. Require: Gabbard G, Beck, J, Holmes, J. (2005). Oxford textbook of psychotherapy.  New York: Oxford University Press, USA. 


This book is heavy reading!  I strongly advise that every body keep up with the daily assignments.  These may look small, typically two chapters for every class meeting.  However, you will note the font size of this book is very tiny and the density of material is surprising.  This is a very rich, although some times a difficult, comprehensive book. 


B. Supplemental:  There are no contemporary supplemental texts that meet the quality for this class.  However, a good background for psychopathology, for people who might have forgotten some aspects of the DSM is


Kring, A. M., Davison, G. C., Neale, J. M., & Johnson, S. L. (2007). Abnormal psychology (10th ed.): New York: John Wiley & Sons, Inc. 


This book is available in the ULM stack and should be placed on course reserve.


IX. Bibliography


A. Contemporary (within the last three years)


Aleman, A., Medford, N., & David, A. S. (2006). Dissecting the cognitive and neural basis of emotional abnormalities. Cognitive Neuropsychiatry, 11(3), 193-197.


Chin, J. L. (2006). Asian culture and psychotherapy: Implications for East and West. Cultural Diversity & Ethnic Minority Psychology, 12(3), 592-594.


Davies, P. T., Winter, M. A., & Cicchetti, D. (2006). The implications of emotional security theory for understanding and treating childhood psychopathology. Development and Psychopathology, 18(3), 707-735.


Frueh, B. C., Cusack, K. J., Grubaugh, A. L., Sauvageot, J. A., & Wells, C. (2006). Clinicians' perspectives on cognitive-behavioral treatment for PTSD among persons with severe mental illness. Psychiatric Services, 57(7), 1027-1031.


Granerud, A., & Severinsson, E. (2006). The struggle for social integration in the community - the experiences of people with mental health problems. Journal of Psychiatric and Mental Health Nursing, 13(3), 288-293.


Keith, S. (2006). Advances in psychotropic formulations. Progress in Neuro-Psychopharmacology & Biological Psychiatry, 30(6), 996-1008.


Lambert, M. (2007). Presidential address: What we have learned from a decade of research aimed at improving psychotherapy outcome in routine care. Psychotherapy Research, 17(1), 1-14.


Lenz, G., Demal, U., Katschnig, H., Freeman, H., & Sartorius, N. (2006). Psychotherapy and quality of life. In Quality of life in mental disorders (2nd ed.). (pp. 231-245). London: John Wiley & Sons Ltd.


Leong, F. T., & Lee, S.-H. (2006). A cultural accommodation model for cross-cultural psychotherapy: Illustrated with the case of Asian Americans. Psychotherapy: Theory, Research, Practice, Training, 43(4), 410-423.


Lopez, S. J., Edwards, L. M., Pedrotti, J. T., Prosser, E. C., LaRue, S., Spalitto, S. V., et al. (2006). Beyond the DSM-IV: Assumptions, alternatives, and alterations. Journal of Counseling & Development, 84(3), 259-267.


Lutz, W., Leon, S. C., Martinovich, Z., Lyons, J. S., & Stiles, W. B. (2007). Therapist effects in outpatient psychotherapy: A three-level growth curve approach. Journal of Counseling Psychology, 54(1), 32-39.


Magnavita, J. J. (2006). Emotion in short-term psychotherapy: An introduction. Journal of Clinical Psychology, 62(5), 517-522.


Magnavita, J. J. (2006). In search of the unifying principles of psychotherapy: Conceptual, empirical, and clinical convergence. American Psychologist, 61(8), 882-892.


Oldham, J. (2006). Treating the whole person. Journal of Psychiatric Practice, 12(1),


1-15.


Olson, T. R., & MacGregor, M. W. (2006). Treating attachment pathology. Canadian Psychology, 47(2), 145-148.


Pfammatter, M., Junghan, U. M., & Brenner, H. D. (2006). Efficacy of psychological therapy in schizophrenia: Conclusions from meta-analyses. Schizophrenia Bulletin, 32, S64-s80.


Philippot, P., Baeyens, C. l., & Douilliez, C. l. (2006). Specifying emotional information: Regulation of emotional intensity via executive processes. Emotion, 6(4), 560-571.


Reed, G. L., & Enright, R. D. (2006). The effects of forgiveness therapy on depression, anxiety, and posttraumatic stress for women after spousal emotional abuse. Journal of Consulting and Clinical Psychology, 74(5), 920-929.


Roe, D., Dekel, R., Harel, G., Fennig, S., & Fennig, S. (2006). Clients' feelings during termination of psychodynamically oriented psychotherapy. Bulletin of the Menninger Clinic, 70(1), 68-81.


Rush, A. J. (2006). Special issue on therapeutics. Biological Psychiatry, 59(11), 1-1.


Russell, C. (2006). Empowering people with severe mental illness: A practical guide. Research on Social Work Practice, 16(4), 456-457.


Scott, A. B. (2006). Navigating women's mental health: A psychiatric perspective. Psychology of Women Quarterly, 30(2), 235-236.


Seligman, M. E. P., Rashid, T., & Parks, A. C. (2006). Positive psychotherapy. American Psychologist, 61(8), 774-788.


Silverstein, S. M., Uhlhaas, P. J., & Evans, R. B. (2004). Gestalt psychology: The forgotten paradigm in abnormal psychology. American Journal of Psychology, 117(2), 259-277.


Tashiro, T., & Mortensen, L. (2006). Translational research: How social psychology can improve psychotherapy. American Psychologist, 61(9), 959-966.


Trierweiler, S. J., Goodheart, C. D., Kazdin, A. E., & Sternberg, R. J. (2006). Training the next generation of psychologist clinicians: Good judgment and methodological realism at the interface between science and practice. In Evidence-based psychotherapy: Where practice and research meet. (pp. 211-238): Washington, DC:  American Psychological Association.


Turner, R. J., Lloyd, D. A., & Taylor, J. (2006). Stress burden, drug dependence and the nativity paradox among U.S. Hispanics. Drug and Alcohol Dependence, 83(1), 79-89.


B. Classic (More than three years old)


Beck, J.S. (1995). Cognitive therapy. New York: Guilford Publications.


Benard, H.S., & MacKenzie, K.R. (1994). Basics of group psychotherapy. New York: Guilford Publications.


Benedetti, G.  (1980). Individual psychotherapy of schizophrenia. Schizophrenia Bulletin, 6(4), 633‑638.  


Betcher, R.W., & Pollack, W.S. (1993). In a time of fallen heroes: The re-creation of masculinity. New York: Guilford Publications.

McCown, W., Johnson, J., & Shure, M. (Eds.). (1993). The impulsive client: Theory, research, and application. Washington DC: American Psychological Association Press.  


McNally, R. J., Bryant, R. A., & Ehlers, A. (2003). Does early psychological intervention promote recovery from posttraumatic stress? Psychological Science in the Public Interest, 4, 45-49

Nathan, P. E. (1998). Practice guidelines: Not yet ideal. American Psychologist, 53, 290-299. Beck, A.T., Wright, F.D., Newman, C.F., & Liese, B.S. (1993). Cognitive therapy of substance abuse. New York: Guilford Publications.  


Norcross, J. C. (1997). Emerging breakthroughs in psychotherapy integration: Three predictions and one fantasy. Psychotherapy 34, 86-90.


Robinson, L., Berman, J., & Neimeyer, R.  (1990). Psychotherapy for the treatment of depression:  A comprehensive review of controlled outcome research.  Psychological Bulletin, 108 30‑49.  


Sable, P. (1997). Disorders of adult attachment. Psychotherapy 34, 286-296.


Sue, D. & Sue, D. (2002): Counseling the culturally diverse: Theory and Practice 2nd Ed
New York: John Wiley and Sons.


XI. Web Pages and Journals:

A. Major journals relevant to this class may be found in the ULM Library and include


American Journal of Psychotherapy


American Psychologist


Archives of General Psychiatry


Behavioral Research and Therapy


Child and Family Behavior Therapy


Cognitive Therapy and Research


 
European Journal of Psychotherapy, Counseling, and Health


Group Psychotherapy, Psychodrama and Sociometry

Journal of Abnormal Psychology


Journal of Affective Disorders


Journal of Behavioral Therapy


Journal of Clinical Psychology


Journal of Cognitive Therapy


Journal of Consulting and Clinical Psychology


Journal of Family Therapy


Journal off Cognitive Psychotherapy


Professional Psychology: Theory, Research, and Practice


Psychiatry


Psychoanalytic Psychotherapy


Psychoanalytic Quarterly


Psychological Bulletin


Psychological Review


Psychopathology and Behavioral Assessment


Psychotherapy


Psychotherapy Bulletin


Psychotherapy: Theory, Research, Practice, Training


Schizophrenia Bulletin


Some of these journals are available in electronic form only. If you have any questions, please consult with the ULM Library  FAQ  


http://www.ulm.edu/library/faqex/FAQs.html

B. Websites relevant to this course are not as numerous as they were a few years ago. Some which have been helpful for students in similar courses are listed below:


 http://www.mentalhealth.com   (Mental Health Master Site)
http://www.sccu.edu/psychology/amoebaweb.html
http://www.psychwww.com (Psych Web Master Site)
http://www.webweaver.net/psych   (Cyber-Psych)
http://www.netpsych.com  (This is an “omnibus” web site with a variety of different links) 


If you find additional web sites that are helpful, please let the class know!


Schedule


		Class Session

		Topic

		Readings (CH)

		Films or video clips



		

		

		

		



		Add dates per semester

		Introduction

		

		



		

		

		1, 2

		



		

		Major theories in therapy

		

		



		

		

		3,4,5

		Beck



		

		Interpersonal and group therapies

		

		



		

		

		6,7, 8

		 Beck



		

		Family theories and interventions

		

		



		

		

		9. 10

		Wachtel



		

		Art therapy and therapeutic integration

		

		



		

		

		11

		Butz



		

		Cognitive-behavior theories and therapy for mood disorders

		

		



		

		

		12

		Gabbard



		

		Psychodynamic therapy for mood disorders

		

		



		

		

		13

		Wolpe



		

		Anxiety disorders  -Mid term released

		

		



		

		

		14

		



		

		Schizophrenia

		

		



		

		

		15, 20

		Wachtel



		

		Eating disorders and somatoform

		

		



		

		

		

		



		

		Mardi Gras

		

		



		

		Mardi Gras

		

		



		

		Mardi Gras

		

		



		

		

		

		



		

		Mid term due

		

		



		

		

		16

		



		

		Dissociative disorders and multiple personalities

		

		



		

		

		17, 18

		



		

		Sexual disorders

		

		



		

		

		19

		McCown



		

		Addictions

		

		(Video listed as McCown are



		

		

		21

		Videos of the instructor performing



		

		Cluster A personality disorders

		

		Therapy)



		

		

		22, 23, 34, 25

		



		

		Cluster B personality disorders

		

		



		

		

		26, 27, 28

		McCown



		

		Cluster C personality disorders

		

		



		

		

		29

		McCown



		

		Psychosocial therapies with children

		

		



		

		Learning and Behavior Disorders

		30

		McCown



		

		

		

		



		

		Teens

		

		



		

		

		31, 32, 33 

		



		

		Life cycle issues

		

		



		

		

		34

		



		

		Gender issues

		

		



		

		

		35

		McCown



		

		Sexual orientation issues

		

		



		

		

		36

		



		

		Theories of cross cultural 

		

		



		

		Spring Holiday

		

		



		

		

		

		



		

		Spring Holiday

		

		



		

		Spring Holiday

		

		



		

		Spring Holiday

		

		



		

		Spring Holiday

		

		



		

		Spring Holiday

		

		



		

		

		40. 41

		



		

		Ethical and legal issues

		

		



		

		Journal Reviews due

		42, 43

		



		

		Supervision, brief therapies

		

		



		

		

		

		



		

		

		37, 38, 39

		Lily Film 



		

		Research, Medications

		

		



		

		

		

		



		

		Presentations

		

		



		

		

		

		



		

		Presentations

		

		



		

		

		

		



		

		Presentations

		

		



		

		

		

		





Note: Dates for counseling role-plays will be announced as the semester progresses.


Psychology 571


Basic Psychotherapy


Rubric for Counseling Role-Play


Student: __________________________________                                                                                                       Spring  20____


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Counseling Role-Play 


(NASP Standards 2.1, 2.2, 2.4, 2.5, 2.7) 

		Evidence of excellent knowledge of counseling or therapy intervention procedures and appropriate counselor behavior. Interactions fluent. Counselor demeanor reflects comfort with process and feedback. 

		Evidence of good familiarity with counseling or therapy intervention procedures and appropriate counselor behavior. Counselor demeanor somewhat halting with interactions relatively fluent. Accepts feedback appropriately.

		Minimal evidence of counseling or therapy intervention procedures and appropriate counselor behavior. Somewhat resistant to feedback.



		Simulated Counseling Role-Play Documentation


(NASP Standards 2.1, 2.2, 2.4, 2.5, 2.7) 

		All relevant components (see below) present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see below) present with no more than 2 not adequately addressed or no more than 1 component missing and another not adequately addressed.

		At least 2 relevant components (see below) missing or, if all present, 3 or more not adequately addressed.





Grades with Rubric Points


A = 5 to 6 points     B = 4 points     C = 2 to 3 points     D = 1 point      F = 0 points


Numeric Grades Based Upon Criteria for Use in Determination of Course Grade


A = 90 to 100 %     B = 80 to 89%     C = 70 to 29%     D = 60 to 69%     F = 0 to 59%


Psychology 571


Basic Psychotherapy


Evaluation Criteria for Counseling Role-Play and Simulated Documentation


_____
Knowledge that client consent for counseling or therapy is needed (5 points)


_____
Confidentiality and limitations to this discussed (5 points)


_____
Targeted referral concern(s) or presenting problem(s) stated in behavioral terms (5 points)


_____
Selection of appropriate counseling or therapy intervention (5 points)


____
Selection and description of appropriate methods for progress and outcome evaluation, including at a minimum 


pre-post data (5 points)


_____
Description of plan for generalization of positive counseling outcomes to relevant environments (5 points)


_____
Brief written summary provided for each counseling session that dated and signed (5 points)


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change (5 points)


_____
Session summary contains statements indicating process and content of session (10 points)


_____
Description of how outcome decisions would be data-based (5 points)

_____
Evidence during role-play of familiarity with counseling intervention procedures (10 points)


_____
Evidence of appropriate counselor demeanor during role-play (10 points)


_____
Accepts performance feedback appropriately (5 points)


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with 1 exceeding expectations



Meets Expectations 
All relevant components present with no more than 2 not adequately addressed or no more than 1






component missing and another not adequately addressed.



Below Expectations
At least 2 relevant components (see below) missing or, if all present, 3 or more not adequately 






addressed.
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Syllabus: Psychology 571; Basic Psychotherapy


Psychology 588-A

Fall 2008

 

I.  Course Description

    
Topics in School Psychology. Historical/Legal/Procedural Issues. 3 cr. This course is designed to 



provide an overview of the History of School Psychology, legal and professional issues that 



impact the field, professional ethics, and observational strategies and experiences in the school 



psychology setting. 

II. Rationale 



     
The ULM Interactive Learning Model to Prepare Learning Facilitators provides the framework   

     
supporting the College of Education and Human Development professional programs. This                 
 course serves as a theoretical basis and practical application of school psychology concepts.   It is 



designed to provide candidates with knowledge that will prepare them for activities expected of 



them in the practice of school psychology.  

III. Course Objectives, Outcomes, and Standards

     
This course will provide students with the opportunity to observe school-aged children in various


school environments.  Also, students will gain knowledge regarding the history of School 



Psychology, major court cases and the effect they had on the field of School Psychology, as well



as observational strategies for data collection. (NASP Standards: 2.1, 2.6)

IV. Primary Empirical Base


The primary empirical base for this course is information related to the practice of school 


psychology in school settings.

V. Resources and Materials


The textbooks for this course are:


Reynolds, C.R., & Gutkin, T.B. (Eds.). (1999). The handbook of school psychology. (3rd ed.). 


New York: John Wiley and Sons.


Thomas, A., & Grimes, J. (Eds.) (2009). Best practices in school psychology - V. Bethesda, 
MD: NASP Publications. 

VI. Course Topics


The major topics to be considered are: history of school psychology, case law relative to the practice of school psychology, NASP guidelines for ethical and effective school psychology practice, behavioral observations strategies, assessing educational environments, and provision of school psychology services. (NASP Standards: 2.1, 2.6, 2.10)

VII. Instructional Methods and Activities


Methods and activities for instruction include:


A. Traditional experiences (e.g., 1. Lecture/Discussion, 2. Demonstration)


B. Clinical Experiences (e.g., 1. Student presentations)


C. Field-Based Experiences (e.g., 1. Field Experiences, 2. Case Studies)


D. Guest Speaker (School Resource Officer)

VIII. Assessment and Grade Assignment

A. 
Methods


1. Traditional assessment (e.g., knowledge tests/quizzes)


2. Performance assessment (e.g., student presentation, observations)

B. 
Grading Scale


360-400 pts = A, 320-359 pts = B, 280-319 pts = C, 240-279 pts = D, 0 - 239 pts = F.

C. 
Attendance is mandatory.  If for any reason you must miss class and you know, please let your instructor know so that arrangements can be made for class make-up work.

 

IX. Bibliography

The knowledge bases that support course content and procedures include:


A. Contemporary References


Cambron-McCabe, N., McCarthy, M., & Thomas, S. (2004). Public school law: Teachers( and 



student’s( rights. (5th ed.). New York: Pearson. 


Miller, L., & New bill, C. (1998). Section 504 in the classroom: How to design and implement



accommodation plans. Austin, TX: Pro-Ed, Inc.


Thomas, A., and Grimes, J. (Eds.). (2002). Best practices in school psychology - IV. Bethesda, 




MD: NASP Publications.


Thompson, P. (M.Ed.) (End’s.).  (2004). The school psychology licensure exam guide.  Lincoln, 




NE: universe


B. Classic References


Fennel, D., & Winhold, B. (1989). Counseling families: An introduction to marriage and family 




therapy. Denver, CO: Love Publishing Company.


Garn, S. (Ed.). (1997). Special education dictionary. LRP Publications: Horsham, PA.


Goldstein, A., Harootunian, B., & Conoley, J. (1994). Student aggression: Prevention, 



management, and replacement training. New York: Guilford Press.


Sattler, J. (1988). Assessment of children. (3rd ed.). San Diego: Jerome M. Sattler, Publisher Inc.


C. Key Journals


School Psychology Review


Journal of Psychoeducational Assessment

X. Course Schedule and Policies

     
A. Tentative Course Schedule


Instructor: Pamela Smith
Office: 321 Strauss Hall



Phone:  388-3747 (work); 342-8340 (home)


Office Hours: TBA 

 

TENTATIVE COURSE SCHEDULE

Classes are every Monday, except scheduled off days.  Class topics will be given in advance.  Guest speakers are to be scheduled.  You will be given ample time for completion of every class assignment.

 


August 18, 2008

Fall classes begin-class overview

 


August 25   

Lecture-Notes (History of school Psychology, Court Cases)

 


September 8

History, Behavioral Assessment - Handbook-Chapters 1, 14

 


September 15 & 22
Legal Issues - Handbook-Chapters 41, 42

 


September 29, October 6
Working with Teams - Handbook-Chapter 38

   


October 13

Observation and Functional Assessment – BP-V Chapters 18-19 

 

October 20, 27
Crises Intervention and Manifestation Determinations  - BP-V Chapters 47- 50 


 

November 3

Discipline and Problem-Solving Teams - BP-V Chapters 88, 102 





 

November 10, 17

Professional Ethics and School Law -  BP-V Chapters 120, 121, 122

  

November 24

NASP position statements (Appendices) Prepare for the final!!!

 

December 1

Fall final exam

 

    B. Class Policies


1. Regular attendance is expected.


2. No make-up quizzes will be allowed, so make every effort to attend class each week.


3. All students must have 10 hours of observations by November 17, 2008. Two hours must be at 



 an elementary school. Two hours must be at a junior high school. Two hours must be at a high 


school. One hour must be at each of the following settings: self-contained classroom, Alternative 


School, and Autistic classroom.  The remaining one hour can be completed in a location  


consistent with your interests. 


4. Observation summaries must be typed and clearly written.


5. Points will be earned by successful completion of a final comprehensive examination (200 
 


 points), pop quizzes (100 points total), and 10 observation *summary reports (100  points), for a 


total of 400 possible points. 


Observational Summary Reports Must Contain Information Regarding:


1. Observational strategy used

(1 point – present/absent)


2. Classroom type/student observed 
(1 point – present/absent)


3. Data/Information collected

(3 points – detailed [3], adequate [2], minimal [1])


4. Analysis of data/student performance
(3 points – detailed/accurate [3], 


       adequate/accurate [2], minimal or inaccurate [1])


5. Conclusions/Recommendations
(2 points – detailed/accurate [2], detailed/not accurate 







       or minimal details/accurate [1])


Syllabus: Psychology 588-A; Historical/Legal/Procedural Issues


Psychology 588-B


Spring


I. Course Description


Topics in school psychology: Consultation/Diagnosis/Interventions (3cr.).  This course is designed to provide candidates with knowledge and experiences necessary to employ consultation and collaboration procedures to effectively develop, monitor, and evaluate interventions in home and school settings.


II. Rationale


The ULM Interactive Learning Model is used to prepare Learning Facilitators and provides the framework supporting the College of Education and Human Development professional programs.  This course serves as a practical application of school psychology concepts in the school setting.  It prepares candidates for activities that will be expected of them when they complete the program and begin the practice of school psychology.


III. Course Objective, Outcomes, and Standards


This course will provide intensive training in informal diagnostic/measurement procedures.  It also is designed to instruct candidates in proper consultation procedures, intervention development, monitoring, data analysis and evaluation procedures, and development of recommendations to help assist in increasing school performance of school-aged populations through home and school collaborations. (NASP Standards: 2.1, 2.2, 2.3, 2.8, 4.3)

IV. Primary Empirical Base


The primary empirical base for this course is information related to the practice of school psychology in school settings.


V. Resources and Materials



The textbooks for this course are:



Thomas, A., & Grimes, J. (Eds.). (2009). Best practices in school psychology –V. 


Bethesda, MD: NASP Publications.



Wright, Jim. Curriculum Based Measurement Manual.


VI. Course Topics


The major topics to be considered are: consultation and collaboration, curriculum based measurement, RTI, formal vs. informal evaluation procedures, data-based decision making, intervention development and management, and ethical professional practices. (NASP Standards: 2.1, 2.2, 2.3, 2.8, 2.10)

VII. Instructional Methods and Activities



Methods and activities for instruction include:

A. Traditional experiences (e.g. 1. Lecture/Discussion, 2. Demonstration, 3. Guest Speaker)


B. Field-Based Experiences (e.g. 1. Field Experiences, 2. Intervention Case Studies)


VIII. Assessment and Grade Assignment


A. Methods


1. Traditional assessment (e.g. knowledge tests)


2. Performance assessment (e.g. implementation and evaluation of intervention)


B. Grading Scale


450-500 pts = A, 400-449 pts = B, 350-399 pts = C, 300-349 pts = D, 



0-299 pts = F


IX. Bibliography



The knowledge bases that support the course content and procedures include:


A. Contemporary References


Cambron-McCabe, N., McCarthy, M., & Thomas, S. (2004). Public school law: 
Teachers’ and Students’ rights. (5th ed.). New York: Pearson.


Goldstein, A. (1999). The prepare curriculum (rev. ed.). Champaign, IL: Research 
Press.


Miller, L., & Newbill, C. (1998). Section 504 in the classroom: How to design and 
implement accommodation plans. Austin, TX: Pro-Ed, Inc.


Thomas, A., & Grimes, J. (Eds.). (2002). Best practices in school psychology – IV. 
Bethesda, MD: NASP Publications.


B. Classic References



Fenell, D., & Weinhold, B. (1998). Counseling families: An introduction to 


marriage and family therapy. Denver, CO: Love Publishing Company.



Gorn, S. (Ed.). (1997). Special education dictionary. Horsham, PA: LRP 



Publications.



Goldstein, A., Harootunian, B., & Conoley, J. (1994). Student aggression: 



Prevention, management, and replacement training. New York: Guilford 


Press.



Sattler, J. (1988). Assessment of children (3rd ed.). San Diego: Jerome M. Sattler, 


Publisher Inc.


C. Key Journals



School Psychology Review



Journal of Psychoeducational Assessment


X. Course Schedule and Policies


A. Tentative Course Schedule (see Attached)


B. Students will have 5 knowledge exams covering reading assignments (4 unit exams [50 points each] and a comprehensive final [100 points]) totaling 300 points. 


C. Students also are required to develop, implement, and evaluate a data-driven intervention for 1 student or class.  Students must provide a written summary of the intervention case with all data used to develop, implement, and evaluate the case attached. Students must also submit a summary which depicts an alternate plan by which their intervention could effectively be implemented via consultation/collaboration with parents or teachers.  (200 points).  Intervention evaluation rubric attached.


Instructor: Pamela Smith       Office: 321 Strauss Hall


Phone: 388-3747, ext 3044 (work); 387-2932, ext 3004 (work); 323-9563 (home)


Office Hours: TBA


TENTATIVE COURSE SCHEDULE


Meeting 1

Introduction, safety, class policies


Meetings 2, 3

Consultation and Collaboration – BP-V – Chapters 57, 102, 104, 105


Meetings 4, 5, 6
Performance-/Curriculum-Based Assessment – BP-V - Chapters 9, 5, 14, 





16, 22, 23, 24, 25, 65; Handbook, Ch. 15 


Meeting 7, 8, 9, 10
Intervention/Prevention – BP-V - Chapters 10, 11, 12, 41, 64, 80, 83, 88, 





90, 91; Handbook, Ch. 30 (NASP Standard 2.7)

Meeting 11, 12, 13
Behavior Analysis/Progress Monitoring – BP-V – Chapters 32, 34, 44, 





135, 136, 138; Handbook: Ch. 24   


Meeting 14

Multicultural concerns, disproportionality, overrepresentation of students





in various areas/crisis (NASP Standard 2.5, 2.10)

(Intervention Case Studies Due)


Meeting 15

Comprehensive Final Examination

Intervention Case Study Evaluation Tool (2009)


(NASP Standards: 2.1, 2.2, 2.3, 2.4, 2.5, 2.8, 4.3)

_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges (10 points)


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences 


(10 points) 


_____
Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined 


(10 points) 


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted (10 points)

_____
Results of above assessments analyzed and hypotheses for etiology of problems developed (10 points)

_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern (10 points)


_____
Description of intervention provided (10 points)


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described (10 points)


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described (10 points)

_____
Assessment of treatment integrity described, implemented. (10 points)


_____
Plans for generalization of new skills or behaviors across tasks or settings described (10 points)


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases (10 points)

_____
Effective use of technology in presentation of intervention summary and data graphing (10 points)


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based (10 points)


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings (10 points)


_____
Modifications, if any, and rationale for such action described. (This may not be applicable and would not be



included in determination of components met) 


Alternate Implementation Plan (Consultation/Collaboration) 

_____
Addresses necessary consultative/collaborative activities (e.g., problem identification, plan development, plan 


implementation, progress monitoring and checking in, plan evaluation, plan modification; 30 points)

_____
Demonstrates knowledge of alternate strategies necessary for successful plan implementation by consultee. (20 points)

Syllabus: Psychology 588-B; Consultation/Diagnosis/Interventions


Psychology 591


Practicum in School Psychology 


I. 
Course Description:  PSYC 591 - Practicum in Psychology. 1-6 cr. Maximum, 6 cr. Supervised experience in various fields of psychology.  Prerequisite: Approval of Department Head


II. 
Rationale:  The ULM Interactive Learning Model to Prepare Learning Facilitators provides the framework supporting the College of education professional programs.  This Field Experience bridges the student’s formal educational experiences with limited practical application prior to initial entry into the profession.  Close supervision on-site as well as by university personnel insures that the student experiences a broad range of activities consistent with prior training and orientation. 


III.  Course Objective, Outcomes and Standards


		Objective

This course is designed to enable students to:

		Conceptual


Framework


KSD

		Assessment


(Referenced to VIII)

		Speciality


Standards


NASP

		NCATE


Standards

		Mastery


Level



		1. 
Design remediation and intervention strategies appropriate for diverse clients in a variety of settings.

		K3, K5, K6,


S3, S5, S6,


D3, D5, D6

		A.1

		2.3, 2.4, 2.5,


2.7, 2.11

		IA

		I



		2. 
Demonstrate knowledge of evaluation and consultation skills in the performance of professional responsibilities demonstrating knowledge of and sensitivity to diversity.

		K1, K6, S1,


S6, D1, D6

		A.1

		2.2, 2.5, 2.8, 2.10

		IIC, VA

		I



		3. 
Demonstrate knowledge of data integration skills and communication of results to appropriate individuals displaying knowledge of and sensitivity to diversity.

		K1, K4, K6,


S1, S4, S6,


D1, D2, D4,


D6

		A.1

		2.1, 2.5, 2.9, 2.10, 2.11

		IIID, VB

		I



		4. 
Identify, observe, and experience the various roles of the school psychologist.

		K, S, D

		A.1

		2.1 - 2.11

		1, 2, 3, 4, 5

		I



		5. 
Develop in-depth knowledge regarding a particular component of the school psychologist’s responsibilities.

		K, S, D

		A.1

		2.1 - 2.11

		1, 2, 3, 4, 5




		I



		6. 
Explore the field of school psychology and assess your skills for a viable career.

		K, S, D

		A.1

		2.1 - 2.11

		1, 2, 3, 4, 5

		I



		7. 
Develop knowledge of current trends relevant to the field.

		K, S, D

		A.1

		2.1 - 2.11

		1, 2, 3, 4, 5

		I





IV. Primary Empirical Base:  The primary empirical base for this course is the wealth of information that has accumulated relative to the theory and practice of school or clinical psychology.


V.

Resources and Materials: 


The textbook adopted for this course is:




Vernon, Ann (2004). Counseling Children and Adolescents (3rd ed.). Denver, CO: Love Publishing Company.


Other major resources include:




Pupil Appraisal Handbook - Bulletin 1508 (2000/2004). Louisiana Department of Education

Students are encouraged to employ books and journals listed in the bibliography to assist in completion of work assignments and remain abreast of current trends in treatment.  Students also must acquaint themselves with the administration and scoring manuals for unfamiliar tests that they encounter in the field. 

VI. 
Course Topics:  The major topics to be considered are dictated by guidelines for the school psychology program in which the student is enrolled, stated interests and capabilities of the student, and the setting in which the student is placed.  Several topics will be addressed specifically; however, some flexibility will be maintained consistent with the nature of field experience so that topics beyond the scope of those specified can be discussed as the need arises.


VII. 
Instructional Methods and Activities:  Methods and activities for instruction include:


A. Field-based Experiences (i.e., 1. Practica in school setting; 2. Completion of assessment/intervention





 activities in school setting; 3. Portfolio and log of activities)


B. Traditional Experiences (e.g., 1. Lecture/Discussion; 2. Media Presentations; 3. Internet communications)


C. Clinical Experiences (e.g., 1. Cooperative Group Assignments; 2. Student Oral/Media Presentations; 3. Peer




  reviews/case staffings)


D.

 Required activities for practicum students each semester are as follows:






1. Collaborative development of a Practicum Plan which outlines which activities will be completed during each semester 







    of enrollment in the course (see attached plan).

2. Record all course-related activities on the activity log and submit completed logs to course instructor monthly.


3. Administer and submit copes of results from at least 2 IQ tests not previously administered by the student during


    university coursework (e.g., nonverbal tests, brief IQ tests).


4. Administer and submit copes of results from at least 2 achievement tests not previously administered by the student


    during university coursework.


5. Provide evidence of participation (not necessarily as case coordinator during the first semester of practicum) in the


     following evaluation activities:


a. Initial evaluation


b. Reevaluation


c. Gifted Evaluation


d. CBA


e. Low incidence handicapping conditions


6. Provide evidence of participation on the following general activities:


a. School Building Level Committee Meeting


b. Teacher interview


c. Student interview


d. Classroom observation


e. Parent interview


f. Case staffing


g. IEP meeting









h. Provision of pre-referral support services








i.  Development and implementation of academic and/or behavioral intervention









j.  Consultation case








 7. During the second semester of practicum, students should provide evidence of case coordination relative to the activities








      listed in numbers 4 and 5 above.








 8. Completion of a minimum of 120 hours in each of the fall and spring semesters for an annual total of 240 hours is required








      for successful completion of practicum. 


VIII. Assessment and Grade Assignment:

A. 
Methods:




1. Traditional Assessment (i.e., knowledge tests)




2. Performance Assessment (e.g., a. observed practice; b. activity logs; c. supervisor evaluations of performance;





  d. portfolio assessment; e. practicum hours)


B. 

Grading Scale:
90%+ = A,  80%+ = B, 70%+ = C,  60%+ = D, Below 60% = F


IX. 
Bibliography:  The knowledge bases that support course content and procedures are extensive and relevant resources will be determined by the instructor each semester.


A. 
Contemporary References: 



 GOTOBUTTON BM_1_ www.nasponline.org

 GOTOBUTTON BM_2_ 
www.schoolpsychology.net

 GOTOBUTTON BM_3_ www.interventioncentral.org;

 GOTOBUTTON BM_5_ www.louisianapass.org;

 GOTOBUTTON BM_6_ www.disciplinehelp.com

 GOTOBUTTON BM_7_ 

B. 
Key Professional Journals:



Journal of Clinical and Consulting Psychology



Journal of School Psychology



School Psychology Quarterly



Journal of Psychoeducational Assessment



School Psychology Review


Course topics include, but are not limited to, the following:




  1. Brief history of special education and school psychology




  2. IDEA and Section 504




  3. Louisiana Bulletin 1508




  4. Service Provision (Pre-referral activities, Support Services, Related services, Counseling, Evaluations, Consultations)




  5. Individualized Education Programs




  6. Consultation and Interdisciplinary Collaboration




  7. Best Practices and Assessment Requirements for Exceptionalities




  8. Confidentiality (FERPOA/HIPPA)




  9. Clinical vs School Therapy and School-Based Counseling Techniques




10. Threat Assessment and Crisis Management




11. Cultural and Environmental Differences




12. Disproportionality






13. Professional Certification and Supervision Requirements (NASP and Louisiana)

X. 
Course Schedule and Policies: 


A. 
Course Outline and Tentative Schedule – Students enrolled in this course will be required to complete a minimum of 120 clinical hours per semester in the field setting.  Dates, schedule, and specific assignments will be determined by mutual agreement of the student, site supervisor, and university supervisor. 




