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Assessment 1: Other content-based Assessment – A Collection of Artifacts


1.  Brief description of the assessment and its use in the program


In the following courses [SPED 574, SPED 575, and SPED 578] teacher candidates create a collection of artifacts demonstrating their knowledge of the NAGC content standards. This eclectic collection of artifacts consists of tasks taken from several assignments: the Creativity Project, the Foundations of Gifted Education Project, and the Social Emotional Aspects of Giftedness Project.  The following chart provides a brief overview of the artifacts. Complete assignment directions and evaluative rubrics are attached. 

		Creativity Project

		SPED 574

		1. Reflective Journal Article Summaries


2. Conceptual Thematic Webbing for Unit with Lesson Plan highlighting creativity development and narrative paper describing how creativity development is woven throughout the unit



		The Foundations of 


Gifted Education Project

		SPED 575

		1.  PowerPoint Presentation addressing all elements of Standard 1 Foundations (Refer to table in #2 below)


2. A Case Study


3. Professional Development Log



		Social Emotional Aspects of Giftedness Project

		SPED 578

		1.  Review of the Literature Paper


2. Collaboration Activity





2.  Description of how this assessment specifically aligns with the standards it is cited for in Section III.

		The Creativity Project completed in SPED 574

		



		Element 1: Reflective article summaries dealing with 


· Identification of creativity/ creative individuals, 


· Characteristics of creativity/creative individuals and 


· Curriculum/strategies for creativity development

		Standard 2 Characteristics of Learners K1 


Standard 3 Individual Learning Differences K2,  K3

Standard 4 Instructional strategies K2



		Element 2: Thematic Curriculum Web/Lesson Plan focusing on Creativity development

		Standard 4 Instructional Strategies K2 


Standard 7 Curriculum Planning K2, K3



		The Foundations of Gifted Education Project (completed in SPED 575)

		



		Element 1: Foundations in Gifted Education Presentation based upon review of the literature in which one article from each of the following categories is summarized:  1) historical foundations; 2) philosophies/ theories/models, and research supportive of gifted education; issues; 3) issues in conceptions definitions and identification of individuals with gifts and talents including those from diverse backgrounds;  4) impact of dominant culture’s role in shaping schools and the differences in values, languages, and customs between school and home; 5) societal, cultural, and economic factors, including anti-intellectualism and equity vs. excellence, enhancing or inhibiting the development of gifts and talents; 6) key issues and trends, including diversity and inclusion, that connect general, special, and gifted and talented education,7) forms and methods of communication essential to the education of individuals with fits and talents including those from diverse backgrounds, 8) impact of diversity on communication,  9) implications of culture, behavior, and language on the development of individuals with gifts and talents, 10) uses and limitations of assessments documenting growth of individuals with gifts and talents

		Standard 1 Foundations: K1, K2, K4, K5, K6, K7


Standard 6 Language and Communication K1, K2, K3, K4


Standard 8 Assessment K1, K2, K3



		Element 2: A Case Study consisting of an analysis of assessment results of a student identified as gifted, a narrative report based upon interviews conducted with the students, parents, teachers, developing an IEP for the student based upon assessment and interview results, and creation of a lesson plan to enact IEP goals and objectives.

		Standard 1 Foundations K3, 


Standard 2 Characteristics of Learners K1, K2, K3; 


Standard 3 Individual Learning Differences K1, K2, K3, K4;


 Standard 4 Instructional Strategies K1, K2 

Standard 7 Curriculum planning K2, K3.



		Element 3: The Professional Development Log documents evidence of professional activities in the past, present, and future relevant to gifted education. The following items are included in this log: 1) personal philosophy of gifted education statement, 2) program description of gifted education in the teacher candidate’s school district, 3) list of professional affiliations, 4) a record of any/all staff development dealing with gifted education, 5) a record of coursework required in the field of gifted education, 6) a plan for professional development in the area of gifted education, 7) a description of  policies and practices for maintaining confidentiality with your gifted students, 8)  a written statement describing rules and regulations for gifted education in your district, 9) evidence of collaboration with individuals/families, general and special education teachers, etc., 10) description of the teacher candidates advocacy efforts in the area of gifted education, and 11) samples of communication with others about gifted education issues/individuals.

		Standard 9 Professional and Ethical Practice K1, K2


Standard 10 Collaboration K1



		The Social Emotional Aspects of Giftedness Project (Completed in SPED 578)

		



		Element 1: Review of the literature paper presents an overview of the literature on social emotional developmental issues for gifted learners. The topics to be investigated include: acceleration, peer pressure, social acceptance, exceptionally intellectually gifted learners, affect regulation, overexciteabilities, perfectionism, underachievement, depression, risk and resiliency, issues impacting gifted females, issues impacting gifted males, racial identity, Gay/Lesbian/Bisexual gifted individuals, creatively gifted individuals, gifted students with learning disabilities and/or ADD/ADHD, parenting practices, counseling strategies, career counseling

		Standard 1 Foundations K4, K5, K6, K7


Standard 2 Characteristics K1, K2, K3, K4, K5


Standard 3 Individual Learning Differences K1, K2, K3, K4


Standard 5 Learning Environments and Social Interactions K1, K2



		Element 2: Collaboration Activity.  After reading and critiquing a book from the topics referenced above in element 1 dealing with social emotional issues pertinent to gifted learners, the teacher candidate will create a presentation that summarizes the book to use with gifted learners, their parents, and/or other educators, or as a conference presentation to advocate for gifted learners by providing instruction on this population’s unique social emotional needs.

		Standard 1 Foundations K4, K5, K6, K7


Standard 2 Characteristics K1, K2, K3, K4, K5


Standard 3 Individual Learning Differences K1, K2, K3, K4


Standard 5 Learning Environments and Social Interactions K1, K2


Standard 10 Collaboration K1





3.  A brief analysis of the data findings.


Assessment 1 changed from Praxis in Gifted Education 0357 to Other Content-based Assessment - “Collection of Artifacts” and because of this rearrangement of assessments there is no data to analyze.


4. Interpretation of how that data provides evidence for meeting standards.


No interpretation can be made because there is no data.


5.  Attachment of assessment documentation.


The following items are attached:


a) The assessment tool or description of the assignment

Detailed assignment directions for The Creativity Project (completed in SPED 574) 


· Element 1: Reflective article summaries 


· Element 2: Thematic Curriculum Web and Lesson plan highlighting Creativity development


Detailed assignment directions for The Foundations of Gifted Education Project (completed in SPED 575)


· Element 1: Foundations in Gifted Education Presentation


· Element 2: A Case Study


· The Professional Development Log


Detailed assignment directions for The Social Emotional Aspects of Giftedness Project (Completed in SPED 578)


· Element 1: Review of the literature paper 


· Element 2: Collaboration Activity

b) The scoring guide for the assessment


Evaluative Rubric for Assessment 1- A Collection of Artifacts


c) Candidate data derived from the assessment.



None.
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Assessment 1, 5(A)

Assignment Directions for The Creativity Project (completed in SPED 574) 


Element 1: Reflective Journal Article Summaries


Goal(s)/Objective(s) of the assignment: The teacher candidate will:


1.  understand the variations in characteristics and development between and among gifted individuals


2. understand the interaction of characteristics with domains of human development defines abilities and behaviors


3. understand the differences and interactions provide the foundation for instruction


Directions:  The student will select and summarize three journal articles.  One article should deal with characteristics of creative individuals, one article should deal with curriculum and strategies for teaching creativity, and one article should deal with identification of creativity/creative individuals. Journals as delineated in the course syllabus should be used. If you have found an article from another journal other than the ones listed, please submit that article to the course instructor for approval. The article summary should be written using APA style/format. The article summary should contain an introduction (with a purpose statement), the body of  the paper should contain a summary of the article’s contents, and conclusions/discussion /reflections  section needs to answer the following questions: a) What did you learn beyond the definitions of words? What was the most surprising or interesting thing that you learned? b) What did you experience? (This can include feelings about experiences as you previewed this book.), and c) What now? How might this journal article impact your teaching? (Attitudes, habits, goals, actions, service.)  A reference list in APA format must be supplied. Each article summary is worth 50 points each. 

[The following NAGC standards are addressed in this task: Standard 2 Characteristics of Learners K1, Standard 3 Individual Learning Differences, K2 and K.3, Standard 4 Instructional Strategies K2, Standard 7 Curriculum Planning K3].


Element 2: Conceptual Thematic Curriculum Web & Lesson Plan Highlighting Creativity Development


Goal(s)/Objective(s) of the assignment: The teacher candidate will:


1) Possess a repertoire of curriculum and strategies to differentiate instruction


2) Select strategies to modify learning environments and enhance learning in specific domains

Directions: A conceptual interdisciplinary thematic unit is a unit based upon a concept not content, that integrates curriculum across academic domains that is tied to a broad-based theme. For this assignment you will highlight how creativity is interwoven throughout the unit and create one lesson plan that specifically develops creative ability. For this assignment you will need to: 


· Create a web for a conceptual thematic unit. 


· Write lesson descriptions for lessons that include creative thinking, problem solving strategies (must include Reading/Language Arts, Social Studies, Science, Math, the Arts). Lessons must be inter-disciplinary. One lesson should be specifically directed towards creativity development in its entirety. Development of creativity should be evident in as many of the lessons as possible. 


· From this curriculum web, select one lesson and design/create a complete lesson plan using ULM format and modifications for gifted and talented learners specific to creativity development and includes any of the strategies discussed in class (i.e. SCAMPER, 6 Thinking Hats, CPS, etc.) 


· Include an assessment plan for  the lesson, and 


· Attach a one-page narrative explaining how creativity is developed within the framework of as many of the cognitive activities in the content areas as possible. Include references list if applicable in APA format.


· A reference list in APA format needs to be included if applicable. This assignment is worth 100 points.


[The following NAGC standards are addressed in this task: Standard 4 Instructional Strategies K2 


Standard 7 Curriculum Planning K2, K3]


Assignment Directions for The Foundations of Gifted Education Project (completed in SPED 575)


Element 1: Foundations in Gifted Education Presentation

Goal(s)/Objective(s) of the assignment: The teacher candidate will:


1.  Understand that the field is evolving and changing


2. Understand that perspectives influence the field as well as the treatment of gifted individuals in school and society 


3. Understand that foundations influence professional service


4. Understand that human diversity affects services


Directions: For Foundations of Gifted Education Presentation the teacher candidate will create a PowerPoint presentation consisting of information from peer-reviewed, journal articles in the field of gifted education from approved journals (as identified in the course syllabus) on the topics listed below The presentation will have an introduction section with a purpose statement, a body which consists of the information gleaned from reviewing the literature, and a discussion section in which the following questions will be answered:  a) What did you learn beyond the definitions of words? What was the most surprising or interesting thing that you learned?  b) What did you experience? (This can include feelings about experiences as you previewed this book.), and c) What now? How might this journal article impact your teaching? (Attitudes, habits, goals, actions, service.) The presentation must include a minimum of one article for each of the topics listed below. An APA formatted references list must be included as the last slide(s). The presentation will be posted to the Moodle course forum. Additionally, the teacher candidate will review three other presentations created by classmates and write three, one-page reflection papers on the presentations submitted by other members of the class.

Topics:


1)  Historical foundations; 


2)  Philosophies/ theories/models, and research supportive of gifted education; issues; 


3)  Issues in conceptions definitions and identification of individuals with gifts and talents including those from diverse backgrounds;  


4) Impact of dominant culture’s role in shaping schools and the differences in values, languages, and customs between school and home; 


5) Societal, cultural, and economic factors, including anti-intellectualism and equity vs. excellence, enhancing or inhibiting the development of gifts and talents; 


6)  Key issues and trends, including diversity and inclusion, that connect general, special, and gifted and talented education,


7) Forms and methods of communication essential to the education of individuals with fits and talents including those from diverse backgrounds,


8) Impact of diversity on communication,  


9) Implications of culture, behavior, and language on the development of individuals with gifts and talents, 


10) Uses and limitations of assessments documenting growth of individuals with gifts and talents

[The following NAGC standards are addressed in this task: Standard 1 Foundations: K1, K2, K4, K5, K6, K7; Standard 6 Language and Communication K1, K2, K3, K4; and Standard 8 Assessment K1, K2, K3]


Element 2: A Case Study

Goal(s)/Objective(s) of the assignment: The teacher candidate will:


1. Understand that human diversity affects services


2. Understand the variations in characteristics and development between and among gifted individuals


3. Understand the effects of gifts and talents on learning


4. Understand that differences and interactions provide the foundation for instruction


5. Understand the interaction of language, culture, and family background with individuals’ predispositions


6. Develop short- and long-term individual learning plans


7. Select, adapt, and create differentiated materials  for gifted learners


Directions: The teacher candidate will create a Case Study which includes the following sections: 

· Section 1: Analysis of Assessment: Create a case study of a student already identified as gifted and review assessment data and administer additional assessment instruments (Interest-a-Lyzer and others) and review data collected from those instruments in order to write a narrative report. (This section of the assignment will be used in Assessment 5: Assessment Portfolio) 

· Section 2:  Interviews:  Create interview questions, interview the student, his/her parents, and his/her classroom teacher, and compose a narrative report summarizing the findings of the interview. Through these interviews you are seeking to find out information about: student’s achievements; social interactions; emotional strengths/weaknesses; Student Interview: student’s perspectives about what giftedness means; plusses and minuses to being gifted, etc.; parent interview: include questions about parenting gifted children; teacher(s) interview: include questions about teaching gifted children.


· Section 3: Program Planning and Instruction:  Based upon assessment results, student interests, reading and math inventory scales, etc. the teacher candidate will turn in a completed IEP document and one lesson plan (using the ULM lesson plan format).  


[The following NAGC standards are addressed in this task: Standard 1 Foundations K3; Standard 2 Characteristics of Learners K1, 2, 3; Standard 3 Individual Learning Differences K1, 2, 3, 4; Standard 4 Instructional Strategies K1, 2 and Standard 7 Curriculum Planning K2, K3]


Element 3:  Professional Development Log


Goal(s)/Objective(s) of the assignment: The teacher candidate will:


1.  Foster understanding and valuing of diverse cultures


2. Foster self-efficacy behaviors


3. Promote positive social interactions


4. Provide emotional well-being and safety


1. Directions: Professional Development Log:  The teacher candidate will create a professional development log documenting evidence of professional activities in the past, present, and future relevant to gifted education. The following items will be included in this log: 1) personal philosophy of gifted education statement, 2) program description of gifted education in your school district, 3) list of all professional organizational affiliations, 4) provide a record of any/all staff development dealing with gifted education, 5) provide record of coursework required in the field of gifted education, 6) provide a plan for professional development in the area of gifted education, 7) describe your policies practices for maintaining confidentiality with your gifted students, 8) write a statement that describes rules and regulations for gifted education in your district, 9) provide evidence of collaboration with individuals/families, general and special education teachers, etc., 10) describe how you advocate for gifted education, 11) describe/provide evidence of how you communicate with other professionals about gifted individuals.


[The following NAGC standards are addressed in this task: Standard 9 Professional and Ethical Practice K1, K2; Standard 10 Collaboration K1]

Assignment Directions for The Social Emotional Aspects of Giftedness Project (Completed in SPED 578)


Element 1: Review of the Literature Paper 


Goal(s)/Objective(s) of the assignment: The teacher candidate will:


5. Understand that the field is evolving and changing

6. Understand that perspectives influence the field as well as the treatment of gifted individuals in school and society 


7. Understand that foundations influence professional service


8. Understand that human diversity affects services


9. understand the variations in characteristics and development between and among gifted individuals


10. understand the interaction of characteristics with domains of human development defines abilities and behaviors


11. understand the differences and interactions provide the foundation for instruction


12. Understand the effects of gifts and talents on learning


13. Understand that differences and interactions provide the foundation for instruction


14. Understand the interaction of language, culture, and family background with individuals’ predispositions


15. Foster understanding and valuing of diverse cultures


16. Foster self-efficacy behaviors


17. Promote positive social interactions


18. Provide emotional well-being and safety


Directions: Review of the Literature Paper:  Write a paper which presents an overview of the literature on social emotional developmental issues for gifted learners in order to develop a rationale for developing affective curriculum components. The paper will include a minimum of 10 journal articles from approved sources. One source and/or journal article from each of the following topics must be included in the paper. The paper needs to have an introduction, body, and discussion section. In the discussion section the following questions need to be addressed: a) What did you learn beyond the definitions of words? What was the most surprising or interesting thing that you learned?  b) What did you experience? (This can include feelings about experiences as you reviewed these articles.), and c) What now? How might this journal article impact your teaching? (Attitudes, habits, goals, actions, service.) An APA formatted Reference list must be included.


The topics to be investigated include: 


· acceleration, 


· peer pressure, 


· social acceptance, 


· exceptionally intellectually gifted learners, 


· affect regulation, 


· overexciteabilities, 


· perfectionism, 


· underachievement, 


· depression, 


· risk and resiliency, 


· issues impacting gifted females,  

· racial identity, 


· Gay/Lesbian/Bisexual gifted individuals, 


· creatively gifted individuals, 


· gifted students with learning disabilities and/or ADD/ADHD, 


· parenting practices, 


· counseling strategies,


· career counseling


[The following NAGC standards are addressed in this task: Standard 1 Foundations K4, K5, K6, K7; Standard 2 Characteristics K1, K2, K3, K4, K5; Standard 3 Individual Learning Differences K1, K2, K3, K4; Standard 5 Learning Environments and Social Interactions K1, K2]


Element 2: Collaboration Activity.  


Goal(s)/Objective(s) of the assignment: The teacher candidate will:


1. Understand that the field is evolving and changing


2. Understand that perspectives influence the field as well as the treatment of gifted individuals in school and society 


3. Understand that foundations influence professional service


4. Understand that human diversity affects services


5. understand the variations in characteristics and development between and among gifted individuals

6. understand the interaction of characteristics with domains of human development defines abilities and behaviors

7. Understand the effects of gifts and talents on learning


8. Understand that differences and interactions provide the foundation for instruction


9. Understand the interaction of language, culture, and family background with individuals’ predispositions

10. Foster understanding and valuing of diverse cultures

11. Foster self-efficacy behavior


12. Promote positive social interactions

13. Provide emotional well-being and safety

14. Foster understanding and valuing of diverse cultures

Directions: After reading and critiquing a book from a selected list on social emotional issues pertinent to gifted learners, the teacher candidate will create a PowerPoint presentation that summarizes the book to use with gifted learners, their parents, and/or other educators, or as a conference presentation to advocate by providing instruction about this population’s unique social emotional needs. The presentation needs to have an introduction/overview/agenda, a body, and a discussions/conclusions section.


[The following NAGC standards are addressed in this task: Standard 1 Foundations K4, K5, K6, K7; Standard 2 Characteristics K1, K2, K3, K4, K5; Standard 3 Individual Learning Differences K1, K2, K3, K4; Standard 5 Learning Environments and Social Interactions K1, K2; Standard 10 Collaboration K1]

		Overview of Assignments in Assessment 1 with Standards Alignment



		

		Assessment 1

		Other Content-Based Assessment

		



		Standard 

		Assignment 1

		Course

		Assignment 2

		Course



		Standard 1 Foundations

		

		

		



		K1

		Foundations of Gifted Education Presentation 

		SPED 575

		Review of the Literature Paper

		SPED 578



		K2

		Foundations of Gifted Education Presentation 

		SPED 575

		Review of the Literature Paper

		SPED 578



		K3

		Case Study

		SPED 575

		Review of the Literature Paper

		SPED 578



		K4

		Foundations of Gifted Education Presentation 

		SPED 575

		Review of the Literature Paper

		SPED 578



		K5

		Foundations of Gifted Education Presentation 

		SPED 575

		Review of the Literature Paper

		SPED 578



		K6

		Foundations of Gifted Education Presentation 

		SPED 575

		Review of the Literature Paper

		SPED 578



		K7

		Foundations of Gifted Education Presentation 

		SPED 575

		Review of the Literature Paper

		SPED 578



		Standard 2 Development and Characteristics

		

		

		



		K1

		Reflective Article Summary Assignments

		SPED 574

		Review of the Literature Paper

		SPED 578



		K2

		Case Study

		SPED 575

		Review of the Literature Paper

		SPED 578



		K3

		Case Study

		SPED 575

		Review of the Literature Paper

		SPED 578



		K4

		Case Study

		SPED 575

		Review of the Literature Paper

		SPED 578



		K5

		Case Study

		SPED 575

		Review of the Literature Paper

		SPED 578



		Standard 3 Individual Learning Differences

		

		

		



		K1

		Foundations of Gifted Education Presentation 

		SPED 575

		Review of the Literature Paper

		SPED 578



		K2

		Reflective Article Summary Assignments

		SPED 574

		Review of the Literature Paper

		SPED 578



		K3

		Reflective Article Summary Assignments

		SPED 574

		Review of the Literature Paper

		SPED 578



		K4

		Case Study

		SPED 575

		Review of the Literature Paper

		SPED 578



		Standard 4 Instructional Strategies

		

		

		



		K1

		Case Study

		SPED 575

		

		



		K2

		Case Study

		SPED 575

		Thematic Webbing/Lesson Plan

		SPED 574



		Standard 5 Learning Environment & Social Interaction

		

		



		K1

		Review of the Literature Paper

		SPED 578

		

		



		K2

		Review of the Literature Paper

		SPED 578

		

		



		Standard 6 Language and Communication

		

		

		



		K1

		Foundations of Gifted Education Presentation

		SPED 575

		

		



		K2

		Foundations of Gifted Education Presentation

		SPED 575

		

		



		K3

		Foundations of Gifted Education Presentation

		SPED 575

		

		



		Standard 7 Instructional Planning

		

		

		



		K1

		Foundations of Gifted Education Presentation

		SPED 575

		Case Study

		SPED 575



		K2

		Thematic Webbing/Lesson Plan

		SPED 574

		Case Study

		SPED 575



		K3

		

		

		Case Study

		SPED 575



		Standard 8 Assessment

		

		

		



		K1

		Reflective Article Summary Assignments

		SPED 574

		

		



		K2

		Foundations of Gifted Education Presentation

		SPED 575

		

		



		K3

		Foundations of Gifted Education Presentation

		SPED 575

		

		



		Standard 9 Professional & Ethical Practice

		

		

		



		K1

		Professional Development Log

		SPED 575

		

		



		K2

		Professional Development Log

		SPED 575

		

		



		Standard 10 Collaboration

		

		

		



		K1

		Professional Development Log

		SPED 575
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Assessment 1: Other Content-based Assessment – A Collection of Artifacts
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Unacceptable  


value: 1


Acceptable  


value: 2


Target  


value: 3


Score

Article Summary Assignment NAGC/CEC [Standard 2: DEVELOPMENT & CHARACTERISTICS OF LEARNERS  2K1]


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate, demonstrates an inadequate knowledge base in the development and characteristics of learning 


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate, demonstrates adequate knowledge base in the development and characteristics of learning


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate demonstrates an in-depth knowledge base in the development and characteristics of learning  through reflection, critical analysis, and reflection

 


Article Summary Assignment NAGC/CEC Standard 4: Instructional Strategies 4K2


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate demonstrates an inadequate knowledge and/or use of evidenced base instructional strategies and general, special and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate knows and uses evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate applies a repertoire of evidence-based strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence. Candidate demonstrates knowledge and skill in a variety of settings with diverse groups of students and reflects on results to adjust practice.


 Article Summary Assignment NAGC/CEC Standard 8: Assessment 8K1


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate demonstrates an inadequate knowledge and/or use of formal and informal assessment strategies to evaluate and ensure the continuous development of gifted learners in a variety of areas


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate demonstrates adequate knowledge and/or use of formal and informal assessment strategies to evaluate and ensure the continuous development of gifted learners in a variety of areas


The  Creativity Project (SPED 574)


Article Summary Assignment: In the article summary assignment, the teacher candidate applies formal and informal assessment strategies to evaluate and ensure the continuous development of gifted learners in a variety of areas. Candidates demonstrate this in a variety of settings with gifted learners and reflect on results to adjust practice as appropriate


Webbing & Lesson Plan 


NAGC/CEC: 


Standard  4: Instructional Strategies 4K2


The  Creativity Project (SPED 574)


Webbing & Lesson Plan Assignment:  In the webbing and lesson plan assignment, the teacher candidate demonstrates an inadequate knowledge and/or use of evidenced base instructional strategies and general, special and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence


The  Creativity Project (SPED 574)


Article Summary Assignment: In the webbing and lesson plan assignment, the teacher candidate knows and uses evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence


The  Creativity Project (SPED 574)


Article Summary Assignment: In the webbing and lesson plan assignment, assignment, the teacher candidate applies a repertoire of evidence-based strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence. Candidate demonstrates knowledge and skill in a variety of settings with diverse groups of students and reflects on results to adjust practice.


Webbing & Lesson Plan 


NAGC/CEC:


Standard 7: Curriculum Planning 7 K2-K3 


The  Creativity Project (SPED 574)


Webbing & Lesson Plan Assignment: In the webbing and lesson plan assignment, the teacher candidate demonstrates inadequate knowledge and/or use of subject matter, the gifted student, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners.


The  Creativity Project (SPED 574)


Webbing & Lesson Plan Assignment: In the webbing and lesson plan assignment, the teacher candidate demonstrates adequate knowledge and/or use of subject matter, the gifted student, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners.


The  Creativity Project (SPED 574)


Webbing & Lesson Plan Assignment: In the webbing and lesson plan assignment, the teacher candidate applies the knowledge of subject matter, the gifted students, the community, and the curriculum to plan individualized instruction that meets the needs of the gifted learner. The candidate demonstrates this in a variety of settings with gifted learners and reflects on results to adjust practice as appropriate.


 


Foundations in Gifted Education Presentation NACG/CEC Standard 1 FOUNDATIONS


K1-K7  


Foundations in Gifted Education Presentation: In the article summaries and PowerPoint presentation, the teacher candidate demonstrates an inadequate knowledge base in the foundations of gifted education  

Foundations in Gifted Education Presentation: In the article summaries and PowerPoint presentation, the teacher candidate demonstrates the knowledge base in the foundations of gifted education  


Foundations in Gifted Education Presentation:


In the article summaries and PowerPoint presentation, the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education through reflection, critical analysis, and synthesis  


Case Study


NAGC/CEC Standard 2: DEVELOPMENT AND CHARACTERISTICS OF LEARNERS


K1-K3


CASE STUDY INTERVIEW NARRATIVE REPORT ASSIGNMENT: In the case study assignment, the narrative report based upon the interviews with the student, parent(s), and classroom teacher indicates that the teacher candidate demonstrates an inadequate knowledge base in the development and characteristics of learning


CASE STUDY INTERVIEW NARRATIVE REPORT ASSIGNMENT: In the case study assignment, the narrative report based upon the interviews with the student, parent(s), and classroom teacher indicates that the teacher candidate demonstrates the  knowledge base in the development and characteristics of learning


CASE STUDY INTERVIEW NARRATIVE REPORT ASSIGNMENT: In the case study assignment, the narrative report based upon the interviews with the student, parent(s), and classroom teacher indicates that the teacher candidate demonstrates an in-depth knowledge base in the development and characteristics of learning through reflection, critical analysis, and synthesis


 


Case Study


NACG/CEC Standard 3 INDIVIDUAL LEARNING DIFFERENCESK1-K4  


CASE STUDY INTERVIEW NARRATIVE: In the case study interview narrative, the teacher candidate demonstrates an inadequate knowledge base in the development and characteristics of learning differences


CASE STUDY INTERVIEW NARRATIVE: In the case study interview narrative, the teacher candidate demonstrates an adequate knowledge base in the development and characteristics of learning differences


CASE STUDY INTERVEIW NARRATIVE:

In the case study interview narrative, the teacher candidate demonstrates an in-depth knowledge base in individual learning differences through reflection, critical analysis, and synthesis  


Case Study


NAGC/CEC Standard 1 Foundations K3


CASE STUDY PROGRAM PLANNING-IEP: In the case study program planning IEP task, the teacher candidate demonstrates inadequate knowledge base in the foundations of gifted education.


CASE STUDY PROGRAM PLANNING-IEP: In the case study program planning IEP task, the teacher candidate demonstrates adequate knowledge base in the foundations of gifted education.


CASE STUDY PROGRAM PLANNING-IEP: In the case study program planning IEP task, the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis and synthesis.


Case Study


NACG/CEC Standard 4: INSTRUCTIONAL STRATEGIES


4K1-2 


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate demonstrates inadequate knowledge and/or use of evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence.


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate knows and uses evidence-based instructional strategies and general, special, and gifted education curricula to individualized programs that promote learning, generalized skills, and enhanced independence  


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis.


Case Study


NAGC/CEC Standards5: Learning Environment and Social Interactions K5


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate demonstrates an inadequate understanding and/or use of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence.


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate demonstrates adequate understanding and/or use of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence.


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate applies an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence. Candidate demonstrates knowledge and skills in a variety of settings with gifted groups of students and reflects on results to adjust practice as appropriate


Case Study


NAGC/CEC Standard 7: Instructional Planning

 7K2-K3


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate demonstrates inadequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners.


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate demonstrates adequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners.


CASE STUDY LESSON PLAN: In the case study lesson plan assignment, the teacher candidate applies the knowledge of subject matter, the gifted students, the community, and the curriculum to plan individualized instruction that meets the needs of the gifted learner. The candidate demonstrates this in a variety of settings with gifted learners and reflects on results to adjust practice as appropriate.


Professional Development Log


NACG/CEC Standard 9:


PROFESSIONAL AND ETHICAL PRACTICE K1-K2


PROFESSIONAL DEVELOPMENT LOG: In the Professional Development log, the teacher candidate demonstrates an inadequate knowledge and/or use of professional and ethical standards of practice  


PROFESSIONAL DEVELOPMENT LOG: In the Professional Development log, the teacher candidate knows and uses professional and ethical standards of practice  


PROFESSIONAL DEVELOPMENT LOG: In the Professional Development log, the teacher candidate knows and uses professional and ethical standards of practice across all situations and reflect on their practice to guide professional growth  


Professional Development Log

NAGC/CEC


Standard 10: COLLABORATION


K1


PROFESSIONAL DEVELOPMENT LOG: In the Professional Development log, the teacher candidate demonstrates an inadequate knowledge and/or use of collaborative practices to advocate for gifted learners and their families.


PROFESSIONAL DEVELOPMENT LOG: In the Professional Development log, the teacher candidate demonstrates inadequate knowledge and/or use of collaborative practices to advocate for gifted learners and their families. 


PROFESSIONAL DEVELOPMENT LOG: In the Professional Development log, the teacher candidate applies effective collaborative practices to advocate for gifted learners and their families consistently across multiple situations.


Review of the Literature Paper:

NAGC-CEC 


Standard 1 


Foundations 


K4, K5, K6, K7] 


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates an inadequate knowledge base in the foundations of gifted education. 


Review of the Literature Paper: 


 In the review of the literature paper, the teacher candidate demonstrates an adequate knowledge base in the foundations of gifted education.


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis. 


Review of the Literature Paper:

NAGC-CEC 


[Standard 2: 


Development and Characteristics of 


Learners K1, K2, K3, K4, K5]


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates an inadequate knowledge base in the development and characteristics of learning.


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates the knowledge base in the development and characteristics of learning.


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates an in-depth knowledge base in the development and characteristics of learning through reflection, critical analysis, and synthesis.


Review of the Literature Paper:

NAGC-CEC Standard  3: Individual Learning Differences K1, K2, K3, K4]


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates an inadequate knowledge base in individual learning differences.


Review of the Literature Paper: In the review of the literature paper, the teacher candidate, demonstrates the knowledge base in individual learning differences


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates an in-depth knowledge base in individual learning differences through reflection, critical analysis, and synthesis.


Review of the Literature Paper:

NAGC/CEC Standard 5: Learning Environments and Social Interactions K1, K2]


Review of the Literature Paper: In the review of the literature paper, the teacher candidate demonstrates an inadequate understanding and/or use of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence.


Review of the Literature Paper: In the review of the literature paper, the teacher candidate knows and uses individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence.


Review of the Literature Paper: In the review of the literature paper, the teacher candidate applies an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence. The teacher candidate demonstrates knowledge and skills in a variety of settings with gifted groups of students and reflects on results toa djust practice as appropriate.


Collaboration Activity

NAGC/CEC Standard1 Foundations K4, K5, K6, 1K7] 


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings , the teacher candidate demonstrates an inadequate knowledge base in the foundations of gifted education.


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate demonstrates adequate knowledge base in the foundations of gifted education.


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings,the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis.


Collaboration Activity

Standard 2: Development and Characteristics of Learners K1, K2, K3, K4, K5]


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate demonstrates an inadequate knowledge base in the development and characteristics of learning.


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings


, the teacher candidate demonstrates the knowledge base in the development and characteristics of learning.


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate demonstrates an in-depth knowledge bse in the development and characteristics of learning through reflection, critical analysis, and synthesis.


Collaboration Activity

Standard 3: Individual Learning Differences K1, K2, K3, K4]


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings the teacher candidate demonstrates an inadequate knowledge base in individual learning differences.


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings


the teacher candidate, demonstrates the knowledge base in individual learning differences


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings the teacher candidate demonstrates an in-depth knowledge base in individual  learning differences through reflection, critical analysis, and synthesis.


Collaboration Activity

Standard 5: Learning Environments and Social Interactions K1, K2]


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate demonstrates an inadequate understanding and/or use of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence.


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meeting, the teacher candidate knows and uses individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence.


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate applies an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence. The teacher candidate demonstrates knowledge and skills in a variety of settings with gifted groups of students and reflects on results to adjust practice as appropriate.


Collaboration Activity

Standard 10: Collaboration K1


In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate demonstrates an inadequate knowledge and/or use of collaborative practices to advocate for gifted learners and their families

In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate knows and uses effective collaborative practices to advocate for gifted learners and their families.

In the Collaboration Activity: In the collaboration activity the teacher in which the candidate creates a PowerPoint presentation for staff development and/or parent meetings, the teacher candidate applies effective collaborative practices to advocate for gifted learners and their families consistently across multiple situations.
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Assessment 2 Content Knowledge: Grades


1. A brief description of the assessment:  Final grades from the following courses have been selected in consideration of Assessment 2.