This course follows the guidelines, dates, and exam schedule from the “Schedule of Classes” published each semester by the university.  We will meet on the scheduled night (exclusive of university holidays) for the assigned number of weeks.


B. 
Signature  Piece – Students in Psychology 591 (Practicum in Psychology) will be required to complete and submit an extensive portfolio of activities for each semester.  (See attached assessment rubric.)



C. 
Technology Component – Technology use in the PSYC 591 course involves online exploration of topics, use of computerized scoring of test results, and use of word processing for required reports.


D. 
Policies – The Memorandum of Agreement established between ULM and each practicum site specifies required policies and activities.


1. 
 Testing:  There may be a mid-term in addition to the final examination.  The final exam will be comprehensive and required of all students!  All tests will be composed of short answer and discussion questions.  Each test will cover lecture, handouts, and the assigned reading in the texts.  As previously stated, you also will be graded on your progress toward practicum goals (see attachments). 


2.

Attendance:  Regular attendance is encouraged and expected!  The class roll will be taken at the beginning of each session and you are expected to remain present the entire class session.  Reporting of absences will be in accordance with University regulations.  Course credit may be denied for excessive absences (10% of class sessions/1.5 evenings).


3.

Standards of Conduct: Due to the nature of this course a sincere desire to learn and appropriate classroom behavior is expected!  Any student caught cheating, being dishonest, or demonstrating unethical behavior will receive an F in the course.  I will also recommend dismissal of that student from the University.  Out of courtesy to others, cell phones should be turned “off” or to a “silent” mode during classroom activities.  Emergency use of such devices must be cleared with the instructor in advance.


4.

Special Assistance:  If you encounter trouble understanding the lecture or text material, please ask for assistance.  I will attempt to arrange a time that we can meet to address your concerns.  Read/study your notes and text prior to requesting assistance.  DO NOT WAIT UNTIL TEST TIME !!


5. 
 Safety:  Safety of ULM students, employees, and visitors is an important consideration.  A copy of the ULM comprehensive safety manual is available in the department office, as well as at other campus locations.  This class will be conducted in accordance with university safety requirements.  Periodically during the semester, we will review safety procedures.  If you require assistance during potential evacuations of the building, please notify me during the first few days of class.  (See attached Classroom Emergency Plan/Assistance to Physically Disabled Policy.)



E.

Instructor: Carl Ray Owens, NCSP; Campus Office: Strauss (371/372) Phone: 342-1350



Psychology Department: Strauss 314; phone: 342-1330



Bastrop Office: Psychological and Intervention Services; phone: 283-1600;



Campus Office Hours: Before or after class or by appointment


Psychology 591


Practicum in School Psychology


PORTFOLIO ASSESSMENT RUBRIC

Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements (e.g., see below).


__summary results of counseling


__summary results of a consultation


     participation


__participation in manifest determination


      review


__functional behavioral assessment


__professional development/self-study


     activities



		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__pre-referral academic intervention


__pre-referral behavior intervention


__summary results of RTI participation


__functional behavioral assessment


__participation in case staffing


__participation in IEP meeting



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) present with no more than 2 less than adequately addressed or at least 1 component is missing and 1 or 2 less than adequately address.




		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing. 

		NA

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.






POINTS FOR RUBRIC  
                     26 – 27 (Exceeds Expectations)                21 – 25 (Meets Expectations)          0 – 20 (Below Expectations; Unsatisfactory)


Conversion for Use in Determining Course Average


A = 90 – 95%     B = 80 – 89%     C = 70 – 79%     D = 60 – 69%     F = 0 to 59%


Assisting in (co-facilitation) of counseling intervention additional activity practicum student may have opportunity in which to engage. Rubric and evaluation for criteria for assisting in counseling intervention follows as separate attachment.


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Evaluation


Reports prepared by practicum students are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____
Evidence of data-based interventions implemented and evaluated in academic areas of concern 


_____
Assessment data analyzed accurately


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability (or diagnosis) supported by analysis of evaluation data and information 


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance and participation at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and 1 or 2 less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


The practicum student will assist in the following during the 1st semester and act as case coordinator demonstrating responsibility for the following during the 2nd semester.  Documentation should reflect intervention for an academic deficit or a behavioral concern during the 1st semester and for both during the 2nd semester.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that focus of intervention behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline and intervention phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation Participation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations for 


either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Rubric for Summary of Co-Faciliation of Counseling


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Assist in counseling evaluation reflects relevance for counseling intervention


_____
Assist in teacher interview and needs assessment conducted to identify relevant school background and current


concern(s) or presenting problem(s) as well as student strengths and challenges


_____
Assist in parent/guardian interview and needs assessment conducted to identify relevant background and


concern(s) as well as student strengths and challenges and evidence interview reflected intern knowledge of and


sensitivity to diversity and cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of participation in student interview relative to insight into presenting problem and identification of


appropriate guidelines for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Assist in selection of appropriate counseling intervention selected for referral concern(s)


_____
Assist in development of goals and objectives stated in behavioral terms


_____
Assist in selection and description of appropriate methods for progress and outcome evaluation, including at a


minimum pre-post data


_____
Assist in planning for and describing generalization of positive counseling outcomes to classroom


and other school settings


_____
Participation in number of sessions approved by practicum supervisor


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Assist in outcome decisions (i.e., continue, modify, terminate) that are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Site supervisor ratings showing practicum student as co-counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria for Rubric:


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Counseling Co-Facilitation Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.7 

		All relevant components  present and adequately addressed with at least 1 exceeding expectations.

		All relevant components present with no more than 2 not adequately addressed or at least 1 component missing and another not adequately addressed.

		At least 2 relevant components  missing or, if all present, 3 or more not adequately addressed.








ACCURACY AND EVIDENCE OF POSITIVE IMPACT

(NASP Standard 4.3)

Criteria for Evaluations

_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with



_____
Appropriate (data-based & accurate) assessment decisions.



_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral)


Practicum Plan


University of Louisiana at Monroe (ULM) School Psychology Program


Practicum Student:  


Practicum Site:  


Practicum Field Supervisor:  


Practicum Program Director:


ULM Practicum Instructor:  Ray Owens, S.S.P, NCSP


ULM Training Program Director:  Veronica E. Lewis, Ph.D., NCSP


Method of Evaluation:  Evaluation of performance relative to objectives for the standards represented below will be conducted using the ULM Practicum Portfolio Rubric and other forms of support that may be offered by the field supervisor or requested by the ULM practicum studentship instructor of record.


Data-Based Decision-Making and Accountability (Standard 2.1)



School psychologists have knowledge of varied models and methods of assessment that yield information useful in identifying strengths and needs, in understanding problems, and in measuring progress and accomplishments. School psychologists use such models and methods as part of a systematic process to collect data and other information, translate assessment results into empirically-based decisions about service delivery, and evaluate the outcomes of services. Data-based decision making permeates every aspect of professional practice.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will use multimodal assessment procedures to systematically collect information (e.g., student characteristics, classroom environments) for the appropriate identification of strengths and challenges relevant to referral concerns.


· The practicum student will use data from a variety of sources to make informed decisions for appropriate service delivery.


· The practicum student will use multimodal assessment procedures to systematically collect information and analyze that information to make informed decisions for disability determination.


· The practicum student will select and use appropriate data-collection procedures to systematically measure outcomes of interventions (e.g., academic, behavioral, counseling).


· The practicum student will participate in various aspects (e.g., data collection, intervention implementation, outcome analysis and recommendations) of Response to Intervention (RTI).


· The practicum student will participate in the conduct of interventions and diagnostic evaluations with students representing a wide variety of learning and behavior problems.


· The practicum student will analyze and present data-based outcomes of interventions and evaluations in a manner that is thorough, yet concise and communicated using language that is professional, but understandable, to the intended reader(s).


· The practicum student will analyze and present data-based outcomes of evaluations in a manner that clearly links assessment to intervention.


· The practicum student will expand skills in the administration, scoring, and interpretation of formal and informal diagnostic assessment instruments.  


Consultation and Collaboration (Standard 2.2)



School psychologists have knowledge of behavioral, mental health, collaborative, and/or other consultation models and methods and of their application to particular situations. School psychologists collaborate effectively with others in planning and decision-making processes at the individual, group, and system levels.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will use effective communication techniques to consult and collaborate with pupil appraisal personnel, individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The practicum student will use effective communication techniques to consult and collaborate with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The practicum student will use effective communication techniques to consult and collaborate with special education personnel, individually or in groups, to facilitate problem solving and decision-making regarding concerns associated with special education programming.


· The practicum student will use effective communication techniques to consult and collaborate with parents to facilitate appropriate problem solving and decision-making.


· The practicum student will use effective communication techniques to consult and collaborate with professionals in agencies outside the school setting, when appropriate, to facilitate problem solving and decision-making relative to a specific student.


· The practicum student will participate in multi-disciplinary team meetings.


· The practicum student will attend, when available, in-service meetings promoting collaborative relationships among professional disciplines represented in schools.


· The practicum student will use demonstrate cross-cultural knowledge and sensitivity to effectively collaborate with individuals of diverse backgrounds.


Effective Instruction and Development of Cognitive/Academic Skills (Standard 2.3)


School psychologists have knowledge of human learning processes, techniques to assess these processes, and direct and indirect services applicable to the development of cognitive and academic skills. School psychologists, in collaboration with others, develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, instructional interventions and consultation.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will apply knowledge of learning theories to assist in the development of effective instructional strategies that will facilitate learning for students with a wide variety of cognitive and academic difficulties (e.g., mental disability, learning disability, autism).


· The practicum student may assist, if indicated, other pupil appraisal and school personnel in the development of effective instructional strategies that will facilitate learning for all students, recognizing and accommodating differences in learning and diversity.


· The practicum student will continue with course work and attend, as available, professional in-services and workshops to enhance knowledge regarding effective instruction and interventions/strategies to develop cognitive and academic skills.


Socialization and Development of Life Skills (Standard 2.4)


School psychologists have knowledge of human developmental processes, techniques to assess these processes, and direct and indirect services applicable to the development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others, develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, consultation, behavioral assessment/intervention, and counseling.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will apply knowledge of child and adolescent development during consultation and collaboration with relevant others (e.g., teachers, parents, counselors) to assist in the determination of appropriate strategies for enhancement of social skills and pro-social behavior.


· The practicum student will demonstrate knowledge of and sensitivity to student diversity.


· The practicum student will assist in the intervention, directly or indirectly, with students representing a wide range of characteristics (e.g., age levels, gender, ethnicity, disabilities) and needs (e.g., behavioral, affective, adaptive, social).


· The practicum student will enhance their knowledge regarding selection and implementation of appropriate strategies/interventions to promote pro-social skills and adaptive skills and behavior.


· The practicum student will assist in the collaboration with relevant others (e.g., teachers, parents) to help them to promote pro-social and adaptive skills and behavior.


· The practicum student will enhance their knowledge regarding selection and implementation of appropriate strategies/interventions to promote emotional well-being.


· The practicum student will assist in the collaboration with relevant others (e.g., teachers, parents) to help them to promote emotional well-being.


· The practicum student will continue with course work and attend, when available, professional in-service and workshops to enhance knowledge and skills relative to intervening with students with behavioral, affective, adaptive, and social needs.


Student Diversity in Development and Learning (Standard 2.5)


School psychologists have knowledge of individual differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in development and learning. School psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement strategies selected and/or adapted based on individual characteristics, strengths, and needs.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners when assisting in the selection, development, and implementation of strategies to enhance learning and/or social, emotional, or behavioral outcomes.


· The practicum student will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners and family backgrounds when assisting in collaboration with parents and teachers.


· The practicum student, when assisting in the development of interventions for learning and social/behavioral outcomes, will apply knowledge of potential biological, social, cultural, ethnic, experiential, socioeconomic, gender, and linguistic influences on development and learning.


· The practicum student will attend professional in-service and workshops, when available, to enhance knowledge of cross-cultural competence.


School and Systems Organization, Policy Development, and Climate (Standard 2.6)


School psychologists have knowledge of general education, special education, and other educational and related services. They understand schools and other settings as systems. School psychologists work with individuals and groups to facilitate policies and practices that create and maintain safe, supportive, and effective learning environments for children and others.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will become familiar with district policies regarding policies and procedures for safe and supportive learning environments.


· The practicum student will become familiar with district policies regarding the collaborative relationship between general education, special education, and pupil appraisal.


· The practicum student will maintain knowledge about federal and state guidelines governing special education.


· The practicum student will apply Best Practices promoted by NASP.


· The practicum student will apply professional practices and ethical standards advocated by NASP.


Prevention, Crisis Intervention, and Mental Health (Standard 2.7)


School psychologists have knowledge of human development and psychopathology and of associated biological, cultural, and social influences on human behavior. School psychologists provide or contribute to prevention and intervention programs that promote the mental health and physical well-being of students.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will review and become knowledgeable about parish procedures for crisis management (e.g., prevention, intervention, post-response, regional mental health services for outside referral when needed).


· The practicum student will become knowledgeable of and pursue activities to enhance skills for responding to children and youth in crisis with particular focus on recognizing and responding to diversity in the needs of individual students as well as the social (school) climate in which a crisis response may occur.


Home/School/Community Collaboration (Standard 2.8)


School psychologists have knowledge of family systems, including family strengths and influences on student development, learning, and behavior, and of methods to involve families in education and service delivery. School psychologists work effectively with families, educators, and others in the community to promote and provide comprehensive services to children and families.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will use effective communication techniques during consultation and collaboration with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to assist in appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The practicum student will be familiar with regional resources (e.g., mental health, academic tutorial) for outside referral as needed to support family efforts to promote student development, learning, and behavior.


· The practicum student will promote family involvement in intervention and service delivery.


· The practicum student will promote active involvement of families in informal (e.g., consultation) and formal (e.g., SBCL, IEP) meetings.


Research and Program Evaluation (Standard 2.9)


School psychologists have knowledge of research, statistics, and evaluation methods. School psychologists evaluate research, translate research into practice, and understand research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for improvement of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will assist in the conduct of a literature review to enhance the knowledge base of the practicum student or other relevant school personnel regarding a school-related issue (e.g., educational implications of an infrequently occurring disability, empirically-validated interventions for atypical or highly significant behaviors; current information on dealing with school-wide problems).


· The practicum student will use appropriate data collection procedures for monitoring intervention effectiveness.


· The practicum student will engage in self-study on a topic or topics of personal interest to support the practicum student’s development relative to the practice of school psychology.


School Psychology Practice and Development (Standard 2.10)


School psychologists have knowledge of the history and foundations of their profession; of various service models and methods; of public policy development applicable to services to children and families; and of ethical, professional, and legal standards. School psychologists practice in ways that are consistent with applicable standards, are involved in their profession, and have the knowledge and skills needed to acquire career-long professional development.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:

· The practicum student will become knowledgeable about and, when available, attend in-service presentations regarding federal (e.g., IDEA 2004) and state (e.g., Bulletin 1508) guidelines or laws governing the practicum student’s professional practice.


· The practicum student will attend, when available, in-service presentations on topics related to diversity (e.g., cross-cultural competence, disproportionality, disability determination or intervention).


· The practicum student will use the current Best Practices in School Psychology and other relevant resources to guide the practicum student’s applied practice.


· The practicum student will adhere to ethical and legal guidelines in the practicum student’s applied practice.


· The practicum student will attend and participate in district staff meetings.


· The practicum student is encouraged, when appropriate, to attend the annual meeting of the state psychological association.


Information Technology (Standard 2.11)


School psychologists have knowledge of information sources and technology relevant to their work. School psychologists access, evaluate, and utilize information sources and technology in ways that safeguard or enhance the quality of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities conducted under the direction and guidance of the field-based practicum supervisor:


· The practicum student will maintain ethical practice when administering and/or scoring tests with computer software.


· The practicum student will utilize computer resources (e.g., email, internet searches) in a professionally responsible and ethical manner.


· The practicum student will ensure confidentiality of content when using computer or other technology in the conduct of the practicum student’s practice.


· The practicum student will maximize use of available computer technology in the conduct of the practicum student’s work (e.g., word processing, EXCEL spreadsheets).


Professional Dispositions


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:

· The practicum student will display a positive work attitude and accept and respond to feedback from mentors and supervisors appropriately.


· The practicum student will evidence good work productivity.


· The practicum student will be dependable.


· The practicum student will accept new challenges and show appropriate initiative.


· The practicum student will become familiar with parish and state guides for timelines and will finalize practicum assignments within those guidelines or as requested by site supervisors.


· The practicum student will present a positive image and display good communication skills concomitant with respect for diversity to work collaboratively with others.


Positive Impact on Students (Standard 4.3)


Documentated data-based evidence will be provided demonstrating the practicum student engaged in goals and activities associated with this plan in such a manner that


· Students are positively impacted through participation of the practicum student in the evaluation process relative to academic challenges.


· Students are positively impacted through participation of the practicum student in the evaluation process relative to social/emotional/behavioral challenges.


· Students are positively impacted through participation of the practicum student in the intervention process relative to academic challenges.


· Students are positively impacted through participation of the practicum student in the intervention process relative to social/emotional/behavioral challenges.


· Students are positively impacted through participation of the practicum student (i.e., co-facilitation) in effective counseling.


· Students are positively impacted through contributions of the practicum student which foster effective consultation and collaboration among collaborators.
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Psychology 592


Internship in School Psychology 

I.  Course Description  


PSYC 592: Internship in Psychological Services. 3-6 cr. Maximum, 12 cr. Students are placed in approved


institutional settings where they work full time. Prerequisite: Approval of Department Head. 


II.  Rationale  


The ULM Interactive Learning Model to Prepare Learning Facilitators provides the framework supporting the College of education professional programs.  This Field Experience culminates the student’s formal educational experiences prior to initial entry into the profession.  Close supervision on-site as well as by university personnel insures that the student experiences a broad range of activities consistent with prior training and orientation. 


III. Course Objective, Outcomes and Standards 


		Objective


This course is designed to enable students to:


		Conceptual Framework KSD

		Assessment


(referenced to VIII)

		LCET

		Specialty Standards


NASP

		NCATE/ State Standards

		Mastery Level



		1. Refine professional skills


    involved in service provision


    for a specific area of


    psychology in field-based 


    settings.

		K6, S6, D6

		A.1

		 IA 


IIC IVB

		2.1, 2.6, 2.7, 2.8, 2.9, 2.10

		1.5               A.1


3                  A.2

		M



		2. Engage in the full-time


    activities of a specific 


    discipline of psychology with


     maximum assistance from site


    and university personnel.

		K6, S6, D6

		A.1

		 IA 


IIC VB

		2.2, 2.11

		1.5               A.2


3                  A.5

		M



		3. Coordinate theoretical


     learning with practical


     implementation and


     experiences involving diverse


     clients and colleagues.

		K2, K5, K6, S2, S5, S6, D2, D5, D6

		A.1

		 IA


 IIC 


IIID


VB

		2.3, 2.4, 2.5, 2.8

		1.5               A.6


1.8               A.7


3                  B.2


4

		M



		4. Demonstrate knowledge of


    and sensitivity to diversity in


    the various aspects of applied


    practice of school psychology

		

		A.1

		

		2.5

		

		M





IV.  Primary Empirical Base




The primary empirical base for this course is the wealth of information that has accumulated


relative to the theory and practice of psychology. 


V.  Resources and Materials


There is no official text required for this course.  Students must obtain and adhere to the standards for the provision of psychological services in a setting appropriate to their school psychology internships as required by the state in which they complete the internship activity.  Students are encouraged to employ books and journals listed in the bibliography to assist in completion of work assignments and to remain abreast of current trends in treatment.  Students must be familiar with and adhere to the policies and procedures in the organization within which they work.  Students also must acquaint themselves with the administration and scoring manuals for unfamiliar tests that they encounter in the field.


VI.  Course Topics:  


The major topics to be considered are dictated by guidelines for the school psychology program, stated interests and capabilities of the student, requirements of the setting in which the student is placed with attention to the plan of activities developed collaboratively between the university faculty supervisor, site-based supervisor, and intern.


VII.  Instructional Methods and Activities: 


Methods and activities for instruction include:



A. Field-based Experiences (e.g., Internships, Community Resource Use, Portfolio)


VIII.  Assessment and Grade Assignment 






A. Methods:  




1. Performance Assessment (e.g., site-supervisor evaluations of performance, observed practice, activity




     logs, portfolio assessment)


B. Grading Scale:



1. Evaluation of performance will be conducted in Likert fashion reflecting three levels of



    performance competence (i.e., Exceeds Expectations, Meets Expectations, Below Expectations)


IX.  Bibliography

The knowledge bases that support course content and procedures vary depending on the specific


 area of psychology associated with the student’s internship.


X.  Course Schedule and Policies 





A. Course Outline and Tentative Schedule




1. Students enrolled in this course will be required to complete a minimum of 600 clinical hours per




    semester in the field setting.




2. Dates, schedule, and specific assignments will be determined by mutual agreement of the student,




    site supervisor, and  university supervisor.



B. Policies




1. The Memorandum of Agreement established between ULM and each internship site specifies required




    policies and activities.




2. Candidates must develop an Internship Plan in collaboration with their site and university supervisors 




    which outlines activities to be completed during each semester of enrollment in the course 


     (see attached plan).

Psychology 592 


Internship in School Psychology


PORTFOLIO ASSESSMENT


Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__academic intervention (design & outcome)


__behavior intervention (design & outcome)


__summary results of RTI participation


__summary results of counseling


__summary results of a consultation


__participation in manifest determination review


__functional behavioral assessment


__professional development/self-study activities



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		

		

		

		



		Counseling Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.6, 2.7)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 2 less than adequately addressed or at least 1 component is missing and another is less than adequately addressed.

		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing.  Uses Power Point and other relevant media in conduct of in-service presentation. 

		Appropriate and ethical use of technology for relevant information, data maintenance and presentation, scoring tests, and report writing

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Total Possible = 30 points

0 – 15 (Below Expectations)
16 – 25 (Meets Expectations)
26 – 30 (Exceeds Expectations) 


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Evaluation


Reports are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following components as deemed relevant and appropriate to the case:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges.


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Assessment data analyzed accurately.


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and another is less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria Counseling Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Counseling evaluation reflects relevance for counseling intervention


_____
Teacher interview and needs assessment conducted to identify relevant school background and current concerns or



presenting problem as well as student strengths and challenges


_____
Parent/guardian interview and needs assessment conducted to identify relevant background and concerns as well as



student strengths and challenges and evidence interview reflected intern knowledge of and sensitivity to diversity and



cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of student interview relative to insight into presenting problem and identification of appropriate guidelines



for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Goals and objectives stated in behavioral terms


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Evidence (site supervisor ratings) that intern as counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 less than adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


ACCURACY AND EVIDENCE OF POSITIVE IMPACT

(NASP Standard 4.3)

Criteria for Evaluations

_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with




_____
Appropriate (data-based & accurate) assessment decisions.




_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Counseling Case Study


_____
Evidence of counseling goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



counseling intervention.


_____
Evidence of student impact of counseling intervention (**) 




_____ positive impact (targeted behavior generalized to classroom and/or other school settings)




_____ no observable change




_____ negative impact


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral, counseling)


_


Internship Plan


University of Louisiana at Monroe (ULM) School Psychology Program


Intern:  


Internship Site:  


Internship Field Supervisor:  


Internship Program Director:


ULM Internship Instructor:  B. Jean Cottingham, Ph.D., NCSP


ULM Training Program Director:  Veronica E. Lewis, Ph.D., NCSP


Method of Evaluation:  Evaluation of performance relative to objectives for the standards represented below will be conducted using the ULM Internship Evaluation Form and other forms of support that may be offered by the field supervisor or requested by the ULM internship instructor of record.


Data-Based Decision-Making and Accountability (Standard 2.1)



School psychologists have knowledge of varied models and methods of assessment that yield information useful in identifying strengths and needs, in understanding problems, and in measuring progress and accomplishments. School psychologists use such models and methods as part of a systematic process to collect data and other information, translate assessment results into empirically-based decisions about service delivery, and evaluate the outcomes of services. Data-based decision making permeates every aspect of professional practice.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will use multimodal assessment procedures to systematically collect information (e.g., student characteristics, classroom environments) for the appropriate identification of strengths and challenges relevant to referral concerns.


· The intern will use data from a variety of sources to make informed decisions for appropriate service delivery.


· The intern will use multimodal assessment procedures to systematically collect information and analyze that information to make informed decisions for disability determination.


· The intern will select and use appropriate data-collection procedures to systematically measure outcomes of interventions (e.g., academic, behavioral, counseling).


· The intern will assist, when indicated, in selecting and implementing appropriate data-collection procedures for the evaluation of programmatic outcomes.


· The intern will participate in various aspects (e.g., data collection, intervention implementation, outcome analysis and recommendations) of Response to Intervention (RTI).


· The intern will participate in the conduct of interventions and diagnostic evaluations with students representing a wide variety of learning and behavior problems.


· The intern will analyze and present data-based outcomes of interventions and evaluations in a manner that is thorough, yet concise and communicated using language that is professional, but understandable, to the intended reader(s).


· The intern will analyze and present data-based outcomes of evaluations in a manner that clearly links assessment to intervention.


· The intern will expand skills in the administration, scoring, and interpretation of formal and informal diagnostic assessment instruments.  


Consultation and Collaboration (Standard 2.2)



School psychologists have knowledge of behavioral, mental health, collaborative, and/or other consultation models and methods and of their application to particular situations. School psychologists collaborate effectively with others in planning and decision-making processes at the individual, group, and system levels.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will use effective communication techniques to consult and collaborate with pupil appraisal personnel, individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The intern will use effective communication techniques to consult and collaborate with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The intern will use effective communication techniques to consult and collaborate with special education personnel, individually or in groups, to facilitate problem solving and decision-making regarding concerns associated with special education programming.


· The intern will use effective communication techniques to consult and collaborate with parents to facilitate appropriate problem solving and decision-making.


· The intern will use effective communication techniques to consult and collaborate with professionals in agencies outside the school setting, when appropriate, to facilitate problem solving and decision-making relative to a specific student.


· The intern will participate in multi-disciplinary team meetings.


· The intern will attend, when available, in-service meetings promoting collaborative relationships among professional disciplines represented in schools.


· The intern will use demonstrate cross-cultural knowledge and sensitivity to effectively collaborate with individuals of diverse backgrounds.


Effective Instruction and Development of Cognitive/Academic Skills (Standard 2.3)


School psychologists have knowledge of human learning processes, techniques to assess these processes, and direct and indirect services applicable to the development of cognitive and academic skills. School psychologists, in collaboration with others, develop appropriate cognitive and academic goals for students with different abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, instructional interventions and consultation.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will apply knowledge of learning theories to develop effective instructional strategies that will facilitate learning for students with a wide variety of cognitive and academic difficulties (e.g., mental disability, learning disability, autism).


· The intern will assist other pupil appraisal and school personnel in the development of effective instructional strategies that will facilitate learning for all students, recognizing and accommodating differences in learning and diversity.


· The intern will use consultation and collaboration skills delineated for Standard 2.2 in the development of effective instructional strategies and interventions.


· The intern will use data-based decision making as delineated in Standard 2.1 in the development of and ongoing monitoring for assessment of instructional strategy/intervention effectiveness.


· The intern will attend professional in-services and workshops, as available, to enhance knowledge regarding effective instruction and interventions/strategies to develop cognitive and academic skills.


Socialization and Development of Life Skills (Standard 2.4)


School psychologists have knowledge of human developmental processes, techniques to assess these processes, and direct and indirect services applicable to the development of behavioral, affective, adaptive, and social skills. School psychologists, in collaboration with others, develop appropriate behavioral, affective, adaptive, and social goals for students of varying abilities, disabilities, strengths, and needs; implement interventions to achieve those goals; and evaluate the effectiveness of interventions. Such interventions include, but are not limited to, consultation, behavioral assessment/intervention, and counseling.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will apply knowledge of child and adolescent development during consultation and collaboration with relevant others (e.g., teachers, parents, counselors) to determine appropriate strategies for enhancement of social skills and pro-social behavior.


· The intern will demonstrate knowledge of and sensitivity to student diversity.


· The intern will intervene, directly or indirectly, with students representing a wide range of characteristics (e.g., age levels, gender, ethnicity, disabilities) and needs (e.g., behavioral, affective, adaptive, social).


· The intern will select and implement appropriate strategies/interventions to promote pro-social skills and behavior.


· The intern will collaborate with relevant others (e.g., teachers, parents) to assist them to promote pro-social skills and behavior.


· The intern will select and implement appropriate strategies/interventions to promote adaptive skills and behavior.


· The intern will collaborate with relevant others (e.g., teachers, parents) to assist them to promote adaptive skills and behavior.


· The intern will select and implement appropriate strategies/interventions to promote emotional well-being.


· The intern will collaborate with relevant others (e.g., teachers, parents) to assist them to promote emotional well-being.


· The intern will use consultation and collaboration skills delineated for Standard 2.2 in the development of effective instructional strategies and interventions.


· The intern will use data-based decision making as delineated in Standard 2.1 in the development then ongoing monitoring for assessment of instructional strategy/intervention effectiveness.


· The intern will attend professional in-service and workshops, when available, to enhance knowledge and skills relative to intervening with students with behavioral, affective, adaptive, and social needs.


Student Diversity in Development and Learning (Standard 2.5)


School psychologists have knowledge of individual differences, abilities, and disabilities and of the potential influence of biological, social, cultural, ethnic, experiential, socioeconomic, gender-related, and linguistic factors in development and learning. School psychologists demonstrate the sensitivity and skills needed to work with individuals of diverse characteristics and to implement strategies selected and/or adapted based on individual characteristics, strengths, and needs.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners when selecting, developing, and implementing strategies to enhance learning and/or social, emotional, or behavioral outcomes.


· The intern will demonstrate knowledge of and sensitivity to individual differences and diversity among student learners and family backgrounds when collaborating with parents and teachers.


· The intern, when developing interventions for learning and social/behavioral outcomes, will apply knowledge of potential biological, social, cultural, ethnic, experiential, socioeconomic, gender, and linguistic influences on development and learning.


· The intern will attend professional in-service and workshops, when available, to enhance knowledge of cross-cultural competence.


School and Systems Organization, Policy Development, and Climate (Standard 2.6)


School psychologists have knowledge of general education, special education, and other educational and related services. They understand schools and other settings as systems. School psychologists work with individuals and groups to facilitate policies and practices that create and maintain safe, supportive, and effective learning environments for children and others.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will become familiar with district policies regarding policies and procedures for safe and supportive learning environments and contribute to further development of such policies and procedures if such opportunity avails itself.


· The intern will become familiar with district policies regarding the collaborative relationship between general education, special education, and pupil appraisal.


· The intern will maintain knowledge about federal and state guidelines governing special education.


· The intern will maintain affiliation with professional organizations (e.g., LSPA, NASP).


· The intern will engage in self-study to promote continued professional growth and development in issues relevant to the ethical practice of school psychology.


· The intern will seek continued professional growth and development through attendance at in-service meetings and workshops, including those offered through professional school psychology organizations (e.g., LSPA).


· The intern will apply Best Practices promoted by NASP.


· The intern will apply professional practices and ethical standards advocated by NASP.


Prevention, Crisis Intervention, and Mental Health (Standard 2.7)


School psychologists have knowledge of human development and psychopathology and of associated biological, cultural, and social influences on human behavior. School psychologists provide or contribute to prevention and intervention programs that promote the mental health and physical well-being of students.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will review and become knowledgeable about parish procedures for crisis management (e.g., prevention, intervention, post-response, regional mental health services for outside referral when needed).


· The intern will maintain knowledge of and pursue activities to enhance skills for responding to children and youth in crisis with particular focus on recognizing and responding to diversity in the needs of individual students as well as the social (school) climate in which the crisis response occurs.


· In the event the intern is involved in a crisis intervention, the intern will seek supervisory guidance during the crisis


· In the event the intern in involved in a crisis intervention, the intern will process both the response procedures and the personal emotional outcomes subsequent to resolution of the crisis.


· The intern will apply knowledge about counseling models and methods to provide therapeutic intervention, at a minimum, as a co-facilitator of groups.


· The intern, in the conduct of counseling, will conduct a counseling evaluation and/or needs assessment to ascertain the relevance of counseling as a therapeutic intervention and target counseling objectives.


· The intern, in the conduct of counseling, will collect data for on-going monitoring to evaluate the effectiveness of the counseling.


· The intern will discern appropriate counseling relevant to school settings from that which is more appropriately addressed in the mental health sector; and, when the issue necessitates the latter, facilitate the an appropriate referral.


· The intern will recognize when the scope of counseling needs are beyond the intern’s scope of knowledge, seek direct supervision or facilitate an appropriate referral..


Home/School/Community Collaboration (Standard 2.8)


School psychologists have knowledge of family systems, including family strengths and influences on student development, learning, and behavior, and of methods to involve families in education and service delivery. School psychologists work effectively with families, educators, and others in the community to promote and provide comprehensive services to children and families.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will use effective communication techniques to consult and collaborate with school personnel (e.g., teachers, counselors, administrators), individually or in groups, to facilitate appropriate problem solving and decision-making regarding concerns evidenced in the general education setting.


· The intern will be familiar with regional resources (e.g., mental health, academic tutorial) for outside referral as needed to support family efforts to promote student development, learning, and behavior.


· The intern will facilitate family involvement in intervention and service delivery.


· The intern will promote active involvement of families in informal (e.g., consultation) and formal (e.g., SBCL, IEP) meetings.


Research and Program Evaluation (Standard 2.9)


School psychologists have knowledge of research, statistics, and evaluation methods. School psychologists evaluate research, translate research into practice, and understand research design and statistics in sufficient depth to plan and conduct investigations and program evaluations for improvement of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will conduct a review of the literature to enhance the knowledge base of the intern or other relevant school personnel regarding a school-related issue (e.g., educational implications of an infrequently occurring disability, empirically-validated interventions for atypical or highly significant behaviors; current information on dealing with school-wide problems).


· The intern will use appropriate data collection procedures for monitoring intervention effectiveness.