Course Description and rationale of courses:


		Course Description/Rationale



		SPED 574- Developing Creativity in the Classroom: An examination of the theoretical and practical nature of creativity and the techniques to develop and nurture creativity in the classroom. 



		SPED 575-Learning Characteristics of Gifted Student: Designed to assist in the identification of the characteristics and motivational needs of the gifted leaner.



		SPED 576-Methods and Materials for Teaching Gifted and Talented: Designed to present methods of instruction, curriculum development and materials appropriate to the needs of gifted students in regular and special classes.



		SPED 577-Gifted and Talented Practicum: A supervised experience with gifted children. 



		SPED 578-Social and Emotional Needs of Gifted Learners: This course will examine the theoretical and instructional nature of students’ affective needs





2.  Alignment with SPA Standards: The following chart illustrates how the standards are aligned with course content in the selected courses:


		SPA Standard/s 


Addressed by Course

		Course Name 


& Number

		Brief Description of How the Course Meets Cited Standards  (if course title is unclear)



		Standard 1K1-7


Standard 2K1-5


Standard 3K3


Standard 4K1-2, S2-3


Standard 5 S1-5


Standard 7S6


Standard 8K1

		SPED 574 


Developing Creativity in the Classroom:

		Course topics: the nature of creativity and creative behavior; research, theories, and definitions of creativity; models for creative thinking; overcoming barriers to creativity; measurement of creativity in typical and atypical groups; creative thinking and problem-solving activities; personality and intellectual characteristics of creative people in various domains



		Standard 1K1-7


Standard 2K1-5


Standard 3K1-4


Standard 4K1-2


Standard 5K1-2


Standard 6K2-3


Standard 7K1-2


Standard 8K1-3


Standard 9K1-2


Standard 10K1, S1, 3, 4, 5, 6

		SPED 575 Learning Characteristics of Gifted Student

		Course topics: historical perspectives; legal issues; theories of intelligence; developing giftedness and talent; characteristics of gifted and talented learners; personal and social development; culturally, linguistically, and economically diverse gifted students; special populations; identifying gifted and talented learners; instructional strategies and programming models; teaching models; specialized programs; curriculum development; program and services assessment; teachers of the gifted; parents of the gifted



		Standard 3K1-2, 4, S1


Standard 4K1-2, S1-7


Standard 5K3, S1-6


Standard 7S2-3




		SPED 576 Methods and Materials for Teaching Gifted and Talented




		Course topics: Learning characteristics of gifted; goals and objectives of gifted education; curricula models for gifted education, strategies for enhancing gifted student abilities  in cognitive development, affective, development, creativity, problem solving and problem finding; techniques for meeting the needs of gifted in the following cognates: reading and language arts, math, science, social studies, the arts, and creativity 



		SPED 577


Standard 3S1


Standard 4S1-7


Standard 5 S1-5


Standard 7 S1-6


Standard 8 S3-4


Standard 9 S2, 3, 4


Standard 10 S1, 2, 4,6

		SPED 577


Gifted and Talented Practicum

		Course topics: Teacher candidates will plan curriculum, implement teaching/learning strategies, and create a suitable learning environment for gifted learners in a supervised practicum experience



		Standard 1K4, 7


Standard 2K1-5


Standard 3K1-4


Standard 4S1-7


Standard 5K1-2, S1, 4, 5


Standard 6K1-3, S1,2


Standard 7K1-3, S1-6


Standard 8K1-3


Standard 10K1-2, S3-6

		SPED 578


Social and Emotional Needs 


of Gifted Learners

		Course topics include: the nature of social and emotional needs of gifted and talented learners (androgyny, acceleration, asynchronous development, social acceptance, affect regulation, overexciteabilities, academic performance, perfectionism, underachievement, depression, resiliency, gender issues, racial identity, creatively gifted children, GT/LD; research and associated terms, psychological commonalities; promising practices and interventions; future needs and recommendations for advocacy.





3.  Grade Policy and Minimum Expectations: The grading scale and minimum expectations statement are:


· Grading scale: 100-94 = A, 98-85=B, 84-70=C


· A minimum score of 80% is required to pass this course.


4. Data Tables:  The following table provides data concerning grade distributions and mean course grades for the selected courses. The “ n” in the  data table for each year or semester is  consistent with candidates and completers reported in Attachment A to Section 1.


Candidates’ Grades in Required Gifted Education Courses


M.Ed. Curriculum & Instruction: Emphasis Gifted


		Courses

		n

		2008-2009

		2008-2009

		2007-2008

		2007-2008



		

		

		Average course grade (range)

		% of Candidates meeting minimum expectations

		Average course grade (range)

		% of Candidates meeting minimum expectations



		SPED 574

		2

		

		

		4.0 (4.0-3.2)

		100%



		SPED 575

		3

		4.0 (4.0-3.2)

		100%

		

		



		SPED 576

		3

		

		

		4.0 (4.0-3.2)

		100%



		SPED 577

		1

		4.0 (4.0-3.2)

		100%

		

		



		SPED 578

		2

		

		

		4.0 (4.0-3.2)

		100%
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Assessment 3: Assessment of Candidate’s Ability to Plan Instruction


Thematic Interdisciplinary Unit from Internship Portfolio


1.  A brief description of the assessment:  In SPED 577, teacher candidates create a conceptual/ thematic, interdisciplinary unit. The document that the student submits will provide instruction for a two-week period. This unit will include program description; thematic webbing of curriculum; lists of generalizations, goals, and objectives all lesson plans (handouts; teacher-created and commercial materials); assessments for each lesson (including pre and post tests). This unit will be assessed using the NAGC Rubric for Rating Outstanding Curriculum. 


2.  Description of how this assessment aligns with standards:


		Portfolio Component

		Standard(s)



		Conceptual/Thematic Interdisciplinary Unit

		Standard 4 Instructional Strategies S1, S2, S3


Standard 7 Instructional Planning S1, S2, S4, S5


Standard 8 Assessment S3





3. A brief analysis of data findings:


Because of feedback from initial report submitted noting that the previous rubric(s) for analyzing standards were not sufficiently precise, new rubrics were developed.

4. An interpretation of how data provides evidence for meeting standards


No data to analyze because of new rubric creation

5. Attachment of assessment documentation:

a)  Complete assignment directions for Conceptual/Thematic Interdisciplinary Unit


b)  Evaluation Rubric for Conceptual/Thematic Interdisciplinary Unit

c) None.

Assessment 3.doc


5(a) description of the assignment


Directions for Conceptual/Thematic Unit from Internship Portfolio:   

Goals/Objectives: The teacher candidate will:


1.  Possess a repertoire of curriculum and strategies to differentiate instruction


2. Select strategies to modify learning environments and enhance learning in specific domains


3. Emphasize the development, practice, and transfer of advanced knowledge


4. Select, adapt, and create differentiated materials for gifted learners, including technology supports


5. Use differentiated strategies


6. Understand and apply the processes of learning assessments for gifted learners, including alternative assessment approaches


Directions: Conceptual Thematic Interdisciplinary Unit 


Thematic Conceptual Interdisciplinary Unit consisting of all written lesson plans and assessments used for all lessons (complied into one Word document) [See student assessment belowanalysis of unit for Bloom’s higher order thinking skills;  Krathwohl’s affective skills; and academic content areas. The unit should also include program description, thematic webbing of curriculum, list of generalizations, goals, and objectives, pre/post assessment, and scoring guides.  Complete directions are included on the next page. The template that follows provides complete directions for this assignment.

[The following NAGC standards are addressed in this task: Standard 4 Instructional Strategies S1, S3; Standard 7 Instructional Planning S1, S2, S4, S5; Standard 8 Assessment S3]
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A Thematic Unit for Gifted Children


Developed by


Grade A. Teacher


SPED 576


Methods and Materials for Teaching Gifted


Spring 2009


University of Louisiana at Monroe


Date


[image: image5.jpg]<0




Description of Program and Unit


This
 unit has been developed to be used with identified gifted students in the summer gifted program at the University of Louisiana at Monroe. The program is a two-week, non-residential enrichment program serving children from surrounding parishes in northeast Louisiana. The program is held for two consecutive weeks in July  and the students are involved in a classroom learning environment from 8:30 a.m. to 3:30 p.m.  on Monday through Friday each week.  Classes are held on the university campus.


{Insert here….specifics about your unit…..to include the following information… This should be written in paragraph form
. }


· Description of the program


· The name of your thematic, interdisciplinary unit


· A description of the conceptual theme
 


· The age/grade level of the students participating in the instructional activities


· A list of generalizations, goals, and objectives to be covered


· A summary of the categories of activities you developed (the web with annotations)


· A brief description of unit activities


· An analysis of the unit for content area coverage and cognitive and affective thinking.


You will need to then take one of these lessons/activities and create a full lesson plan using the ULM 


lesson plan format.  Directions for that part of the assignment will be given in a separate document.
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University
 of Louisiana at Monroe Summer Gifted  Program

This
 unit has been developed to be used with identified gifted students in the summer gifted program at the University of Louisiana at Monroe. The program is a two-week, non-residential enrichment program serving children from surrounding parishes in northeast Louisiana. The program is held for two consecutive weeks in July  and the students are involved in a classroom learning environment from 8:30 a.m. to 3:30 p.m.  on Monday through Friday each week.  Classes are held on the university campus.


Thematic Unit:  Inventions


Inventions are a crucial and necessary part of our everyday lives, yet do we realize how many of them came to be? Do we as individuals understand the difference between a discovery and an invention? Do we know how to begin the invention process? Do we know the today’s inventions have been improved upon from their original models?



The answer to these questions and many others is most likely “no” for the majority of us. This unit has been designed to answer these questions and to get the creative juices flowing. Inventions combine creativity with critical thinking and problem solving. These strategies will be explored in this unit
.

[image: image8.wmf]Generalizations, Goals, and Objectives


The next item you will need to include in your unit is a list of your unit generalizations. 
Generalizations are statements of relationships among two or more concepts may range from relatively simple to very abstract.  Concepts help humans make sense of the vast amount of sensory data they encounter daily and allow the brain to organize and store information in a manageable format. Examples of concepts include: 


· Discussion that deals with the definition and attributes of a virus, a bacteria, and a parasite


· Discussion of the positive and negative features of a social contract


· Relationships of such topics as day, week, month, year, century


· Design systems such as spiral, vertebraic, cluster, radiating, branching


· Consideration of the topic of poverty from local, national, and international perspectives


· Possible changes in future farming practices


· Reflection on the characteristics of one’s personal learning


· An examination of key characteristics and variations in waltz movements


Generalizations



 Generalizations provide a useful way to represent the connections within a body of information in a systematic and highly organized manner. Generalizations are used to verify hypotheses, principles, or laws.  In a generalization,

· Two concepts are involved. 


· Topic focus represents a complete statement in a logical sense.
Two or more concepts are interrelated as a set of component parts in a system or part of a larger generalization.


· The topic focus of a generalization is on a large idea having broad applicability.


· The concepts making up the generalization do not have concrete referents.
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Examples of generalizations and non-generalizations include:


		Generalizations

		Non-Generalizations



		Great
 men make history




		Thomas Jefferson was a great man






		Water seeks its own levels 




		The Mississippi floods low-lying land



		Frustration breeds aggression

		Billy rebels when rules are strict





Generalizations need to have these three criteria:


· A Summarizing statement is an organized review of an accumulation of facts, no matter how complex.  A summary can be drawn from the organization of data from a single sample

· Requires data from many sources and must have broad applicability 

· Requires high level of mental functioning.  For example, students must be able to make the leap from weather patterns of a specific region to weather systems in general. Or students must be able to make the leap from classroom rules to social controls individuals’ rights.


There are different levels of generalizations. They are low-order, intermediate order, and high order generalizations. Examples of each level follow:


· All families divide the work amount the family members so they can meet their basic needs


· A division of labor produces specialized workers, thereby leading to an increase in the production and quality of goods
.


· A division of labor leads to increased productivity and a rising standard of living
. 


Goals



You will need to provide goal statements for your unit. Goals are broad-based statements that directly reflect the generalizations you have proposed. See the sample provided.


Objectives



Writing objectives for thematic units is a bit different especially when you are using multiple content areas.
The objective has a generalization embedded within it, the students use higher order skills, and the product forms allow for a sophisticated restructuring of ideas.  The following template is to be used for your lesson objectives in this unit. This information comes from a publication of the Texas Association for the Gifted and Talented, Curriculum Guide for the Education of Gifted High School Students (1991).




The following examples illustrate how to write an objective for a lesson plan in a thematic unit.


Literature:  In their study of order, the students will be able to use what they have learned to verify or dispute the assertion that the American Romantic Era authors recognized that order may be natural or constructed and they they affirmed natural order and shunned constructed order (as represented by society). Students will use primary sources to collect data and will present their views in a class discussion, a written statement, and a self-selected product.


Mathematics:  In their study of order, the students will be able to use what they have learned about statistics and probability to verify or dispute that there are natural and constructed patterns of data. Students will use a case study approach to test their hypotheses and will present their conclusions through a written report accompanied by a graph, a diagram, or a chart.


Science:  In their study of order, the students will be able to sue what they have learned about the laws of physics to determine whether constructed as well as natural orders must adhere to principles of conservation.  Students will use primary and secondary sources and will present their conclusions through a written report, a series of illustrations, or a self -selected product.


Social Studies:  In their study of order, the students will be able to use what they have learned about ht development and the diversity of the American culture to verify or dispute the assertion that societies are dependent on natural and constructed order for growth and survival. Students will collect information from historical and sociological studies and will present their conclusions in a written report, a speech, or a series of illustrations, or a self-selected product.




These examples are of objectives written across disciplines using a theme.


Literature and Social Studies: In their study of order, the students will be able to identify examples of natural and constructed order in the folk tales, myths, and poetry of various cultural groups and will present their findings in a report that includes a chart, an illustration, and a written product form.


Mathematics and Science:  In their study of order, the students will be able to identify examples of natural and constructed order in the laws of probability and in laws of physics and will present their findings in a report that includes a diagram, a graph, and one other visual product form.



Literature and Science:  In their study of order, the students will be able to compare and contrast constructed order in poetry with constructed (imposed) order I a scientific theory, noting similarities and differences, and will present their ideas through a self-selected product form.


Mathematics and Social Studies:  In their study of order, the students will be able to compare and contrast Eastern and Western concepts of prediction, noting similarities and differences, and will present their ideas through a visual or a written product form.


Literature, Mathematics, Science, and Social Studies Objectives:  In their study of order, the students will be able to use evidence from literature, mathematics, science, and social studies to verify or dispute the assertion that order maybe natural or constructed. Students will present their conclusions in a kinesthetic, verbal, visual or written product form


Thematic Unit: Inventions

Generalizations included in the Unit include
:


1.  Our perception causes changes in an item’s use.


2. Accidents can become the world’s greatest inventions.


3. Nature inspires us to create.


4. Improvements bring about a better society.


5. The importance of an item is based upon our perceptions.


6. Experiments cause changes in our ideas.

7. Solutions come in many different forms.


8. Inventors are everyday people like you and me.


9. Inventions reflect our personal problems.


10. Problems often have simple solutions.


11. Creative advertisements attract customers.


Goal Statements
:

1.  TLW develop an understanding of inventions’ origins.


2. TLW develop an understanding of the effect of inventions on society.


3. TLW develop knowledge of major inventors and their influence on society


4. TLW develop an understanding of the problem solving method within the invention process


5. TLW develop an understanding of group dynamics


6. TLW be exposed to the relationship between visual art and music.

Objectives:


In their study of inventions
, the students will be able to use what they have learned about nature inspiring
 us to create by making synectic connections and building creations and will present their ideas in an
 illustration.


Curriculum Webbing



The next thing you will need to include in your unit is a web of activities based upon content areas and/or specific learning needs of the gifted (i.e. creative thinking, affective development, leadership skills).



Your unit MUST INCLUDE the following content areas:


· Math


· Language Arts: Writing


· Language Arts: Oral Language Development


· Literature/Reading


· Science


· Social Studies


· The Arts (Drama, Music, Visual Arts)


· Affective Skills


· Lessons using technology need to be interwoven throughout the unit


· Creativity Development


· Thinking Skills


· Leadership Skills


The lessons in your unit must provide for the needs of gifted learners. They should be abstract, complex, and more varied than the standard curriculum. They should include the study of creative and productive people and use methods of inquiry. The lessons and activities should develop generalizations basic to various scholarly disciplines.


Your webbing needs to include the following items:


1. Identify the theme


2. Identify content areas [CONTENT]


3. Supply a brief name for the lesson


4. Briefly describe the activity [PROCESS]


5. Indicate the outcome [PRODUCT]


The sample on the next page identifies content, supplies a brief name for the assignment, but does not provide #4 and #5. Yours needs to have these two items please!


Additionally, you will need to indicate which lessons in your unit address creativity, affective skills, and critical thinking skills. (This is not done on the sample page provided. You would just write the term (creativity, affective skills, critical thinking skills in the box after PRODUCT. 
























































































Description of Unit Lessons/Activities


For this part of the unit, you will list the lesson with its objective and describe the student outcome or product.  The sample on the next page comes from a thematic unit titled, DESTRUCTION.


Description of Unit Lessons/Activities

Lesson 1: WILD WEATHER


Wild Weather will take students on an internet adventure to learn about some natural forces of destruction. Students will make models of these forces. They will use their newly acquired knowledge to create informational big books to share with younger students.


Lesson 2:  RESTLESS PLANET


Restless planet whisks students away to Iceland and Africa to explore the causes and effects of volcanoes and earthquakes. After a brief stopover in Japan to learn about tsunamis, students will be ready to make plans to keep people safe in the event of natural disasters.


Lesson 3:  WONDROUS  WETLANDS


Wondrous wetlands help students  to appreciate the beauty and wonder of Louisiana’s wetlands through a multimedia approach. The follow-up activity will put them in touch with an important Louisiana political figure.


Lesson 4:  RESCUING RAIN FORESTS


Rescuing Rain Forests is a rain forest adventure like no other. Students will explore this magical habitat that is in serious decline due to human actions. They will develop a television commercial to encourage people to save this fragile ecosystem.


Lesson 5:  SMART CHOICES


Smart Choices explores the development of weapons of destruction over the centuries. Students will discover that ht sophisticated weapons of today have tremendous destructive potential. Through literature and discussion they will learn how responsible individuals make smart choices.


Lesson 6: SUPER BUGS


Super Bugs will lead students to explore a world of creatures that we cannot see that surround us at all times. Through an activity called “Poison Pump” students will explore the fields of epidemiology and find out how advances in technology have lead to destructive resistant bacteria.


Lesson 7: MODEL MEDIA


Model Media explores how the media is not a model. From destructive stereotyping to advertisements for killer products, students will learn to take everything they see and hear in the media with a grain of salt.


Lesson 8: A BAD RAP


A Bad Rap looks at one of the most controversial topics today—destructive lyrics in music. An art activity will get students in touch with their real feelings toward rap music and a leadership activity will help students learn effective presentation skills.


Lesson 9: DUTIFUL DECOMPOSERS


Dutiful Decomposers allows students to discover how important decomposers are in the grand scheme of things. Students make model food chains and write poetry—just for fun!







Analysis of Lessons in the Unit





You will need to create three charts that will include your analysis of the lessons you have created according to content area, cognitive thinking, and affective thinking.


List the lessons on the right and then list the various criteria at the top. Indicate that criteria are met by placing an “x” in the box. See the samples provided on the next page. The sample page provided is the analysis of lessons included in the DESTRUCTION unit from page 11.



With respect to cognitive thinking, any activity will require a variety of different levels of thinking. Indicate the highest level of thinking that occurs for the lesson. Remember that your lessons need to skew to the higher levels of Bloom’s taxonomy.



You will assess the affective content of your unit by using Krathwohl’s Affective Taxonomy.


Newton, S. Metfessel, W., Kirsner, M., & Kirsner, D. (1969). Instrumentation of Bloom’s and Krathwohl’s taxonomies. Psychology in the Schools, 6(3), p. 230-231.


		Receiving


Awareness


Willingness to receive

Controlled or selected attention

		To differentiate; to separate, to set apart, to share


To accumulate; to select; to combine, to accept


To select, to listen for, to control

		Sights, sounds, events, designs, arrangements


Models, examples, shapes, sizes, meters, cadences


Alternatives, answers, rhythms, nuances



		Responding


Acquiescence in responding


Willingness to respond


Satisfaction in response

		To comply with, to follow, to commend, to approve


To volunteer; to discuss; to practice, to play


To applaud, to acclaim, to spend leisure time in, to augment

		Directions, instructions, laws, policies, demonstrations


Instruments, games, dramatic works, charades


Speeches, plays, presentations, writings



		Valuing


Acceptance of a value


Preference for a value


Commitment




		To increase measured proficiency in, to increase numbers of, to relinquish, to specify


To assist, to subsidize, to help, to support


To deny, to protest, to debate, to argue

		Group membership(s), artistic productions, musical productions, personal friendships


Artists, projects, viewpoints, arguments


Deceptions, irrelevancies, abdications, irrationalities



		Organization


Conceptualization of a value


Generalized set


Characterization

		To discuss, to theorize, to abstract, to compare


To revise, to change, to complete, to require


To be rated highly by peers, to be rated highly by superiors, 


to avoid, to manage, to resolve, to resist

		Parameters, codes, standards, goals


Plans, behavior, methods, efforts


Humanitarianism, ethics, integrity, maturity


Extravagance, excesses, conflicts





Analysis of Lessons in the Unit

Content Area Analysis


		Activities

		Math

		Science

		Social Studies 

		Language Arts

		Music

		Art



		1. Wild Weather

		

		x

		

		x

		

		x



		2. Restless Planet

		

		x

		

		x

		

		



		3.  Wondrous Wetlands

		

		x

		x

		

		

		



		4.  Rescuing Rain Forests

		

		x

		

		

		

		



		5.  Smart Choices

		x

		

		x

		

		

		



		6. Super Bugs

		

		x

		

		

		

		



		7. Model Media

		

		

		x

		

		

		x



		8. A Bad Rap

		

		

		x

		

		x

		x



		9. Dutiful Decomposers

		

		

		

		x

		

		



		10. Rethinking Packaging

		x

		

		

		

		

		





Cognitive  Thinking

		Activities

		Knowledge

		Comprehension

		Application

		Analysis

		Synthesis

		Evaluation



		1. Wild Weather

		

		

		x

		

		

		



		2. Restless Planet

		

		

		

		

		

		x



		3.  Wondrous Wetlands

		

		

		

		

		

		



		4.  Rescuing Rain Forests

		

		

		

		x

		

		



		5.  Smart Choices

		

		

		x

		

		

		



		6. Super Bugs

		

		

		

		

		x

		



		7. Model Media

		

		

		

		

		

		x



		8. A Bad Rap

		

		

		

		x

		

		



		9. Dutiful Decomposers

		

		

		x

		

		

		



		10. Rethinking Packaging

		

		

		

		

		x

		





Affective Content


		Activities

		Receiving

		Responding

		Valuing

		Organization

		Characterization



		11. Wild Weather

		

		x

		

		

		



		12. Restless Planet

		x

		

		

		

		



		13.  Wondrous Wetlands

		

		

		x

		

		



		14.  Rescuing Rain Forests

		

		

		

		

		x



		15.  Smart Choices

		x

		

		x

		

		



		16. Super Bugs

		x

		

		

		

		x



		17. Model Media

		

		x

		

		

		



		18. A Bad Rap

		

		

		

		x

		



		19. Dutiful Decomposers

		

		x

		

		

		



		20. Rethinking Packaging

		

		

		x

		

		





Lesson Plans


Lesson Plans must be submitted in the ULM lesson plan format. Include after each lesson plan any/all materials used in the lesson. Include any/all assessments developed to assess activities in this lesson.


TEACHER’S NAME:______________________________CLASSROOM SUPERVISOR’S INITIALS_____________


SUBJECT:__________________________GRADE LEVEL:________________NO. OF MIN:__________________DATE:_______


TEACHER OBJECTIVE(S):

		BEHAVIORAL OBJECTIVES

		SEQUENCE

		SUPPLEMENTAL


AIDS/MATERIALS

		ASSESSMENT

		GROUP SIZE



		

		

		

		

		



		BEHAVIORAL OBJECTIVES

		SEQUENCE

		SUPPLEMENTAL


AIDS/MATERIALS

		ASSESSMENT

		GROUP SIZE



		

		Closure:


Homework:


Early Finishers:


Special Needs:


Remediation:


Enrichment:


Reflective Comments:




		

		Classroom Supervisor’s Comments:

		





In their study of _____________________, the students will be able to use what they have learned to ____________________ and will present their ideas in a ___________________, a _____________, or a self-selected product.











Technology



Inspiration Web



CLARIS WORKS robot



Internet research on inventors and Rube Goldberg







Written/Oral Communication



 Invention Journal



Greatest Inventions Debate



Think Links











Music/Drama 



Inventions Dramatization



Musical Reflections



“Rodeo” by Copeland







Science



Istrawgination Activity



Building Creations



Synectic  Connection



Inventions in a Bag



Breadboard















Inventions All Around You











Social Studies



Famous Inventor Research Web



Advertising Strategies



Marketing Techniques																	







Reading



The Kid Who Invented the Popsicle



Steven Caney’s Invention Book



Perfect Inventions=Perfect World











Art & Creativity



 Invention Journal Cover



Synectic Invention Picture



Spaghetti Tool



Rube Goldberg Design











�For your title page, please include the theme (BALANCE), graphic illustration(s), and demographic information below the illustrations, and page number as indicated.



�This document contains sample pages and direction pages. You can use it as a template for the assignment that you turn in by deleting the directions pages as you work through the tasks involved in creating the unit.



�You may copy this paragraph word for word for your paper.



�The bulk of this writing needs to occur AFTER you have created your lessons/activities for the unit.



�I will use this for our program flyer! (flyer! :-) Close the ed (the web with annotations)



on the university campus.



g parishes in north



�Program Description



�You may copy this paragraph word for word for your paper.



�Name of thematic unit



�Description of the thematic unit.







This will become the “blurb” on the brochure created to advertise our summer gifted program. (Do not highlight this in your submission. The highlight is there only to illustrate for you what I will use in the brochure. (



�Two concepts…..



 Great men and 2) history



 Water and 2) levels



 Frustration 2) aggressions



Expresssed as complete sentences



Broad applicability



co



�



Low-order generalizations  







�



Intermediate order generalization



�



High order generalizations







�There is not set number of generalizations. The number you have will be determined by the activities you include in your unit and the “CONTENT” of such activities/lessons. Each lesson does have to reflect a generalization.



�There is not a set number of goals either. The number you have will  be determined by the activities you include in your unit and the CONTENT of such lessons/activities. Each lesson in your unit must have a goal statement



�Thematic unit



�generalization



�product







Assesment 3 5A.doc


		5(b) scoring guide for the assessment


 Evaluation Rubric for SPED 577 Conceptual Thematic Interdisciplinary Unit


NAGC Rubric for Rating Outstanding Curriculum
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Unacceptable  


value: 1


Acceptable  


value: 2


Target  


value: 3


Score

Clarity of Objectives


Standard 4 Instructional Strategies S1, Standard 7 Instructional PlanningS1


Objectives are not stated; or objectives are discernable but vague or confusing; assumptions need to be made by the reader


Objectives are reasonably clear; reader is fairly confident he/she understands what students need to know and be able to do.


Objectives are clearly stated, specific, and unambiguous


 


Nature of Objectives


Standard 7 Instructional Planning S1


The majority of the objectives are concerned with details, basic skills, and factual knowledge; OR objectives for learning incorporate major concepts and sophisticated skills with a field of study


Objectives for learning incorporates concepts, principles, cognitive skills, methodologies, and dispositions within a field of study


Objectives for learning incorporate concepts, principles, cognitive skills, methodologies, and dispositions that can be transferred across disciplines


 


Evaluation Components


Standard 8 Assessment S3


The student assessment component is missing or not explicitly stated OR the assessment procedures include only paper-and pencil evaluative instruments (i.e. tests, quizzes)


The assessment model includes at least two different approaches to evaluation design, including pre-assessment.


The assessment model includes at least three different evaluation measures including pre-assessment. Other assessments may include student portfolios, observational checklists of student behaviors, product evaluation, or self- or peer evaluation


 


Learning Activities


Standard 4 Instructional Strategies S2-3 


No student learning experiences are described


At least two or three different types of learning activities are described; many of these involve active engagement or hands-on learning


At least three different types of learning activities are described. The majority of these activities involve constructivist learning, problem solving, cognitive engagement, and/or hands-on learning


 


Instructional Strategies


Standard 4


Instructional Strategies S2-3


The instructional strategies are not explicitly stated or described 


OR


Strategies involve direction instruction or self-study


At least two different instructional strategies are described. At least one of these strategies involves inductive teaching, teaching as facilitator, high-level questioning, Socratic questioning, or teacher as mentor


At least three different instructional strategies are described. At least one of these strategies involves inductive teaching, teaching as facilitator, high-level questioning, Socratic questioning, or teacher as mentor


 


Assignments and Student Products


Standard 4 Instructional Strategies  S2-3


Fewer than two kinds of student products or assignments are described OR the author describes at least 3 different kinds of student products or assignments; however, the majority of these assignments involve convergent thinking, recall, or practice


The author describes at least three different kinds of student products or assignments that are embedded in the lesson plans. The majority of these lesson plans involve open-ended assignments that are subject to personal interpretation or accommodate varying levels of experience.


The author describes at least three different kinds of student products or assignments. The majority of these assignments involve open-ended assignments, the development o creative products, or the development of products related to real-world applications or problem solving. These products are closely aligned with other curricular options


Resources


Standard 7 Instructional Planning S4


The unit contains 1, 2, or 3 resources of one type (i.e. texts, books, articles)


The unit contains 5 or more varied resources including print and non-print materials (i.e. books, videotapes, audiotapes, hands-on materials, software, internet resources) and realia


The unit contains 5 or more varied resources and realia, including primary source material.


Alignment of Curricular Components


Standard 4 Instructional Strategies S1


Standard 7 Instructional Planning S1


No lesson plans are evident, or fewer than 3 lesson plans were developed for this unit, or the lesson plans contained fewer than three of the components [objectives, assessment, introduction, teaching strategies, learning activities, products and resources] or the plans were not explicit enough for other educators to follow


The curricular unit contains more than three lessons. Each lesson describes 3-5 of the following instructional components [objectives, assessment,  introduction, teaching strategies, learning activities, products and resources]. Most of the components are sequenced and aligned.


The curricular unit contains more than 5 lessons. Each lesson describes at least 5 of the components;  [objectives, assessment,  introduction, teaching strategies, learning activities, products and resources]. All components are sequenced and closely aligned


Nature of Differentiation


Standard 7 Instructional Planning S2, 4, 5


No opportunities for differentiation are evident or some open-ended activities are used in the unit


The unit allows for at least 2 of the following adjustments: pacing, depth, breadth, level of abstraction, level of complexity, degree of generalizability, talent development


Activities and assignments that accommodate the learning needs of high-achieving students are explicitly described. At least 3 of the adjustments are included;  pacing, depth, breadth, level of abstraction, level of complexity, degree of generalizability, talent development


Opportunities for talent development


Standard 4 Instructional Strategies S3


The unit does not include any of the activities listed below: 


a) Opportunities for kid watching and talent spotting, b) opportunities for students to engage in some activities aligned with their individual strengths, preferences, or interests, c) opportunities to foster the connection between unit activities and potential career fields, leadership opportunities or real-world applications, d) Opportunities to interact with role models, community resources, mentors, or professionals in the field, e) Opportunities to explore advanced content in that field, f) opportunities to acquire the skills, methodologies, and dispositions of the practicing professional in that field, g) opportunities to investigate real-world problems and to develop authentic products and services in that field


The unit includes at l or 2 of the activities listed below: a) Opportunities for kid watching and talent spotting, b) opportunities for students to engage in some activities aligned with their individual strengths, preferences, or interests, c) opportunities to foster the connection between unit activities and potential career fields, leadership opportunities or real-world applications, d) Opportunities to interact with role models, community resources, mentors, or professionals in the field, e) Opportunities to explore advanced content in that field, f) opportunities to acquire the skills, methodologies, and dispositions of the practicing professional in that field, g) opportunities to investigate real-world problems and to develop authentic products and services in that field


The unit activities includes at least 3 of the activities listed below: a) Opportunities for kid watching and talent spotting, b) opportunities for students to engage in some activities aligned with their individual strengths, preferences, or interests, c) opportunities to foster the connection between unit activities and potential career fields, leadership opportunities or real-world applications, d) Opportunities to interact with role models, community resources, mentors, or professionals in the field, e) Opportunities to explore advanced content in that field, f) opportunities to acquire the skills, methodologies, and dispositions of the practicing professional in that field, g) opportunities to investigate real-world problems and to develop authentic products and services in that field


Evidence of effectiveness


Standard 9 Professional and Ethical Practice 9S7


No evidence of effectiveness is provided;


The unit has been used once with students; anecdotal evidence is included OR the unit has been used more than once with students and evidence that supports general student growth was gathered and provided


The unit has been taught more than once. Developers describe a systematic effort to assess growth and change in gifted education students.


 


Ease of use by other educators


Standard 4 Instructional Strategies 4S1


Vital curricular components are missing OR most curricular components are evident, but some are not described in enough detail to foster use by other educators


Most curricular components are evident


Components are explicit, well-sequenced, and easy to understand. Field-tested suggestions for planning and implementation are included.
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Assessment 4: Assessment of Student Teaching


Observations of Teaching during Internship

1. A brief description of the assessment:


During SPED 577 Practicum in Teaching Gifted, the teacher candidate will teach and videotape 3 lessons from the conceptual/thematic interdisciplinary unit. The teacher candidate will use Classroom Observations Scales as a framework for reflecting on his/her teaching and submit a completed observation scale for each videotaped lesson. Additionally, the course instructor will use the Classroom Observations Scales to assess the teacher candidates. Additionally, the teacher candidate will also submit a Practicum Experience Report consisting of three sections: Reflections on Curriculum Design, Learning Experience/Environment, and an Artifact Journal.