· The intern will seek to provide, or assist in the provision of, an in-service presentation to audiences regarding school-related issues (e.g., ADHD, bullying), and, in doing so, will conduct a review of the literature for current, relevant support of the topic.


· The intern will engage in self-study on a topic or topics of personal interest to support the intern’s professional growth and development.


School Psychology Practice and Development (Standard 2.10)


School psychologists have knowledge of the history and foundations of their profession; of various service models and methods; of public policy development applicable to services to children and families; and of ethical, professional, and legal standards. School psychologists practice in ways that are consistent with applicable standards, are involved in their profession, and have the knowledge and skills needed to acquire career-long professional development.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:

· The intern will become knowledgeable about and, when available, attend in-service presentations regarding federal (e.g., IDEA 2004) and state (e.g., Bulletin 1508) guidelines or laws governing the intern’s professional practice.


· The intern will attend, when available, in-service presentations on topics related to diversity (e.g., cross-cultural competence, disproportionality, disability determination or intervention).


· The intern will participate in state psychological organizations (e.g., LSPA) relevant to the practice of school psychology.


· The intern will use the current Best Practices in School Psychology and other relevant resources to guide the intern’s applied practice.


· The intern will adhere to ethical and legal guidelines in the intern’s applied practice.


· The intern will attend and participate in district staff meetings.


· The intern will actively pursue continuing education through a variety of avenues to foster professional growth and development.


Information Technology (Standard 2.11)


School psychologists have knowledge of information sources and technology relevant to their work. School psychologists access, evaluate, and utilize information sources and technology in ways that safeguard or enhance the quality of services.


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:


· The intern will maintain ethical practice when administering and/or scoring tests with computer software.


· The intern will utilize computer resources (e.g., email, internet searches) in a professionally responsible and ethical manner.


· The intern will ensure confidentiality of content when using computer or other technology in the conduct of the intern’s practice.


· The intern will maximize use of available computer technology in the conduct of the intern’s work (e.g., word processing, EXCEL spreadsheets).


Professional Dispositions


Evidence of knowledge and professional competency will be demonstrated with achievement of the following goals and/or planned activities:

· The intern will display a positive work attitude and accept and respond to feedback from supervisors appropriately.


· The intern will evidence good work productivity.


· The intern will be dependable and punctual.


· The intern will accept new challenges and handle crises appropriately.


· The intern will display initiative and appropriately assume a leadership role when indicated. 


· The intern will know parish and state guides for timelines and will finalize professional activities within those guidelines.


· The intern will present a positive public image.


· The intern will, as previously noted, display good communication skills and respect for diversity to work collaboratively with others.


Positive Impact on Students (Standard 4.3)


Documentated data-based evidence will be provided demonstrating the intern engaged in goals and activities associated with this plan in such a manner that


· Students are positively impacted through the evaluation process relative to academic challenges.


· Students are positively impacted through the evaluation process relative to social/emotional/behavioral challenges.


· Students are positively impacted through the intervention process relative to academic challenges.


· Students are positively impacted through the intervention process relative to social/emotional/behavioral challenges.


· Students are positively impacted through effective counseling and/or crisis response.


· Students are positively impacted through contributions of the intern which foster effective consultation and collaboration among collaborators.




Syllabus: PSYCHOLOGY 592; Internship in School Psychology


		

		ULM SCHOOL PSYCHOLOGY STUDENT SUMMARY LOG


Name:  _Fall 2008-1_________________________


Cumulative Times Spent Engaged In Each Activity Per Month


Cumulative Totals


 


Aug


Sept


Oct


Nov


Dec


 


Jan


Feb


Mar


Apr


May


June


 


Fall


 


Spring


 


Year


ASSESSMENT


Review Files


 


290


150


135


90


50


 


115


 


 


 


 


 


 


715


 


115


 


830


Student Interviews


 


60


50


35


15


15


 


45


 


 


 


 


 


 


175


 


45


 


220


Parent Interviews


 


40


0


45


0


30


 


10


 


 


 


 


 


 


115


 


10


 


125


Teacher Interviews


 


15


0


60


35


110


 


0


 


 


 


 


 


 


220


 


0


 


220


Observation


 


30


105


135


195


95


 


195


 


 


 


 


 


 


560


 


195


 


755


Informal Testing (e.g., CBA)


 


160


110


100


0


120


 


160


 


 


 


 


 


 


490


 


160


 


650


Functional Assessment


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Formal Testing


 


470


970


855


195


635


 


875


 


 


 


 


 


 


3125


 


875


 


4000


MDR Evaluation


 


0


15


10


0


0


 


0


 


 


 


 


 


 


25


 


0


 


25


Protocol Analysis


 


525


505


425


75


275


 


400


 


 


 


 


 


 


1805


 


400


 


2205


WRITING


Evaluation Report


 


205


1155


1060


560


795


 


1080


 


 


 


 


 


 


3775


 


1080


 


4855


Counseling Log


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Form Completion


 


105


60


165


140


40


 


277


 


 


 


 


 


 


510


 


277


 


787


Other


 


250


315


180


85


50


 


240


 


 


 


 


 


 


880


 


240


 


1120


INTERVENTION


Academic


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Behavioral


 


0


0


0


0


255


 


0


 


 


 


 


 


 


255


 


0


 


255


Individual Counseling


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Group Counseling


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Crisis Intervention


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Response to Intervention RTI


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Observation


 


0


0


0


155


0


 


0


 


 


 


 


 


 


155


 


0


 


155


CONSULTATION


Teacher


 


0


30


45


15


0


 


45


 


 


 


 


 


 


90


 


45


 


135


School Staff


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Parent


 


0


0


45


15


0


 


0


 


 


 


 


 


 


60


 


0


 


60


Professional Collaboration


 


0


60


145


85


65


 


50


 


 


 


 


 


 


355


 


50


 


405


Other  


 


0


0


30


0


30


 


0


 


 


 


 


 


 


60


 


0


 


60


 


Intervention Preparation


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


ORGANIZATION


Prep Forms/Materials


 


610


90


165


145


120


 


225


 


 


 


 


 


 


1130


 


225


 


1355


Telephone Contacts


 


25


0


0


10


0


 


0


 


 


 


 


 


 


35


 


0


 


35


Complete Logs


 


315


145


355


225


330


 


425


 


 


 


 


 


 


1370


 


425


 


1795


Travel Between Sites


 


360


585


680


355


360


 


845


 


 


 


 


 


 


2340


 


845


 


3185


Other


 


685


0


305


450


560


 


545


 


 


 


 


 


 


2000


 


545


 


2545


MEETINGS


SBLC/SAT


 


0


340


410


180


260


 


240


 


 


 


 


 


 


1190


 


240


 


1430


IEP Meeting


 


160


195


340


160


90


 


360


 


 


 


 


 


 


945


 


360


 


1305


Interpret to Parents


 


0


0


30


30


0


 


0


 


 


 


 


 


 


60


 


0


 


60


Professional Conference


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Staffing & Other Meetings


 


50


150


85


295


185


 


30


 


 


 


 


 


 


765


 


30


 


795


TRAINING RECEIVED


Self-study


 


1360


410


890


245


75


 


0


 


 


 


 


 


 


2980


 


0


 


2980


Training in LEA


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Professional Workshop


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Other


 


750


0


425


185


30


 


0


 


 


 


 


 


 


1390


 


0


 


1390


TRAINING GIVEN


Inservice


 


0


0


0


45


0


 


0


 


 


 


 


 


 


45


 


0


 


45


Other Presentation


 


0


0


90


0


0


 


0


 


 


 


 


 


 


90


 


0


 


90


SUPERVISION


Individual Supervision


 


100


0


150


175


215


 


300


 


 


 


 


 


 


640


 


300


 


940


Group Supervision


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Peer Supervision


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


LEA Supervision


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Other


 


90


210


60


30


0


 


0


 


 


 


 


 


 


390


 


0


 


390


OTHER


Case Preparation/Research


 


790


925


1045


305


600


 


803


 


 


 


 


 


 


3665


 


803


 


4468


Independent Research


 


250


30


235


0


115


 


110


 


 


 


 


 


 


630


 


110


 


740


Program Evaluation


 


0


0


0


0


0


 


0


 


 


 


 


 


 


0


 


0


 


0


Other


 


1185


445


375


425


560


 


350


 


 


 


 


 


 


2990


 


350


 


3340


 


Total Minutes


36025


Total Hours


600.4


ULM SCHOOL PSYCHOLOGY STUDENT SUMMARY LOG


Name:  __Fall 2008-2__________________________


Cumulative Times Spent Engaged In Each Activity Per Month


Cumulative Totals


 


Jul


Aug


Sept


Oct


Nov


Dec


 


Jan


Feb


Mar


Apr


May


June


 


Fall


 


Spring


 


Year


ASSESSMENT


Review Files


 


 


107


 


525


318


400


 


380


 


 


 


 


 


 


1350


 


380


 


1730


Student Interviews


 


 


 


 


20


 


20


 


30


 


 


 


 


 


 


20


 


30


 


70


Parent Interviews


 


 


 


 


33


35


30


 


40


 


 


 


 


 


 


68


 


40


 


138


Teacher Interviews


 


 


 


 


30


 


30


 


30


 


 


 


 


 


 


30


 


30


 


90


Observation


 


 


 


24


30


80


20


 


80


 


 


 


 


 


 


154


 


80


 


234


Informal Testing (e.g., CBA)


 


 


 


 


 


 


30


 


60


 


 


 


 


 


 


0


 


60


 


90


Functional Assessment


 


 


 


 


 


 


 


 


30


 


 


 


 


 


 


0


 


30


 


30


Formal Testing


 


 


 


 


40


217


40


 


 


 


 


 


 


 


 


257


 


0


 


297


MDR Evaluation


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Protocol Analysis


 


 


 


 


 


30


40


 


 


 


 


 


 


 


 


30


 


0


 


70


WRITING


Evaluation Report


 


 


 


 


200


232


960


 


 


 


 


 


 


 


 


432


 


0


 


1392


Counseling Log


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Form Completion


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Other


 


 


 


 


 


100


 


 


240


 


 


 


 


 


 


100


 


240


 


340


INTERVENTION


Academic


 


 


 


 


 


30


 


 


 


 


 


 


 


 


 


30


 


0


 


30


Behavioral


 


 


 


 


135


24


 


 


30


 


 


 


 


 


 


159


 


30


 


189


Individual Counseling


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Group Counseling


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Crisis Intervention


 


 


 


 


 


60


60


 


60


 


 


 


 


 


 


60


 


60


 


180


Response to Intervention RTI


 


 


 


 


 


 


60


 


60


 


 


 


 


 


 


0


 


60


 


120


Observation


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


CONSULTATION


Teacher


 


 


338


375


1811


306


480


 


960


 


 


 


 


 


 


3310


 


960


 


4270


School Staff


 


 


180


256


30


286


200


 


180


 


 


 


 


 


 


952


 


180


 


1132


Parent


 


 


 


 


 


 


120


 


360


 


 


 


 


 


 


0


 


360


 


480


Professional Collaboration


 


 


 


327


265


 


75


 


 


 


 


 


 


 


 


592


 


0


 


667


Other  


 


 


270


142


15


 


 


 


 


 


 


 


 


 


 


427


 


0


 


427


 


Intervention Preparation


 


 


 


 


90


 


120


 


480


 


 


 


 


 


 


90


 


480


 


690


ORGANIZATION


Prep Forms/Materials


 


 


420


 


48


 


 


 


 


 


 


 


 


 


 


468


 


0


 


468


Telephone Contacts


 


 


10


 


 


29


 


 


 


 


 


 


 


 


 


39


 


0


 


39


Complete Logs


 


 


120


748


155


60


180


 


180


 


 


 


 


 


 


1263


 


180


 


1443


Travel Between Sites


 


 


552


404


776


478


520


 


782


 


 


 


 


 


 


2730


 


782


 


3512


Other


 


 


 


95


 


 


 


 


 


 


 


 


 


 


 


95


 


0


 


95


MEETINGS


SBLC/SAT


 


 


 


 


234


90


 


 


 


 


 


 


 


 


 


324


 


0


 


324


IEP Meeting


 


 


 


 


35


 


240


 


120


 


 


 


 


 


 


35


 


120


 


395


Interpret to Parents


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Professional Conference


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Staffing & Other Meetings


 


 


 


 


570


60


 


 


60


 


 


 


 


 


 


630


 


60


 


690


TRAINING RECEIVED


Self-study


 


1505


3694


2519


91


 


642


 


891


 


 


 


 


 


 


8451


 


891


 


9342


Training in LEA


 


 


1170


 


 


 


 


 


 


 


 


 


 


 


 


1170


 


0


 


1170


Professional Workshop


 


930


1390


122


600


1350


 


 


480


 


 


 


 


 


 


4392


 


480


 


4872


Other


 


105


355


 


340


 


 


 


 


 


 


 


 


 


 


800


 


0


 


800


TRAINING GIVEN


Inservice


 


 


 


 


 


35


 


 


 


 


 


 


 


 


 


35


 


0


 


35


Other Presentation


 


 


 


 


 


65


 


 


 


 


 


 


 


 


 


65


 


0


 


65


SUPERVISION


Individual Supervision


 


120


360


300


420


180


360


 


360


 


 


 


 


 


 


1740


 


360


 


2100


Group Supervision


 


 


300


180


60


120


 


 


120


 


 


 


 


 


 


660


 


120


 


780


Peer Supervision


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


LEA Supervision


 


 


 


 


 


 


 


 


 


 


 


 


 


 


 


0


 


0


 


0


Other


 


 


111


 


 


 


0


 


 


 


 


 


 


 


 


111


 


0


 


111


OTHER


Case Preparation/Research


 


540


100


517


4168


2261


2453


 


2987


 


 


 


 


 


 


10039


 


2987


 


13026


Independent Research


 


780


 


30


60


 


60


 


60


 


 


 


 


 


 


930


 


60


 


990


Program Evaluation


 


 


 


200


60


 


60


 


60


 


 


 


 


 


 


260


 


60


 


380


Other


 


 


220


925


1


 


 


 


 


 


 


 


 


 


 


1146


 


0


 


1146


 


Total Hours By Semester


724.1


152


ULM SCHOOL PSYCHOLOGY STUDENT SUMMARY LOG

		



		

		

		



		

		Name:  Fall 2008 - 3 (Non school setting)

		



		

		

		



		

		 

		Cumulative Times Spent Engaged In Each Activity Per Month

		Cumulative Totals



		

		

		 

		July

		Aug

		Sept

		Oct

		Nov

		Dec

		 

		Jan

		Feb

		Mar

		Apr

		May

		June

		 

		Fall

		 

		Spring

		 

		Year



		ASSESSMENT

		Review Files

		 

		300

		780

		420

		240

		660

		 

		 

		 

		 

		 

		 

		 

		 

		 

		2400

		 

		0

		 

		2400



		

		Student Interviews

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Parent Interviews

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Teacher Interviews

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Observation

		 

		600

		720

		300

		360

		480

		 

		 

		 

		 

		 

		 

		 

		 

		 

		2460

		 

		0

		 

		2460



		

		Informal Testing (e.g., CBA)

		 

		 

		 

		 

		 

		420

		 

		 

		 

		 

		 

		 

		 

		 

		 

		420

		 

		0

		 

		420



		

		Functional Assessment

		 

		 

		300

		 

		180

		180

		 

		 

		 

		 

		 

		 

		 

		 

		 

		660

		 

		0

		 

		660



		

		Formal Testing

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		MDR Evaluation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Protocol Analysis

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		WRITING

		Evaluation Report

		 

		 

		 

		1860

		1680

		###

		 

		 

		 

		 

		 

		 

		 

		 

		 

		5820

		 

		0

		 

		5820



		

		Counseling Log

		 

		 

		 

		1080

		960

		1320

		 

		 

		 

		 

		 

		 

		 

		 

		 

		3360

		 

		0

		 

		3360



		

		Form Completion

		 

		 

		300

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		300

		 

		0

		 

		300



		

		Other

		 

		 

		360

		300

		240

		180

		 

		 

		 

		 

		 

		 

		 

		 

		 

		1080

		 

		0

		 

		1080



		INTERVENTION

		Academic

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Behavioral

		 

		 

		1560

		1080

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		2640

		 

		0

		 

		2640



		

		Individual Counseling

		 

		 

		480

		1560

		720

		660

		 

		 

		 

		 

		 

		 

		 

		 

		 

		3420

		 

		0

		 

		3420



		

		Group Counseling

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Crisis Intervention

		 

		 

		 

		 

		1140

		1560

		 

		 

		 

		 

		 

		 

		 

		 

		 

		2700

		 

		0

		 

		2700



		

		Response to Intervention RTI

		 

		 

		120

		 

		 

		780

		 

		 

		 

		 

		 

		 

		 

		 

		 

		900

		 

		0

		 

		900



		

		Observation

		 

		120

		360

		660

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		1140

		 

		0

		 

		1140



		CONSULTATION

		Teacher

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		School Staff

		 

		 

		120

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		120

		 

		0

		 

		120



		

		Parent

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Professional Collaboration

		 

		180

		780

		600

		540

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		2100

		 

		0

		 

		2100



		

		Other  

		 

		 

		 

		 

		300

		300

		 

		 

		 

		 

		 

		 

		 

		 

		 

		600

		 

		0

		 

		600



		 

		Intervention Preparation

		 

		 

		240

		300

		240

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		780

		 

		0

		 

		780



		ORGANIZATION

		Prep Forms/Materials

		 

		 

		180

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		180

		 

		0

		 

		180



		

		Telephone Contacts

		 

		 

		60

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		60

		 

		0

		 

		60



		

		Complete Logs

		 

		 

		 

		240

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		240

		 

		0

		 

		240



		

		Travel Between Sites

		 

		 

		120

		 

		120

		120

		 

		 

		 

		 

		 

		 

		 

		 

		 

		360

		 

		0

		 

		360



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		MEETINGS

		SBLC/SAT

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		IEP Meeting

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Interpret to Parents

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Professional Conference

		 

		 

		660

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		660

		 

		0

		 

		660



		

		Staffing & Other Meetings

		 

		 

		360

		420

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		780

		 

		0

		 

		780



		TRAINING RECEIVED

		Self-study

		 

		780

		1680

		 

		420

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		2880

		 

		0

		 

		2880



		

		Training in LEA

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Professional Workshop

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Other

		 

		 

		 

		 

		180

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		180

		 

		0

		 

		180



		TRAINING PROVIDED

		Inservice

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Other Presentation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		SUPERVISION

		Individual Supervision

		 

		240

		480

		240

		240

		180

		 

		 

		 

		 

		 

		 

		 

		 

		 

		1380

		 

		0

		 

		1380



		

		Group Supervision

		 

		 

		 

		 

		240

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		240

		 

		0

		 

		240



		

		Peer Supervision

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		LEA Supervision

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		OTHER

		Case Preparation/Research

		 

		420

		 

		 

		480

		120

		 

		 

		 

		 

		 

		 

		 

		 

		 

		1020

		 

		0

		 

		1020



		

		Independent Research

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Program Evaluation

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		Other

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		 

		0

		 

		0

		 

		0



		

		

		 

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		



		

		Total Minutes By Semester

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		38880

		

		0

		

		



		

		Total Hours By Semester

		

		

		

		

		

		

		

		

		

		

		

		

		

		

		648

		

		

		

		





Student Logs Fall 2008


Assessment 2 Narrative


The master’s-level comprehensive examination is administered and evaluated during the students’ 2nd year of program participation.  The comprehensive examination is a 2-day process that assesses content knowledge and simulated application of skills acquired in each course that the student has taken toward completion of the Master of Science degree.  Students respond to written questions submitted to the student’s major advisor by their course instructors.  Blinded student responses are returned to course instructors for evaluation, and results for each course are forwarded to major advisors who determine overall success or failure based on established criteria.  The attached rubric for the comprehensive examination reflects courses and standards evaluated during this process as well as criteria for overall passage of the examination.  On review of examination results, students who fail a major portion of the examination might be required to retake the examination, retake courses, or respond to the examination questions in another forum (i.e., oral examination or completion of a research assignment on areas of deficit identified by examination results). 


 Previous guidelines indicated that students must demonstrate passage for specific groupings of courses and 8 of the 10 courses overall included in the examination.  As a result, some students took the strategic option of not responding to questions for some courses.  Failures to respond to questions for specific courses resulted in a rating of unacceptable/fail for those omitted courses.  Beginning with the 2007-2008 examinations, students in the School Psychology program were required to respond to all questions so that evaluation of NASP domains will be guaranteed.  Students in the program who took comprehensive examinations between 2004 and 2006 were encouraged to respond to all 10 questions in order to facilitate data collection and analysis in preparation for portfolio submission.  All students complied.  

Attached candidate results on the master’s-level comprehensive examinations that have been taken in the 3 years prior to the previous portfolio submission (i.e., 2004 – 2006) indicated 100% overall pass rates with no requirements for retaking the examination or components of the examination in any form.  Similarly, pass rates for specific sections of the test illustrate at least acceptable performance by all students in all courses that reflect content necessary for assessment of NASP domains. 


Although consultation skills are specifically addressed in and assessed by the PSYC 552 – Behavior Modification course, in response to reviewer comments, changes to the masters-level comprehensive examinations will be implemented in the fall of 2009.  These changes include the addition of PSYC 588A – Historical/Legal/Procedural Issues and PSYC 588B – Consultation/Diagnosis/ Intervention as 2 additional required areas of assessment on the comprehensive examination.  Although they may pass the comprehensive examination (for departmental purposes) by successfully completing 8 specific courses, candidates in the school psychology program must respond to all 12 sets of course questions.  Questions included in the comprehensive examination differ for each administration of the test, however the two primary concepts indicated for assessment by each course must be included each time that the comprehensive examination is administered.

Domains addressed by each course included in the comprehensive examination assessment are indicated below.  


Comps:


PSYC 503  - Advanced Child Psychology -  2.4, 2.5, 2.8


PSYC 509 - Intelligence Testing - NASP -  2.1, 2.4, 2.5, 2.9, 2.10


PSYC 511 - Individual Tests - NASP - 2.1, 2.9, 2.10


PSYC 515 – Psychopathology - NASP - 2.3, 2.5, 2.7


PSYC 522 - Quantitative Methods - NASP - 2.9, 2.11


PSYC 523 - Research Methods - NASP - 2.9, 2.11


PSYC 534 - Theories of Learning - NASP - 2.3, 2.5


PSYC 552 - Behavior Modification - NASP - 2.1, 2.2, 2.3


PSYC 571 - Basic Psychotherapy - NASP - 2.3, 2.4


PSYC 588A – Historical/Legal/Procedural Issues - NASP - 2.1, 2.6, 2.10


PSYC 588B – Consultation/Diagnosis/Intervention - NASP - 2.2, 2.7,  2.8, 2.10

Based on adequate (at least low passage) performance by all school psychology students on the master’s comprehensive examinations for all courses within the 3 years evaluated in the previous submission, these results demonstrate content knowledge for all NASP domains, 2.1 – 2.11.

School Psychology M.S. Degree 

Comprehensive Examination Content Requirements and Scoring Rubric

Student: __________________________________ 
Major Advisor: ____________________
Semester/Year: F  
S  
20____


		Comps Courses and Requirements 


(NASP Standards and ULM Objectives Addressed)

		<70% = Unacceptable/Fail

		70-85% = Acceptable/Low Pass

		>85% = Target/Pass

		Score

P/LP/F



		PSYC 503  - Advanced Child Psychology 

(NASP - 2.4, 2.5, 2.8; ULM - 5)

Demonstrates knowledge of human development and developmental deviations. 


Demonstrates knowledge of cultural, ethnic, and other factors that impact on development.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 509 - Intelligence Testing 

(NASP -  2.1, 2.4, 2.5, 2.9, 2.10; ULM - 1, 2, 7)

Demonstrates knowledge of models and methods of ethical assessment.


Demonstrates ability to generate decisions and recommendations based on assessment data for diverse populations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 511 - Individual Tests 

(NASP - 2.1, 2.9, 2.10; ULM – 1, 2, 7)

Demonstrates knowledge of models and methods of ethical assessment of psychopathology.

Demonstrates ability to interpret assessment data and generate recommendations for pathological deviations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 515 – Psychopathology 

(NASP - 2.3, 2.5, 2.7; ULM – 2, 3, 5, 7)

Demonstrates knowledge of pathological deviations in human development and the potential impact that these deviations have on learning and behavior. 

Demonstrates knowledge of methods to identify and address deviations across settings for a variety of pathologies.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 522 - Quantitative Methods 

(NASP - 2.9, 2.11; ULM – 4, 6)

Demonstrates knowledge and application of processes involved in a variety of statistical analyses including computer-based procedures.


Demonstrates ability to analyze/evaluate existing research data sets.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 523 - Research Methods 

(NASP - 2.9, 2.11; ULM – 2, 4, 6)

Demonstrates knowledge of research designs and evaluative techniques including computer-based literature searches, data analyses, and interpretations. 

Demonstrates ability to evaluate existing research and plan a research-based study. 

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 534 - Theories of Learning 

(NASP - 2.3, 2.5; ULM – 3, 5)

Demonstrates knowledge of varied theories of learning. 

Demonstrates knowledge of strategies for applying learning theory for diverse populations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 552 - Behavior Modification 

(NASP - 2.1, 2.2, 2.3; ULM – 2, 3, 5, 7)

Demonstrates knowledge of theories and strategies for behavioral management, intervention, and consultation.

Demonstrates knowledge of behavioral intervention and consultation applications in a variety of settings.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 571 - Basic Psychotherapy 

(NASP - 2.3, 2.4; ULM – 2, 5, 7)

Demonstrates knowledge of theories designed to address cognitive deficits.


Demonstrates ability to identify therapies/interventions necessary to address specific mental health difficulties.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 588A – Historical/Legal/Procedural Issues 

(NASP - 2.1, 2.6, 2.10; ULM – 3, 6)

Demonstrates knowledge of educational and school psychology procedures and the historical/legal rationale for these procedures. 


Demonstrates knowledge of collaborative strategies necessary to effect changes at all service delivery levels and locations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___





Students must pass (LP  or P) at least 2 courses from among the following: Psychology 522, 523, and 534 

(# passed _______)


Students must pass (LP  or P) at least 2 courses from among the following: Psychology 515, 552, and 571

(# passed _______)

Students must pass (LP  or P) at least 3 courses from among the following: Psychology 503, 509, 511, and 588A 
(# passed _______)


Students must pass (LP  or P) at least 8 courses overall (including the 7 which meet criteria indicated above)

(Total # passed _______)

Comprehensive Examination Results:   _____Satisfactory/Meets Criteria

_____Unsatisfactory/Does not Meet Criteria

School Psychology M.S. Degree 


Comprehensive Examination Content Requirements and Scoring Rubric

Summary of Results


AVERAGE SCORES EARNED


		Comps Courses and Requirements 


(NASP Standards and ULM Objectives Addressed)




		2004


(N = 5) 

		 2005


(N = 6)

		2006


(N = 4)  



		PSYC 503  - Advanced Child Psychology 


(NASP - 2.4, 2.5, 2.8; ULM - 5)

Demonstrates knowledge of human development and developmental deviations. 


Demonstrates knowledge of cultural, ethnic, and other factors that impact on development.

		P = 4

LP = 1

F = 0 

		P = 3

LP = 3

F = 0  

		P =3

LP = 1

F = 0   



		PSYC 509 - Intelligence Testing 


(NASP -  2.1, 2.4, 2.5, 2.9, 2.10; ULM - 1, 2, 7)

Demonstrates knowledge of models and methods of ethical assessment.


Demonstrates ability to generate decisions and recommendations based on assessment data for diverse populations.

		P = 4

LP = 1

F = 0  

		P =4

LP = 2

F = 0  

		P = 3

LP = 1

F = 0   



		PSYC 511 - Individual Tests 


(NASP - 2.1, 2.9, 2.10; ULM – 1, 2, 7)

Demonstrates knowledge of models and methods of ethical assessment of psychopathology.

Demonstrates ability to interpret assessment data and generate recommendations for pathological deviations.

		P = 2

LP = 3

F = 0  

		P = 3

LP = 3

F = 0  

		P = 2

LP = 2

F = 0    



		PSYC 515 – Psychopathology 


(NASP - 2.3, 2.5, 2.7; ULM – 2, 3, 5, 7)

Demonstrates knowledge of pathological deviations in human development and the potential impact that these deviations have on learning and behavior. 

Demonstrates knowledge of methods to identify and address deviations across settings for a variety of pathologies.

		P = 5


LP = 0


F = 0  

		P = 6


LP = 0


F = 0   

		P = 4


LP = 0


F = 0    



		PSYC 522 - Quantitative Methods 


(NASP - 2.9, 2.11; ULM – 4, 6)

Demonstrates knowledge and application of processes involved in a variety of statistical analyses including computer-based procedures.


Demonstrates ability to analyze/evaluate existing research data sets.




		P = 2

LP = 3

F = 0  

		P = 4

LP = 2

F = 0   

		P = 3

LP = 1

F = 0    



		Comps Courses and Requirements 


(NASP Standards and ULM Objectives Addressed)

		2004


(N = 5) 

		 2005


(N = 6)

		2006


(N = 4)  



		PSYC 523 - Research Methods 


(NASP - 2.9, 2.11; ULM – 2, 4, 6)

Demonstrates knowledge of research designs and evaluative techniques including computer-based literature searches, data analyses, and interpretations. 

Demonstrates ability to evaluate existing research and plan a research-based study. 

		P = 3

LP = 2

F = 0  

		P = 4

LP = 2

F = 0   

		P = 3

LP = 1

F = 0   



		PSYC 534 - Theories of Learning 


(NASP - 2.3, 2.5; ULM – 3, 5)

Demonstrates knowledge of varied theories of learning. 


Demonstrates knowledge of strategies for applying learning theory for diverse populations.

		P = 5


LP = 0


F = 0  

		P = 5

LP = 1

F = 0   

		P = 3

LP =1

F = 0    



		PSYC 552 - Behavior Modification 


(NASP - 2.1, 2.2, 2.3; ULM – 2, 3, 5, 7)

Demonstrates knowledge of theories and strategies for behavioral management, intervention, and consultation.


Demonstrates knowledge of behavioral intervention and consultation applications in a variety of settings.

		P = 5


LP = 0


F = 0  

		P = 5

LP =1

F = 0   

		P = 4


LP = 0


F = 0    



		PSYC 571 - Basic Psychotherapy 


(NASP - 2.3, 2.4; ULM – 2, 5, 7)

Demonstrates knowledge of theories designed to address cognitive deficits.


Demonstrates ability to identify therapies/interventions necessary to address specific mental health difficulties.

		P = 2

LP = 3

F = 0  

		P = 5

LP = 1

F = 0   

		P = 4


LP = 0


F = 0    



		PSYC 588A – Historical/Legal/Procedural Issues 


(NASP - 2.1, 2.6, 2.10; ULM – 3, 6)

Demonstrates knowledge of educational and school psychology procedures and the historical/legal rationale for these procedures. 


Demonstrates knowledge of collaborative strategies necessary to effect changes at all service delivery levels and locations.

		P = 5


LP = 0


F = 0  

		P = 6


LP = 0


F = 0   

		P = 4


LP = 0


F = 0    





Students must pass (LP  or P) at least 2 courses from among the following: Psychology 522, 523, and 534 

(# passed ___3___)


Students must pass (LP  or P) at least 2 courses from among the following: Psychology 515, 552, and 571

(# passed ___3___)


Students must pass (LP  or P) at least 3 courses from among the following: Psychology 503, 509, 511, and 588A 
(# passed ___4____)


Students must pass (LP  or P) at least 8 courses overall (including the 7 which meet criteria indicated above)

(Total # passed __10__)

		Comprehensive Examination Results  

		__5_ S          _0__ U

		__6_ S          _0__ U

		__4_ S          __0_ U





School Psychology M.S. Degree (Implemented for use Fall of 2009)

Comprehensive Examination Content Requirements and Scoring Rubric

Student: __________________________________ 
Major Advisor: ____________________
Semester/Year: F  
S  
20____

		Comps Courses and Requirements 


(NASP Standards and ULM Objectives Addressed)

		<70% = Unacceptable/Fail

		70-85% = Acceptable/Low Pass

		>85% = Target/Pass

		Score

P/LP/F



		PSYC 503  - Advanced Child Psychology 


(NASP - 2.4, 2.5, 2.8; ULM - 5)

Demonstrates knowledge of human development and developmental deviations. 


Demonstrates knowledge of cultural, ethnic, and other factors that impact on development.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 509 - Intelligence Testing 


(NASP -  2.1, 2.4, 2.5, 2.9, 2.10; ULM - 1, 2, 7)

Demonstrates knowledge of models and methods of ethical assessment.


Demonstrates ability to generate decisions and recommendations based on assessment data for diverse populations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 511 - Individual Tests 


(NASP - 2.1, 2.9, 2.10; ULM – 1, 2, 7)

Demonstrates knowledge of service models and methods of ethical assessment of psychopathology.

Demonstrates ability to interpret assessment data and generate recommendations for pathological deviations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 515 – Psychopathology 


(NASP - 2.3, 2.5, 2.6, 2.7; ULM – 2, 3, 5, 7)

Demonstrates knowledge of pathological deviations in human development and the potential impact that these deviations have on learning and behavior. 

Demonstrates knowledge of methods to identify and address deviations across systems and settings for a variety of pathologies.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 522 - Quantitative Methods 


(NASP - 2.9, 2.11; ULM – 4, 6)

Demonstrates knowledge and application of processes involved in a variety of statistical analyses including computer-based procedures.


Demonstrates ability to analyze/evaluate existing research data sets.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 523 - Research Methods 


(NASP - 2.9, 2.11; ULM – 2, 4, 6)

Demonstrates knowledge of research designs and evaluative techniques including computer-based literature searches, data analyses, and interpretations. 

Demonstrates ability to evaluate existing research and plan a research-based study. 

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 534 - Theories of Learning 


(NASP - 2.3, 2.5; ULM – 3, 5)

Demonstrates knowledge of varied theories of learning. 


Demonstrates knowledge of strategies for applying learning theory for diverse populations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 552 - Behavior Modification 


(NASP - 2.1, 2.2, 2.3, 2.6; ULM – 2, 3, 5, 7)

Demonstrates knowledge of theories and strategies for behavioral management, intervention, and consultation.