2. Description of how this assessment aligns with standards:


		Portfolio Component

		Standard(s)



		Reflections on Teaching Report

		Standard 4: Instructional Strategies S2, S3, S5


Standard 5: Learning Environments and Social Interactions S1, S2, S3, S4, S5


Standard 9 Professional and Ethical Practice S7



		Practicum Experience Report


· Curriculum Design


· Learning Experience/Environment


· Artifact Journal




		Standard 7 Instructional Planning S1, S2, S4, S5; Standard 9 Professional and Ethical Practice S7

Standard 5S1, S2, S3,S4, S5; Standard 9S7


Standard 9 Professional and Ethical Practice S7






		Instructor’s Observation of Teacher Candidate

		Standard 4: Instructional Strategies S2, S3, S5


Standard 5: Learning Environments and Social Interactions S1, S2, S3, S4, S5








3. A brief analysis of data findings:


Because of feedback from initial report submitted noting that the previous rubric(s) for analyzing standards were not sufficiently precise, new rubrics were developed.


4. An interpretation of how data provides evidence for meeting standards:

No data to analyze because of new rubric creation

5. Attachment of assessment documentation:

(a)  Directions for Observations of Teaching (SPED 577) 


(b)  Evaluation Rubric for Observations of Teaching (SPED 577) and Evaluation Rubric for Practicum  Experience Report(SPED 577)

(c) None.

Assessment 4.doc


5(a) Directions for Observations of Teaching (SPED 577)

Goals/Objectives: The teacher candidate will:


1. Possess a repertoire of curriculum and strategies to differentiate instruction


2. Emphasize the development, practice, and transfer of advanced knowledge


3. Use differentiated strategies


4. Foster understanding and valuing of diverse cultures


5. Foster self-efficacy behaviors


6. Promote positive social interactions


7. Provide emotional well being and safety


8. Practice self-reflection to improve practice


9. Are sensitive to the diversity of gifted individuals


Directions: Observations of Teaching 


The teacher candidate will submit an Internship Practicum Portfolio. This portfolio consists of several sections. Those sections include: 1) Reflective teaching (3 videotaped lessons), 2) Practicum Experience Report, and  3) student log documenting 100 clock hours.


The Reflective Teaching Element: The teacher candidate will teach all lessons created in the Conceptual Thematic Interdisciplinary Unit during the two-week on-campus non-residential summer program for gifted learners. Three of the lessons will be videotaped and the teacher candidate and course instructor will both assess the effectiveness of the lessons.  The Classroom Observation Scale-Revised COS-R) will be used by the teacher candidate and the course instructor to evaluate teaching as evidenced in the videotaped lessons. 


The Practicum Experience Report:  The teacher candidate will write a comprehensive narrative report that delineates:


a. Curriculum Design:  This is different from commenting on the success of the lessons or reflections of teaching of lessons. In this section after summarizing the curriculum provided by the unit, other avenues the curriculum could travel to (based upon student comments and interests in activities/lessons or your own additional insights into additional connections) that could lead to further development of the unit will be indicated.


b. Learning experience/environment: In this section describe the overall learning experience/environment that occurred as you engaged with learners during this course. This includes actual reflective comments about the lesson content, comments on physical environment and social/emotional interactions between students and between students and teachers, and interactions with parents as they brought and picked up their children. Describe any “meltdowns” and provide reflective analysis of issues involved.


c. Artifact Journal:  One-page, narrative reflective journal entries of each lessons along with a sample or photo of student-created product from each lesson will be submitted.


The Student Log for Documentation of Contact Hours (100 hours) will be submitted as a separate document.


[The following NAGC standards are addressed in this assessment: Reflections on Teaching Report Standard 4: Instructional Strategies S2, S3, S5; Standard 5: Learning Environments and Social Interactions S1, S2, S3, S4, S5; Standard 9 Professional and Ethical Practice S7; Practicum Experience Report Standard 7 Instructional Planning S1, S2, S4, S5; Standard 9 Professional and Ethical Practice S7, Standard 5S1, S2, S3,S4, S5; Standard 9S7, Standard 9 Professional and Ethical Practice S7; Instructor’s Observation of Teacher Candidate Standard 4: Instructional Strategies S2, S3, S5, Standard 5: Learning Environments and Social Interactions S1, S2, S3, S4, S5
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5(b) Evaluation Rubric for Observations of Teaching (SPED 577)
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SPED 577 Classroom Observation Scales  Revised Part 2) 


(Teacher Candidate Self Reflection and University Supervisor Observation)
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Unacceptable  


value: 1


Acceptable  


value: 2


Target  


value: 3


Score

General Teaching Behaviors:


Curriculum Planning and Delivery


The teacher sets high expectations for student performance


Standard 4 Instructional Strategies S5.


The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning.


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


 


General Teaching Behaviors:


Curriculum Planning and Delivery


The teacher incorporated activities for students to apply new knowledge.


Standard 4 Instructional Strategies S2


The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning.


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


 


General Teaching Behaviors:


Curriculum Planning and Delivery


The teacher engaged students in planning, monitoring, or assessing their learning.


Standard 5 Learning Environments and Social Interactions S2


The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning.


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


 


General Teaching Behaviors:


Curriculum Planning and Delivery


The teacher encouraged students to express their thoughts


Standard 5: Learning Environments and Social Interactions S3, S4.


The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning.


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


 


General Teaching Behaviors:


Curriculum Planning and Delivery


The teacher had students reflect on what they had learned.


Standard 5: Learning Environments and Social Interactions S1, S2, S3


The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning.


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


 


Differentiating Teaching Behaviors: Accommodations for Individual Differences


The teacher provided opportunities for independent or group learning to promote depth in understanding content.


Standard 4 Instructional Strategies S2, S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors: Accommodations for Individual Differences

The teacher accommodated individual or subgroup differences (e.g., through individual conferencing, student or teacher choice in material selection, and task assignments.


Standard 5: Learning Environments and Social Interactions S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors: Accommodations for Individual Differences

The teacher encouraged multiple interpretations of events and situations.


Standard 5: Learning Environments and Social Interactions S4

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors: Accommodations for Individual Differences

The teacher allowed student to discover key ideas individually through structured activities and/or questions.


Standard 4 Instructional Strategies S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors: Problem solving


The teacher employed brainstorming techniques.


Standard 4:Instructional Strategies S2, S3


The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Problem solving


The teacher engaged students in problem identification and definition.


Standard 4:Instructional Strategies S2, S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Problem solving The teacher engaged students in solution finding activities and comprehensive solution articulation.


Standard 4:Instructional Strategies S2, S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Critical thinking strategies


The teacher encouraged students to judge or evaluate situations, problems, or issues.


Standard 5: Learning Environments and Social Interactions S4

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Critical thinking strategies


The teacher engaged students in comparing and contrasting ideas (e.g., analyze generated ideas)


Standard 4:Instructional Strategies S2, S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Critical thinking strategies The teacher provided opportunities for students to generalize from concrete data or information to the abstract.


Standard 4:Instructional Strategies S2, S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Critical thinking strategies


The teacher encouraged student synthesis or summary of information within or across disciplines


Standard 4:Instructional Strategies S2, S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Creative Thinking Strategies 


The teacher engaged students in the exploration of diverse points of view to reframe ideas.


Standard 4:Instructional Strategies S2, S3


Standard 5 Learning Environments and Social Interactions S2, S3 S,5

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Creative Thinking Strategies


The teacher encouraged students to demonstrate open-mindedness and tolerance of imaginative, sometimes playful solutions to problems.


Standard 4:Instructional Strategies S2, S3


Standard 5 Learning Environments and Social Interactions S2, S3, S5

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidence s little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiating Teaching Behaviors:


Creative Thinking Strategies


The teacher provided opportunities for students to develop and elaborate on their ideas


Standard 4:Instructional Strategies 4S2-3


Learning Environments and Social Interactions S2S-3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiation Teaching Behaviors:


Research Strategies*


The teacher required students to gather evidence from multiple sources through research-based techniques (e.g., print, non-print, Internet, self-investigation via surveys, interviews, etc.)


Standard 4:Instructional Strategies S2S-3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiation Teaching Behaviors:


Research Strategies*


The teacher provided opportunities for student to analyze data and present it in appropriate charts, graphs, or tables.


Standard 4:Instructional Strategies S2-S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiation Teaching Behaviors:


Research Strategies*


The teacher asked questions to assist students in making inferences from data and drawing conclusions


Standard 4:Instructional Strategies S2-S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


Differentiation Teaching Behaviors:


Research Strategies* 


The teacher provided time for students to communicate research study findings to relevant audiences in a formal report and/or presentation.


Standard 4:Instructional Strategies S2-S3

The listed behavior was not demonstrated during the time of observation 
OR


The teacher evidences little or no planning and/or classroom flexibility in implementation of the behavior, eliciting minimal appropriate student responses. The teacher was unclear and unfocused regarding the purpose of learning.


The teacher evidenced some planning and/or classroom flexibility in implementation of the behavior, eliciting some appropriate student responses. The teacher was sometimes clear and focused on the purposes of learning


The teacher evidenced careful planning and classroom flexibility in implementation of the behavior, eliciting many appropriate student responses. The teacher was clear and sustained focus on the purposes of learning.


 








*It is atypical for these to be observed in one session. Some teachers, however, may use The Research Strategies within a single period to illustrate the full research process to students. Please not those observations in the comments section.
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Unacceptable  


value: 1


Acceptable  


value: 2


Target  


value: 3


Score

[Standard 7: Instructional Planning


S1, S2, S4, S5]


Practicum Experience Report-Curriculum Design: In this report, the teacher candidate demonstrates inadequate knowledge and/or use of subject matter, the gifted student, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners.


Practicum Experience Report-Curriculum Design: In this report, the teacher candidate demonstrates adequate knowledge and/or use of subject matter, the gifted student, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners.


Practicum Experience Report-Curriculum Design: In this report, the teacher candidate applies the knowledge of subject matter, the gifted students, the community, and the curriculum to plan individualized instruction that meets the needs of the gifted learner. The candidate demonstrates this in a variety of settings with gifted learners and reflects on results to adjust practice as appropriate.


 


[Standard 9: Professional and Ethical Practice S7]


Practicum Experience Report-Curriculum Design: In this report the teacher candidate demonstrates an inadequate knowledge and/or use of professional and ethical standards of practice.


Practicum Experience Report-Curriculum Design: In this report the teacher candidate knows and uses professional and ethical standards of practice.


Practicum Experience Report-Curriculum Design: In this report the teacher candidate applies professional and ethical standards of practice across all situations and reflects on results to adjust practice as appropriate.


 


[Standard 9: Professional and Ethical Practice S7]


Artifact journal: In the artifact journal, the teacher candidate demonstrates an inadequate knowledge and/or use of professional and ethical standards of practice. 


Artifact journal: In the artifact journal, the teacher candidate knows and uses professional and ethical standards of practice.


Artifact journal: In the artifact journal, the teacher candidate applies professional and ethical standards of practice across all situations and reflects on results to adjust practice as appropriate.
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Assessment 5: Assessment of Candidate Effect on Student Learning


Assessment Portfolio


1.  Brief description of the assessment and its use in the program:

In the following courses [SPED 574, SPED 575, and SPED 577] teacher candidates create a collection of artifacts demonstrating their impact on student  learning  in the Assessment Portfolio. This portfolio consists of tasks taken from several assignments: the Creativity Project, the Foundations of Gifted Education Project, and the Internship Portfolio.  The following chart provides a brief overview of the artifacts. Complete assignment directions and evaluative rubrics are attached. 

		Creativity Project

		SPED 574

		· Imagination Station



		The Foundations of Gifted Education Project

		SPED 575

		· A Case Study



		Assessment Report from Internship Portfolio

		SPED 577

		· Assessment Report from Internship Portfolio





2. Description of how this assessment aligns with the standards:

		The Creativity Project completed in SPED 574

		



		Imagination Station: Design a creative product and create an evaluative rubric to assessment project

		Standard 8  Assessment S3, S4



		The Foundations of Gifted Education Project (completed in SPED 575)

		



		A Case Study consisting of an analysis of assessment results of a student identified as gifted.

		Standard 8 Assessment S1, S2



		The Assessment Report from Internship Portfolio (Completed in SPED 577)

		



		The Assessment Report is prepared by the teacher candidate after completion of the two-week summer program. It provides parents/guardians with report of student involvement/learning from the program

		Standard 8 Assessment S3, S4





3. A brief analysis of the data findings:

Because of feedback from initial report submitted noting that the previous rubric(s) for analyzing standards were not sufficiently precise, new rubrics were developed.

4. Interpretation of how that data provides evidence for meeting standards:

No interpretation can be made because there is no data.

5.  Attachment of assessment documentation:

(a)  Assignment Directions for Assessment Portfolio


(b) Evaluation Rubric for Assessment Portfolio

(c) None.
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5(a) description of the assignment


 Assignment Direction for Assessment Portfolio


Goals/Objectives: The teacher candidate will:


1.  Understand the effects of gifts and talents on learning


2. Possess a repertoire of curriculum and strategies to differentiate instruction


3. Select strategies to modify learning environments and enhance learning in specific domains


4. Understand and apply the processes of learning assessments for gifted learners, including alternative 
assessment approaches


Directions: Imagination Station from the Creativity Project (SPED 574)


As you read the text for the course you will learn more about how creativity is exhibited in ways others than visual and performing arts Before you can teach something, you must have ownership (or at least an attempt at ownership) of the concepts you are wishing to inspire in your students. For this assignment you are to design, implement, and evaluate your own special project to illustrate your own personal creativity.  This can be some creative endeavor in any area; music, drawing, dancing, poetry, creative writing. Or you can plan a party, design a website, or best of all, you can come up with your own “creative project.”  This is an open-ended assignment as creativity is an open-ended concept!  You will need to write a project proposal, and upon approval implement your project. Additionally, you will need to develop an evaluative rubric to assess this project. You will also have to describe how you will present your project in the online learning environment. Finally, you will need to write a one-page narrative reflection about your “creative experience” and be sure to include your emotional reactions to the creative process itself, not just the creative product.


[The following NAGC Standards are addressed in this task: Standard 3 Individual Learning Differences K2, K3


Standard 4 Instructional Strategies S2, S6; Standard 8 Assessment S3, S4]]


Directions: Case Study from The Foundations of Gifted Education Project (completed in SPED 575)


The teacher candidate will create a Case Study which includes the following section: 


Section 1: Analysis of Assessment: Create a case study of a student already identified as gifted and review assessment data and administer additional assessment instruments (Interest-a-Lyzer and others) and review data collected from those instruments in order to write a narrative report.  


[The following NAGC Standards are addressed in this task: Standard 8 Assessment S1, S2]


Directions: The Assessment Report from Internship Portfolio (Completed in SPED 577)

The teacher candidate will complete a progress report to be emailed/mailed to program for each participants’ parents/guardians. The progress report will consist of all evaluative rubrics for lessons/activities, a narrative summary of pre/post test assessments, and a narrative report of overall academic, social/emotional, creative progress evidenced as a result of participation in the unit/program. 


[The following NAGC Standards are addressed in this task: Standard 8 Assessment S3, S4]
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5(b) Evaluative Rubric for Assessment 5: Assessment Portfolio
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		Unacceptable  


value: 1

		Acceptable  


value: 2

		Target  


value: 3

		Score



		[Standard 3


Individual Learning  Differences K2, K3]

		In the Imagination Station assignment,  the teacher candidate demonstrates an inadequate knowledge base in the development and characteristics of learning differences

		In the Imagination Station assignment, the teacher candidate demonstrates an adequate knowledge base in the development and characteristics of learning differences

		In the Imagination Station Assignment, the teacher candidate demonstrates an in-depth knowledge base in individual learning differences through reflection, critical analysis, and synthesis  

		



		[Standard 4


Instructional Strategies


S2, S6]

		In the Imagination Station Assignment, the teacher candidate demonstrates inadequate knowledge and/or use of evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence.

		In the Imagination Station Assignment, the teacher candidate knows and uses evidence-based instructional strategies and general, special, and gifted education curricula to individualized programs that promote learning, generalized skills, and enhanced independence  

		In the Imagination Station Assignment, the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis.

		



		[Standard 8: Assessment S3, S4]

		Imagination Station: The student assessment component is missing or not explicitly stated OR the assessment procedures include only paper-and pencil evaluative instruments (i.e. tests, quizzes)

		Imagination Station: assessment model includes at least two different approaches to evaluation design, including pre-assessment.

		Imagination Station: The assessment model includes at least three different evaluation measures including pre-assessment. Other assessments may include student portfolios, observational checklists of student behaviors, product evaluation, or self- or peer evaluation

		 



		Standard 9: Professional & Ethical Practice S1, S7

		In the Imagination Station Assignment, the teacher candidate demonstrates an inadequate knowledge and/or use of professional and ethical standards of practice  

		In the Imagination Station Assignment, the teacher candidate knows and uses professional and ethical standards of practice  

		In the Imagination Station Assignment, the teacher candidate knows and uses professional and ethical standards of practice across all situations and reflect on their practice to guide professional growth  

		



		[Standard 8: Assessment S1, S2]

		Case Study The student assessment component is missing or not explicitly stated OR the assessment procedures include only paper-and pencil evaluative instruments (i.e. tests, quizzes)

		Case Study The assessment model includes at least two different approaches to evaluation design, including pre-assessment

		Case Study: The assessment model includes at least three different evaluation measures including pre-assessment. Other assessments may include student portfolios, observational checklists of student behaviors, product evaluation, or self- or peer evaluation

		



		

		

		

		

		



		 [Standard 8: Assessment S3, S4]

		Assessment Report: The student assessment component is missing or not explicitly stated OR the assessment procedures include only paper-and pencil evaluative instruments (i.e. tests, quizzes)

		Assessment Report: The assessment model includes at least two different approaches to evaluation design, including pre-assessment.