Demonstrates knowledge of behavioral intervention and consultation applications in a variety of settings.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 561 – Neuropsychology 


(NASP - 2.4, 2.5; ULM – 3, 5)

Demonstrates knowledge of human development and developmental deviations


Demonstrates knowledge of biological influences on development and learning.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		



		PSYC 571 - Basic Psychotherapy 


(NASP - 2.3, 2.4; ULM – 2, 5, 7)

Demonstrates knowledge of theories designed to address cognitive deficits.


Demonstrates ability to identify therapies/interventions necessary to address specific mental health difficulties.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 588A – Historical/Legal/Procedural Issues 


(NASP - 2.1, 2.6, 2.10; ULM – 3, 6)


Demonstrates knowledge of educational and school psychology procedures and the historical/legal rationale for these procedures. 


Demonstrates knowledge of collaborative strategies necessary to effect changes at all service delivery levels and locations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___



		PSYC 588B – Consultation/Diagnosis/Intervention

(NASP - 2.2, 2.7, 2.8, 2.10; ULM – 2, 6, 7)


Demonstrates knowledge of consultation models and their applications in a variety of settings. 


Demonstrates knowledge of specific strategies necessary to successfully provide indirect services at all service delivery levels and locations.

		Information incomplete regarding both required elements. 

		Basic components for both required elements provided. Information meets minimal standards.

		Both required elements completely delineated.  Additional context details and insights included beyond those required

		___





Students must pass (LP  or P) at least 2 courses from among the following: Psychology 522, 523, and 534 

(# passed _______)


Students must pass (LP  or P) at least 2 courses from among the following: Psychology 515, 552, 588A, and 571

(# passed _______)


Students must pass (LP  or P) at least 3 courses from among the following: Psychology 503, 509, 511, 561, and 588B
(# passed _______)


Students must pass (LP  or P) at least 8 courses overall (including the 7 which meet criteria indicated above)

(Total # passed _______)

Comprehensive Examination Results:   _____Satisfactory/Meets Criteria

_____Unsatisfactory/Does not Meet Criteria

Assessment 2


Assessment 3 Narrative


The Practicum Portfolio allows evaluation of a compilation of performance-based plans and activities completed by students in limited field placements (i.e., minimum of 120 hours per semester).  Although portfolio components are reviewed throughout the year and midyear grades are assigned, students are required to submit the final version of the Practicum Portfolio at the end of the 2nd semester of practicum activities (typically during the 2nd year of program participation.  


The Practicum Portfolio Assessment/Evaluation rubric was used in the original submission.  Data from that rubric is included in this assessment. In previous years, practicum instructors did not maintain copies of specific scores relating to each portfolio domain that was assessed.  Such data were returned to students.  Therefore, data from previous years used in the current analysis only reflect comparison of composite scores earned by these students.  The specific NASP domains that should be reflected by the discrete scores on which the composite is based are therefore assumed to have included:


2.1 – Systematic data collection and translation of assessment results into 



empirically based decisions.

2.2 – Effective collaboration in planning and decision making. 


2.3 – Development of appropriate goals for students with different abilities.  


2.4 – Collaborative development of goals for students with different abilities.  


2.5 – Sensitivity to skills necessary to work with diverse populations.  


2.7 – Contributions of school psychologists to prevention and intervention 



programs.

2.10 – School psychology practice that adheres to applicable standards.


Review of the composite scores for the 3 years covered by the initial submission reveals that at mid year, most students provided at least acceptable portfolios for all years.  The exception to this level of performance is evidenced during the 2004-2005 academic year when 2 students’ mid-year portfolios were deemed unacceptable.  All final portfolio submissions were deemed to be acceptable for all three of the years reviewed.  


 Use of a new Practicum Portfolio Assessment Rubric was implemented in the fall of 2008 (attached) with further revisions to be implemented in the Spring of 2009 (attached).  Both of these instruments allowed/will allow assessments of the following NASP domains of professional practice:


2.1 – Systematic data collection and translation of assessment results into 



empirically based decisions.


2.2 – Effective collaboration in planning and decision making. 


2.3 – Development of appropriate goals for students with different abilities.  


2.4 – Collaborative development of goals for students with different abilities.  


2.5 – Sensitivity to skills necessary to work with diverse populations.  


2.7 – Contributions of school psychologists to prevention and intervention 



programs.


2.8 – School psychologists work effectively with others to provide comprehensive 



services


2.10 – School psychology practice that adheres to applicable standards.


2.11 – Knowledge and use of information technology


4.3 – Candidates apply professional skills that evidence measurable positive


 impacts on children, youth, families, and other consumers.


Results obtained by evaluation of candidate portfolios during the fall of 2008 using the 1st revised instrument show that all candidates at least Met Expectations in assessing the quality and completion of required practicum activities, with one student Exceeding Expectations.  When impact on students, youth, families, and other consumers was assessed using the revised instrument planned for implementation in the spring of 2009, it was determined that all 3 students accurately collected and analyzed data in support of their evaluation, intervention, and consultation cases, and that positive improvements were reflected in: all 3 evaluation cases; 2 of the 3 intervention cases; and, 1 of the 3 consultation cases that were provided as part of candidates’ portfolios.

Summary evaluation pages and changes to evaluation forms have been highlighted for easier review.


PSYC 591 – PRACTICUM PORTFOLIO ASSESSMENT/EVALUATION


Student Name:
 ___________________________________

Semester: __1st  __2nd  __3rd  __4th  

Academic Year _____


		

		4 points

		3 points

		1 points



		

		Excellent

		Acceptable

		Unacceptable



		Submission Requirements


(NASP – 2.10 – Time Management and Attention to Required Standards)


(K1, S1, D1)



		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area (indicated).


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results

		Student generally adhered to submission elements, however difficulty was evident in 2 areas (indicated).


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results



		Required Components


(NASP – 2.10 – Practice Consistent with Required Standards)


(K2, S2)

		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements only.  

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__behavior management 


    intervention


__summary results of a consultation


__manifest determination


__functional behavioral assessment


__professional development/self


      study activities



		Organization NASP – 2.10 – Professional Practice


(K1, S2, S6, D1, D6)

		Portfolio reflects good student organization skills.  Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills.  Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills.  Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on p-12 Students


(K2, K6, S6, D2, D6)


(See back of this sheet for details used in evaluating this section)

		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Overall Score ______________
Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Practicum


Accuracy and Evidence of Positive Impact Criteria


		*initial evaluation

		reevaluation

		**behavior management  intervention

		**summary results of a consultation

		manifest

determination

		functional behavioral    assessment

		professional develop./ self-study activities



		Statement of the Problem

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate



		Data Review

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate



		Case Consultations

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA



		Selection of Strategies

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate



		Design of Implementation

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		NA

		NA

		NA

		NA

		Accurate

		Inaccurate



		Implementation of Strategies

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Accurate

		Inaccurate

		Adequate

		Inadequate



		Progress Monitoring

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA

		NA

		NA

		NA

		NA



		Evaluation of Effectiveness

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		NA

		NA

		NA

		NA

		NA

		NA



		Integration of Results

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		NA

		NA



		Follow-up/


Revision and Recommendations

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA



		Evidence of Impact

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA



		Evidence of Diversity

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent



		Overall Impression

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Adequate

		Inadequate





*   Refer to Educational Evaluation – Case Study Rubric to complete this section. (NASP - 2.1, 2.2, 2.3, 2.4., 2.5, 2.7)

** Refer to Counseling/Intervention – Case Study Rubric to complete this section. (NASP - 2.1, 2.2, 2.3, 2.4., 2.5, 2.7)

Observation of Learning Outcomes

		Prestructural (1) 


There may be preliminary preparation, but the task itself is not attacked in an appropriate way.

		    Unistructural (2) 

One aspect of the task is performed or understood serially; but there is no relationship to facts or ideas

		Multistructural (3)


Two or more aspects of the task are performed or understood serially with limited interrelationships to other ideas

		Relational (4)


Several aspects are integrated so that the whole has a coherent structure and meaning in and of itself 

		Extended Abstract (5)

The coherent whole is raised to a higher level of performance showing expertise within and of itself.





                   Composite SOLO Rating: K 1, 2, 6; S 1, 2, 6; D 1, 2, 6


Counseling/Intervention Case Study Rubric


Student: __________________________________ 
___Field Experience
___Practicum
  ___Internship
Fall  
Spring 
20____


		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

2 points

		Excellent


4 points

		Points Earned



		Problem Identification, Data Collection & Analysis (2.1)

		Referral Concerns

		Referral source or basis for referral not indicated.

		Referral source and basis for referral indicated.

		Referral source and basis for referral indicated. Indication that referral question was clarified and narrowed to manageable and relevant concerns.

		 



		

		Screening

		Case accepted without review of screening data.

		Screening data collected, reviewed, and summarized. 

		Screening data collected, reviewed, and summarized.  Potential implications of screening results on referral concerns indicated.   

		



		Problem Analysis: Consultation, & Collaboration (2.2)

		Teacher Interview(s)

		No teacher interview(s). 

		Teacher interview(s) conducted.  Relevant information obtained.  Little or no probing of teacher responses. 

		Teacher interview(s) conducted.  Relevant information obtained through probing and clarification of teacher responses. Collaborative relationship(s) evident and problem consensus achieved. Potential for treatment integrity assessed.

		 



		

		Parent Interview(s)

		No parent interview(s).   

		Parent interview(s) conducted.  Relevant information obtained.  Little or no probing of parent responses.  

		Parent interview(s) conducted.  Relevant information obtained through extensive probing, clarification, and expansion of parent responses. Background data collected.  Consensus achieved regarding priorities for concerns that have been identified.  

		 



		

		Client/Student Interview(s)

		No client/student interview(s)

		Client/student interview(s) conducted.  Relevant information obtained.     

		Client/student interview(s) gain(s) clarification of concerns, inconsistencies, and client/student desire for assistance.  Relevant information obtained, and rapport established.  

		 



		** Optional 


(Assign a score of 4 if outside consultations are not warranted and not conducted.) (2.8)

		Consultation with individuals in community settings 

		No contact with relevant outside student placements and activities. 

		Relevant contact with individuals in outside student placements and activities.  Useful information obtained.

		Relevant contact with individuals in outside student placements and activities.  Useful information obtained. Collaborative relationship(s) evident. Potential for data collection and treatment implementation and integrity assessed.

		



		 

		Observation(s)

		No observation in classes/situations identified as relevant concerns.

		Observation in classes/situations identified as relevant concerns using appropriate/systematic recording strategies. 

		Observation in classes/situations identified as relevant concerns using appropriate/systematic recording strategies.  Comparison data collected for other student(s) in the observation setting.  Data collected is appropriate in type and duration.

		 



		** Optional  

 

		Referral to Outside Professionals




		Outside referral is necessary but not evidenced in the report. 

		Need for outside referral is evaluated.  Referral is made in a timely fashion if needed, or outside referral is deemed to be unnecessary. 

		Need for outside referral is evaluated.  Referral is made in a timely fashion if needed, or outside referral is deemed to be unnecessary.  Evidence of planning for post-referral collaboration and follow-up with outside professional.

		



		Data Collection, Informal Assessment & Analysis (2.3, 2.4)

		Behavioral Assessments in Educational Setting(s) 

		Assessment is incomplete or inappropriate to referral concerns.  

		Assessment is appropriate to referral concerns and employs culturally appropriate strategies. General concerns identified.  

		Assessment is appropriate to referral concerns and employs culturally appropriate strategies.  Specific difficulties are identified.   Unique and common elements identified across evaluations from different teachers.    

		 



		 ** Optional  (Assign a score of 4 if assessments are not warranted and not completed.) (2.8)

		Behavioral Assessments in Home/Community Setting(s) 

		Assessment is incomplete or inappropriate to referral concerns.  

		Assessment is appropriate to referral concerns. General concerns identified.  

		Assessment is appropriate to referral concerns.  Specific difficulties are identified.   Unique and common elements identified across evaluations from different respondents and/or settings.    

		



		

		

		

		

		

		



		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

5 points

		Excellent


10 points

		Points Earned



		 Intervention Planning, Monitoring, & Evaluation (2.5, 2.7)

		Intervention Plan

		Inappropriate or unrealistic plan for identified concerns. No baseline data or hypotheses. 

		Baseline data collected using empirically supported strategies, and hypotheses generated.  Intervention plan developed that is appropriate to concerns, realistic, sufficient in duration, culturally sensitive, and based on collaboration and consensus.   

		Baseline data collected using appropriate strategies and empirically supported hypotheses generated.   Intervention plan developed that is appropriate to concerns, realistic, sufficient in duration, culturally sensitive, and based on collaboration and consensus.   Data-based system for intervention monitoring, evaluation, and revision are expressed components of the plan.   

		 



		

		Intervention Implementation and Monitoring

		Little or no monitoring for progress or treatment integrity. 

		Minimal evidence of monitoring for both progress and treatment integrity.   Minimal data collected.  

		Sufficient evidence of monitoring for both progress and treatment integrity.   Data provided that enables assessment of intervention effectiveness.  

		 



		

		Intervention Evaluation

		Insufficient data for evaluation or conclusions inappropriate.

		Intervention evaluation evident and results charted. Appropriate conclusions drawn. No expressed plan for revision or continuation.

		Intervention evaluation evident and appropriately charted. Appropriate conclusions drawn. Expressed plan for revision of ineffective intervention or continuation and expansion of effective strategies.  

		 



		 

		Intervention Follow-up

		Insufficient or no follow-up indicated.

		Follow-up results provided or plans for follow-up are clearly indicated.

		Follow-up results provided and plans for continued monitoring of progress are indicated.  Carryover and expansion plans are provided for application to different settings.

		 



		Reporting Results

		Report Format

		Report does not follow provided or established guidelines.

		Report generally follows established or provided guidelines. Minimal deviations in format are evident.

		Report follows established or provided guidelines. No deviations in format are evident or justifications for deviations are implicitly or explicitly evident.  Attention given not only to structure but also to content.

		



		

		Written Language Skills

		Report contains excessive errors.  Proof-reading not evident. 

		Minimal errors in grammar and production.  Some undefined jargon included that might be confusing to target audiences.

		Minimal errors in grammar and production.  Use of jargon minimized and clearly explained when included in the report.  Readability level appropriate for distribution to target audience.  

		





		Evidence of Positive Impact on Students

(2.7, 4.3)

		Evaluation of Overall Program 

		Unacceptable


0 - 49 points overall

Program deemed to be ineffective due to poor planning, implementation, or data collection and evaluation.

		Acceptable


50 - 79 points overall

Evidence of positive impact reflected in at least one area of intervention implementation based on evaluation of results and follow-up.  Documentation of all results meets standards at least at the “acceptable” level.

		Excellent


80 - 100 points overall

Evidence of positive impact reflected in most areas of intervention implementation based on evaluation of results and follow-up.  Well developed and implemented program.  Intervention evaluated, and results clearly reported. Documentation of all results meets standards at least at the “acceptable” level.

		Total Points Earned   

______100

U  A  E





Educational Evaluation - Case Study Rubric 


Student: __________________________________ 
___Practicum
  ___Internship



Fall  
Spring 
20____


		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

3 points

		Excellent


5 points

		Points Earned



		Problem Identification: Data Collection & Analysis (2.1)

		Referral Concerns

		Referral source or basis for referral not indicated.

		Referral source and basis for referral indicated.

		Referral source and basis for referral indicated. Indication that referral question was clarified and narrowed to manageable and relevant concerns.

		 



		

		Screening

		Case accepted without review of screening data.

		Screening data collected, reviewed, and summarized. 

		Screening data collected, reviewed, and summarized.  Potential implications of screening results on referral concerns indicated.   

		



		

		Review of Permanent Products

		No collection or insufficient review of products.

		Products collected and reviewed for each area of referral concern. 

		Products collected and reviewed for each area of referral concern.  Unique and common elements (strengths, challenges, deficits) identified.  

		 



		Data Collection: Consultation, & Collaboration (2.2)

		Teacher Interview(s)

		No teacher interview(s). 

		Teacher interview(s) conducted.  Relevant information obtained.  Little or no probing of teacher responses. 

		Teacher interview(s) conducted.  Relevant information obtained through probing and clarification of teacher responses. Collaborative relationship(s) evident, and problem consensus achieved. Potential for treatment integrity assessed.

		 



		

		Parent Interview(s)

		No parent interview(s).   

		Parent interview(s) conducted.  Relevant information obtained.  Little or no probing of parent responses.  

		Parent interview(s) conducted.  Relevant information obtained through extensive probing, clarification, and expansion of parent responses. Background data collected.  Consensus achieved regarding priorities for concerns that have been identified.  

		 



		

		Client/Student Interview(s)

		No client/student interview(s)

		Client/student interview(s) conducted.  Relevant information obtained.     

		Client/student interview(s) gain(s) clarification of concerns, inconsistencies, and client/student desire for assistance.  Relevant information obtained, and rapport established.  

		 



		 

		Classroom Observation

		No observation in classes/situations identified as relevant concerns.

		Observation in classes/situations identified as relevant concerns using systematic recording strategies. 

		Observation in classes/situations identified as relevant concerns using systematic recording strategies.  Comparison data collected for other student(s) in the observation setting.  Data collected is appropriate in type and duration.

		 



		

		Referral to Outside Professionals

		Referrals are not made to outside professionals when warranted. 

		Appropriate referrals to outside professionals in areas of need.  Referrals made in a timely fashion.  

		Appropriate referrals in all needed areas to outside professionals in a timely fashion. Evidence of consultation with outside professionals regarding screening/assessment needs.

		



		Data Collection: Informal Assessment & Analysis (2.3)

		Curriculum-based Assessment 

		Assessment is incomplete or inappropriate to referral concerns.  

		Assessment is appropriate to curricula and referral concerns. Instructional level(s) identified. General concerns identified.  

		Assessment is appropriate to referral concerns and curricula. Instructional level(s) identified.  Specific difficulties in each area of concern are identified.   Unique and common elements identified across areas of concern.   

		 



		

		

		

		

		

		



		Intervention Planning, Monitoring, & Evaluation (2.4, 2.7)

		Pre-referral Intervention

		Case accepted without evidence of pre-referral intervention.  

		Appropriate pre-referral intervention evident.  Data provided is insufficient to ascertain the integrity and effectiveness of the intervention. 

		Appropriate pre-referral intervention evident.  Sufficient data provided to evaluate the integrity and effectiveness of the intervention.  Insights gained regarding strategies that are acceptable for implementation in the classroom setting(s). 

		 



		

		Intervention Plan

		Inappropriate or unrealistic plan for identified concerns. 

		Intervention plan appropriate to concerns, realistic, and sufficient in duration.   

		Intervention plan appropriate to concerns, realistic, and sufficient in duration.   Intervention monitoring, evaluation, and revision are expressed components of the plan.   

		 



		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

3 points

		Excellent


5 points

		Points Earned



		Intervention Planning, Monitoring, & Evaluation (cont.)

		Intervention Implementation and Monitoring

		Little or no monitoring for progress or treatment integrity. 

		Minimal evidence of monitoring for both progress and treatment integrity.   Minimal data collected.  

		Sufficient evidence of monitoring for both progress and treatment integrity.   Data provided that enables assessment of intervention effectiveness.  

		 



		

		Intervention Evaluation

		Insufficient data for evaluation or conclusions inappropriate.

		Intervention evaluation evident. Appropriate conclusions drawn. No expressed plan for revision or continuation.

		Intervention evaluation evident. Appropriate conclusions drawn. Expressed plan for revision of ineffective intervention or continuation and expansion of effective strategies.  

		 



		Data Collection and Analysis: Formal Assessment (2.5)

		Formal Assessment

		Formal assessment conducted using inappropriate measures and/or strategies.

		Formal assessment conducted using culturally appropriate measures and/or strategies. Carryover of data relative to educational needs is limited.

		Formal assessment conducted using culturally appropriate measures and/or strategies.  Data collected allow meaningful evaluation of strengths and needs in relationship to referral concerns and curriculum-based results.  Relevance of data to educational setting is evident.

		 



		

		Analysis of Formal Assessment Data

		Results reported but no evidence of synthesis. 

		Results reported, data analyzed and synthesized.

		Results reported, data analyzed and synthesized. Comparison of formal and informal data provided.  Possible educational implications and limitations of results are addressed.  

		 



		Data Synthesis, Collaboration & Consultation (2.2)

		Results Integration

		Incomplete results summary from all assessments  and professionals 

		Results from all assessments and professionals summarized. Limited comparisons across assessments.

		Results from all assessments and professionals summarized. Evidence of collaboration in conducting comparisons across assessments with consideration given for cultural concerns.  Consistencies identified and discrepancies resolved. 

		 



		

		Classification

		Classification decision inappropriate to data collected.

		Appropriate classification decision indicated based on data collected.  

		Appropriate classification decision indicated based on data collected.  Summary rationale for decision provided based on local, state, and federal criteria.

		 



		

		Recommendations

		Post-evaluation recommendations absent or unrelated to results.

		Relevant post-evaluation recommendations provided.

		Relevant post-evaluation recommendations provided. Clear relationship between post-evaluation recommendations, evaluation of interventions conducted prior to and during evaluation, and results of formal and informal assessments. 

		



		Reporting Results

		Report Format

		Report does not follow provided or established guidelines.

		Report generally follows established or provided guidelines. Minimal deviations in format are evident.

		Report follows established or provided guidelines. No deviations in format are evident or justifications for deviations are implicitly or explicitly evident.  Attention given not only to structure but also to content.

		



		

		Written Language Skills

		Report contains excessive errors.  Proof-reading not evident. 

		Minimal errors in grammar and production.  Some undefined jargon included that might be confusing to target audiences.

		Minimal errors in grammar and production.  Use of jargon minimized and clearly explained when included in the report.  Readability level appropriate for distribution to target audience.  

		



		Evidence of Positive Impact on Students

(4.3)

		Evaluation  of Overall Case

		Unacceptable


0 - 49 points overall

Program deemed to be ineffective due to poor planning, implementation, or data collection and evaluation.

		Acceptable


50 - 79 points overall

Evidence of positive impact reflected in at least one area of intervention implementation based on evaluation of results and recommendations.  

		Excellent


80 - 100 points overall

Evidence of positive impact reflected in most areas of intervention implementation based on evaluation of results and recommendations.  Accurate classification decision and useful recommendations provided for service provision and/or follow-up in the appropriate setting.  Well implemented evaluation and clearly reported findings.

		Total Points Earned   


100

U  A  E





Psychology 591


Practicum


Performance Assessment


		Assessment(

		

		

		Portfolio


Fall Mid-Year Review

		Portfolio


Spring Final Review



		Year

		

		

		

		



		

		

		

		

		



		2004 – 2005

		

		Overall Rubric

		U (2)   A (1)   E (3)

		U (0)   A (2)   E (4)



		

		

		

		

		



		2005 – 2006

		

		Overall Rubric

		U (0)   A (1)   E (2)

		U (0)   A (0)   E (3)



		

		

		

		

		



		2006 – 2007

		

		Overall Rubric

		U (0)   A (0)   E (5)

		



		

		

		

		

		





U  =  Unacceptable  (0 – 2.99)
A  =  Acceptable  (3.00 – 3.74)
E  =  Excellent  (3.75 – 4.00)

Psychology 591 (Use Implemented Fall of 2008)


Practicum in School Psychology


PORTFOLIO ASSESSMENT RUBRIC

Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements (e.g., see below).


__summary results of counseling


__summary results of a consultation


     participation


__participation in manifest determination


      review


__functional behavioral assessment


__professional development/self-study


     activities



		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__pre-referral academic intervention


__pre-referral behavior intervention


__summary results of RTI participation


__functional behavioral assessment


__participation in case staffing


__participation in IEP meeting



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) present with no more than 2 less than adequately addressed or at least 1 component is missing and 1 or 2 less than adequately address.




		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing. 

		NA

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.






POINTS FOR RUBRIC  
                     26 – 27 (Exceeds Expectations)                21 – 25 (Meets Expectations)          0 – 20 (Below Expectations; Unsatisfactory)


Conversion for Use in Determining Course Average


A = 90 – 95%     B = 80 – 89%     C = 70 – 79%     D = 60 – 69%     F = 0 to 59%


Assisting in (co-facilitation) of counseling intervention additional activity practicum student may have opportunity in which to engage. Rubric and evaluation for criteria for assisting in counseling intervention follows as separate attachment.


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Academic Evaluation


Reports prepared by practicum students are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____
Evidence of data-based interventions implemented and evaluated in academic areas of concern


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability (or diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance and participation at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and 1 or 2 less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


The practicum student will assist in the following during the 1st semester and act as case coordinator demonstrating responsibility for the following during the 2nd semester.  Documentation should reflect intervention for an academic deficit or a behavioral concern during the 1st semester and for both during the 2nd semester.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that focus of intervention behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline and intervention phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation Participation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations for 


either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Rubric for Summary of Co-Faciliation of Counseling


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Assist in counseling evaluation reflects relevance for counseling intervention


_____
Assist in teacher interview and needs assessment conducted to identify relevant school background and current


concern(s) or presenting problem(s) as well as student strengths and challenges


_____
Assist in parent/guardian interview and needs assessment conducted to identify relevant background and


concern(s) as well as student strengths and challenges and evidence interview reflected intern knowledge of and


sensitivity to diversity and cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of participation in student interview relative to insight into presenting problem and identification of


appropriate guidelines for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Assist in selection of appropriate counseling intervention selected for referral concern(s)


_____
Assist in development of goals and objectives stated in behavioral terms


_____
Assist in selection and description of appropriate methods for progress and outcome evaluation, including at a


minimum pre-post data


_____
Assist in planning for and describing generalization of positive counseling outcomes to classroom


and other school settings


_____
Participation in number of sessions approved by practicum supervisor


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Assist in outcome decisions (i.e., continue, modify, terminate) that are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Site supervisor ratings showing practicum student as co-counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria for Rubric:


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Counseling Co-Facilitation Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.7 

		All relevant components present and adequately addressed with at least 1 exceeding expectations.

		All relevant components present with no more than 2 not adequately addressed or at least 1 component missing and another not adequately addressed.

		At least 2 relevant components missing or, if all present, 3 or more not adequately addressed.








Psychology 591


Practicum


Performance Assessment


		Assessment(

		

		

		Portfolio


Fall Mid-Year Review



		Year

		

		

		



		

		

		

		



		Fall 2008

		

		Overall Rubric

		B (0)   M (2)   E (1)





B – Below Expectations (0 – 20)
 
M = Meets Expectations (21 – 25)

E  =  Exceeds Expectations (26 – 27)


ACCURACY AND EVIDENCE OF POSITIVE IMPACT (Fall 2008 Portfolio Impact scores using Fall 2009 instrument)


Cell numbers reflect total number of cases included in all three candidates’ portfolios where data were collected and evaluated.


		Evaluations


                    3

		Assessment data analyzed accurately.

               3

		

		Evidence of positive student impact with appropriate (data-based & accurate) assessment decisions

                    3

		Evidence of positive student impact with evaluation outcomes clearly linked to recommendations, thus interventions.

                            3






		Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


3

		Evidence of intervention goals and objectives and method(s) to evaluate outcomes

                 3

		Data from outcome measures analyzed accurately.

                  3

		Evidence of accurate data-based recommendations for continuation, modification, or termination of the intervention.

                     3

		Evidence of student impact of intervention

*__2_ P       __1_ NC        ___N



		Consultation


                   3

		Evidence goals and objectives collaboratively defined

                  3




		

		

		Evidence of impact of consultation

*__1_ P       _2__ NC        ___N
























*P = positive impact


















*NC =  no observable change


















*N = negative impact

Psychology 591 (Use to be Implemented Spring of 2009)

Practicum in School Psychology


PORTFOLIO ASSESSMENT RUBRIC

Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements (e.g., see below).


__summary results of counseling


__summary results of a consultation


     participation


__participation in manifest determination


      review


__functional behavioral assessment


__professional development/self-study


     activities



		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__pre-referral academic intervention


__pre-referral behavior intervention


__summary results of RTI participation


__functional behavioral assessment


__participation in case staffing


__participation in IEP meeting



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) present with no more than 2 less than adequately addressed or at least 1 component is missing and 1 or 2 less than adequately address.




		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing. 

		NA

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.






POINTS FOR RUBRIC  
                     26 – 27 (Exceeds Expectations)                21 – 25 (Meets Expectations)          0 – 20 (Below Expectations; Unsatisfactory)


Conversion for Use in Determining Course Average


A = 90 – 95%     B = 80 – 89%     C = 70 – 79%     D = 60 – 69%     F = 0 to 59%


Assisting in (co-facilitation) of counseling intervention additional activity practicum student may have opportunity in which to engage. Rubric and evaluation for criteria for assisting in counseling intervention follows as separate attachment.


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Academic Evaluation


Reports prepared by practicum students are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____
Evidence of data-based interventions implemented and evaluated in academic areas of concern 


_____
Assessment data analyzed accurately


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability (or diagnosis) supported by analysis of evaluation data and information 


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance and participation at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and 1 or 2 less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


The practicum student will assist in the following during the 1st semester and act as case coordinator demonstrating responsibility for the following during the 2nd semester.  Documentation should reflect intervention for an academic deficit or a behavioral concern during the 1st semester and for both during the 2nd semester.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that focus of intervention behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline and intervention phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation Participation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations for 


either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Rubric for Summary of Co-Faciliation of Counseling


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Assist in counseling evaluation reflects relevance for counseling intervention


_____
Assist in teacher interview and needs assessment conducted to identify relevant school background and current


concern(s) or presenting problem(s) as well as student strengths and challenges


_____
Assist in parent/guardian interview and needs assessment conducted to identify relevant background and


concern(s) as well as student strengths and challenges and evidence interview reflected intern knowledge of and


sensitivity to diversity and cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of participation in student interview relative to insight into presenting problem and identification of


appropriate guidelines for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Assist in selection of appropriate counseling intervention selected for referral concern(s)


_____
Assist in development of goals and objectives stated in behavioral terms


_____
Assist in selection and description of appropriate methods for progress and outcome evaluation, including at a


minimum pre-post data


_____
Assist in planning for and describing generalization of positive counseling outcomes to classroom


and other school settings


_____
Participation in number of sessions approved by practicum supervisor


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Assist in outcome decisions (i.e., continue, modify, terminate) that are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Site supervisor ratings showing practicum student as co-counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria for Rubric:


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Counseling Co-Facilitation Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.7 

		All relevant components  present and adequately addressed with at least 1 exceeding expectations.

		All relevant components present with no more than 2 not adequately addressed or at least 1 component missing and another not adequately addressed.

		At least 2 relevant components  missing or, if all present, 3 or more not adequately addressed.








ACCURACY AND EVIDENCE OF POSITIVE IMPACT


(NASP Standard 4.3)


Criteria for Evaluations


_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with



_____
Appropriate (data-based & accurate) assessment decisions.



_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral)

Assessment 3




Assessment 4 Narrative


Students in field-based settings are evaluated regularly by site supervisors through weekly supervision meetings and evaluation reports, documentation of which is provided to the university supervisor.  Site evaluations afford both formative and summative assessment of student progress. This survey of intern performance in the applied setting relative to professional competencies and dispositions is presented in a Likert format for evaluation by field supervisors.  The evaluation is completed at least 3 times (beginning, middle, end) during the internship experience in order to chart student progress.  Additional evaluations may be warranted if a student displays significant areas of concern or changes internship sites.  The internship typically is completed during the 3rd year of program participation.  


Site supervisor assessments evaluate all NASP domains of professional practice.  However, prior to the spring of 2006, evaluation tools used did not afford comparisons of numeric averages.  Therefore, comparisons of results obtained prior to 2006 with those obtained during the spring semester of 2006 are limited.


In reviewing the data for the six interns that were on internship placements for the spring of 2007, it should be noted that field supervisor ratings for middle year (i.e., January) and end of the year (i.e., April) indicate consistent levels of performance at the proficient level for all areas assessed.  These scores are especially important because three of the six interns were in placements outside of the state of Louisiana.  In most situations, performance ratings improved from the middle year to the end of the year evaluations.  Similar results may be noted on the previously used evaluations depicting mid-semester and end-of-semester evaluations for the fall term of 2005.  Knowledge of and adherence to ethical principles, the ability to work well with others in a professional setting, as well as work-related behaviors and attitudes received consistently high ratings of Professional in the 2006 evaluations. These ratings affirm the program’s commitment to producing school psychologists who maintain both the skills and attitudes necessary for success in the profession.  Summary data for previous years also indicate superior performance by a majority of interns for all areas assessed. Lowest areas of competence (still rated at the proficient level) reflected counseling skills and provision of in-service training. Counseling needs already have been addressed with changes made to students’ degree offerings.  Development and presentation of an in-service training module also has been added to the PSYC 527 – Professional School Psychology Course.

Although the tool used in the previous submission was an improvement over evaluation tools used in the past, further revisions have been made.  Revisions to these evaluation tools which also separated practicum from internship evaluation are attached and were used during the Fall of 2008.  Both the previous and the new tools reflect evaluation of NASP standards 2.1 through 2.11.  Results of evaluations from the Fall of 2008 indicate that all Practicum candidates performed at least at the adequate level in all areas that were assessed.  Best performance was reflected by candidates’ ethical knowledge and behavior, adherence to policies, general attitude, as well as respect for diversity.  For Interns, best performance was reflected by candidates’ use of data-based decision making (particularly relative to evaluation and intervention cases), ethical knowledge and behavior, and respect for diversity.  Improvements in average scores can be identified from practicum to internship levels for most areas assessed. Evaluation of these improvements from practicum to internship level is limited because different candidates were included in the two evaluations processes for fall 2008 and different instruments were used in previous years.  However, the revised instruments will afford future assessment of individual candidate progress by level.

The most recent revision of this tool which highlights assessment of impact on student/school/community is attached and will be used beginning Spring of 2009.  Assessment results and most recent changes to the evaluation tools are highlighted for easier review.

EVALUATION OF STUDENT  PROGRESS


STUDENT: _________________________

RESPONDENT: ________________________


____ INTERN
____ PRACTICUM STUDENT

TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated.