		Assessment Report: The assessment model includes at least three different evaluation measures including pre-assessment. Other assessments may include student portfolios, observational checklists of student behaviors, product evaluation, or self- or peer evaluation
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Assessment 6: Additional Assessment that Addresses NAGC/CEC Standards (Required)


Tiered Assignment Learning Center 


1. Brief description of the assessment and its use in the program:

In SPED 576, Methods and Materials for Teaching the Gifted, the teacher candidate will create a Tiered-Assignment Learning Center based upon a Multicultural Reading/Language Arts/Literature  Unit. The instructional activities in this learning must be “tiered” to reflect some type of differentiation (either by academic levels, multiple intelligences preferences, learning  preferences, etc.) This Learning Center will be designed for use by those students indentified as gifted and regular education students in a regular classroom setting. Provisions need to be made for ELL learners, students requiring assistive technologies or accommodations for individuals with other exceptional learning needs.

2. Description of how this assessment aligns with the standards:

The following standards are addressed by this assignment:

		Planning

		Standard 1 Foundations K2


Standard 3 Individual Learning Differences S1


Standard 10 Collaboration K1



		Unit Objectives

		Standard 7 Instructional Planning S1



		Pre-assessment

		Standard 4 Instructional Strategies S4



		Literature Selection

		Standard 4 Instructional Strategies S6


Standard 5 Learning Environments and Social Interaction K1, K2, S1


Standard 7 Instructional Planning S4



		Instructional Activities

		Standard 4 Instructional Strategies S2


Standard 5 Learning Environments and Social Interactions S2, S3, S4


Standard 6 Language & Communication S1, S2


Standard 7 Instructional Planning S5


Standard 9 Professional & Ethical Practice S3



		Evaluation

		Standard 8 Assessment S3 





3. A brief analysis of the data findings:

In the initial report Assessment 6 the Social Emotional Portfolio. Because Louisiana does not require teacher candidates to take the Praxis II Gifted Education test 0357 for certification purposes, the items in the initial Assessment 6 have been re-arranged and can be found in Assessment 1 Other Content-Based Assessment-A Collection of Artifacts. The newly created Assessment 6 Additional Assessment that Addresses NAGC Standards [Required] is the Tiered Assignment Learning Center has been created. Therefore, there is no data to analyze. 

4. Interpretation of how that data provides evidence for meeting standards:

No interpretation can be made because there is no data.


5.  Attachment of assessment documentation:

(a)  Assignment Directions for Tiered Assignment Learning Center

(b)  Evaluation Rubric for Tiered Assignment Learning Center

(c) None.
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5(A)  description of the assignment


 Assignment Directions for Tiered Assignment Learning Center (SPED 576)


Goals/Objectives: The teacher candidate will:


1. Apply key philosophies, theories, models, and research  that supports gifted and talented education


2. Understand the interactions of language, culture, and family background with individuals’ predispositions


3. Understand that differences and interactions provide the foundation for instruction


4. Collaborate with other educators, service-providers, and families


5. Use differentiated strategies


6. Foster understanding and valuing of diverse cultures


7. Select, adapt, and create differentiated materials for gifted learners, including technology supports


8. Use relevant strategies to teach oral and written communication skills


9. Use assistive technologies and other strategies to assist individuals with exceptional needs as well as English Language Learners


10. Use strategies that consider cultural and linguistic differences


11. Become sensitive to the diversity of gifted individuals


12. Understand and apply the processes of learning assessments for gifted learners, including alternative assessment measure.


Directions: Tiered Assignment Learning Center (SPED 576)


The teacher candidate will create a tiered-assignment learning center for use in the regular/general education classroom by gifted as well as non-gifted learners. The learning center should have an attractive visual display and be based upon a multicultural literature unit. The learning activities must be ‘tiered’ to provide for different learning levels in the classroom. A minimum of three activities per level (3 levels) must be created. The teacher candidate needs to create any/all materials for student/teacher use including a plan for assessing learning activities in the  unit. The teacher candidate will elect how to differentiate the learning center/unit. It can be differentiated by academic levels (below level, on level, above level) or it may be differentiated according to Gardner’s Multiple Intelligences.


The teacher candidate needs to include a description of how the tired assignment learning center is differentiated, provides for diverse learner needs (cognitive and/or physical). The unit must have an oral and written component in addition to reading literature.

[The following NAGC Standards are addressed in this task:  Standard 1 Foundations K2; Standard 3 Individual Learning Differences S1; Standard 10 Collaboration K1; Standard 7 Instructional Planning S1, S5; Standard 4 Instructional Strategies S2, S4, S6; Standard 5 Learning Environments and Social Interaction K1, K2, S1; Standard 6 Language & Communication S1, S2; Standard 9 Professional & Ethical Practice S3; Standard 8 Assessment S3]
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5(B) scoring guide for assessment


Evaluation Rubric for Tiered Assignment Learning Center

SPED 576 Tiered Assignment Learning Center Rubric 


Based upon Kitano (as cited in Johnson, VanTassel-Baska & Robinson, 2008)
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		Unacceptable  


value: 1

		Acceptable  


value: 2

		Target  


value: 3

		Score



		Planning


Standard 1 Foundations K2


Key philosophies, theories, models, research




		the teacher candidate demonstrates an inadequate knowledge base in the foundations of gifted education; planning does not consider key philosophies, theories, models, or research  




		the teacher candidate demonstrates the knowledge base in the foundations of gifted education; planning does not explicitly consider but is consistent with key philosophies, theories, models or research  

		the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education through reflection, critical analysis, and synthesis; planning explicitly based on key philosophies, theories, models, and/or research 

		 



		Planning


Standard 3


Individual Learning Differences S1


Perspectives of diverse groups in planning instruction

		the teacher candidate demonstrates an inadequate knowledge base in the development and characteristics of learning differences; is partially consistent with developmental expectations for gifted

		the teacher candidate demonstrates an adequate knowledge base in the development and characteristics of learning differences; is consistent with developmental expectations for gifted

		the teacher candidate demonstrates an in-depth knowledge base in individual learning differences through reflection, critical analysis, and synthesis; is designed for consistency with developmental expectations for gifted 

		



		Planning


Standard 10 Collaboration K1


Culturally responsive behaviors promoting communication with families

		the teacher candidate demonstrates an inadequate knowledge and/or use of collaborative practices to advocate for gifted learners and their families; families are not consulted

		the teacher candidate demonstrates inadequate knowledge and/or use of collaborative practices to advocate for gifted learners and their families; families are consulted 

		the teacher candidate applies effective collaborative practices to advocate for gifted learners and their families consistently across multiple situations; includes culturally appropriate communication with an involvement of families

		



		Unit/Learning Center Objectives


Standard 7 S1


Align with local, state, national curricular standards

		the teacher candidate demonstrates inadequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners; are consistent with identified unit theme; within the students’ range but not challenging; are consistent with district’s essential questions

		the teacher candidate demonstrates adequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners; are consistent with identified unit theme; reflect appropriate levels of challenge for gifted; are consistent with district essential questions and go beyond for gifted

		the teacher candidate applies the knowledge of subject matter, the gifted students, the community, and the curriculum to plan individualized instruction that meets the needs of the gifted learner. The candidate demonstrates this in a variety of settings with gifted learners and reflects on results to adjust practice as appropriate; are consistent with identified unit theme; reflect appropriate levels of challenge and accommodate diverse learners (e.g., ELL gifted); are consistent with and go beyond district’s essential questions

		



		Pre-Assessment


Standard 4 Instructional Strategies S4 Pre-assess learning needs

		the teacher candidate demonstrates inadequate knowledge and/or use of evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence; 


pre-assessment not conducted or data not used for determining activities

		the teacher candidate knows and uses evidence-based instructional strategies and general, special, and gifted education curricula to individualized programs that promote learning, generalized skills, and enhanced independence; 


pre-assessment identifies group status on objectives;


data are used to determine learning activities

		the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis; pre-assessment identifies individual student status on objectives; 


data are used to determine differentiated learning activities

		



		Literature Selections


Standard 4 Instructional Strategies S6


Challenging multicultural curricula

		the teacher candidate demonstrates inadequate knowledge and/or use of evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence;

		the teacher candidate knows and uses evidence-based instructional strategies and general, special, and gifted education curricula to individualized programs that promote learning, generalized skills, and enhanced independence;

		the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis;

		



		Literature 


Selections


Standard 5 Learning Environments and Social Interactions K1


Ways groups are stereotyped and experiences historical and current discrimination


K2 influence of social and emotional development

		the teacher candidate demonstrates an inadequate understanding and/or use of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence; 


minimally engages students in target issues

		the teacher candidate knows and uses individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence; 


engages students in target issues

		the teacher candidate applies an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence. The teacher candidate demonstrates knowledge and skills in a variety of settings with gifted groups of students and reflects on results to adjust practice as appropriate; 


engages students in target issues (for this example; copies strategies, moral courage, multiple perspectives, historical and current discrimination)

		



		Literature Selections


Standard 5S1


Design opportunities that promote self-efficacy

		the teacher candidate demonstrates an inadequate understanding and/or use of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence;


reflects students’ diversity minimally and in stereotypical ways without critical analysis




		the teacher candidate knows and uses individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence; 


reflects some students’ diversity and in respectful ways; critically analyzes any stereotypical views 




		the teacher candidate applies an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence. The teacher candidate demonstrates knowledge and skills in a variety of settings with gifted groups of students and reflects on results to adjust practice as appropriate; 


reflects students’ diversity in respectful and authentic ways




		



		Literature Selection 


Standard 7


Instructional Planning S4


Select resources that respond to cultural, linguistic, intellectual differences

		the teacher candidate demonstrates inadequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners;


ignores discrimination as an issue

		the teacher candidate demonstrates adequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners;


presents discrimination as a historical issue

		the teacher candidate applies the knowledge of subject matter, the gifted students, the community, and the curriculum to plan individualized instruction that meets the needs of the gifted learner. The candidate demonstrates this in a variety of settings with gifted learners and reflects on results to adjust practice as appropriate;


present historical look at discrimination and continuation into present time

		



		Instructional Activities


Standard 4 Instructional Strategies S2


Higher-level thinking




		the teacher candidate demonstrates inadequate knowledge and/or use of evidence-based instructional strategies and general, special, and gifted education curricula to individualize programs that promote learning, generalized skills, and enhanced independence;


 do not provide opportunities for higher level thinking

		the teacher candidate knows and uses evidence-based instructional strategies and general, special, and gifted education curricula to individualized programs that promote learning, generalized skills, and enhanced independence; 


engage some students in high level thinking




		the teacher candidate demonstrates an in-depth knowledge base in the foundations of gifted education, through reflection, critical analysis, and synthesis; pre-assessment identifies individual student status on objectives; 


engages students in higher level thinking




		 



		Instructional Activities


Standard 5 Learning Environments and Social Interactions S2 (Safe learning environments)


S3 (intercultural experiences), S4 (social interactions and coping skills to address personal and social issues, including discrimination and stereotyping

		the teacher candidate demonstrates an inadequate understanding and/or use of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence;


supports student achievement of one objective; 


Avoid or ignore difficult social issues




		the teacher candidate knows and uses individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence; 


supports student achievement of some of the objectives


avoid difficult social issues




		the teacher candidate applies an understanding of individual and group motivation and behavior to create a safe learning environment that encourages positive social interaction, active engagement in learning, and independence. The teacher candidate demonstrates knowledge and skills in a variety of settings with gifted groups of students and reflects on results to adjust practice as appropriate; 


supports student achievement of objectives;




		



		Instructional Activities


Standard 6 Language & Communication S1, Access resources and strategies to enhance communication skills for those with advanced skills and/or ELL learners


S2 advanced oral and written communication, assistive technologies for individuals with exceptional learning needs

		Teacher candidate demonstrates inadequate knowledge and/or use of effective and advanced communication techniques to enhance language development and communication skills

		Teacher candidate knows and uses effective and advanced communication techniques to enhance language development and communication skills

		Teacher candidate applies effective and advanced communication techniques to enhance language development and communication skills. Candidate demonstrates this in a variety of settings with gifted learners and reflects on results to adjust practice as appropriate

		



		Instructional Activities


Standard 7 Instructional Planning S5


Advanced, conceptually challenging content




		the teacher candidate demonstrates inadequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners;


use same activity and level of scaffolding for all




		the teacher candidate demonstrates adequate knowledge and/or use of subject matter, the gifted students, the community, and the curriculum needed to plan individualized instruction that meets the needs of gifted learners;


differentiate only for gifted;

		the teacher candidate applies the knowledge of subject matter, the gifted students, the community, and the curriculum to plan individualized instruction that meets the needs of the gifted learner. The candidate demonstrates this in a variety of settings with gifted learners and reflects on results to adjust practice as appropriate;


provide appropriate challenge and accommodation for diverse needs

		



		Instructional Activities


Standard 9 Professional & Ethical Practice S3

		the teacher candidate demonstrates an inadequate knowledge and/or use of professional and ethical standards of practice 


No guidance and monitoring for respectful peer interactions




		the teacher candidate knows and uses professional and ethical standards of practice 


offers minimal guidance to encourage respectful peer interactions;


engage teacher in modeling respect for diversity




		the teacher candidate knows and uses professional and ethical standards of practice across all situations and reflect on their practice to guide professional growth 


Reinforces metacognitive strategies for confronting social issues;


Explicitly teaches requesting of peers’ ideas and using respectful ways to disagree;  engage teacher in modeling respect for diversity

		



		

		

		

		

		



		Evaluation


Standard 8


Assessment


S3 Develop differentiated curriculum-based assessments

		The student assessment component is missing or not explicitly stated OR the assessment procedures include only paper-and pencil evaluative instruments (i.e. tests, quizzes);


Assessments are not implemented or data are not used to guide reflection and change

		The assessment model includes at least two different approaches to evaluation design, including pre-assessment;


Assessments provide data indicating groups status on objectives;


Data guides revisions

		The assessment model includes at least three different evaluation measures including pre-assessment. Other assessments may include student portfolios, observational checklists of student behaviors, product evaluation, or self- or peer evaluation; 


Assessments provide data indicating individual status on objectives;


Data guides revisions

		





Assessment 6 5B.doc


7. NCATE Category

Special Education-Gifted

8. Grade levels® for which candidates are being prepared

K-12

(1) e.g. Early Childhood; Elementary K-6

9. Program Type
Advanced Teaching

First teaching license
Other School Personnel
Unspecified

- - -

10. Degree or award level
Baccalaureate

Post Baccalaureate
Master's

Post Master's
Specialist or C.A.S.
Doctorate
Endorsement only

- - - .

11. Is this program offered at more than one site?
g Yes
§ No

12. If your answer is ""yes" to above question, list the sites at which the program is offered

13. Title of the state license for which candidates are prepared

14. Program report status:
g Initial Review

# Response to One of the Following Decisions: Further Development Required, Recognition with
Probation, or Not Nationally Recognized

. Response to National Recognition With Conditions

15. State Licensure requirement for national recognition:
NCATE requires 80% of the program completers who have taken the test to pass the applicable
state licensure test for the content field, if the state has a testing requirement. Test information and



data must be reported in Section I11. Does your state require such a test?
J Yes

§ No

SECTION I - CONTEXT

1. Description of any state or institutional policies that may influence the application of
NAGC/CEC standards. (Response limited to 4,000 characters)

2. Description of the field and clinical experiences required for the program, including the
number of hours for early field experiences and the number of hours/weeks for student teaching or
internships. (Response limited to 8,000 characters)

3. Description of the criteria for admission, retention, and exit from the program, including
required GPAs and minimum grade requirements for the content courses accepted by the
program. (Response limited to 4,000 characters)

4. Description of the relationship @of the program to the unit's conceptual framework.
(Response limited to 4,000 characters)

(2): The response should describe the program's conceptual framework and indicate how it reflects the unit's conceptual framework.

5. Indication of whether the program has a unique set of program assessments and their

relationship of the program's assessments to the unit's assessment system(S). (Response limited to
4,000 characters)

(3) This response should clarify how the key accessments used in the program are derived from or informed by the assessment system that the unit
will address under NCATE Standard 2.

6. Please attach files to describe a program of study that outlines the courses and experiences
required for candidates to complete the program. The program of study must include course titles.
(This information may be provided as an attachment from the college catalog or as a student
advisement sheet.)

7. This system will not permit you to include tables or graphics in text fields. Therefore any
tables or charts must be attached as files here. The title of the file should clearly indicate the
content of the file. Word documents, pdf files, and other commonly used file formats are
acceptable.

8. Candidate Information
Directions: Provide three years of data on candidates enrolled in the program and completing the
program, beginning with the most recent academic year for which numbers have been tabulated.



Report the data separately for the levels/tracks (e.g., baccalaureate, post-baccalaureate, alternate
routes, master's, doctorate) being addressed in this report. Data must also be reported separately
for programs offered at multiple sites. Update academic years (column 1) as appropriate for your
data span. Create additional tables as necessary.

Program:

# of Candidates
Academic Year Enrolled in the
Program

# of Program
Completers®

(4) NCATE uses the Title Il definition for program completers. Program completers are persons who have met all the requirements of a state-approved
teacher preparation program. Program completers include all those who are documented as having met such requirements. Documentation may take the

form of a degree, institutional certificate, program credential, transcript, or other written proof of having met the program'’s requirements.

9. Faculty Information
Directions: Complete the following information for each faculty member responsible for
professional coursework, clinical supervision, or administration in this program.

Faculty Member Name
Highest Degree, Field, &
University(5)

Assignment: Indicate the role
of the faculty member(®)
Faculty Rank(")

Tenure Track e YES

Scholarship(s), Leadership in
Professional Associations, and
Service®:List up to 3 major
contributions in the past 3
years(10)

Teaching or other
professional experience in P-
12 schools(D

(5) e.g., PhD in Curriculum & Instruction, University of Nebraska.

(6) e.g., faculty, clinical supervisor, department chair, administrator

(7) e.g., professor, associate professor, assistant professor, adjunct professor, instructor

(8) Scholarship is defined by NCATE as systematic inquiry into the areas related to teaching, learning, and the education of teachers and other school
personnel.

Scholarship includes traditional research and publication as well as the rigorous and systematic study of pedagogy, and the application of current
research findings in new settings. Scholarship further presupposes submission of one's work for professional review and evaluation.

(9) Service includes faculty contributions to college or university activities, schools, communities, and professional associations in ways that are
consistent with the institution and unit's mission.

(10) e.g., officer of a state or national association, article published in a specific journal, and an evaluation of a local school program.

(112) Briefly describe the nature of recent experience in P-12 schools (e.qg. clinical supervision, inservice training, teaching in a PDS) indicating the

discipline and grade level of the assignment(s). List current P-12 licensure or certification(s) held, if any.

SECTION Il - LIST OF ASSESSMENTS



In this section, list the 6-8 assessments that are being submitted as evidence for meeting the CEC
standards. All programs must provide a minimum of six assessments. If your state does not require a
state licensure test in the content area, you must substitute an assessment that documents candidate
attainment of content knowledge in #1 below. For each assessment, indicate the type or form of the
assessment and when it is administered in the program.

1. In this section, list the 6-8 assessments that are being submitted as evidence for meeting the
NAGC/CEC standards. All programs must provide a minimum of six assessments. If your state
does not require a state licensure test in the content area, you must substitute an assessment that
documents candidate attainment of content knowledge in #1 below. For each assessment, indicate
the type or form of the assessment and when it is administered in the program. (Response limited to
250 characters each field

Type and Number of

Name of Assessment |Type or Form of Assessment When the Assessment Is

Assessment

(12)

(13)

Administered %)

Assessment #1:
Licensure
assessment, or

A Collection of

Creativity Project,
Foundations of
Gifted Education

Project, and Social

SPED 574, SPED

student learning
(required)

Assessment Report
from Internship
Portfolio

other content- Artifacts ; 575, and SPED 578
Emotional aspects
based assessment .
(required) of Giftedness
q Project
content knowledge Course Final Grades 575, SPED 576,
in special educat?on Grades SPED 577, and
pe SPED 578
(required)
Assessment #3:
Assessment of Thematic Unit from
candidate ability to Interdisciplinary . . SPED 577
: : . Internship Portfolio
plan instruction Unit
(required)
Assessment #4:
Assessment of Observations of Observations from SPED 577
student teaching Teaching Internship Portfolio
(required)
Creativity Project,
Assessment #5: Foundations of
i s Assessment S Prgjeot and | SPED 574, SPED
Portfolio ject, 575, and SPED 577

Assessment #6:
Additional
assessment that
addresses
NAGC/CEC
standards
(required)

Tiered Assignment
Learning Center

Tiered Assignment
Learning Center

SPED 576




Assessment #7:
Additional
assessment that
addresses
NAGC/CEC
standards
(optional)
Assessment #8:
Additional
assessment that
addresses
NAGC/CEC
standards
(optional)

(12) Identify assessment by title used in the program; refer to Section IV for further information on appropriate assessment to include.
(13) Identify the type of assessment (e.g., essay, case study, project, comprehensive exam, reflection, state licensure test, portfolio).
(14) Indicate the point in the program when the assessment is administered (e.g., admission to the program, admission to student

teaching/internship, required courses [specify course title and numbers], or completion of the program).

SECTION Il - RELATIONSHIP OF ASSESSMENT TO STANDARDS

For each NAGC/CEC standard on the chart below, identify the assessment(s) in Section Il that
address the standard. One assessment may apply to multiple NAGC/CEC standards.

1. CONTENT STANDARDS

#1 #2 #3 #4 #5 #6 #7 #8

2. Development and Characteristics of Learners. Educators of the gifted
know and demonstrate respect for their students as unique human beings.
They understand variations in characteristics and development between
and among individuals with and without exceptional learning needs (ELN)
and capacities. Educators of the gifted can express how different

characterics interact with the domains of human development and use this



knowledge to describe the varying abilities and behaviors of
individual’s with gifts and talents. Educators of the gifted also understand
how families and communities contribute to the development of
individuals with gifts and talents.

b b e e e e e e

Beginning educators of the gifted demonstrate their mastery of this
standard through the mastery of the NAGC/CEC Common Core
Knowledge and Skills, as well as through the appropriate NAGC/CEC
Specialty Area(s) Knowledge and Skills for which the preparation program

x| =x| x| x| =x]| =x| =x| ,=x

IS preparing candidates.

Standard 4. Instructional Strategies. Educators of the gifted possess a
repertoire of evidence-based curriculum and instructional strategies to
differentiate for individuals with gifts and talents. They select, adapt, and
use these strategies to promote challenging learning opportunities in
general and special curricula and to modify learning environments to
enhance self-awareness and self-efficacy for individuals with gifts and
talents. They enhance the learning of critical and creative thinking,
problem solving, and performance skills in specific domains. Moreover,
educators of the gifted emphasize the development, practice, and transfer
of advanced knowledge and skills across environments throughout the
lifespan leading to creative, productive careers in society for individuals
with gifts and talents.

-

Standard 6. Language. Educators of the gifted understand the role of

language and communication in talent development and the ways in which

exceptional conditions can hinder or facilitate such development. They use

relevant strategies to teach oral and written communication skills to

individuals with gifts and talents. Educators of the gifted are familiarwith o 5 ¢ ¢ ¢ B & &
assistive technologies to support and enhance communication of

individuals with exceptional needs. They match their communication

methods to an individual’s language proficiency and cultural and linguistic

differences. Educators of the gifted use communication strategies and

resources to facilitate understanding of subject matter for individuals with

b b b beb e e




gifts and talents who are English language learners.

-

Standard 8. Assessment. Assessment is integral to the decision-making
and teaching of educators of the gifted as multiple types of assessment
information are required for both identification and learning progress
decisions. Educators of the gifted use the results of such assessments to
adjust instruction and to enhance ongoing learning progress. Educators of
the gifted understand the process of identification, legal policies, and
ethical principles of measurement and assessment related to referral,
eligibility, program planning, instruction, and placement for individuals
with gifts and talents, including those from culturally and linguistically
diverse backgrounds. They understand measurement theory and practices
for addressing the interpretation of assessment results. In addition,
educators of the gifted understand the appropriate use and limitations of
various types of assessments. To ensure the use of nonbiased and equitable
identification and learning progress models, educators of the gifted employ
alternative assessments such as performance-based assessment, portfolios,
and computer simulations.

- 7 7

bbbebbee

Standard 10. Collaboration. Educators of the gifted effectively

collaborate with families, other educators, and related service providers.

This collaboration enhances comprehensive articulated program options B b € € € b & €
across educational levels and engagement of individuals with gifts and

talents in meaningful learning activities and interactions. Moreover,



educators of the gifted embrace their special role as advocate for
individuals with gifts and talents. They promote and advocate for the
learning and well being of individuals with gifts and talents across settings
and diverse learning experiences.

SECTION IV - EVIDENCE FOR MEETING STANDARDS

DIRECTIONS: The 6-8 key assessments listed in Section Il must be documented and discussed in
Section IV. The assessments must be those that all candidates in the program are required to complete
and should be used by the program to determine candidate proficiencies as expected in the program
standards. Assessments and scoring guides should be aligned with the SPA standards. This means that
the concepts in the SPA standards should be apparent in the assessments and in the scoring guides to
the same depth, breadth, and specificity as in the SPA standards.

In the description of each assessment below, the SPA has identified potential assessments that would
be appropriate. Assessments have been organized into the following three areas that are addressed in
NCATE’s unit standard 1:

o Content knowledge (Assessments 1 and 2)

o Pedagogical and professional knowledge, skills and dispositions (Assessments 3 and 4)

o Focus on student learning (Assessment 5)

Note that in some disciplines, content knowledge may include or be inextricable from professional
knowledge. If this is the case, assessments that combine content and professional knowledge may be
considered "content knowledge" assessments for the purpose of this report.

For each assessment, the compiler should prepare a document that includes the following items: a two
page narrative that responds to questions 1, 2, 3, and 4 (below) and the three items listed in question 5
(below). This document should be attached as directed.

1. A brief description of the assessment and its use in the program (one sentence may be sufficient);
2. A description of how this assessment specifically aligns with the standards it is cited for in Section
I11. Cite SPA standards by number, title, and/or standard wording.

3. A brief analysis of the data findings;

4. An interpretation of how that data provides evidence for meeting standards, indicating the specific
SPA standards by number, title, and/or standard wording; and

5. Attachment of assessment documentation, including:

(a) the assessment tool or description of the assignment;

(b) the scoring guide for the assessment; and

(c) candidate data derived from the assessment.

It is preferred that the response for each of 5a, 5b, and 5c¢ (above) be limited to the equivalent of five
text pages, however in some cases assessment instruments or scoring guides may go beyond five
pages.

All three components of the assessment (as identified in 5a-c) must be attached, with the following

exceptions: (a) the assessment tool and scoring guide are not required for reporting state licensure
data, and (b) for some assessments, data may not yet be avail

1. State licensure tests or professional examinations of content knowledge. NAGC/CEC



standards addressed in this entry could include all of the standards. If your state does not require
licensure tests or professional examinations in the content area, data from another assessment must
be presented to document candidate attainment of content knowledge. Provide assessment
information (items 1-5) as outlined in the directions for Section IV (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 1.doc Assessment 1 5A.doc

Assessment 1 5B.doc

See Attachments panel below.

2. Assessment of content knowledge(15) in special education. NAGC/CEC standards addressed in
this assessment could include but are not limited to Standards 1 and 2. Examples of assessments
include comprehensive examinations; written interpersonal/presentational tasks; capstone projects
or research reports addressing cross-disciplinary content; philosophy of teaching statement that
addresses the role of culture, literature, and cross-disciplinary content; and other portfolio tasks

(16) . (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 2.doc

See Attachments panel below.

(15) Content knowledge in early childhood professional preparation includes knowledge of child development and learning (characteristics and
influences); family relationships and processes; subject matter knowledge in literacy, mathematics, science, social studies, the visual and performing arts,
and movement/physical education; as well as knowledge about children's learning and development in these areas.

(16) A portfolio is a collection of candidate work. The information to be reported here requires an assessment of candidates’ content knowledge as
revealed in the work product contained in a portfolio. If the portfolio contains pieces that are interdependent and the portfolio is evaluated by faculty as
one assessment using a scoring guide, then the portfolio could be counted as one assessment. Often the assessment addresses an independent product
within the portfolio rather than the complete portfolio. In the latter case, the assessment and scoring guide for the independent product should be

presented.

3. Assessment that demonstrates candidates can effectively plan classroom-based instruction
(e.g., unit plan) or activities for other roles as special educators. NAGC/CEC standards that could
be addressed in this assessment include but are not limited to 7. Examples of assessments include
the evaluation of candidates’ abilities to develop lesson or unit plans. An example would be a
differentiated unit of instruction (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 3.doc Assesment 3 5A.doc

Assessment 3 5B.doc

See Attachments panel below.

4. Assessment that demonstrates candidates' knowledge, skills, and dispositions are applied
effectively in practice. NAGC/CEC standards that could be addressed in this assessment include



but are not limited to 4, 5, 6, 7, 8, 9, and 10. The assessment instrument used in student teaching
and the internship or other clinical experiences should be submitted (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 4.doc Assessment 4 5A.doc

Assessment 4 5B.doc

See Attachments panel below.

5. Assessment that demonstrates candidate effects on student learning. CEC standards that
could be addressed in this assessment include but are not limited to 4, 5, 6, 7, and 8. Examples of
assessments include those based on student work samples, portfolio tasks, case studies, follow-up
studies, and employer surveys. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 5.doc Assessment 5 5A.doc

Assessment 5 5B.doc

See Attachments panel below.

6. Additional assessment that addresses CEC standards. Examples of assessments include
evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in #1, and
follow-up studies. (Answer Required)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V

Assessment 6.doc Assessment 6 5A.doc

Assessment 6 5B.doc

See Attachments panel below.

7. Additional assessment that addresses NAGC/CEC standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in
#1, and follow-up studies. (Answer Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V
8. Additional assessment that addresses NAGC/CEC standards. Examples of assessments
include evaluations of field experiences, case studies, portfolio tasks, licensure tests not reported in

#1, and follow-up studies. (Answer Optional)

Provide assessment information (items 1-5) as outlined in the directions for Section 1V



SECTION YV - USE OF ASSESSMENT RESULTS TO IMPROVE PROGRAM

1. Evidence must be presented in this section that assessment results have been analyzed and
have been or will be used to improve candidate performance and strengthen the program. This
description should not link improvements to individual assessments but, rather, it should
summarize principal findings from the evidence, the faculty’'s interpretation of those findings, and
changes made in (or planned for) the program as a result. Describe the steps program faculty has
taken to use information from assessments for improvement of both candidate performance and
the program. This information should be organized around (1) content knowledge, (2) professional
and pedagogical knowledge, skill, and dispositions, and (3) student learning.

(Response limited to 12,000 characters)

SECTION VI - FOR REVISED REPORTS OR RESPONSE TO CONDITIONS REPORTS ONLY

1. Describe what changes or additions have been made in response to issues cited in previous
recognition report. List the sections of the report you are resubmitting and the changes that have
been made. Specific instructions for preparing a revised report or a response to condition report
are available on the NCATE web site at http://www.ncate.org/institutions/process.asp?ch=4
(Response limited to 24,000 characters.)

Standard 1 Foundations [met with conditions]
The reviewers commented on Assessments 1, 2, and 7 in their report. Standard 1 is now addressed by
Assessment 1, 2, and 6.

Assessment 1 was changed from Praxis in Gifted Education 0357 Exam to Other content-based
assessment -Collection of Artifacts. At the time the initial report was written it was unclear whether or
not Louisiana required the Praxis Il Gifted Education Test 0357 for certification purposes. Upon receipt
of feedback concerning this SPA report, it was confirmed with the Louisiana State Department of
Education Gifted Specialist that this exam is not a requirement. Now, Assessment 1 is a Collection of
Artifacts with items from SPED 574, SPED 575, and SPED 578. Standard 1 Foundations is addressed
by the Foundations in Gifted Education Presentation and Case Study in SPED 575 and by the Review of
the Literature Paper and Collaboration Assignment in SPED 578. Revised assignment directions and
evaluation rubric for these tasks are found as attachments in Section 1V revisions of this report.

Standard 1 is addressed in Assessment 2. Assessment 2 was changed from Content Exam to Grades
Grades from SPED 574, SPED 575, SPED 576, SPED 577, and SPED 578 are used to assess Standard
1. Specific alignment of grades to courses relative to Standard 1 can be found in Section IV revisions of
this report.

Standard 1 is addressed in Assessment 6. This assessment was changed from Social Emotional Portfolio
to Additional Assessment that addresses NAGC/CEC Standards (required)-Tiered Assignment Learning
Center. Standard 1 (Standard K2) is now addressed in Assessment 6. Complete assignment directions
and evaluation rubric are found in Section IV.

Standard 1 is no longer addressed in Assessment 7, Professional Portfolio, because this assessment was
eliminated. Assignments were re-arranged to become part of the Artifact Collection in Assessment 1.

Standard 2 Development and Characteristics of Learners [met with conditions]



The reviewers commented on Assessments 1, 2, 7, and 8 in their report. Assessments 1 and 2 now
address Standard 2.

Standard 2, Development and Characteristics of Learners, is addressed in Assessment 1 by the Reflective
Article Summary Assignment in SPED 574, Case Study in SPED 575, and Literature Review Paper, and
Collaboration Assignments in SPED 578. Revised assignment directions and evaluation rubric for these
tasks for Assessment 1 are found as attachments in Section IV revisions of this report.

Standard 2 is also addressed in Assessment 2. Assessment 2 was changed from Content Exam to Grades
Grades from SPED 574, SPED 575, SPED 576, SPED 577, and SPED 578 will be used to assess
Standard 2. Specific alignment of grades to courses relative to Standard 2 can be found in Section IV
revisions of this report.