      5


4


3


2


1
        NA

Professional      
       Proficient
      
      Adequate
      
        Emerging
        
      Minimal
not applicable


(independent worker,        (excellent skills,

    (good/average skills,     
    (skills need improvement,
      (little/no skill,
    /observed

minimal supervision 
      occasional supervision
    regular supervision

    requires more supervision
      needs training


needed)

      needed)

    needed)


    than expected in this area)
     and supervision)


1. Professional Competence (knowledge of a school psychologist’s


duties and responsibilities).  (2.6, 2.10)




  
 



Knowledge of federal/state regulations




5
4     
 3      
2
   1
NA



Knowledge of case management procedures



5
4      
3     
 2
   1
NA


2. Adherence to ethical guidelines for service provision 




Knowledge of ethical principles/guidelines



5
4     
 3      
2
   1
NA



Ethical performance of duties





5
4     
 3      
2
   1
NA


3. Professional conduct 


General work attitude/enthusiasm




5
4     
 3      
2
   1
NA

  
General productivity





5
4     
 3      
2
   1
NA

  
Attendance






5
4     
 3      
2
   1
NA

  
Punctuality (arrival to and departure from work)



5
4     
 3      
2
   1
NA

  
Punctuality (completion of assignments)



5
4     
 3      
2
   1
NA


Level of independence relative to completion of assignments

5
4     
 3      
2
   1
NA


Presents positive public image




5
4     
 3      
2
   1
NA

4. Ability to work well with and respect opinions of other professionals (2.2)

 

Interpersonal communication skills




5
4     
 3      
2
   1
NA

Cooperative decision-making skills




5
4     
 3      
2
   1
NA

  
Willingness to accept and act on constructive feedback


5
4     
 3      
2
   1
NA

5. Consultation (2.2)



Knowledge of consultation models and methods



5
4     
 3      
2
   1
NA

Effective interviewing skills





5
4     
 3      
2
   1
NA

Effectiveness of consultation/conferencing with parents


5
4     
 3      
2
   1
NA

Effectiveness of consultation/conferencing with students


5
4     
 3      
2
   1
NA

Effectiveness of consultation/conferencing with teachers


5
4     
 3      
2
   1
NA

6. Ability to work well with diverse populations
(2.5)


 


Knowledge relative to impacts of cultural/ethnic differences

5
4     
 3      
2
   1
NA

Respect for individual differences




5
4     
 3      
2
   1
NA

Appropriate selection of materials and strategies in 



recognition of individual differences



5
4     
 3      
2
   1
NA

7. Good knowledge of intervention design and implementation (2.1, 2.3, 2.7)






Appropriate data collection





5
4     
 3      
2
   1
NA


Appropriate intervention design




5
4     
 3      
2
   1
NA


Design practicality






5
4     
 3      
2
   1
NA


Empirically supported procedures used




5
4     
 3      
2
   1
NA


Effective implementation





5
4     
 3      
2
   1
NA


Appropriate follow-up evaluation/revision



5
4     
 3      
2
   1
NA


Positive impact demonstrated





5
4     
 3      
2
   1
NA

8. Test knowledge (administration, scoring, interpretation of instruments 

and technologies typically used by school psychologists) (2.4, 2.11)
 



Cognitive Tests






5
4     
 3      
2
   1
NA


Social/Emotional/Behavioral Instruments



5
4     
 3      
2
   1
NA


Educational Assessments





5
4     
 3      
2
   1
NA


Written Communication skills (report writing)



5
4     
 3      
2
   1
NA

9.  Counseling  (2.7)



Knowledge of counseling models and methods



5
4     
 3      
2
   1
NA


Effectiveness as an individual counselor




5
4     
 3      
2
   1
NA


Effectiveness as group counselor





5
4     
 3      
2
   1
NA

10.  Other



Crisis management
(2.7)





5
4     
 3      
2
   1
NA


Provision of in-service trainings (2.8, 2.11)



5
4     
 3      
2
   1
NA


Program planning/evaluation
(2.9)




5
4     
 3      
2
   1
NA


Professional Development





5
4     
 3      
2
   1
NA

11.  Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester) __ YES __ NO

Practicum (120 hr. per semester) __ YES __ NO


Field Experience (10 hr. per semester) __ YES __ NO


Comments: 


EVALUATION OF STUDENT PROGRESS – Average scores


   XX  (N = 6)    INTERN
            PRACTICUM STUDENT




Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated.


      5


4


3


2


1
        NA


Professional      
       Proficient
      
      Adequate
      
        Emerging
        
      Minimal
not applicable


(independent worker,        (excellent skills,

    (good/average skills,     
    (skills need improvement,
      (little/no skill,
    /observed

minimal supervision 
      occasional supervision
    regular supervision

    requires more supervision
      needs training


needed)

      needed)

    needed)


    than expected in this area)
     and supervision)











2006 – 2007

Overall











Middle
End

Average

1. Professional Competence (knowledge of a school psychologist’s



duties and responsibilities).  (2.6, 2.10)




  
 



Knowledge of federal/state regulations




3.83 
4.17

4.00





Knowledge of case management procedures



4.17
4.50

4.33


2. Adherence to ethical guidelines for service provision



Knowledge of ethical principles/guidelines



5.00
5.00

5.00



Ethical performance of duties





5.00
5.00

5.00


3. Professional conduct 


General work attitude/enthusiasm




 4.83
4.83

4.83


  
General productivity





 4.83
5.00

4.92


  
Attendance






 5.00
5.00

5.00


  
Punctuality (arrival to and departure from work)



 5.00
5.00

5.00

  
Punctuality (completion of assignments)



 4.83
5.00

4.92


Level of independence relative to completion of assignments

 4.67
4.67

4.67



Presents positive public image




 5.00
4.83

4.91


4. Ability to work well with and respect opinions of other professionals (2.2)

 


Interpersonal communication skills




 5.00
5.00

5.00

Cooperative decision-making skills




 5.00
5.00

5.00


  
Willingness to accept and act on constructive feedback


 4.83
5.00

4.92

5. Consultation (2.2)



Knowledge of consultation models and methods



 4.67
4.67

4.67


Effective interviewing skills





 4.83
4.83

4.83


Effectiveness of consultation/conferencing with parents


 4.67
4.67

4.67


Effectiveness of consultation/conferencing with students


 4.83
5.00

4.92


Effectiveness of consultation/conferencing with teachers


  4.83
5.00

4.83


2006 – 2007

Overall











Middle
End

Average

6. Ability to work well with diverse populations
(2.5)


 


Knowledge relative to impacts of cultural/ethnic differences

 4.50
4.67

4.58


Respect for individual differences




 4.83
5.00

4.92


Appropriate selection of materials and strategies in 



recognition of individual differences



 4.50
4.67

4.58


7. Good knowledge of intervention design and implementation (2.1, 2.3, 2.7)






Appropriate data collection





 4.60
4.83

4.73


Appropriate intervention design




 4.40
4.50

4.45



Design practicality






 4.40
4.50

4.45



Empirically supported procedures used




  4.60
4.67

4.64



Effective implementation





 5.00
5.00

5.00



Appropriate follow-up evaluation/revision



 4.80
4.83

4.82



Positive impact demonstrated





 4.60
4.67

4.64


8. Test knowledge (administration, scoring, interpretation of instruments 


and technologies typically used by school psychologists) (2.4, 2.11)
 



Cognitive Tests






 4.60
4.83

4.73



Social/Emotional/Behavioral Instruments



 4.33
4.17

4.25


Educational Assessments





 4.50
4.50

4.50



Written Communication skills (report writing)



 4.67
4.67

4.67


9.  Counseling  (2.7)



Knowledge of counseling models and methods



 4.50
4.50

4.50



Effectiveness as an individual counselor




 4.33
4.33

4.33


Effectiveness as group counselor





 4.00
4.00

4.00

10.  Other



Crisis management
(2.7)





 4.40
4.40

4.40



Provision of in-service trainings (2.8, 2.11)



 4.00
4.33

4.20



Program planning/evaluation
(2.9)




 4.25
4.20

4.22


Professional Development





 4.83
4.83

4.83

11.  Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester)       **  YES     ___  NO

Practicum (120 hr. per semester)    ___ YES     ___  NO


Field Experience (10 hr. per semester)    ___ YES     ___  NO
**  6 of 6 (100%)


Comments: _________________________________________________________________________________________


EVALUATION OF STUDENT PROGRESS (Used Prior to 2006)


STUDENT: ________N = 4_________________
RESPONDENT: ________________________









TITLE: _______________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate letter for each statement, according to the grade scale indicated.



A

B


C

D

F


NA


        superior
      excellent
    
good/average            
fair
         poor    
       not applicable/observed












Mid Semester Fall 2005


1. Professional Competence (knowledge of a school psychologist’s



duties and responsibilities).




  
A 
B(4)   C      D
   F
NA


2. Adherence to state and ethical guidelines for the provision of



school psychological services.





A(2) 
B(1)   C(1)  D
   F
NA


3. General work attitude







A(3) 
B(1)   C       D
   F
NA


4. General work performance






A(1) 
B(3)   C       D
   F
NA


5. Attendance








A(3) 
B(1)   C       D
   F
NA


6. Punctuality (arrival to and departure from work)



A(3)
B(1)   C       D
   F
NA


7. Punctuality (completion of assignments)




A(2) 
B(1)   C(1)  D
   F
NA


8. Ability to work well with and respect opinions of other professionals

A(2) 
B(1)   C(1)  D
   F
NA


9. Willingness to accept and act on constructive feedback


A(2) 
B(1)   C(1)  D
   F
NA


10. Effective interviewing/consultation/communication skills


A(1) 
B(1)   C(2)  D
   F
NA


11. Good knowledge of intervention design and implementation


A(1) 
B       C(2)  D 
   F
NA(1)


12. Test knowledge (administration, scoring, interpretation of 



various instruments typically used by school psychologists) 

A(1) 
B       C(1)  D
   F(1)   NA(1)


13. Knowledge of and respect for diverse populations.



A 
B(2)   C      D
   F
NA(1) *


14.  Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester) _**_ YES __ NO

Practicum (120 hr. per semester) __ YES __ NO


Field Experience (10 hr. per semester) __ YES __ NO

** 6 of 6 (100%)


Comments: * 1 no response ______________________________________________________________________________________________________________________________________________________________________________________________________


EVALUATION OF STUDENT PROGRESS (Used Prior to 2006)


STUDENT: ______N = 4___________________
RESPONDENT: ________________________









TITLE: _______________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate letter for each statement, according to the grade scale indicated.



A

B


C

D

F


NA


        superior
      excellent
    
good/average            
fair
         poor    
       not applicable/observed












End of Semester Fall 2005


1. Professional Competence (knowledge of a school psychologist’s



duties and responsibilities).




  
A 
B(4)   C       D
   F
NA


2. Adherence to state and ethical guidelines for the provision of



school psychological services.





A(3) 
B(1)   C       D
   F
NA


3. General work attitude







A(3)
B(1)   C       D
   F
NA


4. General work performance






A(2)
B(2)   C       D
   F
NA


5. Attendance








A(3)
B(1)   C       D
   F
NA


6. Punctuality (arrival to and departure from work)



A(4)
B       C       D
   F
NA


7. Punctuality (completion of assignments)




A(4)
B       C       D
   F
NA


8. Ability to work well with and respect opinions of other professionals

A(2)
B(2)  C        D
   F
NA


9. Willingness to accept and act on constructive feedback


A(3)
B(1)   C       D
   F
NA


10. Effective interviewing/consultation/communication skills


A(2)
B(1)   C (1) D
   F
NA


11. Good knowledge of intervention design and implementation


A(1)
B(1)   C (2) D
   F
NA


12. Test knowledge (administration, scoring, interpretation of 



various instruments typically used by school psychologists) 

A(2)
B(1)   C(1)  D
   F
NA


13. Knowledge of and respect for diverse populations.



A(1)
B(2)   C      D
   F
NA *


14.  Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester) __ YES __ NO

Practicum (120 hr. per semester) __ YES __ NO


Field Experience (10 hr. per semester) __ YES __ NO


Comments:  * 1 No Response ______________________________________________________________________________________________________________________________________________________________________________________________________


EVALUATION OF STUDENT PROGRESS (Used Prior to 2006)


STUDENT: __Summary Data for Years 2004-05 (2nd Semester Interns)_N=8_
RESPONDENT: ________________









TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate letter for each statement, according to the grade scale indicated.



A

B


C

D

F


NA


        superior
      excellent
    
good/average            
fair
         poor    
       not applicable/observed


1. Professional Competence (knowledge of a school psychologist’s



duties and responsibilities).




  
A(7) 
B(1)      C      D
   F
NA


2. Adherence to state and ethical guidelines for the provision of



school psychological services.





A(6) 
B(2)      C      D
   F
NA


3. General work attitude







A(7) 
B(1)      C      D
   F
NA


4. General work performance






A(7)  
B(1)      C      D
   F
NA


5. Attendance








A(7)  
B(1)      C      D
   F
NA


6. Punctuality (arrival to and departure from work)



A(7)
B(1)      C      D
   F
NA


7. Punctuality (completion of assignments)




A(6)
B(2)      C      D
   F
NA


8. Ability to work well with and respect opinions of other professionals

A(7)
B(1)      C      D
   F
NA


9. Willingness to accept and act on constructive feedback


A(7)
B(1)      C      D
   F
NA


10. Effective interviewing/consultation/communication skills


A(7)  
B(1)      C      D
   F
NA


11. Good knowledge of intervention design and implementation


A(6)  
B(2)      C      D
   F
NA


12. Test knowledge (administration, scoring, interpretation of 



various instruments typically used by school psychologists) 

A(6) 
B(2)      C      D
   F
NA


13. Knowledge of and respect for diverse populations.



A* 
B      C      D
   F
NA


14.  Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester) __ YES __ NO

Practicum (120 hr. per semester) __ YES __ NO


Field Experience (10 hr. per semester) __ YES __ NO


Comments:____*No data available for this item, _________ __________________________________________________


_________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________


______________________________________________________________________________________________________________________________________________________________________________________________________ 


Comparison of Results across Evaluations for NASP Domains for End-of-Year Ratings


Direct comparisons are provided when possible.


Domain





2006 


Up to Spring Term of 2005








(Overall Average Score)
(Ratings for Each Level)








        (5 point Scale)


2.1 – Appropriate data collection


4.73



A(6)
B(2)
 


2.2 – Consultation and Collaboration






A(7)
B(1)


Interpersonal communication skills


5.00





Knowledge of consultation models and methods

4.67


Effectiveness of consultation/conferencing with parents
4.67


Effectiveness of consultation/conferencing with students
4.92


Effectiveness of consultation/conferencing with teachers
4.83


2.3 – Development, implementation, and evaluation of 




A(6)
B(2)


appropriate academic and cognitive goals.


Appropriate intervention design


4.45


Design practicality




4.45


Empirically supported procedures used


4.64


Effective implementation



5.00


Appropriate follow-up evaluation/revision

4.82

2.4  Knowledge of Social/Emotional/Behavioral 


Instruments





4.25

2.5 – Student Diversity


Knowledge relative to impacts of cultural/ethnic 


differences



4.58

Respect for individual differences


4.92

Appropriate selection of materials and strategies in 



recognition of individual differences

4.58

2.6 – Systems Policies and Services



Knowledge of federal/state regulations


4.00



A(6)
B(2)



Knowledge of case management procedures

4.33

2.7 – Prevention, Crisis Management, Intervention


 

A(6)
B(2)

Appropriate intervention design


4.45


Design practicality




4.45


Empirically supported procedures used


4.64


Effective implementation



5.00


Appropriate follow-up evaluation/revision

4.82


Knowledge of counseling models and methods

4.50


Effectiveness as an individual counselor


4.33


Effectiveness as group counselor



4.00


Crisis management




4.40

2.8 – Home/School Community Collaboration



Provision of in-service trainings


4.20

Effectiveness of consultation/conferencing with parents
4.67


2.9 – Program Planning/Evaluation


4.22


2.10 – School Psychology Practices



Knowledge of federal/state regulations


4.00


A(6)
B(2)



Knowledge of case management procedures

4.33



Professional Development



4.83


2.11 – Use of technology to enhance services



(in-service trainings) 



4.2

EVALUATION OF PRACTICUM STUDENT PROGRESS

(Tool used during Fall of 2008)

STUDENT: _________________________

RESPONDENT: ________________________


PRACTICUM STUDENT



TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their practicum status and placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated. 

      5


4


3


2


1
        NA


Professional      
       Proficient
      
      Adequate
      
        Emerging
        
      Minimal
not applicable


(independent worker,        (excellent skills,

    (good/average skills,     
    (skills need improvement,
      (little/no skill,
    /observed

minimal supervision 
      occasional supervision
    regular supervision

    requires more supervision
      needs training


needed)

      needed)

    needed)


    than expected in this area)
     and supervision)


Data-Based Decision Making -- Assessment

(Standard 2.1, 2.3, 2.4)



Cognitive Tests






5
4     
 3      
2
   1
NA


Academic Achievement





5
4     
 3      
2
   1
NA


Social/Emotional/Behavioral Instruments



5
4     
 3      
2
   1
NA


Adaptive Behavior






5
4     
 3      
2
   1
NA


Functional Behavior (assist with)
 



5
4     
 3      
2
   1
NA


Manifestation Determination Review (assist with)



5
4     
 3      
2
   1
NA


Informal (e.g., CBA, CBM, DIBELS, RTI)



5
4     
 3      
2
   1
NA


Written Communication skills (report writing)



5
4     
 3      
2
   1
NA

Data-Based Decision Making -- Intervention

(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
4     
 3      
2
   1
NA


Assisting in appropriate design for academic interventions


5
4     
 3      
2
   1
NA


Assisting in appropriate design for social/behavioral interventions

5
4     
 3      
2
   1
NA


Assisting in appropriate design for social/emotional interventions

5
4     
 3      
2
   1
NA


Empirically supported procedures used




5
4     
 3      
2
   1
NA


Effective implementation





5
4     
 3      
2
   1
NA


Appropriate follow-up evaluation/revision



5
4     
 3      
2
   1
NA


Positive impact demonstrated





5
4     
 3      
2
   1
NA

Consultation and Collaboration


(Standard 2.2, 2.8)

Interpersonal communication skills




5
4     
 3      
2
   1
NA


Expanding knowledge of consultation models and methods


5
4     
 3      
2
   1
NA


Effective interviewing skills





5
4     
 3      
2
   1
NA


Effectiveness of consultation/conferencing with parents


5
4     
 3      
2
   1
NA


Effectiveness of consultation/conferencing with students


5
4     
 3      
2
   1
NA


Effectiveness of consultation/conferencing with teachers


5
4     
 3      
2
   1
NA


Collaborative decision-making skills




5
4     
 3      
2
   1
NA


Ability to work well with diverse populations



 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
4     
 3      
2
   1
NA


Respect for individual differences working with students


5
4     
 3      
2
   1
NA

Respect for individual differences working with school personnel



and parents/guardians




5
4     
 3      
2
   1
NA

Appropriate selection of materials and strategies in 



recognition of individual differences



5
4     
 3      
2
   1
NA


Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge of parish policies and procedures



5
4     
 3      
2
   1
NA



Knowledge of federal/state regulations




5
4     
 3      
2
   1
NA


Effective use of technology for information and data management

5
4
 3
2
   1
NA



Professional Development





5
4     
 3      
2
   1
NA


Crisis Intervention and Mental Health


(Standard 2.7)



Knowledge of counseling models and methods



5
4     
 3      
2
   1
NA



Effectiveness as co-facilitator in group counseling


5
4     
 3      
2
   1
NA



Knowledge of system crisis management policy



5
4     
 3      
2
   1
NA


Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
4     
 3      
2
   1
NA



Ethical performance of duties





5
4     
 3      
2
   1
NA



Ethical use of information technology




5
4     
 3      
2
   1
NA

Professional dispositions 


General work attitude/enthusiasm




5
4     
 3      
2
   1
NA


  
General productivity





5
4     
 3      
2
   1
NA


  
Attendance






5
4     
 3      
2
   1
NA


  
Punctuality (arrival to and departure from work)



5
4     
 3      
2
   1
NA


  
Punctuality (completion of assignments)



5
4     
 3      
2
   1
NA



Level of independence relative to completion of assignments



relative to practicum status




5
4     
 3      
2
   1
NA



Willingness to accept and act on constructive feedback


5
4     
 3      
2
   1
NA


Accepts challenges and displays initiative



5
4     
 3      
2
   1
NA



Presents positive overall image




5
4     
 3      
2
   1
NA


Other (Research)

(Standard 2.9)



Assist in provision of in-service trainings



5
4     
 3      
2
   1
NA

Student is making adequate progress toward completion of the minimum required number of hours for:


Practicum (120 hours per semester)

__ YES

__ NO


Comments: 


EVALUATION OF STUDENT INTERN PROGRESS

(Tool used during Fall of 2008)

STUDENT: _________________________

RESPONDENT: ________________________


____ INTERN





TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated.


      5


4


3


2


1
        NA


Professional      
       Proficient
      
      Adequate
      
        Emerging
        
      Minimal
not applicable


(independent worker,        (excellent skills,

    (good/average skills,     
    (skills need improvement,
      (little/no skill,
    /observed

minimal supervision 
      occasional supervision
    regular supervision

    requires more supervision
      needs training


needed)

      needed)

    needed)


    than expected in this area)
     and supervision)


Data-Based Decision Making -- Assessment

(Standard 2.1, 2.3, 2.4)



Cognitive Tests






5
4     
 3      
2
   1
NA


Academic Achievement





5
4     
 3      
2
   1
NA


Social/Emotional/Behavioral Instruments



5
4     
 3      
2
   1
NA


Adaptive Behavior






5
4     
 3      
2
   1
NA


Functional Behavior

 



5
4     
 3      
2
   1
NA


Manifestation Determination Review




5
4     
 3      
2
   1
NA


Counseling Evaluations





5
4     
 3      
2
   1
NA


Suicide Risk Assessment





5
4     
 3      
2
   1
NA


Informal (e.g., CBA, CBM, DIBELS, RTI)



5
4     
 3      
2
   1
NA


Written Communication skills (report writing)



5
4     
 3      
2
   1
NA

Data-Based Decision Making -- Intervention

(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
4     
 3      
2
   1
NA


Appropriate design
for academic interventions



5
4     
 3      
2
   1
NA


Appropriate design
for social/behavioral interventions


5
4     
 3      
2
   1
NA


Appropriate design
for social/behavioral interventions


5
4     
 3      
2
   1
NA


Design practicality






5
4     
 3      
2
   1
NA


Empirically supported procedures used




5
4     
 3      
2
   1
NA


Effective implementation





5
4     
 3      
2
   1
NA


Appropriate follow-up evaluation/revision



5
4     
 3      
2
   1
NA


Positive impact demonstrated





5
4     
 3      
2
   1
NA

Consultation and Collaboration


(Standard 2.2, 2.8)

Interpersonal communication skills




5
4     
 3      
2
   1
NA


  
Knowledge of consultation models and methods



5
4     
 3      
2
   1
NA


Effective interviewing skills





5
4     
 3      
2
   1
NA


Effectiveness of consultation/conferencing with parents


5
4     
 3      
2
   1
NA


Effectiveness of consultation/conferencing with students


5
4     
 3      
2
   1
NA


Effectiveness of consultation/conferencing with teachers


5
4     
 3      
2
   1
NA


Collaborative decision-making skills




5
4     
 3      
2
   1
NA


Ability to work well with diverse populations



 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
4     
 3      
2
   1
NA


Respect for individual differences working with students


5
4     
 3      
2
   1
NA

Respect for individual differences working with school personnel



and parents/guardians




5
4     
 3      
2
   1
NA

Appropriate selection of materials and strategies in 



recognition of individual differences



5
4     
 3      
2
   1
NA


Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge of parish policies and procedures



5
4     
 3      
2
   1
NA



Knowledge of federal/state regulations




5
4     
 3      
2
   1
NA



Knowledge of case management procedures



5
4      
 3     
2
   1
NA


Effective use of technology for information and data management

5
4
 3
2
   1
NA


Professional Development





5
4     
 3      
2
   1
NA


Crisis Intervention and Mental Health


(Standard 2.7)



Knowledge of counseling models and methods



5
4     
 3      
2
   1
NA



Effectiveness as an individual counselor



5
4     
 3      
2
   1
NA



Effectiveness as group counselor




5
4     
 3      
2
   1
NA



Knowledge of system crisis management policy



5
4     
 3      
2
   1
NA



Appropriateness of response to crisis situation



5
4     
 3      
2
   1
NA

Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
4     
 3      
2
   1
NA



Ethical performance of duties





5
4     
 3      
2
   1
NA



Ethical use of information technology




5
4     
 3      
2
   1
NA

Professional dispositions 


General work attitude/enthusiasm




5
4     
 3      
2
   1
NA


  
General productivity





5
4     
 3      
2
   1
NA


  
Attendance






5
4     
 3      
2
   1
NA


  
Punctuality (arrival to and departure from work)



5
4     
 3      
2
   1
NA


  
Punctuality (completion of assignments)



5
4     
 3      
2
   1
NA



Level of independence relative to completion of assignments

5
4     
 3      
2
   1
NA



Willingness to accept and act on constructive feedback


5
4     
 3      
2
   1
NA


Accepts challenges and handles crises appropriately


5
4     
 3      
2
   1
NA



Displays initiative and assumes leadership appropriately


5
4     
 3      
2
   1
NA



Presents positive public image




5
4     
 3      
2
   1
NA


Other (Research)

(Standard 2.9)



Provision of in-service trainings




5
4     
 3      
2
   1
NA


Program planning/evaluation





5
4     
 3      
2
   1
NA

Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester)

__ YES

__ NO


Comments: 

EVALUATION OF PRACTICUM STUDENT PROGRESS


(Results for Fall of 2008)


STUDENT: _________________________

RESPONDENT: ________________________


PRACTICUM STUDENT



TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their practicum status and placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated. 


      5


4


3


2


1
        NA


Professional      
       Proficient
      
      Adequate
      
        Emerging
        
      Minimal
not applicable


(independent worker,        (excellent skills,

    (good/average skills,     
    (skills need improvement,
      (little/no skill,
    /observed

minimal supervision 
      occasional supervision
    regular supervision

    requires more supervision
      needs training


needed)

      needed)

    needed)


    than expected in this area)
     and supervision)


Data-Based Decision Making -- Assessment


(Standard 2.1, 2.3, 2.4)










Fall 2008 Average Scores


Cognitive Tests






4


Academic Achievement





4


Social/Emotional/Behavioral Instruments



3.66


Adaptive Behavior






4


Functional Behavior (assist with)
 



4


Manifestation Determination Review (assist with)



3


Informal (e.g., CBA, CBM, DIBELS, RTI)



3


Written Communication skills (report writing)



4

Data-Based Decision Making -- Intervention


(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
 


Assisting in appropriate design for academic interventions


5
 


Assisting in appropriate design for social/behavioral interventions

4.33


Assisting in appropriate design for social/emotional interventions

4


Empirically supported procedures used




4


Effective implementation





4.33


Appropriate follow-up evaluation/revision



4.33


Positive impact demonstrated





4.33

Consultation and Collaboration


(Standard 2.2, 2.8)


Interpersonal communication skills




5
 

Expanding knowledge of consultation models and methods


3

Effective interviewing skills





4

Effectiveness of consultation/conferencing with parents


3.66

Effectiveness of consultation/conferencing with students


3.66

Effectiveness of consultation/conferencing with teachers


3.66

Collaborative decision-making skills




3

Ability to work well with diverse populations



 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
 

Respect for individual differences working with students


5
 

Respect for individual differences working with school personnel



and parents/guardians




4

Appropriate selection of materials and strategies in 



recognition of individual differences



3.66

Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge of parish policies and procedures



4


Knowledge of federal/state regulations




5
 


Effective use of technology for information and data management

4




Professional Development





3

Crisis Intervention and Mental Health


(Standard 2.7)



Knowledge of counseling models and methods



3


Effectiveness as co-facilitator in group counseling


3


Knowledge of system crisis management policy



3

Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
 


Ethical performance of duties





4


Ethical use of information technology




5
 

Professional dispositions 


General work attitude/enthusiasm




5

  
General productivity





4

  
Attendance






4.33

  
Punctuality (arrival to and departure from work)



4.33

  
Punctuality (completion of assignments)



4


Level of independence relative to completion of assignments




relative to practicum status




3.66


Willingness to accept and act on constructive feedback


4


Accepts challenges and displays initiative



4


Presents positive overall image




4

Other (Research)


(Standard 2.9)



Assist in provision of in-service trainings



5 (2 NA)

Student is making adequate progress toward completion of the minimum required number of hours for:


Practicum (120 hours per semester)

__ YES

__ NO


Comments: 


EVALUATION OF STUDENT INTERN PROGRESS


(Results for Fall of 2008 – Average Scores)


STUDENT: _________________________

RESPONDENT: ________________________


__N = 3__ INTERN





TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated.


      5


4


3


2


1
        NA


Professional      
       Proficient
      
      Adequate
      
        Emerging
        
      Minimal
not applicable


(independent worker,        (excellent skills,

    (good/average skills,     
    (skills need improvement,
      (little/no skill,
    /observed

minimal supervision 
      occasional supervision
    regular supervision

    requires more supervision
      needs training


needed)

      needed)

    needed)


    than expected in this area)
     and supervision)


Data-Based Decision Making -- Assessment


(Standard 2.1, 2.3, 2.4)










Fall 2008 Average Scores


Cognitive Tests






4.33


Academic Achievement





5


Social/Emotional/Behavioral Instruments



5



Adaptive Behavior






5



Functional Behavior

 



5



Manifestation Determination Review




4



Counseling Evaluations





3



Suicide Risk Assessment





5 (2 NA)



Informal (e.g., CBA, CBM, DIBELS, RTI)



5
 


Written Communication skills (report writing)



4.33

Data-Based Decision Making -- Intervention


(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
 


Appropriate design
for academic interventions



5
 


Appropriate design
for social/behavioral interventions


5
 


Appropriate design
for social/behavioral interventions


5
 


Design practicality






5
 



Empirically supported procedures used




5
 


Effective implementation





5
 


Appropriate follow-up evaluation/revision



5
 


Positive impact demonstrated





5
 


Consultation and Collaboration


(Standard 2.2, 2.8)


Interpersonal communication skills




5
 

  
Knowledge of consultation models and methods



4.33

Effective interviewing skills





4.33

Effectiveness of consultation/conferencing with parents


4.33

Effectiveness of consultation/conferencing with students


4

Effectiveness of consultation/conferencing with teachers


4

Collaborative decision-making skills




5
 

Ability to work well with diverse populations



 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
 

Respect for individual differences working with students


5
 

Respect for individual differences working with school personnel



and parents/guardians




5
 

Appropriate selection of materials and strategies in 



recognition of individual differences



5
 

Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge of parish policies and procedures



4


Knowledge of federal/state regulations




3.33


Knowledge of case management procedures



4


Effective use of technology for information and data management

5


Professional Development





5
 

Crisis Intervention and Mental Health


(Standard 2.7)



Knowledge of counseling models and methods



4.5 (1 NA)


Effectiveness as an individual counselor



4 (1 NA)



Effectiveness as group counselor




4 (2 NA)



Knowledge of system crisis management policy



4.5 (1 NA)



Appropriateness of response to crisis situation



5 (2 NA)


Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
 


Ethical performance of duties





5
 


Ethical use of information technology




5
 

Professional dispositions 


General work attitude/enthusiasm




4.33

  
General productivity





4.33

  
Attendance






5
 

  
Punctuality (arrival to and departure from work)



5
 

  
Punctuality (completion of assignments)



4.33


Level of independence relative to completion of assignments

4.33


Willingness to accept and act on constructive feedback


4.33


Accepts challenges and handles crises appropriately


4.33


Displays initiative and assumes leadership appropriately


4.33


Presents positive public image




4.33

Other (Research)


(Standard 2.9)



Provision of in-service trainings




4.5 (1 NA)



Program planning/evaluation





4  (2 NA)


Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester)

__ YES

__ NO


Comments: 

EVALUATION OF PRACTICUM STUDENT PROGRESS


(Tool to be used beginning Spring of 2009)

STUDENT: _________________________

RESPONDENT: ________________________


PRACTICUM STUDENT



TITLE: _____________________________


Rate the indicated student’s abilities/performance relative to their practicum status and placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated. 