Standard 2 is no longer addressed in Assessment 7- Professional Portfolio or Assessment 8-Creativity
Portfolio, because these assessments were eliminated and the assignments from those assessments were
re-arranged to become part of the Artifact Collection in Assessment 1.

Standard 3 Individual Learning Differences [met with conditions]
The reviewers commented on Assessments 1, 6, 7, and 8. Assessments 1 and 2 now address Standard 3.

Standard 3 Individual Learning Differences is specifically addressed in Assessment 1 by the Reflective
Article Summaries in SPED 574, Case Study in SPED 575, and the Literature Review Paper and
Collaboration Assignments in SPED 578. Revised assignment directions and evaluation rubric for these
tasks for Assessment 1 are found as attachments in Section IV revisions of this report.

Standard 3 is also address by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 3. Specific alignment of grades to courses
relative to Standard 3 can be found in Section IV revisions of this report.

Assessments 6, 7, and 8 of the original report have been changed or eliminated and do not impact
Standard 3.

Standard 4 Instructional Strategies [not met]
The reviewers commented on Assessments 1, 3, 4, 6, 7, and 8. Assessments 1, 2, 3, 4, and 6 now address
Standard 4.

Standard 4-Instructional Strategies is specifically addressed by Assessment 1 by the Article Summary
Assignment, Curriculum Mapping/Lesson Plan w/assessment in SPED 574, and the Case Study in SPED
575. Revised assignment directions and evaluation rubric for these tasks for Assessment 1 are found as
attachments in Section 1V revisions of this report

Standard 4 is also addressed by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 4. Specific alignment of grades to courses
relative to Standard 4 can be found in Section IV revisions of this report.

Standard 4 is now addressed by Assessment 3-Unit from Internship Portfolio. In SPED 577, teacher
candidates create a thematic, interdisciplinary unit. The document that the student submits will provide
instruction for a two-week period and includes all lesson plans; assessments for each lesson (including
pre and post tests); program descriptions; thematic webbing of curriculum; lists of generalizations, goals,
and objectives. The unit will be assessed using the National Association for Gifted Children Rubric for
Rating Outstanding Curriculum. Revised assignment directions, a sample lesson plan for the unit, and
evaluation rubric for Assessment 3 are found as attachments in Section IV.



Standard 4 is now addressed by Assessment 4-Observations from Internship Portfolio. In SPED 577, the
teacher candidate will teach and videotape 3 lessons from the thematic, interdisciplinary unit and use the
Classroom Observations Scales as a framework for reflecting on his/her teaching. Additionally, the
course instructor will use the Classroom Observations Scales to assess the teacher candidate. The teacher
candidate will submit a Practicum Experience Report consisting of three sections: Reflections on
Curriculum Design, Learning Experience/Environment, and Artifact Journal.

Standard 4 Instructional Strategies is aligned with the Reflections on Teaching Report and the
Instructor’s Observations of Teacher Candidate’s teaching. Assignment directions, evaluation rubrics for
evaluating the Reflections on Teaching Report and the Classroom Observations Scales for Assessment 4
are attachments in Section IV revisions of this report.

Standard 4 is addressed by Assessment 6-Additional Assessment that Addresses NAGC/CEC Standards
(Required)-Tiered Assignment Learning Center. The Tiered Assignment Learning Center based upon a
multicultural literature unit addresses assessment 6 in the following ways: in pre-assessment Standard 6
Language and Communication S4, Literature Selection, Standard 6 Language and Communication S6,
Instructional Activities Standard 6 Language and Communication S2. Assignment directions and the
evaluation rubric can be found as attachments in Section IV

Assessment 7 and 8 of the original report were eliminated and do not impact Standard 4.

Standard 5 Learning Environments and Social Interactions [not met]
The reviewers commented on Assessments 3, 4, 6, and 7. Assessment 1, 2, 4, and 6 now address
standard 5.

Standard 5 Learning Environments and Social Interactions is specifically addressed in Assessment 1 by
the Review of the Literature Paper and Collaboration Assignment in SPED 578. Assignment directions
for these tasks can be found in Section IV as Attachment D. Attachment E contains the evaluation rubric
for Assessment 1.

Standard 5 is also addressed by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 5. Specific alignment of grades to courses
relative to Standard 5 can be found in Section IV revisions of this report.

Standard 5 is also addressed Assessment 4-Observations from Internship Portfolio. In SPED 577, the
teacher candidate will teach and videotape 3 lessons from the thematic, interdisciplinary unit and use the
Classroom Observations Scales as a framework for reflecting on his/her teaching. Additionally, the
course instructor will use the Classroom Observations Scales to assess the teacher candidate. The teacher
candidate will submit a Practicum Experience Report consisting of three sections: Reflections on
Curriculum Design, Learning Experience/Environment, and Artifact Journal. Standard 5 is aligned with
the Practicum Experience Report and the Instructor’s Observations of Teacher Candidate’s teaching.
Directions, a rubric for evaluating the Reflections on Teaching Report, and the rubric for assessing
Instructor’s Observation based upon the Classroom Observations Scales are included as attachments in
Section IV of this report.

Standard 5 is also addressed by Assessment 6-Additional Assessment that Addresses NAGC/CEC
Standards (Required)-Tiered Assignment Learning Center. Standard 5 is addressed in the Tiered
Assignment Learning Center Project in SPED 576 in the following ways: Selection of Literature
Standard 5 Learning Environments and Social Interactions K1, K2, S1; Instructional Strategies Standard
5 Learning Environments and Social Interactions S2, S3, S4. Complete assignment directions and
evaluation rubric can be found in Section IV as attachments.



Assessment 7 of the original report was eliminated and does not impact Standard 5.

Standard 6 Language [not met]
The reviewers commented on Assessment 3. To address those comments the following changes have
been made. Standard 6 is now assessed by Assessments 1, 2, and 6.

Standard 6 Language is specifically addressed in Assessment 1 in Foundations of Gifted Education
Presentation in SPED 575. Assignment directions and rubric for this artifact can be found in as
attachments in Section IV revisions of this report.

Standard 6 is also addressed by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 6. Specific alignment of grades to courses
relative to Standard 6 can be found in Section IV revisions of this report.

Standard 6 is addressed in the Tiered Assignment Learning Center Project in SPED 576 in the following
ways: Instructional Strategies Standard 5 Learning Environments and Social Interactions S1, S2.
Complete assignment directions and evaluation rubric can be found in Section IV as attachments.

Standard 7 Instructional Planning [not met]
The reviewers commented on Assessments 3, 4, and 7. Standard 7 is now addressed by Assessment 1, 2,
3,4, and 6.

Standard 7 Instructional Planning is specifically addressed in Assessment 1 by the Curriculum
Mapping/Lesson Plan w/assessment in SPED 574 and the Case Study in SPED 575. Assignment
directions and evaluation rubric are found in Section IV as attachments.

Standard 7 is also addressed by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 7. Specific alignment of grades to courses
relative to Standard 7 can be found in Section IV revisions of this report.

Standard 7 is addressed by Assessment 3-Unit from Internship Portfolio. In SPED 577, teacher
candidates create a thematic, interdisciplinary unit. The document that the student submits will provide
instruction for a two-week period and will include all lesson plans; assessments for each lesson
(including pre and post tests); program descriptions; thematic webbing of curriculum; lists of
generalizations, goals, and objectives. The unit will be assessed using the National Association for
Gifted Children Rubric for Rating Outstanding Curriculum. Assignment directions, a sample lesson plan
and the evaluation rubric for this task are found in Section IV.

Standard 7 is now addressed by Assessment 4-Observations from Internship Portfolio. In SPED 577, the
teacher candidate will teach and videotape 3 lessons from the thematic, interdisciplinary unit and use the
Classroom Observations Scales as a framework for reflecting on his/her teaching. Additionally, the
course instructor will use the Classroom Observations Scales to assess the teacher candidate. The teacher
candidate will submit a Practicum Experience Report consisting of three sections: Reflections on
Curriculum Design, Learning Experience/ Environment, and Artifact Journal. Standard 7 Instructional
Planning is aligned with the Practicum Experience Report. The evaluation rubric for the Practicum
Experience Report is found in Section 1V revisions of this report.

Standard 7 is addressed in the Tiered Assignment Learning Center Project in SPED 576 in the following
ways: Unit Objectives Standard 1 Foundations S1 and Instructional Planning and Activities Standard 7
Instructional Planning S4, S5. Assignment directions and evaluation rubric are found in Section 1V.



Assessment 7 of the original report was eliminated and does not impact Standard 7.

Standard 8: Assessment [not met]
The reviewers commented on Assessments 4, 5, and 7. Standard 8 is now assessed by Assessment 1, 2,
3,and 5.

Standard 8 Assessment is addressed in Assessment 1 by the Case Study in SPED 575. Directions for
Assessment 1 and the evaluation rubric are found in Section IV.

Standard 8 is also addressed by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 8. Specific alignment of grades to courses
relative to Standard 8 can be found in Section IV revisions of this report.

Standard 8 is also assessed by Assessment 3-to Unit from Internship Portfolio. In SPED 577, teacher
candidates create a thematic, interdisciplinary unit. The document that the student submits will provide
instruction for a two-week period and will include all lesson plans; assessments for each lesson
(including pre and post tests); program descriptions; thematic webbing of curriculum; lists of
generalizations, goals, and objectives. The unit will be assessed using the National Association for
Gifted Children Rubric for Rating Outstanding Curriculum. Assignment directions, a sample lesson plan,
and a rubric based upon the NAGC rubric can be found as attachments in Section 1V revisions of this
report.

Standard 8 is specifically addressed in Assessment 5 in the Assessment Portfolio by the Imagination
Station assignment in the Creativity Project in SPED 574, Analysis of Assessment report in SPED 575,
and Assessment Report from the Internship Portfolio in SPED 577. Assignment directions and
evaluation rubric are found in Section 1V,

Assessment 7 of the original report was eliminated and does not impact Standard 7.

Standard 9. Professional and Ethical Practice [not met]
The reviewers commented on Assessments 4, 7, and 8. Standard 9 is now assessed by Assessment 1, 2,
4, and 6.

Standard 9 Professional and Ethical Practice is addressed in Assessment 1 by the Imagination Station
Assignment in SPED 574 and the Professional Development Log in SPED 575. Directions and
evaluation rubric for Assessment 1 are found as attachments in Section IV.

Standard 9 is also addressed by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 9. Specific alignment of grades to courses
relative to Standard 9 can be found in Section IV revisions of this report.

Standard 9 is assessed by Assessment 4-Observations from Internship Portfolio. In SPED 577, the
teacher candidate will teach and videotape 3 lessons from the thematic, interdisciplinary unit and use the
Classroom Observations Scales as a framework for reflecting on his/her teaching. Additionally, the
course instructor will use the Classroom Observations Scales to assess the teacher candidate. The teacher
candidate will submit a Practicum Experience Report consisting of three sections: Reflections on
Curriculum Design, Learning Experience/Environment, and Artifact Journal. Standard 9 Professional
and Ethical Practice is aligned with the Reflections on Teaching Report and the Practicum Experience
Report. Directions for the Reflections on Teaching Report and the Practicum Experience Report and
evaluation rubric are included as attachments in Section 1V revisions of this report.

Standard 9 is addressed in the Tiered Assignment Learning Center Project in SPED 576 in the following
way:
Standard 9 Professional and Ethical Practices S3. Assignment directions and evaluation rubric can be



found in Section IV.
Assessment 7 and 8 of the original report were eliminated and do not impact Standard 4.

Standard 10. Collaboration [met with conditions]
The reviewers commented on Assessments 5, 6, and 7. Standard 10 is now assessed by assessment 1, 2,
and 6.

Standard 10-Collaboration is addressed by the Professional Development Log in SPED 575 and the
Collaboration Assignment in SPED 578. Directions and evaluation rubric can be found for Assessment 1
as attachments in Section IV revisions of this report

Standard 10 is also addressed by Assessment 2-Grades. Grades from SPED 574, SPED 575, SPED 576,
SPED 577, and SPED 578 will be used to assess Standard 10. Specific alignment of grades to courses
relative to Standard 10 can be found in Section IV revisions of this report

Standard 10 is addressed by Assessment 6-Tiered Assignment Learning Center Project in SPED 576 in
the following ways: Collaboration Standard 10 K1. Directions and evaluation rubric are found in Section
v

Assessment 7 and 8 of the original report were eliminated and do not impact Standard 4.
Response to Part C
C.1 Candidates Knowledge of Content-Standards 1-3

Changes made to reflect reviewer’s comments are included below.

Standards 1, 2, and 3 are now addressed in Assessment 1-Artifact Collection and by Assessment 2-
Grades. A description of Assessment 1, assignment directions, and evaluative rubrics can be found as
attachments in Section IV revisions of this report. Grades from SPED 574, SPED 575, SPED 576, SPED
577 and SPED 578, Assessment 2, are also used to assess Standards 1-3. Alignment of grades to courses
relative to Standard 2 can be found in Section IV revisions of this report. Grades for courses are reported
in Section IV of this document. Because of revised rubrics for these assessments, there is no data to
report.

C2 Candidates’ ability to understand and apply pedagogical and professional content, knowledge, skills,
and dispositions -Standards 4-10

It is noted that the reviewers stated that there was a limited number of rubrics used throughout the
program, and that because of this it was not possible to ascertain how the program differentiates among
and between pedagogical and professional content knowledge, skills, and dispositions. The reviewers
also noted that the existing rubrics needed to be refined. In the initial report 7 rubrics were provided.
Rubrics were revised to include language from the National Gifted Education Standards for University
Teacher Preparation Programs. Additionally, rubrics were modeled after examples provided in that
document.

Revised rubrics from Section IV of this revised report are listed below for the Assessments indicated:
1. Collection of Artifacts

2. Thematic Interdisciplinary Unit

3. Evaluation Rubric for Observation of Teaching

4. Evaluation of Practicum Experience Report

5. Evaluation Rubric for Assessment Portfolio



6. Evaluation Rubric for Tiered Assignment Learning Center

Revised assignment directions have been provided and are included as attachments in Section IV. They
are:

A. Alignment Table: Standards/Assignments Courses.

B. Directions for The Creativity Project Assessment 1

C. Directions for The Foundations of Gifted Education Project Assessment 1
D. Directions- Social Emotional Aspects of Giftedness Project Assessment 1
F. Directions-Conceptual Thematic Interdisciplinary Unit Assessment 3

G. Sample Lesson Plan Assessment 3

Directions Observations of Teaching Assessment 4

Directions for Assessment Portfolio Assessment 5

Directions for Tiered Assignment Learning Center Assessment 6

Assessment 3 was changed from Lesson Plan from Thematic Interdisciplinary Unit to Unit from
Internship Portfolio. SPED 577 NAGC Rubric for Rating Outstanding Curriculum in the revised section
IV of this report is attached.

Assessment 4 was changed from Internship Observation to Observations from Internship Portfolio. This
portfolio has three components. There is a rubric for assessing the Reflections on Teaching Report, the
Practicum Experience Report and the Instructor’s self assessment of teacher using the Classroom
Observation Scales which can be found in revised Section IV of this revised report.

Assessment 5 Assessment Portfolio-Assignment directions have been refined. Artifacts from several
courses have been assimilated as artifacts for this portfolio.

Assessment 6 Social Emotional Portfolio has been changed to Additional Assessment that Addresses
NAGC/CEC Standards (Required)-Tiered Assignment Learning Center

C.3 Candidate effects on P-12 student learning

The reviewers’ comments indicate that the lack of clearly articulated assignments, rubrics, and other
assessments prevents establishing the P-12 link. Because of the newly developed list of assessments in
this revised report, the assessments listed delineated in the report have been “reassigned.” All rubrics
have been redesigned to remedy this situation such that the P-12 link is now more clearly evident.

PART D
All assignments and rubrics have been reviewed and refined so that assignments are more clearly
described and more exact information can be elicited about the progress of candidates.

PART E

As a result of this feedback rubrics have been redesigned and more precisely aligned with standards.
Within each assignment the components more clearly and precisely match the assignments.

The Revised Program Report, therefore, consists of:

(1) Section 11 List of Assessments: This section has been revised to include revisions to Assessments 1-5
and the elimination of Assessments 6-8. The reorganization of assessments is based upon the fact that
Louisiana does not require the Praxis Il Gifted Education Test. Assessments that were originally part of
Assessments 6-8 have been included in Assessments 1 — 5. A new Assessment 6 was created, Additional
Assessment that Addresses NAGC/CEC Standards (Required)-Tiered Assignment Learning Center

(2) Section 111 Relationship of Assessments to Standards: This section was revised to more accurately



eflect the reallocation of assignments as described above in (1).
3) Section IV Evidence of Meeting Standards: This section will be revised to more accurately reflect the
eallocation of assignments as described above in (1) and to provide revised rubrics and additional
ubrics as recommended.
4) Section V Use of Assessment Results to Improve Candidate and Program Performance: Part D of the
Revised Program Report noted that since the program was new, longitudinal assessment would not be
pplied to improvement of candidate performance. The report emphasized that precision of rubrics
especially the inclusion of language from the Standards in the rubrics) was a requisite to collection of
ssessment data. All rubrics have been revised to include language used in the NAGC Standards for
University Teacher Preparation Programs.

Please click "*Next"

This is the end of the report. Please click "Next" to proceed.