		5

		4

		3

		2

		1

		NA



		Professional

		Proficient

		Adequate

		Emerging

		Minimal

		Not Applicable



		works independently


with


 minimal supervision needed

		excellent skills


with


occasional supervision needed

		good, average skills


with


regular supervision needed

		skills need improvement;


with


more supervision than expected needed in this area

		little to no skill


with


training and supervision needed in this area

		not applicable


not observed





Data-Based Decision Making -- Assessment


(Standard 2.1, 2.3, 2.4)



Cognitive Tests






5
4
3
2
1
NA


Academic Achievement





5
4
3
2
1
NA


Social/Emotional/Behavioral Instruments



5
4
3
2
1
NA



Adaptive Behavior






5
4
3
2
1
NA



Functional Behavior (assists with)
 



5
4
3
2
1
NA



Manifestation Determination Review (assists with)


5
4
3
2
1
NA



Informal (e.g., CBA, CBM, DIBELS, RTI)



5
4
3
2
1
NA


Written communication skills (report writing)



5
4
3
2
1
NA


Data-Based Decision Making -- Intervention


(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
4
3
2
1
NA


Assisting in appropriate design for academic interventions


5
4
3
2
1
NA


Assisting in appropriate design for social/behavioral interventions

5
4
3
2
1
NA


Design practicality






5
4
3
2
1
NA



Empirically supported procedures used




5
4
3
2
1
NA


Effective implementation





5
4
3
2
1
NA


Appropriate follow-up evaluation/revision



5
4
3
2
1
NA

Consultation and Collaboration


(Standard 2.2, 2.6, 2.8)


Expanding knowledge of consultation models and methods


5
4
3
2
1
NA

Interpersonal communication skills




5
4
3
2
1
NA

  
Effective interviewing skills





5
4
3
2
1
NA


Participation in facilitation of climate for collaboration by demonstrating



collaborative interactions and decision-making skills

5
4
3
2
1
NA

Effectiveness of consultation/conferencing with parents


5
4
3
2
1
NA


Effectiveness of consultation/conferencing with students


5
4
3
2
1
NA

Effectiveness of consultation/conferencing with teachers


5
4
3
2
1
NA

Ability to work well with diverse populations



 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
4
3
2
1
NA

Respect for individual differences working with students


5
4
3
2
1
NA

Respect for individual differences working with school personnel



and parents/guardians




5
4
3
2
1
NA

Appropriate selection of materials and strategies in 



recognition of individual differences



5
4
3
2
1
NA

Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge or parish/district organization structure


5
4
3
2
1
NA



Knowledge of organization chain of command



5
4
3
2
1
NA


Knowledge of parish/district policies and procedures


5
4     
 3      
2
1
NA



Expanding knowledge of federal/state regulations



5
4     
 3      
2
1
NA



Knowledge of case management procedures



5
4      
 3     
2
1
NA



Expanding knowledge of parish/district policies and procedures




designed to promote safe, supportive school environment

5
4
3
2
1
NA


Expanding knowledge of policies and procedures designed to




promote safe, supportive school environment


5
4
3
2
1
NA


Effective use of technology for information and data management

5
4
3
2
1
NA


Professional Development





5
4
3
2
1
NA



Assists in facilitating climate of mutual respect by modeling respect for




individuals from all aspects of the school environment

5
4
3
2
1
NA

Crisis Intervention and Mental Health


(Standard 2.7, 2.6)


Knowledge of counseling models and methods



5
4
3
2
1
NA


Effectiveness as co-facilitator in group counseling


5
4
3
2
1
NA


Knowledge of system crisis management policy



5
4
3
2
1
NA

Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
4
3
2
1
NA


Ethical performance of duties





5
4
3
2
1
NA


Ethical use of information technology




5
4     
 3      
2
1
NA

Professional dispositions 


General work attitude/enthusiasm




5
4
3
2
1
NA

  
General productivity





5
4
3
2
1
NA

  
Attendance






5
4
3
2
1
NA

  
Punctuality (arrival to and departure from work)



5
4
3
2
1
NA

  
Punctuality (completion of assignments)



5
4
3
2
1
NA


Level of independence relative to completion of assignments

5
4
3
2
1
NA




Relative to practicum status


Willingness to accept and act on constructive feedback


5
4
3
2
1
NA


Accepts challenges and displays initiative



5
4
3
2
1
NA


Presents positive public image




5
4
3
2
1
NA

Other (Research)


(Standard 2.9)



Assist in provision of in-service trainings



5
4
3
2
1
NA


Positive Impact on Students


(NASP Standard 4.3)


		5

		4

		3

		2

		1

		NA



		data reflects significant positive impact or improvement

		data reflects some positive impact or modest improvement

		no observed improvement or positive change

		data reflects mild regression or negative impact




		data reflects substantial regression or negative impact

		not applicable





Evidence of impact on students through participation in evaluation



process (academic)






5
4
3
2
1
NA


Evidence of impact on students through participation in evaluation



process (social/emotional/behavioral)




5
4
3
2
1
NA


Evidence of positive impact on students through participation in intervention



process (academic)






5
4
3
2
1
NA

Evidence of positive impact on students through participation in intervention



 process (social/emotional/behavioral)




5
4
3
2
1
NA

Evidence of positive impact on students through participation in



effective counseling





5
4
3
2
1
NA

Participates in promotion of effective consultation and collaboration among


collaborators to positively impact students



5
4
3
2
1
NA

Student is making adequate progress toward completion of the minimum required number of hours for:


Practicum (120 hours per semester)

__ YES

__ NO


_________  
By my initials I attest that I have provided this practicum student with at least 1 hour per week of direct 


  (initials)      
supervision.

Comments: 


EVALUATION OF STUDENT INTERN PROGRESS


(Tool to be used beginning Spring of 2009)

STUDENT INTERN: ______________________________


RESPONDENT: ______________________________











TITLE: _____________________________________


Rate the indicated student’s abilities/performance relative to their placement in your setting by circling the appropriate number for each statement, according to the competency scale indicated.


		5

		4

		3

		2

		1

		NA



		Professional

		Proficient

		Adequate

		Emerging

		Minimal

		Not Applicable



		works independently


with


 minimal supervision needed

		excellent skills


with


occasional supervision needed

		good, average skills


with


regular supervision needed

		skills need improvement;


with


more supervision than expected needed in this area

		little to no skill


with


training and supervision needed in this area

		not applicable


not observed





Data-Based Decision Making -- Assessment


(Standard 2.1, 2.3, 2.4)



Cognitive Tests






5
4
3
2
1
NA


Academic Achievement





5
4
3
2
1
NA


Social/Emotional/Behavioral Instruments



5
4
3
2
1
NA



Adaptive Behavior






5
4
3
2
1
NA



Functional Behavior

 



5
4
3
2
1
NA



Manifestation Determination Review




5
4
3
2
1
NA



Counseling Evaluations





5
4
3
2
1
NA



Suicide Risk Assessment





5
4
3
2
1
NA



Informal (e.g., CBA, CBM, DIBELS, RTI)



5
4
3
2
1
NA


Written communication skills (report writing)



5
4
3
2
1
NA


Data-Based Decision Making -- Intervention


(Standard 2.1, 2.3, 2.4)



Appropriate data collection procedures used



5
4
3
2
1
NA


Appropriate design
for academic interventions



5
4
3
2
1
NA


Appropriate design
for social/behavioral interventions


5
4
3
2
1
NA


Design practicality






5
4
3
2
1
NA



Empirically supported procedures used




5
4
3
2
1
NA


Effective implementation





5
4
3
2
1
NA


Appropriate follow-up evaluation/revision



5
4
3
2
1
NA

Consultation and Collaboration


(Standard 2.2, 2.6, 2.8)


Knowledge of consultation models and methods



5
4
3
2
1
NA

Interpersonal communication skills




5
4
3
2
1
NA

  
Effective interviewing skills





5
4
3
2
1
NA


Facilitates climate of collaboration by demonstrating



collaborative interactions and decision-making skills

5
4
3
2
1
NA

Effectiveness of consultation/conferencing with parents


5
4
3
2
1
NA


Effectiveness of consultation/conferencing with students


5
4
3
2
1
NA

Effectiveness of consultation/conferencing with teachers


5
4
3
2
1
NA

Ability to work well with diverse populations

 


(Standard 2.5)


Knowledge relative to impacts of cultural/ethnic differences

5
4
3
2
1
NA

Respect for individual differences working with students


5
4
3
2
1
NA

Respect for individual differences working with school personnel



and parents/guardians




5
4
3
2
1
NA

Appropriate selection of materials and strategies in 



recognition of individual differences



5
4
3
2
1
NA

Knowledge of school organization & policy; Professional Competence


(Standard 2.6, 2.10, 2.11)



Knowledge or parish/district organization structure


5
4
3
2
1
NA



Knowledge of organization chain of command



5
4
3
2
1
NA


Knowledge of parish/district policies and procedures


5
4     
 3      
2
1
NA



Knowledge of federal/state regulations




5
4     
 3      
2
1
NA



Knowledge of case management procedures



5
4      
 3     
2
1
NA



Knowledge of policies and procedures designed to promote safe,




supportive school environment



5
4
3
2
1
NA


Effective use of technology for information and data management

5
4
3
2
1
NA


Professional Development





5
4
3
2
1
NA



Facilitates climate of mutual respect by modeling respect for




individuals from all aspects of the school environment

5
4
3
2
1
NA



Assists in development, implementation, and/or evaluation of




policies and procedures for discipline, crisis response, 


creation of safe schools, and/or home-school collaboration

5
4
3
2
1
NA


*Note: Identify area(s) of contribution in comments

Crisis Intervention and Mental Health


(Standard 2.7, 2.6, 2.8)



Knowledge of counseling models and methods



5
4
3
2
1
NA


Effectiveness as individual counselor




5
4
3
2
1
NA


Effectiveness as group counselor




5
4
3
2
1
NA


Knowledge of system crisis management policy



5
4
3
2
1
NA


Appropriateness of response to crisis situation



5
4
3
2
1
NA


Adherence to ethical guidelines for service provision


(Standard 2.10, 2.11)



Knowledge of ethical principles/guidelines



5
4
3
2
1
NA


Ethical performance of duties





5
4
3
2
1
NA


Ethical use of information technology




5
4     
 3      
2
1
NA

Professional dispositions 


General work attitude/enthusiasm




5
4
3
2
1
NA

  
General productivity





5
4
3
2
1
NA

  
Attendance






5
4
3
2
1
NA

  
Punctuality (arrival to and departure from work)



5
4
3
2
1
NA

  
Punctuality (completion of assignments)



5
4
3
2
1
NA


Level of independence relative to completion of assignments

5
4
3
2
1
NA


Willingness to accept and act on constructive feedback


5
4
3
2
1
NA


Accepts challenges and handles crises appropriately


5
4
3
2
1
NA


Displays initiative and assumes leadership appropriately


5
4
3
2
1
NA


Presents positive public image




5
4
3
2
1
NA

Other (Research)


(Standard 2.9)



Provision of in-service trainings




5
4
3
2
1
NA


Program planning/evaluation





5
4
3
2
1
NA


Positive Impact on Students


(NASP Standard 4.3)


		5

		4

		3

		2

		1

		NA



		data reflects significant positive impact or improvement

		data reflects some positive impact or modest improvement

		no observed improvement or positive change

		data reflects mild regression or negative impact




		data reflects substantial regression or negative impact

		not applicable





Evidence of impact on students through evaluation process (academic)

5
4
3
2
1
NA


Evidence of impact on students through evaluation process



(social/emotional/behavioral)





5
4
3
2
1
NA


Evidence of positive impact on students through intervention process (academic)
5
4
3
2
1
NA

Evidence of positive impact on students through intervention process



(social/emotional/behavioral)





5
4
3
2
1
NA

Evidence of positive impact on students through effective counseling


and/or crisis response





5
4
3
2
1
NA

Promotes effective consultation and collaboration among collaborators


to positively impact students





5
4
3
2
1
NA

Student is making adequate progress toward completion of the minimum required number of hours for:


Internship (600 hr. per semester)

__ YES

__ NO


_________  
By my initials I attest that I have provided this student intern with at least 2 hours per week of direct 


  (initials)      
supervision.

Comments: 



Assessment 4


Assessment 5 Narrative


The Internship Portfolio allows evaluation of a compilation of performance-based activities completed by interns.  Similar to the practicum portfolio, the internship portfolio allows evaluation of a compilation of performance-based plans and activities completed by students in field placements.  Because the internship represents full-time field experience (i.e., minimum of 1200 hours typically completed across one academic year), the portfolio produced by these students is expected to contain significantly more detail, a greater breadth of experiences, and greater reflection of positive impact on k-12 students than is included in the practicum portfolio.  Students are required to submit final versions of their portfolio for each semester of enrollment in the internship course.  In this manner, the faculty and site supervisors may collaborate to ensure that during the final semester the student addresses any identified areas of weakness and omissions in experiences.  The Internship Portfolio is a required component of the internship experience that students typically complete during the 3rd year of program participation. 

The Internship Portfolio allows faculty to assess the following portions of NASP domains of professional practice:

2.1 – Systematic data collection and translation of assessment results into 



empirically based decisions.

2.2 – Effective collaboration in planning and decision making. 


2.3 – Development of appropriate goals for students with different abilities.  


2.4 – Collaborative development of goals for students with different abilities.  


2.5 – Sensitivity to skills necessary to work with diverse populations.  

2.7 – Contributions of school psychologists to prevention and intervention 



programs.

2.10 – School psychology practice that adheres to applicable standards.


4.3 – Positive impact on PK-12 students


The overall portfolio score is obtained using a three-point evaluation system across four areas that reflect both professional behaviors (i.e., adherence to timelines, organization skills) necessary for successful practice as well as specifically required practice-related competencies.  Two components of the portfolio, the Educational Case Study Evaluation (for an initial evaluation) and the Counseling/Intervention Case Study Evaluation, contribute both to the portfolio composite score for this assessment as well as the evaluation of positive impact reflected by Assessment 6.



Review of the composite scores for the 3 years evaluated in the previous portfolio submission to NASP reveals that at mid year, most students provided at least acceptable portfolios for all years.  Additionally, a majority of portfolios submitted received overall scores of Excellent.  Evaluation of combined scores for the two sets of case evaluations suggests acceptable performance relative to all domains.  Weakest areas, however, are reflected in students’ written language skills and intervention follow up.

The Revised Internship Portfolio Assessment tool that was used Fall of 2008 is attached.  It more clearly contains assessment criteria for evaluation of NASP standards.  This instrument has been further revised for use beginning spring of 2009.  Both of these revisions allow faculty to assess the following portions of NASP domains of professional practice:

2.1 – Systematic data collection and translation of assessment results into 



empirically based decisions.

2.2 – Effective collaboration in planning and decision making. 


2.3 – Development of appropriate goals for students with different abilities.  


2.4 – Collaborative development of goals for students with different abilities.  


2.5 – Sensitivity to skills necessary to work with diverse populations.  

2.6 – Knowledge of education/special education and ability to work with other 



professionals

2.7 – Contributions of school psychologists to prevention and intervention 



programs.


2.8 – Effective consultation with families, educators, and others in the community

2.10 – School psychology practice that adheres to applicable and ethical standards.


2.11 – Knowledge and use of information technology.


4.3 – Positive Impact on students, families and other consumers

School psychology faculty members review four components of the portfolio (i.e., Academic Evaluation, Intervention Case Study, Consultation Case Study, Counseling Case Study) to determine the evaluation of positive impact on k-12 populations reflected in Assessment 6.  The Academic Evaluation and Intervention Case Study portions of portfolios for candidates between 2004 and 2006 have been rescored using the current format (where data were available) and results also are indicated below. Data from evaluation of these two case studies also have been used to respond to the evaluation of positive impact in Assessment 6.

Rescored data confirm that all students exceeded expectations for the Academic Evaluation Case Study and met expectations for the Intervention Case Study for all of the three years that were evaluated.  Additionally, all students across the 3-year evaluation period at least met expectations for the assessment of positive impact on youth, families and consumers.

Based on reviewer comments, data from candidate portfolios for the fall of 2008 have been included.  These data indicate that 2 of the 3 students enrolled in internship for that semester Met Expectations in assessing the quality and completion of required internship activities, with one student falling Below Expectations.  That student is receiving corrective action that will result in extension of the internship experience.  When impact on students, youth, families, and other consumers was assessed using the revised instrument planned for implementation in the spring of 2009, it was determined that all three students accurately collected and analyzed data in support of their evaluation, intervention, and consultation cases, and that positive improvements were reflected in: all 3 of the evaluation cases; 2 of the 3 counseling cases; all 3 of the intervention cases; and, 2 of the 3 consultation cases that were provided as part of candidates’ portfolios. 


Summary evaluation pages and changes to assessment tools (2009) have been highlighted for easy review.


PSYC 592 – INTERNSHIP PORTFOLIO ASSESSMENT/EVALUATION


Student Name:
 ___________________________________

Semester: __1st  __2nd  __3rd  __4th  

Academic Year _____________


		

		4 points

		3 points

		1 points



		

		Excellent

		Acceptable

		Unacceptable



		Submission Requirements


(NASP – 2.10 – Time Management and Attention to Required Standards)


(K1, S1, D1)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area (indicated).


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas (indicated).


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP – 2.10 – Practice Consistent with Required Standards)


(K2, S2)




		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements only.  

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__behavior management 


    intervention


__summary results of a consultation


__manifest determination


__functional behavioral assessment


__professional development/self


      study activities



		Organization NASP – 2.10 – Professional Practice


(K1, S2, S6, D1, D6)




		Portfolio reflects good student organization skills.  Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills.  Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills.  Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students

(K2, K6, S6, D2, D6)


(See back of this sheet for details used in evaluating this section)

		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Accuracy and Evidence of Positive Impact Criteria


		*initial evaluation

		reevaluation

		**behavior management  intervention

		**summary results of a consultation

		manifest

determination

		functional behavioral    assessment

		professional develop./ self-study activities



		Statement of the Problem

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate



		Data Review

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate



		Case Consultations

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA



		Selection of Strategies

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate



		Design of Implementation

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		NA

		NA

		NA

		NA

		Accurate

		Inaccurate



		Implementation of Strategies

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Accurate

		Inaccurate

		Adequate

		Inadequate



		Progress Monitoring

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA

		NA

		NA

		NA

		NA



		Evaluation of Effectiveness

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		NA

		NA

		NA

		NA

		NA

		NA



		Integration of Results

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		NA

		NA



		Follow-up/


Revision and Recommendations

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA



		Evidence of Impact

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		Adequate

		Inadequate

		NA

		NA



		Evidence of Diversity

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent

		Present

		Absent



		Overall Impression

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Accurate

		Inaccurate

		Adequate

		Inadequate





*   Refer to Educational Evaluation – Case Study Rubric to complete this section. (NASP - 2.1, 2.2, 2.3, 2.4., 2.5, 2.7)

** Refer to Counseling/Intervention – Case Study Rubric to complete this section. (NASP - 2.1, 2.2, 2.3, 2.4., 2.5, 2.7)

Observation of Learning Outcomes

		Prestructural (1) 

There may be preliminary preparation, but the task itself is not attacked in an appropriate way.

		    Unistructural (2) 

One aspect of the task is performed or understood serially; but there is no relationship to facts or ideas

		Multistructural (3)

Two or more aspects of the task are performed or understood serially with limited interrelationships to other ideas

		Relational (4)

Several aspects are integrated so that the whole has a coherent structure and meaning in and of itself 

		Extended Abstract (5)

The coherent whole is raised to a higher level of performance showing expertise within and of itself.





                   Composite SOLO Rating: K 1, 2, 6; S 1, 2, 6; D 1, 2, 6


Psychology 592


Internship


Performance Assessment


Composite Score Results


		Assessment(

		

		

		Portfolio


Fall Mid-Year Review

		Portfolio


Spring Final Review



		Year

		

		

		

		



		

		

		

		

		



		2003 – 2004

		

		Overall Rubric

		U (0)   A (1)   E (2)

		U (0)   A (0)   E (3)



		

		

		

		

		



		2004 – 2005

		

		Overall Rubric

		U (0)   A (1)   E (3)

		U (0)   A (1)   E (3)



		

		

		

		

		



		2005 – 2006

		

		Overall Rubric

		U (0)   A (2)   E (2)

		U (0)   A (0)   E (4)



		

		

		

		

		





U = Unacceptable
A = Acceptable

E = Excellent

Counseling/Intervention Case Study Rubric


Student: __________________________________ 
___Field Experience
___Practicum
  ___Internship
Fall  
Spring 
20____


		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

2 points

		Excellent


4 points

		Points Earned



		Problem Identification, Data Collection & Analysis (2.1)

		Referral Concerns

		Referral source or basis for referral not indicated.

		Referral source and basis for referral indicated.

		Referral source and basis for referral indicated. Indication that referral question was clarified and narrowed to manageable and relevant concerns.

		 



		

		Screening

		Case accepted without review of screening data.

		Screening data collected, reviewed, and summarized. 

		Screening data collected, reviewed, and summarized.  Potential implications of screening results on referral concerns indicated.   

		



		Problem Analysis: Consultation, & Collaboration (2.2)

		Teacher Interview(s)

		No teacher interview(s). 

		Teacher interview(s) conducted.  Relevant information obtained.  Little or no probing of teacher responses. 

		Teacher interview(s) conducted.  Relevant information obtained through probing and clarification of teacher responses. Collaborative relationship(s) evident and problem consensus achieved. Potential for treatment integrity assessed.

		 



		

		Parent Interview(s)

		No parent interview(s).   

		Parent interview(s) conducted.  Relevant information obtained.  Little or no probing of parent responses.  

		Parent interview(s) conducted.  Relevant information obtained through extensive probing, clarification, and expansion of parent responses. Background data collected.  Consensus achieved regarding priorities for concerns that have been identified.  

		 



		

		Client/Student Interview(s)

		No client/student interview(s)

		Client/student interview(s) conducted.  Relevant information obtained.     

		Client/student interview(s) gain(s) clarification of concerns, inconsistencies, and client/student desire for assistance.  Relevant information obtained, and rapport established.  

		 



		** Optional 


(Assign a score of 4 if outside consultations are not warranted and not conducted.) (2.8)

		Consultation with individuals in community settings 

		No contact with relevant outside student placements and activities. 

		Relevant contact with individuals in outside student placements and activities.  Useful information obtained.

		Relevant contact with individuals in outside student placements and activities.  Useful information obtained. Collaborative relationship(s) evident. Potential for data collection and treatment implementation and integrity assessed.

		



		 

		Observation(s)

		No observation in classes/situations identified as relevant concerns.

		Observation in classes/situations identified as relevant concerns using appropriate/systematic recording strategies. 

		Observation in classes/situations identified as relevant concerns using appropriate/systematic recording strategies.  Comparison data collected for other student(s) in the observation setting.  Data collected is appropriate in type and duration.

		 



		** Optional  

 

		Referral to Outside Professionals




		Outside referral is necessary but not evidenced in the report. 

		Need for outside referral is evaluated.  Referral is made in a timely fashion if needed, or outside referral is deemed to be unnecessary. 

		Need for outside referral is evaluated.  Referral is made in a timely fashion if needed, or outside referral is deemed to be unnecessary.  Evidence of planning for post-referral collaboration and follow-up with outside professional.

		



		Data Collection, Informal Assessment & Analysis (2.3, 2.4)

		Behavioral Assessments in Educational Setting(s) 

		Assessment is incomplete or inappropriate to referral concerns.  

		Assessment is appropriate to referral concerns and employs culturally appropriate strategies. General concerns identified.  

		Assessment is appropriate to referral concerns and employs culturally appropriate strategies.  Specific difficulties are identified.   Unique and common elements identified across evaluations from different teachers.    

		 



		 ** Optional  (Assign a score of 4 if assessments are not warranted and not completed.) (2.8)

		Behavioral Assessments in Home/Community Setting(s) 

		Assessment is incomplete or inappropriate to referral concerns.  

		Assessment is appropriate to referral concerns. General concerns identified.  

		Assessment is appropriate to referral concerns.  Specific difficulties are identified.   Unique and common elements identified across evaluations from different respondents and/or settings.    

		



		

		

		

		

		

		



		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

5 points

		Excellent


10 points

		Points Earned



		 Intervention Planning, Monitoring, & Evaluation (2.5, 2.7)

		Intervention Plan

		Inappropriate or unrealistic plan for identified concerns. No baseline data or hypotheses. 

		Baseline data collected using empirically supported strategies, and hypotheses generated.  Intervention plan developed that is appropriate to concerns, realistic, sufficient in duration, culturally sensitive, and based on collaboration and consensus.   

		Baseline data collected using appropriate strategies and empirically supported hypotheses generated.   Intervention plan developed that is appropriate to concerns, realistic, sufficient in duration, culturally sensitive, and based on collaboration and consensus.   Data-based system for intervention monitoring, evaluation, and revision are expressed components of the plan.   

		 



		

		Intervention Implementation and Monitoring

		Little or no monitoring for progress or treatment integrity. 

		Minimal evidence of monitoring for both progress and treatment integrity.   Minimal data collected.  

		Sufficient evidence of monitoring for both progress and treatment integrity.   Data provided that enables assessment of intervention effectiveness.  

		 



		

		Intervention Evaluation

		Insufficient data for evaluation or conclusions inappropriate.

		Intervention evaluation evident and results charted. Appropriate conclusions drawn. No expressed plan for revision or continuation.

		Intervention evaluation evident and appropriately charted. Appropriate conclusions drawn. Expressed plan for revision of ineffective intervention or continuation and expansion of effective strategies.  

		 



		 

		Intervention Follow-up

		Insufficient or no follow-up indicated.

		Follow-up results provided or plans for follow-up are clearly indicated.

		Follow-up results provided and plans for continued monitoring of progress are indicated.  Carryover and expansion plans are provided for application to different settings.

		 



		Reporting Results

		Report Format

		Report does not follow provided or established guidelines.

		Report generally follows established or provided guidelines. Minimal deviations in format are evident.

		Report follows established or provided guidelines. No deviations in format are evident or justifications for deviations are implicitly or explicitly evident.  Attention given not only to structure but also to content.

		



		

		Written Language Skills

		Report contains excessive errors.  Proof-reading not evident. 

		Minimal errors in grammar and production.  Some undefined jargon included that might be confusing to target audiences.

		Minimal errors in grammar and production.  Use of jargon minimized and clearly explained when included in the report.  Readability level appropriate for distribution to target audience.  

		





		Evidence of Positive Impact on Students

(2.7, 4.3)

		Evaluation of Overall Program 

		Unacceptable


0 - 49 points overall

Program deemed to be ineffective due to poor planning, implementation, or data collection and evaluation.

		Acceptable


50 - 79 points overall

Evidence of positive impact reflected in at least one area of intervention implementation based on evaluation of results and follow-up.  Documentation of all results meets standards at least at the “acceptable” level.

		Excellent


80 - 100 points overall

Evidence of positive impact reflected in most areas of intervention implementation based on evaluation of results and follow-up.  Well developed and implemented program.  Intervention evaluated, and results clearly reported. Documentation of all results meets standards at least at the “acceptable” level.

		Total Points Earned   

______100

U  A  E





Counseling/Intervention Case Study Rubric – Summary of Results


  ___Internship



AVERAGE SCORES EARNED (2 = Acceptable; 4 = Excellent)


		Activity Type

		Case Component

		 2004


(N = 3)

		2005


(N = 4) 

		2006


(N = 4) 



		Problem Identification, Data Collection & Analysis (2.1)

		Referral Concerns

		3.3

		3.5

		3.5



		

		Screening




		3.3

		3.5

		3.5



		Problem Analysis: Consultation, & Collaboration (2.2)

		Teacher Interview(s)

		3.3

		3.5

		4



		

		Parent Interview(s) 




		2.7

		3

		3.5



		

		Client/Student Interview(s)

		3.3

		3.5

		3.5



		** Optional 


(Assign a score of 4 if outside consultations are not warranted and not conducted.) (2.8)

		Consultation with individuals in community settings 

		4

		4

		4



		 

		Observation(s)




		3.3

		3.5

		3.5



		** Optional  


 

		Referral to Outside Professionals




		4

		4

		4



		Data Collection, Informal Assessment & Analysis (2.3, 2.4)

		Behavioral Assessments in Educational Setting(s) 

		2.7

		3

		3.5



		 ** Optional 


(Assign a score of 4 if outside assessments are not warranted and not completed.) (2.8)

		Behavioral Assessments in Home/Community Setting(s) 

		4

		4

		4



		 Intervention Planning, Monitoring, & Evaluation (2.5, 2.7)

		Intervention Plan

		3.3

		4

		4



		

		Intervention Implementation and Monitoring

		3.3

		3

		3.5



		

		Intervention Evaluation




		3.3

		3

		3.5



		 

		Intervention Follow-up




		2.7

		2.5

		3



		Reporting Results

		Report Format




		3.3

		3.5

		3.5



		

		Written Language Skills

		2.7

		3

		3.5





		Evidence of Positive Impact on Students


(2.7, 4.3)

		Evaluation of Overall Case 

		Acceptable

		Acceptable

		Acceptable





Educational Evaluation - Case Study Rubric 


Student: __________________________________ 
___Practicum
  ___Internship



Fall  
Spring 
20____


		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

3 points

		Excellent


5 points

		Points Earned



		Problem Identification: Data Collection & Analysis (2.1)

		Referral Concerns

		Referral source or basis for referral not indicated.

		Referral source and basis for referral indicated.

		Referral source and basis for referral indicated. Indication that referral question was clarified and narrowed to manageable and relevant concerns.

		 



		

		Screening

		Case accepted without review of screening data.

		Screening data collected, reviewed, and summarized. 

		Screening data collected, reviewed, and summarized.  Potential implications of screening results on referral concerns indicated.   

		



		

		Review of Permanent Products

		No collection or insufficient review of products.

		Products collected and reviewed for each area of referral concern. 

		Products collected and reviewed for each area of referral concern.  Unique and common elements (strengths, challenges, deficits) identified.  

		 



		Data Collection: Consultation, & Collaboration (2.2)

		Teacher Interview(s)

		No teacher interview(s). 

		Teacher interview(s) conducted.  Relevant information obtained.  Little or no probing of teacher responses. 

		Teacher interview(s) conducted.  Relevant information obtained through probing and clarification of teacher responses. Collaborative relationship(s) evident, and problem consensus achieved. Potential for treatment integrity assessed.

		 



		

		Parent Interview(s)

		No parent interview(s).   

		Parent interview(s) conducted.  Relevant information obtained.  Little or no probing of parent responses.  

		Parent interview(s) conducted.  Relevant information obtained through extensive probing, clarification, and expansion of parent responses. Background data collected.  Consensus achieved regarding priorities for concerns that have been identified.  

		 



		

		Client/Student Interview(s)

		No client/student interview(s)

		Client/student interview(s) conducted.  Relevant information obtained.     

		Client/student interview(s) gain(s) clarification of concerns, inconsistencies, and client/student desire for assistance.  Relevant information obtained, and rapport established.  

		 



		 

		Classroom Observation

		No observation in classes/situations identified as relevant concerns.

		Observation in classes/situations identified as relevant concerns using systematic recording strategies. 

		Observation in classes/situations identified as relevant concerns using systematic recording strategies.  Comparison data collected for other student(s) in the observation setting.  Data collected is appropriate in type and duration.

		 



		

		Referral to Outside Professionals

		Referrals are not made to outside professionals when warranted. 

		Appropriate referrals to outside professionals in areas of need.  Referrals made in a timely fashion.  

		Appropriate referrals in all needed areas to outside professionals in a timely fashion. Evidence of consultation with outside professionals regarding screening/assessment needs.

		



		Data Collection: Informal Assessment & Analysis (2.3)

		Curriculum-based Assessment 

		Assessment is incomplete or inappropriate to referral concerns.  

		Assessment is appropriate to curricula and referral concerns. Instructional level(s) identified. General concerns identified.  

		Assessment is appropriate to referral concerns and curricula. Instructional level(s) identified.  Specific difficulties in each area of concern are identified.   Unique and common elements identified across areas of concern.   

		 



		Intervention Planning, Monitoring, & Evaluation (2.4, 2.7)

		Pre-referral Intervention

		Case accepted without evidence of pre-referral intervention.  

		Appropriate pre-referral intervention evident.  Data provided is insufficient to ascertain the integrity and effectiveness of the intervention. 

		Appropriate pre-referral intervention evident.  Sufficient data provided to evaluate the integrity and effectiveness of the intervention.  Insights gained regarding strategies that are acceptable for implementation in the classroom setting(s). 

		 



		

		Intervention Plan

		Inappropriate or unrealistic plan for identified concerns. 

		Intervention plan appropriate to concerns, realistic, and sufficient in duration.   

		Intervention plan appropriate to concerns, realistic, and sufficient in duration.   Intervention monitoring, evaluation, and revision are expressed components of the plan.   

		 



		Activity Type

		Case Component

		Unacceptable 


0 points

		Acceptable

3 points

		Excellent


5 points

		Points Earned



		Intervention Planning, Monitoring, & Evaluation (cont.)

		Intervention Implementation and Monitoring

		Little or no monitoring for progress or treatment integrity. 

		Minimal evidence of monitoring for both progress and treatment integrity.   Minimal data collected.  

		Sufficient evidence of monitoring for both progress and treatment integrity.   Data provided that enables assessment of intervention effectiveness.  

		 



		

		Intervention Evaluation

		Insufficient data for evaluation or conclusions inappropriate.

		Intervention evaluation evident. Appropriate conclusions drawn. No expressed plan for revision or continuation.

		Intervention evaluation evident. Appropriate conclusions drawn. Expressed plan for revision of ineffective intervention or continuation and expansion of effective strategies.  

		 



		Data Collection and Analysis: Formal Assessment (2.5)

		Formal Assessment

		Formal assessment conducted using inappropriate measures and/or strategies.

		Formal assessment conducted using culturally appropriate measures and/or strategies. Carryover of data relative to educational needs is limited.

		Formal assessment conducted using culturally appropriate measures and/or strategies.  Data collected allow meaningful evaluation of strengths and needs in relationship to referral concerns and curriculum-based results.  Relevance of data to educational setting is evident.

		 



		

		Analysis of Formal Assessment Data

		Results reported but no evidence of synthesis. 

		Results reported, data analyzed and synthesized.

		Results reported, data analyzed and synthesized. Comparison of formal and informal data provided.  Possible educational implications and limitations of results are addressed.  

		 



		Data Synthesis, Collaboration & Consultation (2.2)

		Results Integration

		Incomplete results summary from all assessments  and professionals 

		Results from all assessments and professionals summarized. Limited comparisons across assessments.

		Results from all assessments and professionals summarized. Evidence of collaboration in conducting comparisons across assessments with consideration given for cultural concerns.  Consistencies identified and discrepancies resolved. 

		 



		

		Classification

		Classification decision inappropriate to data collected.

		Appropriate classification decision indicated based on data collected.  

		Appropriate classification decision indicated based on data collected.  Summary rationale for decision provided based on local, state, and federal criteria.

		 



		

		Recommendations

		Post-evaluation recommendations absent or unrelated to results.

		Relevant post-evaluation recommendations provided.

		Relevant post-evaluation recommendations provided. Clear relationship between post-evaluation recommendations, evaluation of interventions conducted prior to and during evaluation, and results of formal and informal assessments. 

		



		Reporting Results

		Report Format

		Report does not follow provided or established guidelines.

		Report generally follows established or provided guidelines. Minimal deviations in format are evident.

		Report follows established or provided guidelines. No deviations in format are evident or justifications for deviations are implicitly or explicitly evident.  Attention given not only to structure but also to content.

		



		

		Written Language Skills

		Report contains excessive errors.  Proof-reading not evident. 

		Minimal errors in grammar and production.  Some undefined jargon included that might be confusing to target audiences.

		Minimal errors in grammar and production.  Use of jargon minimized and clearly explained when included in the report.  Readability level appropriate for distribution to target audience.  

		



		Evidence of Positive Impact on Students

(4.3)

		Evaluation  of Overall Case

		Unacceptable


0 - 49 points overall

Program deemed to be ineffective due to poor planning, implementation, or data collection and evaluation.

		Acceptable


50 - 79 points overall

Evidence of positive impact reflected in at least one area of intervention implementation based on evaluation of results and recommendations.  

		Excellent


80 - 100 points overall

Evidence of positive impact reflected in most areas of intervention implementation based on evaluation of results and recommendations.  Accurate classification decision and useful recommendations provided for service provision and/or follow-up in the appropriate setting.  Well implemented evaluation and clearly reported findings.

		Total Points Earned   


100

U  A  E





Educational Evaluation - Case Study Rubric – Summary of Results


 ___Internship





AVERAGE SCORES EARNED (3 = Acceptable; 5 = Excellent)


		Activity Type

		Case Component

		2004 


(N= 3)

		2005


(N= 4)

		2006


(N= 4)



		Problem Identification: Data Collection & Analysis (2.1)

		Referral Concerns

		5

		5

		5



		

		Screening




		4.3

		4.5

		4.5



		

		Review of Permanent Products

		5

		5

		5



		Data Collection: Consultation, & Collaboration (2.2)

		Teacher Interview(s)

		4.3

		4

		4.5



		

		Parent Interview(s)




		4.3

		4

		4.5



		

		Client/Student Interview(s)

		4.3

		4.5

		4.5



		 

		Classroom Observation




		5

		4.3

		5



		

		Referral to Outside Professionals

		4.3

		4

		4.5



		Data Collection: Informal Assessment & Analysis (2.3)

		Curriculum-based Assessment 

		4.3

		4

		4.5



		Intervention Planning, Monitoring, & Evaluation (2.4, 2.7)

		Pre-referral Intervention

		4.3

		4

		4.5



		

		Intervention Plan




		4.3

		4.5

		4.5



		Intervention Planning, Monitoring, & Evaluation (cont.)

		Intervention Implementation and Monitoring

		3.6

		4.5

		4.5



		

		Intervention Evaluation




		3.6

		5

		4.5



		Data Collection and Analysis: Formal Assessment (2.5)

		Formal Assessment

		4.3

		4

		4.5



		

		Analysis of Formal Assessment Data

		4.3

		4

		4.5



		Data Synthesis, Collaboration & Consultation (2.2)

		Results Integration

		4.3

		4.5

		4.5



		

		Classification




		5

		5

		5



		

		Recommendations




		4.3

		4.5

		5



		Reporting Results

		Report Format




		4.3

		4.5

		4.5



		

		Written Language Skills.




		3.6

		4.5

		5





		Evidence of Positive Impact on Students (4.3)

		Excellent

		Excellent

		Excellent





Evaluation of Domain Performance Across Evaluation and Counseling/Intervention Assessments


(Maximum Evaluation Score = 5) (Maximum Counseling/Intervention Score = 4)


2.1 – Systematic data collection and translation of assessment results into 



empirically based decisions.



Evaluation Case Results – 4.8 



Counseling/Intervention Case Results – 3.5 


2.2 – Effective collaboration in planning and decision making. 



Evaluation Case Results – 4.5 



Counseling/Intervention Case Results – 3.6 


2.3 – Development of appropriate goals for students with different abilities.  



Evaluation Case Results – 4.3 



Counseling/Intervention Case Results – 3.1 


2.4 – Collaborative development of goals for students with different abilities.  



Evaluation Case Results – 4.3



Counseling/Intervention Case Results – 3.1


2.5 – Sensitivity to skills necessary to work with diverse populations.  



Evaluation Case Results – 4.3 



Counseling/Intervention Case Results – 3.8 


2.7 – Contributions of school psychologists to prevention and intervention 



programs.



Evaluation Case Results – 4.3



Counseling/Intervention Case Results – 3.8


4.3 – Evidence of Positive Impact



Evaluation Case Results – Excellent results for all candidates for all years evaluated



Counseling/Intervention Case Results – Acceptable results for all candidates for all years 




evaluated

Psychology 592 – (Use Implemented Fall of 2008)

Internship in School Psychology


PORTFOLIO ASSESSMENT


Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__academic intervention (design & outcome)


__behavior intervention (design & outcome)


__summary results of RTI participation


__summary results of counseling


__summary results of a consultation


__participation in manifest determination review


__functional behavioral assessment


__professional development/self-study activities



		Academic Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Counseling Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.6, 2.7)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 2 less than adequately addressed or at least 1 component is missing and another is less than adequately addressed.

		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing.  Uses Power Point and other relevant media in conduct of in-service presentation. 

		Appropriate and ethical use of technology for relevant information, data maintenance and presentation, scoring tests, and report writing

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Total Possible = 30 points

0 – 15 (Below Expectations)
16 – 25 (Meets Expectations)
26 – 30 (Exceeds Expectations) 

Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Academic Evaluation 


Reports are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following components as deemed relevant and appropriate to the case:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and another is less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria for Counseling Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Counseling evaluation reflects relevance for counseling intervention


_____
Teacher interview and needs assessment conducted to identify relevant school background and current concerns or



presenting problem as well as student strengths and challenges


_____
Parent/guardian interview and needs assessment conducted to identify relevant background and concerns as well as



student strengths and challenges and evidence interview reflected intern knowledge of and sensitivity to diversity and



cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of student interview relative to insight into presenting problem and identification of appropriate guidelines



for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Goals and objectives stated in behavioral terms


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Evidence (site supervisor ratings) that intern as counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 less than adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Summary Data for Rescored Academic Evaluation (2008 Rubric)


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 














         (Number of Students earning specific ratings for each item)











    



2004 (N=3)
     2005 (N=4)

2006 (N=4)


		Evaluations should reflect the following components as deemed relevant and appropriate to the case:

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP



		Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian concerns and perceptions of student strengths and challenges

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of record reviews noting school history and information from prior evaluations, if any

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Referral concern(s) identified in behavioral terms

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Evidence of observation in classroom and/or other relevant school settings

		3

		

		

		

		3

		1

		

		

		4

		

		

		



		Evidence of student interview relevant to referral concern(s)

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Tests and evaluation procedures appropriately selected

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Curriculum-based and/or functional behavior assessment conducted and analyzed

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Scores from tests reported in a manner consistent with site and state guidelines governing such procedures

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Validity statement for assessment is offered and accurate

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Inconsistencies and contradictions are identified and explained

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Effective use of technology evidenced in report preparation and data presentation

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)

		1

		2

		

		

		3

		1

		

		

		4

		

		

		



		Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Evaluation outcomes clearly linked to recommendations, thus intervention  




		2

		1

		

		

		3

		1

		

		

		4

		

		

		



		Evaluations may include the following and, if not, component(s) would not be included in determination of components met:

		

		

		

		

		

		

		

		

		

		

		

		



		Report content reflects knowledge of and sensitivity to diversity and cultural differences

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Recommendations reflect knowledge of and appropriate referral to community resources

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of appropriate action if additional concerns become evident during evaluation process




		3

		

		

		

		4

		

		

		

		4

		

		

		



		Post evaluation activity should include the following:

		

		

		

		

		

		

		

		

		

		

		

		



		Evidence of attendance at IEP meeting to discuss evaluation findings (NA)

		

		

		

		

		

		

		

		

		

		

		

		



		Evidence of collaborative participation in IEP or other team meetings engaged in decision-making (NA)

		

		

		

		

		

		

		

		

		

		

		

		





Summary Data for Rescored Intervention Case Study (2008 Rubric)


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 














         (Number of Students earning specific ratings for each item)











    



2004 (N=3)
     2005 (N=4)

2006 (N=4)


		

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP



		Teacher interview conducted to identify relevant school background and current concerns as well as student strengths and challenges

		2

		1

		

		

		3

		1

		

		

		4

		

		

		



		Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences

		1

		2

		

		

		2

		2

		

		

		3

		1

		

		



		Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Curriculum-based and/or functional behavioral assessments or task analysis conducted

		1

		2

		

		

		2

		2

		

		

		3

		1

		

		



		Results of above assessments analyzed and hypotheses for etiology of problems developed

		1

		2

		

		

		2

		2

		

		

		3

		1

		

		



		Empirically-validated intervention(s) selected that are appropriate to targeted concern

		2

		1

		

		

		4

		

		

		

		4

		

		

		



		Description of intervention provided

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Goals and objectives for intervention delineated in behavioral terms with steps for implementation described

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Appropriate methods for monitoring intervention effectiveness selected and methodology described

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Assessment of treatment integrity described, implemented.

		1

		2

		

		

		1

		2

		1

		

		1

		3

		

		



		Plans for generalization of new skills or behaviors across tasks or settings described

		 

		4

		

		

		 

		4

		

		

		

		4

		

		



		Data collected and graphed reflecting baseline, intervention, and (potential) ending phases

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Effective use of technology in presentation of intervention summary and data graphing

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Decisions regarding intervention status (i.e., continue, modify, terminate) data-based

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior change generalized to classroom and other school settings

		

		3

		

		

		1

		3

		

		

		1

		3

		

		



		Modifications, if any, and rational for such action described. (This may not be applicable and would not be


included in determination of components met) (NA)

		

		

		

		

		

		

		

		

		

		

		

		





Psychology 592 


Internship in School Psychology


PORTFOLIO ASSESSMENT


(Summary Results for 2 rescored elements)


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Academic Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.11)


2004 (N = 3)


2005 (N = 4)


2006 (N = 4)




		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.


3


4


4




		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.11)


2004 (N = 3)


2005 (N = 4)


2006 (N = 4)




		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.




		All relevant components (see attached) are present with no more than 1 not adequately addressed.


3


4


4

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)


2004 (N = 3)


2005 (N = 4)


2006 (N = 4)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.


1


2




		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.


3


3


2

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Items that Contribute to Evaluation of NASP Standard 4.3


Criteria for Academic Evaluation 


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Evaluation Criteria for Counseling Case Study


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


Evaluation Criteria for Intervention Case Study


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Evaluation Criteria for Consultation


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Psychology 592 


Internship in School Psychology (To be used beginning Spring, 2009)

PORTFOLIO ASSESSMENT


Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__academic intervention (design & outcome)


__behavior intervention (design & outcome)


__summary results of RTI participation


__summary results of counseling


__summary results of a consultation


__participation in manifest determination review


__functional behavioral assessment


__professional development/self-study activities



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		

		

		

		



		Counseling Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.6, 2.7)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 2 less than adequately addressed or at least 1 component is missing and another is less than adequately addressed.

		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing.  Uses Power Point and other relevant media in conduct of in-service presentation. 

		Appropriate and ethical use of technology for relevant information, data maintenance and presentation, scoring tests, and report writing

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Total Possible = 30 points

0 – 15 (Below Expectations)
16 – 25 (Meets Expectations)
26 – 30 (Exceeds Expectations) 


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Evaluation


Reports are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following components as deemed relevant and appropriate to the case:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges.


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Assessment data analyzed accurately.


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and another is less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria Counseling Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Counseling evaluation reflects relevance for counseling intervention


_____
Teacher interview and needs assessment conducted to identify relevant school background and current concerns or



presenting problem as well as student strengths and challenges


_____
Parent/guardian interview and needs assessment conducted to identify relevant background and concerns as well as



student strengths and challenges and evidence interview reflected intern knowledge of and sensitivity to diversity and



cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of student interview relative to insight into presenting problem and identification of appropriate guidelines



for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Goals and objectives stated in behavioral terms


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Evidence (site supervisor ratings) that intern as counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 less than adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


ACCURACY AND EVIDENCE OF POSITIVE IMPACT

(NASP Standard 4.3)


Criteria for Evaluations


_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with




_____
Appropriate (data-based & accurate) assessment decisions.




_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Counseling Case Study


_____
Evidence of counseling goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



counseling intervention.


_____
Evidence of student impact of counseling intervention (**) 




_____ positive impact (targeted behavior generalized to classroom and/or other school settings)




_____ no observable change




_____ negative impact


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral, counseling)

Psychology 592


Internship


Performance Assessment


		Assessment(

		

		

		Portfolio


Fall Mid-Year Review



		Year

		

		

		



		Fall 2008

		

		Overall Rubric

		B (1)   M (2)   E (0)





B – Below Expectations (0 – 20)
 
M = Meets Expectations (21 – 25)

E  =  Exceeds Expectations (26 – 27)


ACCURACY AND EVIDENCE OF POSITIVE IMPACT (Fall 2008 Portfolio Impact scores using Spring 2009 instrument)


Cell numbers reflect total number of cases included in all three candidates’ portfolios where data were collected and evaluated.


		Evaluations


                    3

		Assessment data analyzed accurately.


               3

		

		Evidence of positive student impact with appropriate (data-based & accurate) assessment decisions


                    3

		Evidence of positive student impact with evaluation outcomes clearly linked to recommendations, thus interventions.


                            3






		Counseling Case Study


3

		Evidence of counseling goals and objectives and method(s) to evaluate outcomes


               3



		Data from outcome measures analyzed accurately 


                   3

		Evidence of accurate data-based recommendations for continuation, modification, or termination of the counseling intervention.


                          3



		Evidence of student impact of counseling intervention


*__2_ P       __1_ NC        ___N



		Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


3

		Evidence of intervention goals and objectives and method(s) to evaluate outcomes


                 3

		Data from outcome measures analyzed accurately.


                  3

		Evidence of accurate data-based recommendations for continuation, modification, or termination of the intervention.


                     3

		Evidence of student impact of intervention


*__3_ P       ___ NC        ___N



		Consultation


                   3

		Evidence goals and objectives collaboratively defined


                  3




		

		

		Evidence of impact of consultation


*__2_ P       _1__ NC        ___N
























*P = positive impact


















*NC =  no observable change


















*N = negative impact

Assessment 5


Assessment 6 Narrative


Previous evaluation of this domain employed an earlier version of the assessment tool.  Results based on use of that tool are summarized below and data associated with this summary are presented in Assessment 5.  The Internship Portfolio Assessment has been revised and is also included in Assessment 5.  School psychology faculty members review four components of the portfolio (i.e., Academic Evaluation, Intervention Case Study, Consultation Case Study, Counseling Case Study) to determine the evaluation of positive impact on k-12 populations reflected in Assessment 6.  Portfolios for candidates between 2004 and 2006 have been rescored using the newly revised Internship Portfolio Assessment (where data were available) and results are indicated below.  Only the Academic Evaluation and the Intervention Case Studies were available.  The Internship Portfolio Assessment has again been revised (for use beginning Spring of 2009) in response to reviewer comments to specifically include a section reflecting the number of cases evaluated by students in each area assessed by the internship portfolio with specific information regarding the impacts of these cases on students, youth, families, and other consumers.   Candidate portfolio evaluation results for the fall of 2008 (for both practicum and internship candidates) also are included below.  Data associated with these evaluation tools are provided in Assessments 3 and 5.

Results obtained by evaluation of practicum candidate portfolios during the fall of 2008 regarding impact on candidates, youth, families, and other consumers (using the revised instrument planned for implementation in the spring of 2009) revealed that all 3 candidates accurately collected and analyzed data in support of their evaluation, intervention, and consultation cases, and that positive improvements were reflected in: all 3 evaluation cases; 2 of the 3 intervention cases; and, 1 of the 3 consultation cases that were provided as part of candidates’ portfolios.


When data from internship candidate portfolios for the fall of 2008 were examined, impact on candidates, youth, families, and other consumers was assessed using the revised instrument planned for implementation in the spring of 2009, it was determined that all three candidates accurately collected and analyzed data in support of their evaluation, intervention, and consultation cases, and that positive improvements were reflected in: all 3 of the evaluation cases; 2 of the 3 counseling cases; all 3 of the intervention cases; and, 2 of the 3 consultation cases that were provided as part of candidates’ portfolios.


Results of site supervisor evaluations from the Fall of 2008 indicate that all Practicum candidates performed at least at the adequate level in all areas that were assessed.  Best performance was reflected by candidates’ ethical knowledge and behavior, adherence to policies, general attitude, as well as respect for diversity.  For Interns, best performance was reflected by candidates’ use of data-based decision making (particularly relative to evaluation and intervention cases), ethical knowledge and behavior, and respect for diversity.  Improvements in average scores can be identified from practicum to internship levels for most areas assessed. Evaluation of these improvements from practicum to internship level is limited because different candidates were included in the two evaluations processes for fall 2008 and different instruments were used in previous years.  However, the revised instruments will afford future assessment of individual candidate progress by level. 

The specific NASP domains of professional practice that are reflected by the newly revised assessment tool are:


2.1 – Systematic data collection and translation of assessment results into 



empirically based decisions.

2.2 – Effective collaboration in planning and decision making. 


2.3 – Development of appropriate goals for students with different abilities.  


2.4 – Collaborative development of goals for students with different abilities.  


2.5 – Sensitivity to skills necessary to work with diverse populations.  

2.6 – Knowledge of education/special education and ability to work with other professionals

2.7 – Contributions of school psychologists to prevention and intervention 



programs.


2.8 – School psychologists work effectively with others to provide comprehensive 



Services


2.10 – School psychology practice that adheres to applicable and ethical standards.

2.11 – Knowledge and use of information technology


4.3 – Candidates apply professional skills that evidence measurable positive impacts on 



children, youth, families, and other consumers.


Summary data from the two instruments that reflect student performance for the 3 years that were evaluated in the previous NASP portfolio submission relative to the indicated domains reflect a consistent pattern of positive impact.  Interns provide appropriate diagnostic services to students.  They also plan, implement, and provide evaluation results that reflect improvements in student performance.  Both of these activities are completed through consultation with school personnel and parents.  

Comparison of Data from Both Sources (2007 submission results)

(Average scores across the 3-year evaluation period)

(Maximum Evaluation Score = 5) (Maximum Counseling/Intervention Score = 4)

2.3 – Development of appropriate cognitive and academic intervention goals for students with 



different abilities and needs.



Evaluation Case Results – 4.3 



Counseling/Intervention Case Results – 3.1 

2.4 – Collaborate to develop appropriate goals for students of varying abilities, implement 



interventions, and evaluate effectiveness.



Evaluation Case Results – 4.3


Counseling/Intervention Case Results – 3.1

2.7 – Contribute to prevention and intervention programs that promote mental health and 



physical well being.



Evaluation Case Results – 4.3


Counseling/Intervention Case Results – 3.8

Rescored data (using the revised tool implemented in the fall of 2008) confirm that all students exceeded expectations for the Academic Evaluation Case Study and met expectations for the Intervention Case Study for all of the three years that were evaluated.  Additionally, all students across the 3-year evaluation period at least met expectations for the assessment of positive impact on youth, families and consumers.


Results obtained by evaluation of practicum candidate portfolios during the fall of 2008 regarding impact on students, youth, families, and other consumers (using the revised instrument planned for implementation in the spring of 2009) revealed that all 3 students accurately collected and analyzed data in support of their evaluation, intervention, and consultation cases, and that positive improvements were reflected in: all 3 evaluation cases; 2 of the 3 intervention cases; and, 1 of the 3 consultation cases that were provided as part of candidates’ portfolios.


When data from internship candidate portfolios for the fall of 2008 were examined, impact on students, youth, families, and other consumers was assessed using the revised instrument planned for implementation in the spring of 2009, it was determined that all three students accurately collected and analyzed data in support of their evaluation, intervention, and consultation cases, and that positive improvements were reflected in: all 3 of the evaluation cases; 2 of the 3 counseling cases; all 3 of the intervention cases; and, 2 of the 3 consultation cases that were provided as part of candidates’ portfolios.

Recently added data are highlighted.


Psychology 592 – (Use Implemented Fall of 2008)

Internship in School Psychology


PORTFOLIO ASSESSMENT


Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__academic intervention (design & outcome)


__behavior intervention (design & outcome)


__summary results of RTI participation


__summary results of counseling


__summary results of a consultation


__participation in manifest determination review


__functional behavioral assessment


__professional development/self-study activities



		Academic Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Counseling Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.6, 2.7)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 2 less than adequately addressed or at least 1 component is missing and another is less than adequately addressed.

		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing.  Uses Power Point and other relevant media in conduct of in-service presentation. 

		Appropriate and ethical use of technology for relevant information, data maintenance and presentation, scoring tests, and report writing

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Total Possible = 30 points

0 – 15 (Below Expectations)
16 – 25 (Meets Expectations)
26 – 30 (Exceeds Expectations) 


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Academic Evaluation 


Reports are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following components as deemed relevant and appropriate to the case:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and another is less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria for Counseling Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Counseling evaluation reflects relevance for counseling intervention


_____
Teacher interview and needs assessment conducted to identify relevant school background and current concerns or



presenting problem as well as student strengths and challenges


_____
Parent/guardian interview and needs assessment conducted to identify relevant background and concerns as well as



student strengths and challenges and evidence interview reflected intern knowledge of and sensitivity to diversity and



cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of student interview relative to insight into presenting problem and identification of appropriate guidelines



for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Goals and objectives stated in behavioral terms


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Evidence (site supervisor ratings) that intern as counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 less than adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Summary Data for Rescored Academic Evaluation (2008 Rubric)


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 














         (Number of Students earning specific ratings for each item)











    



2004 (N=3)
     2005 (N=4)

2006 (N=4)


		Evaluations should reflect the following components as deemed relevant and appropriate to the case:

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP



		Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian concerns and perceptions of student strengths and challenges

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of record reviews noting school history and information from prior evaluations, if any

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Referral concern(s) identified in behavioral terms

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Evidence of observation in classroom and/or other relevant school settings

		3

		

		

		

		3

		1

		

		

		4

		

		

		



		Evidence of student interview relevant to referral concern(s)

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Tests and evaluation procedures appropriately selected

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Curriculum-based and/or functional behavior assessment conducted and analyzed

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Scores from tests reported in a manner consistent with site and state guidelines governing such procedures

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Validity statement for assessment is offered and accurate

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Inconsistencies and contradictions are identified and explained

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Effective use of technology evidenced in report preparation and data presentation

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)

		1

		2

		

		

		3

		1

		

		

		4

		

		

		



		Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Evaluation outcomes clearly linked to recommendations, thus intervention  




		2

		1

		

		

		3

		1

		

		

		4

		

		

		



		Evaluations may include the following and, if not, component(s) would not be included in determination of components met:

		

		

		

		

		

		

		

		

		

		

		

		



		Report content reflects knowledge of and sensitivity to diversity and cultural differences

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Recommendations reflect knowledge of and appropriate referral to community resources

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of appropriate action if additional concerns become evident during evaluation process



		3

		

		

		

		4

		

		

		

		4

		

		

		



		Post evaluation activity should include the following:

		

		

		

		

		

		

		

		

		

		

		

		



		Evidence of attendance at IEP meeting to discuss evaluation findings (NA)

		

		

		

		

		

		

		

		

		

		

		

		



		Evidence of collaborative participation in IEP or other team meetings engaged in decision-making (NA)

		

		

		

		

		

		

		

		

		

		

		

		





Summary Data for Rescored Intervention Case Study (2008 Rubric)


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 












            (Number of Students earning specific ratings for each item)











    

2004 (N=3)
     2005 (N=4)

2006 (N=4)


		

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP

		PE

		PA

		PI

		NP



		Teacher interview conducted to identify relevant school background and current concerns as well as student strengths and challenges

		2

		1

		

		

		3

		1

		

		

		4

		

		

		



		Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences

		1

		2

		

		

		2

		2

		

		

		3

		1

		

		



		Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Curriculum-based and/or functional behavioral assessments or task analysis conducted

		1

		2

		

		

		2

		2

		

		

		3

		1

		

		



		Results of above assessments analyzed and hypotheses for etiology of problems developed

		1

		2

		

		

		2

		2

		

		

		3

		1

		

		



		Empirically-validated intervention(s) selected that are appropriate to targeted concern

		2

		1

		

		

		4

		

		

		

		4

		

		

		



		Description of intervention provided

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Goals and objectives for intervention delineated in behavioral terms with steps for implementation described

		3

		

		

		

		4

		

		

		

		4

		

		

		



		Appropriate methods for monitoring intervention effectiveness selected and methodology described

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Assessment of treatment integrity described, implemented.

		1

		2

		

		

		1

		2

		1

		

		1

		3

		

		



		Plans for generalization of new skills or behaviors across tasks or settings described

		 

		4

		

		

		 

		4

		

		

		

		4

		

		



		Data collected and graphed reflecting baseline, intervention, and (potential) ending phases

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Effective use of technology in presentation of intervention summary and data graphing

		2

		1

		

		

		3

		1

		

		

		3

		1

		

		



		Decisions regarding intervention status (i.e., continue, modify, terminate) data-based

		2

		1

		

		

		2

		2

		

		

		3

		1

		

		



		Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior change generalized to classroom and other school settings

		

		3

		

		

		1

		3

		

		

		1

		3

		

		



		Modifications, if any, and rational for such action described. (This may not be applicable and would not be


included in determination of components met) (NA)

		

		

		

		

		

		

		

		

		

		

		

		





Psychology 592 


Internship in School Psychology


PORTFOLIO ASSESSMENT


(Summary Results for 2 rescored elements)


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Academic Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.11)


2004 (N = 3)


2005 (N = 4)


2006 (N = 4)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.


3


4


4



		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.11)


2004 (N = 3)


2005 (N = 4)


2006 (N = 4)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.




		All relevant components (see attached) are present with no more than 1 not adequately addressed.


3


4


4

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)


2004 (N = 3)


2005 (N = 4)


2006 (N = 4)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.


1


2




		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.


3


3


2

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Internship Portfolio Items that Contribute to Evaluation of NASP Standard 4.3


Criteria for Academic Evaluation 


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Evaluation Criteria for Counseling Case Study


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


Evaluation Criteria for Intervention Case Study


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Evaluation Criteria for Consultation


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Psychology 591


Practicum


Performance Assessment


		Assessment(

		

		

		Portfolio


Fall Mid-Year Review



		Year

		

		

		



		

		

		

		



		Fall 2008

		

		Overall Rubric

		B (0)   M (2)   E (1)





B – Below Expectations (0 – 20)
 
M = Meets Expectations (21 – 25)

E  =  Exceeds Expectations (26 – 27)


ACCURACY AND EVIDENCE OF POSITIVE IMPACT (Fall 2008 Portfolio Impact scores using Fall 2009 instrument)


Cell numbers reflect total number of cases included in all three candidates’ portfolios where data were collected and evaluated.


		Evaluations


                    3

		Assessment data analyzed accurately.


               3

		

		Evidence of positive student impact with appropriate (data-based & accurate) assessment decisions


                    3

		Evidence of positive student impact with evaluation outcomes clearly linked to recommendations, thus interventions.


                            3






		Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


3

		Evidence of intervention goals and objectives and method(s) to evaluate outcomes


                 3

		Data from outcome measures analyzed accurately.


                  3

		Evidence of accurate data-based recommendations for continuation, modification, or termination of the intervention.


                     3

		Evidence of student impact of intervention


*__2_ P       __1_ NC        ___N



		Consultation


                   3

		Evidence goals and objectives collaboratively defined


                  3




		

		

		Evidence of impact of consultation


*__1_ P       _2__ NC        ___N
























*P = positive impact


















*NC =  no observable change


















*N = negative impact


Psychology 592


Internship


Performance Assessment


		Assessment(

		

		

		Portfolio


Fall Mid-Year Review



		Year

		

		

		



		Fall 2008

		

		Overall Rubric

		B (1)   M (2)   E (0)





B – Below Expectations (0 – 20)
 
M = Meets Expectations (21 – 25)

E  =  Exceeds Expectations (26 – 27)


ACCURACY AND EVIDENCE OF POSITIVE IMPACT (Fall 2008 Portfolio Impact scores using Spring 2009 instrument)


Cell numbers reflect total number of cases included in all three candidates’ portfolios where data were collected and evaluated.


		Evaluations


                    3

		Assessment data analyzed accurately.


               3

		

		Evidence of positive student impact with appropriate (data-based & accurate) assessment decisions


                    3

		Evidence of positive student impact with evaluation outcomes clearly linked to recommendations, thus interventions.


                            3






		Counseling Case Study


3

		Evidence of counseling goals and objectives and method(s) to evaluate outcomes


               3



		Data from outcome measures analyzed accurately 


                   3

		Evidence of accurate data-based recommendations for continuation, modification, or termination of the counseling intervention.


                          3



		Evidence of student impact of counseling intervention


*__2_ P       __1_ NC        ___N



		Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


3

		Evidence of intervention goals and objectives and method(s) to evaluate outcomes


                 3

		Data from outcome measures analyzed accurately.


                  3

		Evidence of accurate data-based recommendations for continuation, modification, or termination of the intervention.


                     3

		Evidence of student impact of intervention


*__3_ P       ___ NC        ___N



		Consultation


                   3

		Evidence goals and objectives collaboratively defined


                  3




		

		

		Evidence of impact of consultation


*__2_ P       _1__ NC        ___N
























*P = positive impact


















*NC =  no observable change


















*N = negative impact

Psychology 591 (Use to be Implemented Spring of 2009)


Practicum in School Psychology


PORTFOLIO ASSESSMENT RUBRIC

Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements (e.g., see below).


__summary results of counseling


__summary results of a consultation


     participation


__participation in manifest determination


      review


__functional behavioral assessment


__professional development/self-study


     activities



		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__pre-referral academic intervention


__pre-referral behavior intervention


__summary results of RTI participation


__functional behavioral assessment


__participation in case staffing


__participation in IEP meeting



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) present with no more than 2 less than adequately addressed or at least 1 component is missing and 1 or 2 less than adequately address.




		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing. 

		NA

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.






POINTS FOR RUBRIC  
                     26 – 27 (Exceeds Expectations)                21 – 25 (Meets Expectations)          0 – 20 (Below Expectations; Unsatisfactory)


Conversion for Use in Determining Course Average


A = 90 – 95%     B = 80 – 89%     C = 70 – 79%     D = 60 – 69%     F = 0 to 59%


Assisting in (co-facilitation) of counseling intervention additional activity practicum student may have opportunity in which to engage. Rubric and evaluation for criteria for assisting in counseling intervention follows as separate attachment.


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Academic Evaluation


Reports prepared by practicum students are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____
Evidence of data-based interventions implemented and evaluated in academic areas of concern 


_____
Assessment data analyzed accurately


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability (or diagnosis) supported by analysis of evaluation data and information 


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance and participation at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and 1 or 2 less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


The practicum student will assist in the following during the 1st semester and act as case coordinator demonstrating responsibility for the following during the 2nd semester.  Documentation should reflect intervention for an academic deficit or a behavioral concern during the 1st semester and for both during the 2nd semester.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that focus of intervention behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline and intervention phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation Participation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations for 


either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Rubric for Summary of Co-Faciliation of Counseling


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Assist in counseling evaluation reflects relevance for counseling intervention


_____
Assist in teacher interview and needs assessment conducted to identify relevant school background and current


concern(s) or presenting problem(s) as well as student strengths and challenges


_____
Assist in parent/guardian interview and needs assessment conducted to identify relevant background and


concern(s) as well as student strengths and challenges and evidence interview reflected intern knowledge of and


sensitivity to diversity and cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of participation in student interview relative to insight into presenting problem and identification of


appropriate guidelines for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Assist in selection of appropriate counseling intervention selected for referral concern(s)


_____
Assist in development of goals and objectives stated in behavioral terms


_____
Assist in selection and description of appropriate methods for progress and outcome evaluation, including at a


minimum pre-post data


_____
Assist in planning for and describing generalization of positive counseling outcomes to classroom


and other school settings


_____
Participation in number of sessions approved by practicum supervisor


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Assist in outcome decisions (i.e., continue, modify, terminate) that are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Site supervisor ratings showing practicum student as co-counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria for Rubric:


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Counseling Co-Facilitation Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.7 

		All relevant components  present and adequately addressed with at least 1 exceeding expectations.

		All relevant components present with no more than 2 not adequately addressed or at least 1 component missing and another not adequately addressed.

		At least 2 relevant components  missing or, if all present, 3 or more not adequately addressed.








ACCURACY AND EVIDENCE OF POSITIVE IMPACT

(NASP Standard 4.3)

Criteria for Evaluations

_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with



_____
Appropriate (data-based & accurate) assessment decisions.



_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral)


Psychology 592 


Internship in School Psychology (To be used beginning Spring, 2009)


PORTFOLIO ASSESSMENT


Student Name:
 ____________________________________

Semester:   __1st    __2nd  
Academic Year __________________


		

		Exceeds Expectations


3 points

		Meets Expectations


2 points

		Below Expectations


(Unsatisfactory)


1 point



		Submission Requirements


(NASP Standard 2.10)




		Student adhered to all required submission elements.

		Student generally adhered to submission elements, however difficulty was evident in one area indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results




		Student generally adhered to submission elements, however difficulty was evident in 2 areas indicated below.


__submitted on time


__typed presentations 


__supporting documentation 


__bound


__blinded results






		Required Components


(NASP Standard 2.10)




		Student's portfolio exceeded required elements.  Description of additional learning activities and experiences were provided.

		Student's portfolio contained required elements requirements only. 

		Student's portfolio was incomplete.  One required element missing (indicated). 


__initial evaluation


__reevaluation


__academic intervention (design & outcome)


__behavior intervention (design & outcome)


__summary results of RTI participation


__summary results of counseling


__summary results of a consultation


__participation in manifest determination review


__functional behavioral assessment


__professional development/self-study activities



		Evaluation


(NASP Standards 2.1, 2.2, 2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed



		Intervention Case Study


(NASP Standards 2.1, 2.2, 2.3, 2.4, 


                             2.5, 2.6, 2.11)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		

		

		

		



		Counseling Case Study


(NASP Standards 2.1, 2.2, 2.4,


                             2.5, 2.6, 2.7)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 2 less than adequately addressed or at least 1 component is missing and another is less than adequately addressed.

		At least 2 relevant components (see attached) are missing or, if all are present, 3 or more are less than adequately addressed.






		Consultation


(NASP Standards 2.1, 2.2, 2.6, 2.8)

		All relevant components (see attached) are present and adequately addressed with at least 1 exceeding expectations.

		All relevant components (see attached) are present with no more than 1 not adequately addressed.

		At least 1 relevant component (see attached) is missing or, if all are present, 2 or more are not adequately addressed.






		Professional Development


(NASP Standard 2.10, 2.11)

		Evidence of attendance at in-service presentations covering a variety of topics through local and state school psychology organization meetings. Evidence of extensive self-study. Assists in the development and conduct of an in-service presentation.




		Evidence of attendance at in-service presentations on a variety of topics at local and state school psychology organization meetings. Also evidence of self-study.

		Evidence of attendance at school district level in-service presentations only.



		Use of Technology


(NASP Standard 2.11)

		Appropriate and ethical use of technology for data maintenance and presentation, scoring tests, and report writing.  Uses Power Point and other relevant media in conduct of in-service presentation. 

		Appropriate and ethical use of technology for relevant information, data maintenance and presentation, scoring tests, and report writing

		Limited or inappropriate use of technology.



		Organization


(NASP Standard 2.10)




		Portfolio reflects good student organization skills. Guides and explanations for components included. Presentation of materials adds greatly to ease of assessment.

		Portfolio reflects adequate student organization skills. Orderly presentation of materials, but minimal guides or explanations provided. 

		Portfolio reflects less than efficient student organization skills. Components may be included, but no guides or explanations provided.



		Accuracy and Evidence of Positive Impact on PK-12 Students, families, and other consumers


(NASP Standard 4.3)




		Accurate links between presenting problems and strategies employed. Student actions reflect mastery of required professional responsibilities. Data presented and reflect positive impacts on students.

		Mostly accurate links between presenting problems and strategies employed. Student actions reflect emerging mastery of required professional responsibilities. Evidence of data use but not presented in summaries.

		Links between presenting problems and strategies employed are minimally accurate. Student actions reflect basic familiarity with data collection and professional responsibilities, but lack required level of professionalism.





Total Possible = 30 points

0 – 15 (Below Expectations)
16 – 25 (Meets Expectations)
26 – 30 (Exceeds Expectations) 


Overall Score ______________

Corrective Action(s): ___None
___ Conference
___ Resubmit
___ Extend Supervision
___Extend Internship


Meets Expectations (Pass)

_____Yes
_____No


Criteria for Evaluation


Reports are expected to be essentially free of typographical, spelling, and grammatical errors. Reports should be written in a manner reflecting sensitivity to family and cultural differences. Report content should reflect a multi-modal, multi-rater evaluation practice presented in a manner that integrates findings from various sources within the context of referral concerns.  Reports should be written in a professional manner that minimizes jargon and is understandable to the anticipated reader(s).  Evaluation content should be relevant to referral concerns with assessment outcomes clearly linked to recommendations, thus intervention.


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


Evaluations should reflect the following components as deemed relevant and appropriate to the case:


_____
Evidence of interview with teacher(s) identifying school concern(s) as well as student strengths and challenges.


_____
Evidence of interview with parent(s)/guardian(s) identifying relevant background information as well as parent/guardian


concerns and perceptions of student strengths and challenges


_____
Evidence of record reviews noting school history and information from prior evaluations, if any


_____
Referral concern(s) identified in behavioral terms


_____
Evidence of observation in classroom and/or other relevant school settings


_____
Evidence of student interview relevant to referral concern(s)


_____
Tests and evaluation procedures appropriately selected


_____
Curriculum-based and/or functional behavior assessment conducted and analyzed


_____  
In-class interventions developed, implemented, evaluated; and, data-based decisions appropriate to evaluation.


_____
Assessment data analyzed accurately.


_____
Scores from tests reported in a manner consistent with site and state guidelines governing such procedures


_____
Validity statement for assessment is offered and accurate


_____
Inconsistencies and contradictions are identified and explained


_____
Effective use of technology evidenced in report preparation and data presentation


_____
Report written in professional manner, but relatively free of jargon and understandable to intended reader(s)


_____
Determination of disability/diagnosis (or lack of diagnosis) supported by analysis of evaluation data and information


_____
Evaluation outcomes clearly linked to recommendations, thus intervention 


Evaluations may include the following and, if not, component(s) would not be included in determination of components met:


_____
Report content reflects knowledge of and sensitivity to diversity and cultural differences


_____
Recommendations reflect knowledge of and appropriate referral to community resources


_____
Evidence of appropriate action if additional concerns become evident during evaluation process


Post evaluation activity should include the following:


_____
Evidence of attendance at IEP meeting to discuss evaluation findings


_____
Evidence of collaborative participation in IEP or other team meetings engaged in decision-making 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:


Exceeds Expectations
All relevant components present and adequately addressed with at least 1 exceeding expectations



Meets Expectations 
All relevant components are present with no more than 2 less than adequately addressed or 






at least 1 component is missing and another is less than adequately address



Below Expectations
At least 2 relevant components are missing or, if all are present, 3 or more are less than






adequately addressed


Evaluation Criteria Counseling Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Counseling evaluation reflects relevance for counseling intervention


_____
Teacher interview and needs assessment conducted to identify relevant school background and current concerns or



presenting problem as well as student strengths and challenges


_____
Parent/guardian interview and needs assessment conducted to identify relevant background and concerns as well as



student strengths and challenges and evidence interview reflected intern knowledge of and sensitivity to diversity and



cultural differences


_____
Evidence of parent/guardian consent for counseling as well as consent from student


_____
Evidence of student interview relative to insight into presenting problem and identification of appropriate guidelines



for participation in counseling, including limitations to confidentiality


_____
Referral concern(s) or presenting problem(s) identified in behavioral terms


_____
Appropriate counseling intervention selected for referral concern(s)


_____
Goals and objectives stated in behavioral terms


_____
Appropriate methods for progress and outcome evaluation selected and described and includes at a minimum



pre-post data


_____
Plans for generalization of positive counseling outcomes to classroom and other school settings described


_____
Appropriate number of sessions


_____
Brief written summary provided for each counseling session and is dated and signed


_____
Session summary reflects objectives relevant to presenting problem and targeted behavior change


_____
Session summary contains description of activities supporting objective


_____
Session summary contains statements indicating process and content of session


_____
Outcome decisions (i.e., continue, modify, terminate) are data-based 


_____
Evidence of positive student impact through data reflecting goals and objectives achieved, targeted behavior



change generalized to classroom and/or other school settings, or appropriate recommendations for either



continuation or modification of the intervention are appropriate to evaluation results.


_____
Evidence (site supervisor ratings) that intern as counselor responded appropriately to supervisor feedback


 Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 less than adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are less than






adequately addressed


Evaluation Criteria for Intervention Case Study


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Teacher interview conducted to identify relevant school background and current concerns as well as student strengths 



and challenges


_____
Parent/guardian interview conducted to identify relevant background and concerns as well as student strengths and



challenges with evidence interview reflected intern knowledge of and sensitivity to diversity and cultural differences


_____
Concerns (academic deficits and/or behavior difficulties) that are the focus of the intervention are behaviorally defined


_____
Curriculum-based and/or functional behavioral assessments or task analysis conducted


_____
Results of above assessments analyzed and hypotheses for etiology of problems developed


_____
Empirically-validated intervention(s) selected that are appropriate to targeted concern


_____
Description of intervention provided


_____
Goals and objectives for intervention delineated in behavioral terms with steps for implementation described


_____
Appropriate methods for monitoring intervention effectiveness selected and methodology described


_____
Assessment of treatment integrity described, implemented.


_____
Plans for generalization of new skills or behaviors across tasks or settings described


_____
Data collected and graphed reflecting baseline, intervention, and (potential) ending phases


_____
Effective use of technology in presentation of intervention summary and data graphing


_____
Decisions regarding intervention status (i.e., continue, modify, terminate) data-based


_____
Evidence of positive student impact through data reflecting goals and objectives achieved and targeted behavior



change generalized to classroom and other school settings


_____
Modifications, if any, and rational for such action described. (This may not be applicable and would not be



included in determination of components met) 


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


Evaluation Criteria for Consultation


For each component of the candidate’s case study, indicate which of the following ratings apply:


PE (Present/Exceeds Expectations)
        PA (Present/Adequate)
PI (Present/Inadequate)

NP (Not Present) 


_____
Interview with referral source to identify concern(s) as well as student strengths and challenges


_____
Background of student identified through interviews with teacher(s) and/or parent(s)/guardian(s)


_____
Examples of presenting problem (e.g., academic, behavior, adaptive, social) within contextual settings identified 


_____
Problem behavior(s) defined in behavioral terms


_____
Results of prior interventions described and discussed collaboratively


_____
Intervention strategy(ies) proposed and discussed


_____
Method(s) for assessment of targeted intervention discussed 


_____
Follow-up planned for and scheduled


_____
Support for use of effective interviewing, interpersonal, and problem-solving skills evidenced


_____
Issues related to resistance to consultation process identified and appropriately handled


_____
Evidence that active involvement of parent(s)/guardian(s) is encouraged 


_____
Evidence that consultation and problem-solving processes were collaborative


_____
Evidence that consultation problem-solving and decision-making were data-based 


_____
Evidence that ongoing home-school collaboration encouraged and facilitated


_____
Evidence of positive student impact through data reflecting collaboratively defined goals and objectives achieved


and targeted behavior(s) change generalized to classroom and other school settings, or appropriate recommendations 


for either continuation or modification of the intervention are appropriate to evaluation results.


Note: Other terms may be substituted for those in the above components when interns are practicing in a non-school setting.


Scoring Criteria:



Exceeds Expectations
All relevant components are present and adequately addressed with at least 1 exceeding






expectations



Meets Expectations 
All relevant components are present with no more than 1 not adequately addressed



Below Expectations
At least 1 relevant component is missing or, if all are present, 2 or more are not 






adequately addressed


ACCURACY AND EVIDENCE OF POSITIVE IMPACT

(NASP Standard 4.3)

Criteria for Evaluations

_____
Assessment data analyzed accurately.


_____
Evidence of positive student impact with




_____
Appropriate (data-based & accurate) assessment decisions.




_____
Evaluation outcomes clearly linked to recommendations, thus interventions.


Criteria for Counseling Case Study


_____
Evidence of counseling goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



counseling intervention.


_____
Evidence of student impact of counseling intervention (**) 




_____ positive impact (targeted behavior generalized to classroom and/or other school settings)




_____ no observable change




_____ negative impact


Criteria for Intervention Case Studies


(i.e., academic, social/emotional/behavioral)


_____
Evidence of intervention goals and objectives and method(s) to evaluate outcomes.


_____
Data from outcome measures analyzed accurately.


_____
Evidence of accurate data-based recommendations for continuation, modification, or termination of the



intervention.


_____
Evidence of student impact of intervention (**) 




_____ positive impact




_____ no observable change




_____ negative impact


Criteria for Consultation


_____
Evidence goals and objectives collaboratively defined


_____
Evidence of impact of consultation




_____ positive impact




_____ no observable change




_____ negative impact


**
Evidence of student impact within context of intervention (i.e., academic, behavioral, counseling)

Assessment 6


Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - .

(1)These questions might be a Q&A link rather than including them as part of the directions. They should also be included in a set of guidelines for
institutions preparing program reports.

8. Degree or award levels():
ISSP (Specialist Level)

9. Specific titles of degrees/awards that appears in official institutional documentation, such as
transcripts, for program completers (e.g. Ed.S. in School Psychology, Certificate of Advanced
Graduate Studies in School Psychology, PhD in Educational Psychology-School Psychology, etc.):

|Specia|ist in School Psychology

10. Is this program offered at more than one site? 1 (2)
Yes No

e b

(2)What if the program is offered at different levels or in different tracks (e.g., at the specialist and doctoral level)? If assessments are the same
across the different levels/tracks, one report may be submitted. However, the assessment results must be disaggregated for each program level/track. If
assessments are different across the different levels/tracks, a separate program report must be submitted for each program level/track. In the case of
specialist and doctoral level programs in school psychology, separate responses to standards and separate assessment results are needed, although
some common documentation may be submitted. If you are unsure whether to submit one or multiple reports, please contact NASP.

What if the program is offered at the main campus and also through one or more off campus/satellite sites, as joint program with another institution,
or through distance education? If the program, faculty, and associated assessments are the same on the main campus and the off-campus/alternative
sites or methods, one report may be submitted. However, the assessment results must be disaggregated for each site. If the program, faculty, and/or
associated assessments are different on campus than in the alternative sites, a separate program report must be submitted for each site. If you are
unsure whether to submit one or multiple reports, please contact NASP.

11. If yes, list the sites at which the program is offered

12. Title of the certificate/state license for which candidates are prepared
/Ancillary Certificate - Level B

13. Program report status:
g Initial Review

3 Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

‘§ Response to National Recognition With Conditions



14. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and
data must be reported in Section I11. Does your state require such a test?

J Yes
§ No

SECTION I - CONTEXT

Provide the following contextual information (in a narrative limited to 6 pages and in related
attachments, as listed below). NOTE: If information for any of the seven items below already appears
in one of the required attachments for this section, your narrative may simply refer to the attachment
while citing the specific page number(s), (e.g., ""see program's overall philosophy and goals on pages
2-3 of Program Handbook, Attachment I-C).

1. Description of any state or institutional policies that may influence the application of NASP
standards.

2. Description of the administrative location of the program, including its relationship to the
NCATE “unit” (typically, the college or school of education). Describe the support received from
the institution and, if appropriate, others sources of support.

3. Description of the program’s overall philosophy and goals, including any unique elements in
the program or those it serves (NASP Standard 1.1). (Note that additional information under NASP
standards 1.1-1.5 should be provided by programs in required attachments listed below).

4. Description of field experiences, including supervised practica and internship experiences
required for the program. (NASP Standards 3.1-3.5) (Note that additional information under
NASP standards 3.1-3.5 should be provided by programs in required attachments listed below).

5. Description of the criteria for admission, (including means of assessing prior graduate work, if
any), retention, and exit from the program, including required GPAs and minimum grade
requirements for the content courses, as well as the means by which the program assesses candidate
professional work characteristics/dispositions. (NASP Standard 4.2)

6. Description of the relationship(z)of the program to the unit’s graduate conceptual framework



(if applicable).

(2)The response should describe the program’s conceptual framework and indicate how it reflects the unit's conceptual framework

7. Indication of whether the program has a unique set of program assessments and their
relationship to the unit’s graduate assessment system (if applicable)(S) :

(3)This response should clarify how the key assessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

8. Attach the following for Section 1. (Most attachments consist of forms or charts at the end of
this document, all of which must be completed. Several attachments require additional program
documents as noted below.):

Attachment | A. Chart of Candidate Information

Attachment | B. Chart of Faculty Information

Attachment | C. Program Handbook or other official document that includes the required program
of study and other relevant policies and procedures of the program. The program of study should
outline the courses and experiences required for candidates to complete the program. The program
of study must include course numbers AND titles.

Attachment I D. Response to NASP Standard | (an additional attachment includes transcripts of
three recent program completers---within the last academic year).

Attachment I E. Response to NASP Standard Il (additional attachments include course syllabi and
other documentation)

Attachment | F. Response to NASP Standard 111 (additional attachments include program
documents related to internship and a sample internship agreement)

Attachment | G. Internship Summary

Attachment D: Response to NASP Standard 1 reviewer

Attachment C: Program Handbook
comments

Attachment F: Revised Response to NASP Standard Il

Attachment E: Revised Response to NASP Standard 11 (1)

Syllabus: COUNSELING 510; METHODS OF Syllabus: Psychology 571; Basic Psychotherapy

COUNSELING
Syllabus: Psychology 588-A; Syllabus: Psychology 588-B;
Historical/Legal/Procedural Issues Consultation/Diagnosis/Interventions
Syllabus: PSYCHOLOGY 591; Practicum in School Syllabus: PSYCHOLOGY 592; Internship in School
Psychology Psychology

Student Logs Fall 2008

See Attachments panel below.

SECTION Il - LIST OF ASSESSMENTS



In this section, list the 6-8 assessments that are being submitted as evidence for meeting NASP
standards. All programs must provide a minimum of six assessments. If your state does not require a
state certification test in school psychology, you must substitute data from the Praxis 11 in School
Psychology to show attainment of content knowledge in #1 below. For each assessment, indicate the
type or form of the assessment and when it is administered in the program.

1. Please provide following assessment information (Response limited to 250 characters each

field)

Name of Assessment (¥

Type or Form of Assessment (®)

When the Assessment Is Administered ©)

Assessment #1: (Required)-
CONTENT KNOWLEDGE: This
must be a state or national
school psychology credentialing
exam. If your state does not
require a school psychology
credentialing exam, then the
Praxis Il in School Psychology
must be required. Indicate the
name of the test:

Praxis Il in School Psychology

The Praxis Il in School
Psychology is a national test of
knowledge regarding principles

and practices in the field.
Results may be used toward
gaining national certification as a
school psychologist.

Students are required to take
this test prior to program
completion (i.e., graduation with
the specialist degree). Students
are directed to take the test
after completion of all
coursework (typically after the
2nd year of program
participation).

Assessment #2: (Required)-
CONTENT KNOWLEDGE:
Program or course-embedded
assessment of candidate
knowledge. This might consist of
a comprehensive examination,
an oral or qualifying exam, an
exam embedded in one or more
courses that all candidates
complete, and/or grades for
courses in which NASP
Standards 2.1-2.11 are
addressed. Programs may use a
combination of program or
course-embedded content
assessment methods.

Assessment Used: Master's level
Comprehensive Examinations

This assessment employs the
master’s level comprehensive
examination that all students are
required to take prior to
graduation with the Master of
Science Degree.

The comprehensive examination
is administered and evaluated
during the 2nd year of program
participation.

Assessment #3:(Required)-
PROFESSIONAL KNOWLEDGE,
SKILLS, AND DISPOSITIONS:
Assessment in practica that
demonstrates candidates can
effectively plan the professional
responsibilities required of a
school psychologist.

Assessment Used: Practicum
Portfolio

The practicum portfolio allows
evaluation of a compilation of
performance-based plans and
activities completed by
practicum students.

Although portfolio components
are reviewed throughout the
year, students are required to
submit the final version of the

Practicum Portfolio at the end of
the 2nd semester of practicum
activities (typically during the

2nd year of program
participation.

The survey is completed at least
3 times (beginning, middle, end)
during the internship experience
which typically occurs during the
3rd year of program
participation.




Assessment #4: (Required)-
PEDAGOGICAL AND
PROFESSIONAL KNOWLEDGE,
SKILLS, AND DISPOSITIONS:
INTERN EVALUATIONS BY FIELD
SUPERVISORS. Assessment that
demonstrates candidates'
knowledge, skills, and
professional work
characteristics/dispositions are
applied effectively in practice
during internship.

Assessment Used: Evaluation of
Student Progress

This survey of intern
performance in the applied
setting relative to professional
competencies and dispositions is
presented in a Likert format for
evaluation by field supervisors.

Assessment #5: (Required)-
PEDAGOGICAL AND
PROFESSIONAL KNOWLEDGE,
SKILLS, AND DISPOSITIONS:
COMPREHENSIVE,
PERFORMANCE-BASED
ASSESSMENT OF CANDIDATE
ABILITIES EVALUATED BY
FACULTY DURING INTERNSHIP.
Assessment that demonstrates
candidates' knowledge, skills,
and dispositions are applied
effectively in practice.

Assessment Used: Internship
Portfolio

The internship portfolio allows

evaluation of a compilation of

performance-based activities
completed by interns.

This portfolio is required for
each semester of internship
participation which typically
occurs during the 3rd year of
program participation.

Assessment #6: (Required)-
EFFECTS ON STUDENT
LEARNING ENVIRONMENTS
AND/OR LEARNING: Assessment
that demonstrates that
candidates are able to integrate
domains of knowledge and apply
professional skills in delivering a
comprehensive range of services
evidenced by measurable
positive impact on children,
youth, families, and other
consumers. NOTE: You need not
have a separate assessment of
this area if it is addressed by
assessment 5. Simply refer to
the particular assessment(s) and
aggregate the relevant data
(e.g., particular items or sections
of an assessment)

Assessment Used:
Counseling/Intervention and
Educational Case Studies

The case studies are data-driven
and performance-based portions
of the internship portfolio.

The case studies are required
components of the portfolio
submitted at the end of the 2nd
semester of internship
participation which typically
occurs during the 3rd year of
program participation

Assessment #7: (Optional):
Additional assessment that
addresses NASP Domains.
Examples of assessments
include comprehensive or
qualifying exams, exit surveys,
alumni and/or employer follow-
ups, theses, case studies,
simulations, or similar measures.

Assessment Used: Employer and
Alumni Surveys

These surveys evaluate average
intern performance in settings
where multiple students have

been placed and alumni
evaluation of program
preparation for post graduation
settings.

These surveys are administered
at approximately 5 year
intervals. Most recent surveys
were completed in 2006.




Assessment #8:(Optional):

Additional assessment that Assessment Used: Thesis The thesis is typically completed
addresses NASP Domains. by students during the 2nd year
Examples of assessments The thesis is a data-based of program participation. It must
include comprehensive or project that evaluates students’ be completed prior to graduation
qualifying exams, exit surveys, ability to plan, implement, with the master’s degree and
alumni and/or employer follow- evaluate, and report empirical before the beginning of
ups, theses, case studies, research. internship activities.
simulations, or similar measures.

(4)1dentify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.

(5)1dentify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).

(6)Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student teaching/internship,
required courses [specify course titles and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

1. For each NASP standard on the chart below, identify the assessment(s) in Section Il that
address the standard. One assessment may apply to multiple NASP standards.

I. PROGRAM CONTEXT/STRUCTURE

School psychology training is delivered within a context of program values and clearly articulated
training philosophy/mission, goals, and objectives. Training includes a comprehensive, integrated
program of study delivered by qualified faculty, as well as substantial supervised field experiences
necessary for the preparation of competent school psychologists whose services positively impact
children, youth, families, and other consumers.

Information is provided in Section I.

DOMAINS OF SCHOOL PSYCHOLOGY TRAINING AND PRACTICE

School psychology candidates demonstrate entry-level competency in each of the following domains
of professional practice. Competency requires both knowledge and skills. School psychology
programs ensure that candidates have a foundation in the knowledge base for psychology and
education, including theories, models, empirical findings, and techniques in each domain. School
psychology programs ensure that candidates demonstrate the professional skills necessary to
deliver effective services that result in positive outcomes in each domain. The domains below are
not mutually exclusive and should be fully integrated into graduate level curricula, practica, and
internship.

#1 #2 #3 #4 #5 #6 #7 #8

- 11

2.2 Consultation and Collaboration: School psychologists have knowledge
of behavioral, mental health, collaborative, and/or other consultation



models and methods and of their application to particular situations.
School psychologists collaborate effectively with othersinplanningand b b b b b b b &
decision-making processes at the individual, group, and system levels.

2.4 Socialization and Development of Life Skills: School psychologists

have knowledge of human developmental processes, techniques to assess

these processes, and direct and indirect services applicable to the

development of behavioral, affective, adaptive, and social skills. School

psychologists, in collaboration with others, develop appropriate bbbbbbbe
behavioral, affective, adaptive, and social goals for students of varying

abilities, disabilities, strengths, and needs; implement interventions to

achieve those goals; and evaluate the effectiveness limited to, consultation,

behavioral assessment/intervention, and counseling.

2.6 School and Systems Organization, Policy Development, and Climate:

School psychologists have knowl-edge of general education, special

education, and other educational and related services. They understand

schools and other settings as systems. School psychologists work with bbebbbbe
individuals and groups to facilitate policies and practices that create and

maintain safe, supportive, and effective learning environments for children

and others.

2.8 Home/School Community Collaboration: School psychologists have
knowledge of family systems, including family strengths and influences on
student development, learning, and behavior, and of methods to involve
families in education and service delivery. School psychologists work
effectively with families, educators, and others in the community to
promote and provide comprehensive services to children and families.



2.10 School Psychology Practice and Development: School psychologists
have knowledge of the history and foundations of their profession; of
various service models and methods; of public policy development
applicable to services to children and families; and of ethical, professional,
and legal standards. School psychologists practice in ways that are
consistent with applicable standards, are involved in their profession, and
have the knowledge and skills needed to acquire career-long professional
development.

2. 111. FIELD EXPERIENCES/INTERNSHIP
School psychology candidates have the opportunities to demonstrate, under conditions of
appropriate supervision, their ability to apply their knowledge, to develop specific skills needed for
effective school psychological service delivery, and to integrate competencies that address the
domains of professional preparation and practice outlined in these standards and the goals and
objectives of their training program.
Information is provided in Section I.
IV. PERFORMANCE-BASED PROGRAM ASSESSMENT AND ACCOUNTABILITY
School psychology training programs employ systematic, valid evaluation of candidates,
coursework, practica, internship, faculty, supervisors, and resources and use the resulting
information to monitor and improve program quality. A key aspect of program accountability is
the assessment of the knowledge and capabilities of school psychology candidates and of the
positive impact that interns and graduates have on services to children, youth, families, and other
consumers.
Information is provided in Section V.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

« Content knowledge)(”)
o Pedagogical and professional knowledge, skills and dispositions



e Focus on student learning

NOTE: DATA FOR EACH YEAR ARE TO BE REPORTED FOR THE PAST 3 OR MORE
YEARS. (Note: During initial implementation of the template, the following minimum data can be
submitted: (a) Fall 2006 and Spring 2007 reviews: data for a minimum of one semester/quarter for at
least five assessments; (b) Fall 2007 and Spring 2008 reviews, data for a minimum of one year for
ALL assessments; (c) Fall 2008 and Spring 2009 reviews, data for a minimum of two years for ALL
assessments; (d) Fall 2009 reviews and beyond, data for a minimum of three years for ALL
assessments. However, please note that many of the assessments have been required for NASP
approval for several years; thus, it is expected that school psychology programs will submit three
years of data for most assessments, even during this initial implementation period).

The specific information to be submitted for the state or national credentialing exam results is
outlined in Assessment #1 below. For all other areas, provide the following evidence, plus any
additional information requested in the applicable assessment area:

In narrative form:

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with each domain it is cited for in Section
.

3. A Dbrief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting each domain it is cited for in
Section Il1; and

In attachments:

5. Documentation for each assessment (Attachments IV, Assessments 1-8), including(8) :

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) aggregated candidate data derived from the assessment, with aggregated data specific to each
NASP domain that it is intended to assess.

(M1t is preferred that the response for each of 5a, 5b, and 5¢ (above) be limited to the equivalent of
five text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

(8)All three components of the assessment (as identified in 5a-c) must be attached, with the following
exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be available.

The narrative section for each assessment (1-4 above) is limited to two text pages. It is preferred that
each attachment for a specific assessment (5a-c above) be limited to the equivalent of five text pages,
however in some cases assessment instruments or scoring guides may go beyond 5 pages. If courses

are referenced in any documents, course numbers AND titles must be provided.

2. #1 (Required)-CONTENT KNOWLEDGE: Data from state or national school psychology

credentialing exam® _ If your state does not require a school psychology credentialing exam, then
data for the Praxis Il in School Psychology must be submitted.
In the narrative for Assessment #1, list (a) name of exam used; (b) type of score yielded from the



exam; (c) the criterion score for passing the exam set by your program, (d) if the exam is required
for the state school psychology credential; and (e) the criterion score for passing the exam set by
your state credentialing agency, if applicable. Then, in the Attachment for Assessment #1 provide
aggregated data and scores derived from the assessment for all program candidates each year for
the last three years, including the percentage of program completers each year that passed the
exam.

(9) NCATE will provide a link to a sample response for this requirement

4. #2 (Required)-CONTENT KNOWLEDGE: Program and/or course-embedded assessment of
candidate knowledge. This might consist of a comprehensive examination, an oral or qualifying
exam, an exam embedded in one or more courses that all candidates complete, and/or grades for
courses in which content knowledge for NASP Standards 2.1-2.11 is addressed. Programs may use
a combination of program or course-embedded content assessment methods for Assessment 2.
Note: In Assessment #2, EACH one of the NASP domains, Standards 2.1-2.11, must be assessed,
and aggregated attainment data for each domain must be reported.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V. If a
program uses a combination of program or course-embedded content assessment methods for
Assessment 2, the program must provide assessment information (items 1-5) for EACH method.

Assessment 2

See Attachments panel below.

5. #3 (Required)-PROFESSIONAL KNOWLEDGE, SKILLS, AND DISPOSITIONS:
Assessment of candidates during practica that shows they can effectively plan and carry out school
psychological services. Examples include data-based decision-making, cognitive/academic and
social/behavioral assessment and intervention, mental health services, and other services that
demonstrate the development of specific candidate skills necessary for the delivery of professional
responsibilities.

NOTE: This assessment may consist of an assessment embedded in one more separate courses
requiring a practicum component or consist of a required component in a more general practicum
course.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V.

Assessment 3

See Attachments panel below.

6. #4 (Required)- PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND
DISPOSITIONS: INTERN EVALUATIONS BY FIELD SUPERVISORS. Assessment that
demonstrates candidates' knowledge, skills, and professional work characteristics/dispositions are
applied effectively in practice during internship. Note: In Assessment #4, EACH one of the NASP
domains, Standards 2.1-2.11, must be assessed, and aggregated attainment data for each domain
must be reported.



Provide assessment information (items 1-5) as outlined in the directions for Section I1V. (Include
complete assessment instrument.)

Assessment 4

See Attachments panel below.

7. #5 (Required)- PEDAGOGICAL AND PROFESSIONAL KNOWLEDGE, SKILLS, AND
DISPOSITIONS: COMPREHENSIVE, PERFORMANCE-BASED ASSESSMENT OF
CANDIDATE ABILITIES EVALUATED BY FACULTY DURING INTERNSHIP. Assessment
that demonstrates candidates’ knowledge, skills, and dispositions are applied effectively in practice.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V.

Assessment 5

See Attachments panel below.

8. #6 (Required)-EFFECTS ON STUDENT LEARNING ENVIRONMENTS AND/OR
LEARNING: Assessment that demonstrates that candidates are able to integrate domains of
knowledge and apply professional skills in delivering a comprehensive range of services evidence by
measurable positive impact on children, youth, families, and other consumers. (NASP Standard
4.3).

NOTE: You need not have a separate assessment of this area if it addressed by Assessment 5.
Simply refer to the particular assessment(s) and aggregate the relevant data (e.g., particular items
or sections of an assessment) that demonstrates that candidates are able to integrate domains of
knowledge and apply professional skills in delivering a comprehensive range of services evidenced
by measurable positive impact on children, youth, families, and other consumers.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V.

Assessment 6

See Attachments panel below.

9. #7 (Optional): Additional assessment that addresses NASP Domains. Examples of assessments
include comprehensive or qualifying exams, exit surveys, alumni and/or employer follow-ups,
theses, case studies, simulations, or similar measures.

Provide assessment information (items 1-5) as outlined in the directions for Section V.

10. #8 (Optional): Additional assessment that addresses NASP Domains. Examples of
assessments include comprehensive or qualifying exams, exit surveys, alumni and/or employer
follow-ups, theses, case studies, simulations, or similar measures.

Provide assessment information (items 1-5) as outlined in the directions for Section 1V.



SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

Sections being resubmitted and changes that have been made include:

Section 1 (1.1)

1. Attachment C - Revised program handbook

Practicum and Internship requirements, Memos of Agreement, and evaluation tools have been revised
for 2009. Beginning with the 2009-2010 comprehensive examinations, the PSYC 588 A -

Historical /Legal/ Procedural Issues and PSYC 588B — Consultation/Diagnosis/Intervention courses
have been added in as required components of the masters-level examination. Therefore, candidates in
the School Psychology program are required to respond to 12 questions so that evaluation of NASP
domains will be guaranteed. All of these changes are included in the revised Program Handbook
(Attachment C) which contains:

a. comprehensive examination requirements, pages 55, 56

b. other student evaluation tools and guidelines (e.g.)

1) Site Supervisor evaluations, pages 26-31

2) Practicum Plan, page 35

3) Practicum Memo of Agreement, page 41

4) Internship Plan, page 44

5) Internship Memo of Agreement, page 51

2. Attachment D — Response to NASP Standard 1 reviewer comments

3. Attachment E — Revised Response to NASP Standard 11

Changes to narratives and course alignments

Policy: Attachment E with revised reference to course syllabi and assessment data that reflect policies
associated with each standard in this section.

Practice: Revised syllabi for all courses where modifications were made are attached. Candidate activity
logs for the Fall of 2008 are also attached.

4. Attachment F — Revised Response to NASP Standard 111 (3.1)




Revised text for section 3.1 of Attachment F in response to reviewer

omments.

ractice: In response to previous reviewer comments, please note that, although the practicum (PSYC
91) and internship (PSYC 592) courses list required activities in the course syllabi, reference to
evelopment of practicum or internship plans is now provided in each syllabus. Actual plan formats are
ttached to these syllabi. Revised evaluation forms for field-based experiences also reflect coordination
ith these plans (see Assessment 4).

ection 11 Revised Chart
ection 111 Revised Chart completed with accurate assessment alignments.

ection 1V Revised Assessments 2, 3, 4, 5, 6

Revised Assessment #2 response with change to the assessment tool

Ithough consultation skills are specifically addressed in and assessed by the PSYC 552 — Behavior
Modification course, in response to reviewer comments, changes to the masters-level comprehensive
xaminations will be implemented in the fall of 2009. These changes include the addition of PSYC 588A
Historical/Legal/Procedural Issues and PSYC 588B — Consultation/Diagnosis/Intervention as 2
dditional required areas of assessment on the comprehensive examination. Although they may pass the
omprehensive examination (for departmental purposes) by successfully completing 8 specific courses,
andidates in the school psychology program must respond to all 12 sets of course questions. The newly
evised tool is attached, and changes are highlighted in yellow.

Revised narrative and evaluation tool for Assessment #3:

Revised rubrics that better separate components and more clearly reflect NASP standards were used
eginning Fall of 2008. Data for Fall 2008 candidates using the previously revised tool are included.
However, the evaluation tool has again been revised, in response to reviewer comments, and the new
ool to be used beginning Spring 2009 is attached. Assessment results and evaluation tool changes are
ighlighted in yellow.

Revised evaluation tool for Assessment #4

. more detailed breakdown of sections

. more clear alignment to NASP Standards

Data for Fall 2008 candidates using the previously revised tool are included. However, the evaluation
ool has again been revised, in response to reviewer comments, and the new tool to be used beginning
pring 2009 is attached. Assessment results and evaluation tool changes are highlighted in yellow.

Revised narrative, evaluation tool, and rescoring of data for Assessment #5

Data for Fall 2008 candidates using the previously revised tool are included. However, the evaluation
ool has again been revised, in response to reviewer comments, and the new tool to be used beginning
pring 2009 is attached. Assessment results and evaluation tool changes are highlighted in yellow.

Revised narrative, evaluation tool, and summary data for Assessment #6
ssessment results and evaluation tool changes are highlighted in yellow. Revised text to address
tandard 4.3.

2. Directions: Complete the following table by providing a brief response to each standard. The
brief responses should describe (a) official “policy” that addresses this standard and (b) “practice”
that demonstrations the program’s implementation of the standard. The program’s brief response
should reference relevant documentation (refer to specific document, such as a program handbook,



and page number in this or other attachments) to support program policy and practice. In addition
to the program handbook in Attachment C, include transcripts of three recent (within the last
academic year) program completers as part of this attachment, and reference these documents in
the brief responses below, as needed to support policy and practice of the program. (Candidate
identity must be masked on the transcripts). If the program handbook does not contain program
academic requirements, also include relevant pages from the institution’s graduate catalog or other
source of institutional documentation of program requirements.

To download the template Click here

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.



